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EDITORIAL 

 
As the editor of “Advance Multidisciplinary Journal of Education”, I welcome all the 

readers of the journal. I am indeed very happy to bring out the very first issue of the journal 

“Advance Multidisciplinary Journal of Education”, which is the outcome of the sincere and best 

efforts of entire team of the journal. If “interdisciplinary” connotes anything, it should be 

improved communication across the disciplines that foster mutual understanding. This, in turn, 

advances our understanding of the deeply complex ethical and moral issues facing our world 

today. Acknowledging the need for diversity and integrity in addressing these issues, “Advance 

Multidisciplinary Journal of Education” promotes dialogue, reflection, inquiry, discussion, and 

action. These activities are informed by scholarship and by the acknowledgment of the civil and 

social responsibilities of academe to engage the world beyond the ivory tower. Let us hope that 

the interdisciplinary element of the journal fosters versatility and also enthuses the readers.  

The aims of the journal are to examine the nature of disciplinary practices and the 

interdisciplinary practices that arise in the context of ‘real world’ applications. It also 

interrogates what constitutes ‘science’ in a social context, and the connections between the 

social and other sciences. The focus of papers ranges from the finely grained and empirical to 

wide-ranging multidisciplinary and trans-disciplinary practices and also to perspectives on 

knowledge and method. 

The articles and research papers which we have received for publication for the very 

first issue are commendable and depict the utmost sincere investigative work of the scholars, 

contributors and teachers. We have tried to accommodate various essays and articles pertaining 

to interdisciplinary research. It is my profound duty to congratulate the young researchers for 

their paper contribution.  

We hope to receive a very positive response from your end. We solicit your kind 

suggestions, inputs and instructions for enriching the quality and content of this journal from 

time to time. Articles and reviews of worth are solicited from the researchers and paper 

contributors from all walks of life.  

 

 

 

 

(Dr. Manoj Kumar Sharma) 
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 Teaching Mathematics Effectively : What Works? 
 

Mbuthia Ngunjiri 
Senior Lecturer, Laikipia University, Kenya 

 

Abstract  

 This paper focuses on effective teaching of mathematics. Drawing on findings from a range of 

research studies, it describes the types of pedagogical approaches that engage learners and lead to 

desirable outcomes. The paper offers specific principles of effective teaching that facilitate learning for 

diverse learners, with the aim of assisting mathematics teachers to understand and optimize 

opportunities for mathematics learners.  

 

Introduction  

 Mathematics plays a key role in shaping how individuals deals with the aspects of 

social, private, scientific and technological life, but today, as in the past, many students struggle 

with mathematics and become discontented with the subject as they progress in their schooling 

particularly at the secondary school level, for example, the case of Kenya (KNEC Statistics, 

2009). Therefore, it is imperative that we understand how mathematics can be taught 

effectively, by providing teachers with suggestions on how they can assist their struggling 

students and break this pattern of disaffection. Several researchers have looked for evidence 

about what types of pedagogical practices contribute to desirable student outcomes (Hiebert & 

Grouws, 2007; Lester, 2007; Martin, 2007). Specifically, Hiebert and Grouws (2007), in their 

synthesis of international research, have argued for a more detailed, richer, and coherent 

knowledge base to inform policy and practice. Initiatives like Principles and Standards for 

School Mathematics in the USA (NCTM, 2000) focus on developing communities of practice 

in which students are actively engaged in mathematics. Therefore, this paper looks at specific 

principles of effective pedagogy that underpin the kinds of approaches found to develop 

mathematical capability and positive attitude within an effective learning community. The 

specified principles of effective mathematics pedagogy should not be taken in isolation, but are 

nested web of factors that can affect students’ learning.  

Review of Literature  

 In this paper, the focus will be on the classroom as a community of practice, where 

mathematics teachers acknowledges that all students can succeed. That is, all students can 

develop mathematical identities and become powerful mathematics learners, through 

optimization of a range of desirable academic outcomes in the classroom.  

 First, effective mathematics teachers work hard at developing caring classroom 

communities, where relationships become a resource for developing students’ mathematical 

competencies and identities. In such a caring climate, students find that they are able to think, 

reason, communicate, reflect upon, and critique the mathematics they encounter. Students want 

to learn in ‘caring’ environment (Boaler, 2008; Ingram, 2008). Teachers can make every 

student feel included by respecting and valuing the mathematics and the cultures that students 

bring to the classrooms. Furthermore, teachers are the most important resource for developing 

students’ mathematical identities. In establishing equitable arrangements, effective teachers pay 

attention to the different needs that result from different home environments, different 

languages, different capabilities and perspectives, and allow students to develop a positive 

attitude to mathematics. The positive attitude that develops raises students’ comfort level, 

enlarges their knowledge base, and gives them greater confidence in their capacity to learn and 

make sense of mathematics.  
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 Second, effective teachers provide students with opportunities to work both 

independently and cooperatively in making sense of ideas. At times they need to be able to 

think and work quietly, away from the demands of the whole class, and other times they need to 

work in pairs or small groups so that they can share ideas and learn with and from others (Sfard 

& Keiran, 2001). And, at other times they need to be active participants in purposeful, whole-

class discussion, where they have an opportunity to clarify their understanding and be exposed 

to broader interpretations of the mathematical ideas (Hunter, 2008). According to Chapmann 

(2004), small group arrangements are useful not only for enhancing engagement but also for 

exchanging and testing ideas. Research has shown that students’ learning increases 

dramatically when classes are structured around peer-learning that occurs inside the classroom 

(Kasturiarachi, 2004). In particular, when groups are mixed in ability, insights are provided at 

varying levels within the group, and these insights tend to enhance overall understandings 

(Hunter, 2008).  

 According to Baines, Blatchford and Chowne (2007), the benefits of students who are 

taught cooperatively are : Longer retention of concepts, better performance in examinations, 

stronger critical thinking and problem-solving skills, more positive attitude towards the subject 

and greater motivation to learn, better interpersonal and communication skills, higher self-

esteem, and if groups are truly heterogeneous, improved race and gender elations. However, in 

whole-class discussion, teachers can nurture patterns of mathematical reasoning (Hunter, 2008), 

by managing, facilitating, and monitoring student participation and solution strategies. In 

whole-class discussion, teachers can invite students to explain their solutions to others, they can 

encourage students to listen to and respect one another, accept and evaluate different 

viewpoints, and engage in an overt exchange of thinking and perspectives. It can also assist 

students in solving challenging problems through modeling by the teacher, when a solution to a 

problem is not initially available.  

 Third, effective teachers plan mathematics learning experiences that enable students to 

build on their existing proficiencies, interests ,and experiences. In planning for teaching, 

effective teachers put students’ current knowledge and interests at the centre of their 

instructional decision making (Carpenter, Fennema, & Franke, 1996). In their view, instead of 

trying to fix weaknesses and fill gaps, they build on existing proficiencies, adjusting their 

instruction to meet students’ learning needs. Furthermore, they argued that teachers who start 

where students are in their learning, they are able to design appropriate levels of challenge for 

their students. Moreover, for low-achieving students, teachers find ways to reduce the 

complexity of tasks without falling back on repetition and without compromising the 

mathematical integrity of the activity.  

 Fourth, effective teachers select worthwhile mathematical tasks. That is, they 

understand that the tasks and examples they select influence, how students come to view, 

develop, use, and make sense of mathematics. Effective teachers take care to ensure that 

selected tasks helps all students to progress in their cumulative understanding (Henningsen & 

Stein, 1997). By posing tasks and learning experiences that allow students to do original 

thinking about mathematical concepts and relationships, teachers help learners to develop 

proficient ways of doing, and learning about mathematics, (Ainley, Pratt, & Hansen, 2006). 

Furthermore, posing tasks that are just beyond the level of the capability of learners (i.e., 

appropriate level of challenge) fosters students’ development in mathematical thinking and 

reasoning (Watson & De Geest, 2005).  

 Fifth, effective teachers support students in making mathematical connections, between 

different ways of solving problems, between mathematical topics, and between mathematics 

and real life experiences. Students need to develop understandings of how a concept or a skill is 
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connected to other mathematical ideas (Askew, et al., 1997). Teachers can assist students to 

make connections by using carefully sequenced examples, including examples of students’ own 

solution strategies, to illustrate mathematical ideas (Watson & Mason, 2006). In their view, by 

progressively introducing modifications that build on students’ existing understanding, teachers 

can emphasize the links between different ideas in mathematics. Furthermore, making 

connections across mathematical topics is important for developing conceptual understanding. 

In addition, teachers can also help students to make connections to real experiences, so that 

they can view the subject as relevant and interesting.  

 Sixth, effective teachers use a range of assessment practices for learning. They make 

use of a range of formal and informal assessments to monitor learning progress, to diagnose 

learning difficulties, and determine what they need to do next to further learning of students 

(William, 2007). In the course of regular classroom activities, they collect information about 

how students learn, what they seem to know and be able to do, and what interests them. By 

asking questions, effective teachers require students to participate in mathematical thinking and 

problem-solving (Wiliam, 2007). Furthermore, effective teachers pay attention not only to 

whether an answer is correct, but also to the students’ mathematical thinking.  

 According to Wiliam (2007), effective teachers support students when they are stuck, 

not by giving full solutions, but by prompting them to search for more information, try another 

method or discuss the problem with classmates. In his view, helpful feedback focuses on the 

mathematical task, not on marks or grades. If learners are only given marks or grades, they do 

not benefit much from the feedback on their work (Black & Wiliam, 1998). Thus, the way in 

which feedback on test results is provided to learners so that they can identify their strengths 

and weaknesses is a critical feature in mathematics. Black and Wiliam (1998) argued that a 

good test should be a tool for testing as well as for learning. In their view, by analyzing test 

results, teachers can diagnose learning difficulties and misconceptions and can provide 

meaningful feedback accordingly.  

 Seventh, effective teachers facilitate mathematical communication that is focused 

towards mathematical argumentation in the classroom (Walshaw & Anthony, 2008). Effective 

teachers encourage students to explain and justify their solutions. They ask students to take and 

defend their positions against the contrary mathematical claims of other students. With their 

guidance, students  learn how to use mathematical ideas, language, and methods. Teaching 

ways of communicating mathematically demands skilful work by the teacher (Walshaw & 

Anthony, 2008). In their view, by encouraging the use of oral, written, and concrete 

representations, effective teachers model the process of explaining and justifying, guiding 

students into mathematical conventions. They can also use explicit strategies, such as telling 

students how they are expected to communicate (Hunter, 2008).  

 Teachers can also use the technique of rejoicing (Forman & Ansell, 2001), repeating, 

rephrasing, or expanding on student talk. In their view, teachers use rejoicing in many ways: (1) 

to highlight ideas that have come directly from students, (2) to help the development of 

students’ understandings implicit in those ideas, (3) to negotiate meaning with students, and (4) 

to add new ideas or move discussion in another direction. Furthermore, when guiding students 

into ways of mathematical argumentation, it is important that the classroom learning 

community allows for disagreements and enables conflicts to be resolved (Chapin & O’Connor, 

2007). Students and the teacher both need to listen to others’ ideas and to use dialogue to 

establish common understandings. Listening attentively to student ideas helps teachers to 

determine when to step in and out of the discussion, when to press for understanding, when to 

resolve competing students claims, and when to address confusion or misunderstandings 

(Lobato, Clarke, & Ellis, 2005).  
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 In addition, if students are to make sense of mathematical ideas they need an 

understanding of the mathematical language used in the classroom (Runnesson, 2005). A key 

task of the effective teachers is to foster the use, as well as the understanding, of appropriate 

mathematical terms and expressions. According to Runnesson (2005), conventional language 

needs to be modeled and used so that, over time, it can migrate from the teacher to the students. 

In his view, explicit language instruction and modeling takes into account students’ informal 

understandings of the mathematical language in use. By carefully distinguishing between terms, 

teachers make students aware of the variations found in mathematical language, for example, 

‘x’, ‘multiply’, and ‘times’.  

 Eighth, effective teachers draw a range of tools and representations to support their 

students’ mathematical development. These include the number system, algebraic symbolism, 

graphs, diagrams, models, equations, notations, images, analogies, stories, textbooks, and 

technology (Blanton & Kaput, 2005). Such tools provide vehicles for representation, 

communication, reflection, and argumentation. According to Blanton and Kaput (2005), 

teachers have a critical role to play in ensuring that tools are effectively used to support 

students to organize their mathematical reasoning and support their sense-making. Furthermore, 

tools are helpful in communicating ideas that are otherwise difficult to talk about or write 

about. In addition, an increasing array of new technological tools are available for use in the 

mathematics classroom, for example, the calculator and computer applications. Teachers must 

be knowledgeable decision makers in determining when and how technology is used to support 

learning (Thomas & Chinnapan, 2008).  

 Ninth, effective teachers develop and use sound knowledge as a basis for initiating 

learning and responding to the mathematical needs of all their students (Ball & Bass, 2000). In 

their view, only with substantial subject matter and pedagogical content knowledge can 

teachers assist students in developing mathematically grounded understandings. Sound content 

knowledge enables teachers to represent mathematics as a coherent and connected system (Ball 

& Bass, 2000). In addition to having clear ideas about how they might build students’ 

procedural proficiency, they need to know how to extend and challenge students’ thinking. To 

do this successfully, they need substantial pedagogical content knowledge and a grounded 

understanding of students as learners (Ball & Bass, 2000). According to Kazemi (2008), if 

teachers’ knowledge is to be enhanced, it need the material, systems, human and emotional 

support provided by professional development initiatives, for example, through mathematical 

seminars.  

 Tenth, effective teachers use a range of practices to raise the students’ sense of efficacy 

in performing mathematical tasks. Self-efficacy refers to beliefs about one’s capabilities to 

learn or to perform specific tasks in mathematics (Bandura, 1997). According to Bandura 

(1997), high self-efficacy students hold higher motivation, apply better learning strategies, and 

respond to environmental demands more appropriately. From a mathematical perspective, 

compared with students who doubt their capabilities, those who feel self-efficacious about 

learning or performing a task competently are likely to participate more readily, work harder, 

persist longer when they encounter difficulties, and achiever at higher levels (Schweinle & 

Mims, 2009).  

 According to Margolis and McCabe (2006), the energizing strategies for enhancing 

self-efficacy includes : (i) the use of moderately difficult tasks, use of peer models, teaching 

specific learning strategies, capitalizing on students’ interests, allowing students to make their 

own choices, encouraging students to try, giving frequent but focused feedback, and 

encouraging accurate attributions for success and failure.  

Conclusion  



Advance Multidisciplinary Journal of Education  Vol. 1, No. 3, June 2026 

 5 

 The research findings mentioned in this paper show that the nature of mathematical 

teaching influences the experiences and outcomes of students’ learning. This highlights the 

huge responsibility teachers have for improving the students’ mathematics well-being. As a 

starting point, teachers can use the specified principles for initiating change and innovation in 

the mathematics classroom. Change need to be negotiated and carried through in classrooms, 

but also among teams, departments, in-service programmes, and in teacher education 

programmes. Schools, colleges, and nations (like Kenya) need to ensure that mathematics 

teachers have the knowledge, skills, resources, and incentives to provide students with the best 

of learning opportunities. In this way, all students will have the opportunity to develop their 

mathematical proficiency.  
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The Changing Paradigm of Customer Relationship 
Management with Special Reference to Retail Sector 

 

Mrs. Anushree Dullar 

Research Scholar, Banasthali Vidyapeeth 

Dr. Ranjan Upadhyaya 

NMIMS, Mumbai 

 

Abstract 

The changing paradigm in retails is bringing new look in the modern world. The country stand 

out in the league of the developed nation. The trendy buzz of the retail are bring more soothing 

environment for the customers and the suppliers. The reopening policy has brought new dimension. The 

country icons backed with industries has started their collaboration with foreign brands to step in the 

retails. The Walmart and many more are joining hands to bring new life in the retails. The customer 

demands and segregation has added new values in the products. The disposal incomes and new 

generation liking are continuously increasing the maximum sales in the retails. The decoration needs in 

more in infrastructures and articulation of the foreign involvements in the retails. 

 

Introduction 

The word retail is derived from the French word retailer, meaning to cut a piece off or to break 

bulk. In simple terms, it implies a first-hand transaction with the customer. Retailing can be defined as the 

buying and selling of goods and services. It can also be defined as the timely delivery of goods and services 

demanded by consumers at prices that are competitive and affordable. Retailing involves a direct interface 

with the customer and the coordination of business activities from end to end- right from the concept or 

design stage of a product or offering, to its delivery and post-delivery service to the customer. The industry 

has contributed to the economic growth of many countries and is undoubtedly one of the fastest changing 

and dynamic industries in the world today.It means, selling the product or service in small quantities 

directly to the end customer, unlike other modes of wholesaling and distributing (Bajaj 2004). 

A retailer is stockist of the products, procured from producers or distributors or wholesalers and 

sells it further to the end customer individually, adding his margin of profit to the price of the product. 

Hence retailing can be considered the last link in the entire distribution chain, where the manufacturer of 

products is connected to the end customer, who had been eventually be utilizing the products and 

services. This link facilitates the movement of products within the chain (Batra 2008).Food, shopping 

and entertainment, all under roof is giving altogether different experience and convenience to its 

customers. Large array of products to choose from, self-service, and a much improved customer care 

service has added to the ambience of organized retail environment (Bajaj 2004). 

Retailing 

Retailing in India and all over it is one of the pillars of its economy and accounts for 14 to 15 

percent of its GDP. The Indian retail market is estimated to be 450 and one of the top five retail markets 

in the world by economic value.  India is one of the fastest grow Retailing in India is one of the pillars of 

its economy and accounts for 14 to 15 percent of its GDP. The Indian retail market is estimated to be 

US$ 450 billion and one of the top five retail markets in the world by economic value. India is one of the 

fastest growing retail markets in the world, with 1.2 billion people. 

As of 2013, India's retailing industry was essentially owner manned small shops. In 2010, larger 

format convenience stores and supermarkets accounted for about 4 percent of the industry, and these 

were present only in large urban centers. India's retail and logistics industry employs about 40 million 

Indians (3.3% of Indian population). Until 2011, Indian central government denied foreign direct 

investment (FDI) in multi-brand retail, forbidding foreign groups from any ownership in supermarkets, 

convenience stores or any retail outlets. Even single-brand retail was limited to 51% ownership and a 

bureaucratic process. 
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In November 2011, India's central government announced retail reforms for both multi-brand 

stores and single-brand stores. These market reforms paved the way for retail innovation and competition 

with multi-brand retailers such as Wal-Mart, Carrefour and Tesco, as well single brand majors such as 

IKEA, Nike, and Apple.[6] The announcement sparked intense activism, both in opposition and in 

support of the reforms. In December 2011, under pressure from the opposition, Indian government 

placed the retail reforms on hold till it reaches a consensus. 

In January 2012, India approved reforms for single-brand stores welcoming anyone in the world 

to innovate in Indian retail market with 100% ownership, but imposed the requirement that the single 

brand retailer source 30 percent of its goods from India. Indian government continues the hold on retail 

reforms for multi-brand stores. 

Objectives of the Research Work 

The main purpose of conducting this research is to study is to contribute to customer behavior on the 

necessity for the retailing firms, so that the companies can execute the application of CRM effectively 

and utilize its maximum benefit. The strategic framework CRM should be adopted by the firms because 

it directly influences the perceptions of the consumers to buy the product of the company. But 

unfortunately, most of the business organizations have not very much aware with the fact that CRM 

impact the customers and employees of consumers in a positive way. In the retail industry, process of 

CRM allows the company’s to understand the daily needs and requirement of the consumers because of 

lack of empirical research evidences. The main purpose of this research is to provide evidences to the 

retail companies that how can companies use this profitable application to enhance profitability. 

➢ To study changing attitude, preferences of customers in the changing environment 

Research Paradigm and Philosophy  

In the words of Mouton and Marais (1992) research method can be defined as the explicit 

outline of various activities which enables the researcher to create a link between related questions and 

implementation of the research. Research paradigm can be defined as the set of some beliefs and values 

to influence the direction of the research. In simple words, paradigm is a process to decide how to 

conduct a research to resolve an issue by giving valid arguments. 

This is the combination of both a research methodology and research philosophy. The process 

of performing research to interpret adequate outcomes can be explained as research paradigm or a 

hypothesis (Henning et al, 2004). In simple words, research paradigm can be explained as knowledge 

position. In the area of social science and behavioural science, the notion of research paradigm can be 

understood through various terminologies. Different authors have used different terminologies and terms 

to explain research paradigm and philosophies. For example, in the words of Guba and Lincon (1994), 

scientific and naturalistic are some terms to define research paradigm, on the other hand, some new 

terminologies are positivist, Interpretive and realism. Some qualitative and quantitative terms are also 

available to define research paradigm and philosophy. These terminologies are useful to select suitable 

research paradigm. Various authors have also explained that particular research paradigm, research 

method and strategies are interlinked with the individual approach. There are mainly three research 

paradigms. These are as follow: Positivism approach: In this approach, outcomes can be measured with 

the help of defined facts and observations (Healy and Perry, 2000). For example, numeric data sets and 

surveys, experimentations, etc. are associated with the positivist approach. This research paradigm is 

mainly based on the quantitative research approach. According to this paradigm, researchers own beliefs, 

values and thoughts will not have any influence on the research study.  

Data Collection 

Triangulation  

Triangulation can be defined as the process of using two or more method to collect data in order 

to studying some aspects of human behaviour. It is also known as mufti-method approach. In order to 

ensure validity, credibility and reliability in the research study, the researcher has used multi-method 

approach and research design. Selection a triangulation approach is beneficial for researchers it is 

because it improves the quality of the research and allows the researcher to collect information by using 

different perspectives. Cooper and Schindler (2006) suggested that with the help multiple research 

method approach, the researcher can gain a better understanding to resolve the research problem and 

issue. There are mainly four types of triangulation, which are given by Flick (2009). 
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Semi Structured Interviews  

In order to collect data and information an interview process had been be used in a semi 

structured format and interrogations. This is a qualitative method to collect data about the CRM process 

of Sainsbury and its impact on consumer buying behavior. This interview process had been enable to 

gain knowledge about the perceptions of the participants over the importance of CRM and its impact on 

consumer buying behavior (Cooper and Schindler, 2006). Semi structured interviews are entirely 

different from unstructured interview process. In order to design this process, a game plan method is 

used by the researcher. For this interview section, the researcher has prepared an open-ended 

questionnaire. The main advantage of this method is to collect data by utilizing a simple and efficient 

process. The information collected through this methodology is the collection of authentic and valid 

information, whereas this is an expensive and time consuming method, which is the draw back with this 

method (Harrison, 2002). 

Top 10 Retailers Worldwide 
Rank Retailer No of stores owned Sales in US$ Millions 

1 Wall-Mart Stores Inc. (USA) 4178 $180,787 

2 Carrefour Group (France) 8130 $61,047 

3 The Kroger Co. (USA) 3445 $49,000 

4 The Home Depot, Inc. (USA) 1134 $45,738 

5 Royal Ahold (Netherlands) 7150 $45,729 

6 Metro AG (Germany) 2169 $44,189 

7 Kmart Corporation (USA) 2105 $37,028 

8 Sears, Roebuck and Co. (USA) 2231 $36,823 

9 Albertson's, Inc. (USA) 2512 $36,726 

10 Target Corporation (USA) 1307 $36,362 

Source: economic time’s industry report, 2014 
Data Tabulation and Calculation 

Some of the stores which are targeting very high income consumer segment are: Flying 

Machine, Prorogue etc. 

 
1. Percentage of retail stores collecting data: From the responses given by the customer 30 retail 

stores it is found that 80% of the organized retail stores are heavily relying on the constructing 

customers' database to let their CRM system work effectively. On the other hand only 20% of the 

organized retail stores say that they are not collecting data and constructing the customers' database. 

These facts indicate that there exists a trend of maintaining customers' database to maintain further 

relationship with the customers. These retail stores are having an added advantage over the other 

players in the retail industry which are not maintaining customers' database. Percentage of type of 

information collection by retail stores:  About 23% of the total retailers require the personal 

information of the customers and the same number of the retailer also collect the all types of the 

mentioned data relating to the customer. The above % data are based on the total number of 

frequencies for each of the factor of the information relating to the customers.  
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2. Percentage of type of information collection by retail stores: About 23% of the total retailers 

require the personal information of the customers and the same number of the retailer also collect the 

all types of the mentioned data relating to the customer. The above % data are based on the total 

number of frequencies for each of the factor of the information relating to the customers. The total 

number of 12.31% of the retailers who collects only the occupation relating information also collects 

the personal information of the customers. These % figures are not supposed to be in exclusive 

manner. 

 
3. Different ways used to collect customer data: 43% retailers prefer to use feedback forms to collect 

the customers' information. The simple reason is that it not only provides the customers' personal 

information but also provide the customers'' views in the form of feedbacks regarding their service 

and product quality etc. 36% of the retail outlets prefer to collect customers regarding information 

through the entry form.12% retailer use bill records to collect the customers' information. 
These are desired by those retailers who want to have to records of only those customers who 

make purchase at their retail stores. Only 9% of the organized retail stores exercise all the methods of 

collecting customers' information. 

 
4. CRM software status of organized retail stores: 67% per cent of the organized retail outlets are 

using computerized CRM system to have a smooth CRM process and an added advantage over the 

other players in the industry. But there also exists contrasting figure of 13% retailers who say that 

they don't require any kind of the computerized CRM system. They believe manually process the 

data. The retail stores in India who don't have CRM system at present but are willing to implement it 

in their organization amounts to a handsome number of 17%.Only 03% of the total surveyed retail 

outlets in India assert to have ordered the CRM system to the organization for the effective 

implementation of the CRM principles and the strategies. 
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5. Percentage of the uniformity of the implemented CRM software system: The 70%of total retail 

stores who have implemented the CRM system in their organization say that CRM software system 

is uniformly implemented nationwide. All the features and customers' data collection methods are 

same for all the outlets of their retail firm are same. Whereas only 30% of 67% retail stores have 

their own exclusive CRM software systems. 

 
6. Retailers views about the importance of CRM in sales: Total 77% of the organised retailers 

strongly agreed that CRM is very important in maximization of sales. This point of view of retailers 

about CRM's role in sales generation reflects that without effective CRM implementation in the 

retail store the retailers had been not be able to achieve their target goals and they will remain 

elusive. On the other part only 3% of the retailers were neutral on the importance of CRM in sales. 

These facts say that CRM is anonymously considered as the key aspect of the sales generation tools 

but the level of the impact if CRM may very strong or average on sales of the retail stores. 

 
7. Retailers view about attending the customer: Managers of the retail stores of India are giving less 

personal touch to the consumers as only 7% of the retailers believe in personally communicating 

with the customers. Only 3% of the retailers say that they do not attend the customers personally as 

they provide self-service to the customers and when customers face any problem then they help 

them. 
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8. Different ways to build good relationship with customer: Almost all of the retailers of India are 

using various mean to build a good relationship with the customers. Festival offers, Regular 

feedbacks and after sales services constitute the major part of the practices used to build a healthy 

relationship with the customers. There are only 8% of the retailers who are making the use of all 

kind of the practices to have the faith of the customers in them. 

 
9. Retailers view about customer complaints regarding their product and services:  

Only 23%retailers said that the customers never complain. But this per cent is very low which 

reflect that in India77% retailers are facing complaints of the consumers regarding their products and 

services and they are not providing up to the mark services and products to the consumers though the 

complaints may be rare and few The total number of 40% retailers admit that there are rare chances that 

the customers complain about their products because these try to satisfy the customers up to their best 

level.37% of the total retailers admit that sometimes there may be faults in the products and services 

provided to the consumers but only few consumers complain depending on the impact and level of the 

fault and defect in the product. 

10. Percentage of assessing change needs in product: 16.67% retailers thinks that they always try to 

provide what the customers desire and for this they daily asses any change from the customers, who 

visit their retail store, regarding the product enhancement. 33.33% and 20% retailers take the view of 

customers, often and rarely respectively, regarding any change in the product and services they 

provide. There is a handsome number (30%) of the retailers who say that they are bound to offer 

what the parent company supplies. The exclusiveness of the store restricts them to offer what they 

produce. 

 
11. Percentage of special schemes offered by the retailers: 15% of the total retailers are very 

aggressive in offering the special schemes to the customers and they offers all schemes like heavy 

discounts, free product with special purchase, gifts and bumper prizes, any other schemes like 

festival offers etc. to attract the customers and to have maximum footfalls. There are 17% organised 
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retail store in India which not offering any of the special schemes to the customers. The reasons vary 

from the retailer to retailers. Some of the retailers say that they incur high production cost and their 

products' quality is much higher than the products offered by the competitors, so why to use these 

cheap gimmicks. 

 
13. Various ways by retailer to maintain customer loyalty:  

Only about 9% retail stores are making the use of all the methods of the building customer 

loyalty like guarantee and response forms, accepting credit/debit cards, mail orders, loyalty cards, and 

credit sales. The maximum number of 33.33% retailers focus on accepting credit/debit cards as higher 

income segments and the foreign customers prefer to use the debit/credit cards to make purchase. 

Guarantee and response forms and credit sales are also given high weightage (about 21% and 18% 

respectively).Loyalty cards and acceptance of mail orders are least in trend in the tier II city like India. 

 
14. Retailers sending greeting cards to the customer: The graph shows that 80% of the organized 

retailers believe in to be in touch with the customers. They send festival greeting, birthday greetings, and 

anniversary greeting to their customers especially loyal ones. Festival greetings constitute a major part of 

these greeting cards. Reason being is that along with these festival greeting cards these retailers can also 

send the special offers of schemes of the specific customers only. 

 
Conclusions 

Customer Relationship Management is a seductive marketing strategy. However, research 

suggests that many of the programs used to implement CRM should not be expected to make significant 

changes in customer purchasing patterns— especially for FMCG brands. There are manly many 

complementary answers to the question, namely: 

• CRM seems to be a logical extension of the current customer-focus logic of marketing. For this 

reason, it has intuitive appeal to many marketers. 
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• A number of big, high-profile companies have launched such schemes— hence, many managers 

perceive that there is a risk of being left behind. 

• Often a direct competitor has a CRM program—hence, a similar scheme is needed as a 

countermeasure. 

• At best, each of these reasons is only an indicator of the potential success of a CRM program. 

• From a manager’s point of view, the crucial question is how to achieve the best return from their 

marketing budget. The recommendations here are: 

• First, start with a good description of the characteristics of the market both, customers and 

competitors. 
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Introduction 

 Meteorology is a science which specifies what happens to put of flame of pollutant 

from time it is emitted to the tune it is detected at some other point or sampling station Jaunpur, 

UP. Generally motion of the air is responsible for the dilution of air pollutant concentrations 

and so we want to know how much dilution occurs as a function of Meteorology or 

atmospheric condition, another way for a known emission we can calculate the resulting 

concentrations sown wind of the source. So, for this we will need some knowledge of the 

elements of Meteorology. 

 Environmental atmosphere serves as the medium through which pollutants are 

transported and dispersed. While being transported, the pollutant undergoes chemical reactions, 

which may be lethal or scavenged by chemical or physical process/method. But it all 

exclusively depends upon the meteorological conditions (Lee et al, 1994). Historic air pollution 

episodes reveal that atmospheric conditions influence the pollutant concentration as well as 

their toxicity(Goldsmith & Friberg, 1976; Wichmann et al, 1989 and Pope et al, 1992). 

However, the location, duration of release, height as well as the pollutant concentrations are 

also important, which effect the secondary pollutant transformation under the influence of 

meteorological conditions, but the atmospheric behavior is independent of their sources 

(Holzworth, 1974). 

Meteorological variables and auto exhaust have shown the significant correlation with 

atmospheric chemical process (Sjoedin et al, 1994 and Alary et al, 1994). The chemical 

processes occurring in the atmospheres involve oxidation of hydrocarbon, sulphurdioxide (S02) 

and nitrogen oxide (NO) to form oxygenated product such as aldehyde, nitrogen dioxide (N02) 

sulphuric acid (H2S04). The oxygenated species become the secondary product formed in the 

atmosphere from the primary emissions of anthropogenic or natural sources. 

 

 

 

 

 

 

    Precursor gases      Product of Atmospheric Reaction 

(Source: fundamentals of Air Pollution) 

Precursor product relationship of atmospheric chemical reaction. 

 Urban atmosphere is characterized as complex mixture of hydrocarbons, peroxyacetyle 

nitrate (PAN), polycyclic aromatic hydrocarbons (PAHs), oxides of sulphur and nitrogen 

(Lonneman et al, 1978). The concentration profiles are the results of the combination of 

atmospheric chemical and meteorological process. (Solan & Tesche, 1991 & 1 Warneck 1985) 

The possible reactions taking place in the air environment are presented below. 

 N2 + O2  → N2O + O 

 CO + O2 → CO2 + O 

 SO2 + NO2 → SO3 + NO 

Hydrocarbons 
NO           SO2 

NO2 
 

Oxygenated hydrocarbons 
NO2           

PAN  O3 
H2SO4 

Sunlight 
hv 
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 O + H2S → OH + HS 

 O + NO2 → NO + O2 

 HO2 + NO → NO2 + OH 

(Source: Fundamentals Air Pollution, 1994) 

 Solar radiation influences the atmospheric chemical process. Free radicals are formed 

by photo dissociation of molecules and these are highly reactive unstable intermediates. 

Although, solar radiation plays crucial role in the generation of free radical yet water vapour 

and temperature also influence the particular chemical pathways. 

 Photochemical dissociation of N02 takes place due to absorption of solar radiation 

while ozone is formed due to the combination of free radical oxygen and molecular oxygen 

(02). The Nitrogen oxide (NO) is oxidized by Ozone (03) to form nitrogen dioxide (N02) and 

molecular oxygen (02). These reactions are represented into the cyclic pathway driven by 

photon (hv) (National Research, 1979; Southern Oxidant Study Report, 1990 and Williams, 

1995). 

 
Hydrocarbons 

Fig Photo chemicals cycle of NO, N02,03 and Free radical (Source Fundamental air pollution) 

 The photochemical oxidation leads the formation of toxic compounds like 

peroxyacetyle nitrate (PAN). It is formed when peroxyacetyl free radical reacts with nitrogen 

dioxide (N02). The free radicals are produced from degradation of hydrocarbons. Hydroxyl 

(OR) and How oxidize S02 to reactive intermediates such as HS03 and S03. These intermediate 

combine with water vapour in the atmosphere to from sulphuric acid aerosols. These processes 

depend upon the atmospheric conditions (Calver et al, 1978). The homogeneous oxidation of 

S02 by free radicals lead to the formation of photochemical smog. Smog problem is accelerated 

with the presence of automobile exhaust in the environment as such the effects of this problem 

are more in urban area than in rural one (Interim Report 1996). Smog is the result of smoke and 

fog and the humidity plays crucial role in the condensation of smog. Combined activity of 

meteorological conditions like high pressure, inversion of temperature, stable atmosphere and 

strong solar radiations also help in the formation of smog. The smog results impairment of 

vision, eye irritation, and short time acute respiratory trouble (Buma, 1960). 

General Climatology 

Climate of Jaunpur is characterized by a very hot and dry summer and bracing cold 

winter due to prevalence of dry continental air almost throughout the year. Monsoon 

approached Jaunpur from Southern and two tropical maritime air reaches in this area with high 

humid clouds and rains. A brief description data related to the temperature, relative humidity, 

barometric pressure, rainfall, wind speed and wind direction is mentioned under the 

micrometeorology data. 
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Jaunpur experiences tropical weather and have three distinct seasons in a year. 

1. Hot dry summer season from March to June. 

2. Hot wet or monsoon season from July to September/October. 

3. Cold dry winter season from November to February. 

Micrometeorology data 

Micrometeorology data of Jaunpur was collected from India Meteorology Department 

(IMD). A permanent station, which collects the data daily at 08.30 and 17.30 hours. For the 

present study daily data was collected from March 2003 to February 2004 for complete cycle 

of 12 months to cover all the seasons of the year. Meteorological data of each season are 

discussed below. 

Atmospheric Pressure 

The data on atmospheric pressure indicated that seasonal variation was less. The 

average atmospheric pressure during the year at 8.30 and 17.30 were 988.9 and 987.3 millibar 

respectively. Seasonal variation in the results are discussed as follows: 

 
Fig. Monthly mean of atmospheric pressure of Jaunpur city during 2004-05 

Summer 

The daily atmospheric pressure of minimum and maximum were 981.5 mbar and 

1007.6 mbar at 8.30 hrs in the month of June and April while 980.1 mbar and 1004.8 mbar at 

17.30 hrs in the month of June and May. The average atmospheric pressure of the season were 

994.8 mbar 990.8 mbar at 8.30 and 17.30 hrs respectively. The seasonal variation is shown in 

the Fig.l0: The monthly variation and average of atmospheric pressure of the season is shown 

in Table  

 
Fig. Seasonal variation of atmospheric pressure in Jaunpur city during 2004-05 
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Table-1 : Atmospheric pressure variation (mbar) during summer 

Month 8.30 hrs 17.30 hrs 

 Min Max Average Min Max Average 

March 988.8 1003.0 996.5 990.2 999.9 992.7 

April 988.0 1007.6 993.7 982.0 1003.3 990.1 

May 982.3 1007.4 1001.9 986.2 1004.8 997.6 

June 981.5 992.7 986.7 980.1 998.1 982.7 

N=4   994.8   990.8 

 

Monsoon 

The daily atmospheric pressure of minimum and maximum were 979.5 mbar and 100.3 

mbar at 8.30 hrs in the month of July and October while 958.8 mbar and 1015.3 mbar at 17.30 

hrs in the month of August and October. The average of atmospheric pressure of the season 

were 999.1 and 972.8 mbar at 8.30 hrs and 17.30 hrs respectively. The seasonal variation is 

shown in the Fig. The monthly variation and average of atmospheric pressure of the season is 

shown in Table 23. 

Table-2 : Atmospheric pressure variation (mbar) during monsoon 

Month 8.30 hrs 17.30 hrs 

 Min Max Average Min Max Average 

July 979.5 995.4 985.4 997.1 991.1 982.6 

August 984.0 998.3 987.3 958.8 989.7 983.8 

September 983.5 998.0 990.6 982.4 988.0 987.5 

October 998.8 1000.3 996.8 987.9 1015.3 937.2 

N=4   999.1   972.8 

 

Winter 

The daily atmospheric pressure of minimum and maximum were 995.4 mbar and 

1022.3 mbar at 8.30 hrs while 992.7 mbar and 1018.5 mbar at 17.30 hrs in the month of 

November and January. The average atmospheric pressure of the season were 1008.2 mbar 

998.4 mbar at 8.30 hrs and 17.30 hrs respectively. The seasonal variation is shown in the 

Fig.10.  The monthly variation and average of atmospheric pressure of the season is shown in 

Table 24. 

Table-3 : Atmospheric pressure variation (mbar) during winter 

Month 8.30hrs 17.30 hrs 

 Min Max Average Min Max Average 

November 995.4 1002.1 999.3 992.7 1000.9 997.1 

December 1000.9 1006.8 1003.6 996.4 1003.8 971.3 

January 1012.0 1022.3 1018.0 1005.0 1018.5 1014.5 

February 1008.5 1018.7 1014.0 1007.1 1017.5 1010.9 

N=4   1008.7   998.5 

 

Wind Speed and Wind direction: 

Magnitude of air pollution is probably more sensitive to wind strength. As a result of 

atmospheric eddies the polluted air gets mixed with unpolluted air near to the surface and 

occupy large volume of air in the breathing zone. 

Data of wind speed and wind direction for 8.30 and 17.30 hrs were collected and wind 

roses were constructed. A correlation between wind speed and wind direction with atmospheric 
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pollution as well as health problem reported during survey was observed. Wind speed and 

direction change with season and the observations are as follows: 

In Jaunpur, the wind pattern changes twice in a year along with the seasonal variation. 

The predominant direction of wind were North West and East for 7.56 and 5.88% of the time 

respectively. The calm was 37.2% during the period 2003-2004. Wind speed recorded in the 

range of 1.8-3.6, 3.6-7.2, 7.2-14.4 and 14.4-28.2 Km/hr for 0.34, 14.78, 32.93 and 13.78% 

respectively. During summers the wind direction was towards southwest while during winters it 

was toward northeast direction. 

 
Fig: monthly mean values of wind speed in Jaunpur city during 2004-05 

 

Wind pattern during summer: 

The predominant direction of wind was North West for 2.28% of the time while the 

other dominant wind direction of the season were East South East, West North West and East 

for 1.18, 1.10 and 0.85% of the time respectively. The calm was recorded 37.2% during the 

season. The wind speed recorded in the range of 1.8-3.6,3.6-7.2, 7.2-14.4 and 14.4-28.8 Km/h 

for 0.03, 0.59, 3.58 and 3.48% respectively. The wind speed was highest in this season as 

compared to other season. 

Wind pattern during monsoon: 

The predominant directions of wind was East South East and East for 9.94 and 9.72% 

while the other dominant wind direction of the season were East and South East for 7.78 and 

6.91% of the time respectively. The calm was recorded 34.7% during the season. The wind 

speed recorded in the range of 3.6-7.2, 7.2-14.4 and 14.4-28.8 Km/h for 15.98, 40.82 and 

8.64% respectively. The wind speed was moderate in this season as compared to other season. 

Wind pattern during winter: 

The predominant direction of wind was West and West North West for 11.94 and 7.6% 

of the time while the other dominant wind direction of the season were North West and West 

South West for 3.69 and 3.04% of the time respectively. The calm was recorded highest 61 %, 

which was highest during the season. The wind speed recorded in the range of 1.8-3.6, 3.6-7.2, 

7.2-14.4 and 14.4-28.8 Km/h for 0.81, 08.40, 9.76 and 1.08% respectively. The wind speed was 

minimum in this season as compared to other season. 
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Abstract 

The present study was carried out with the objective to examine the difference in death anxiety 

and religiosity of elderly and adulthood group of male and female. For this purpose a total of 81 

participants were taken on purposive basis from area of Varanasi. Their age ranged from 35 to 81 years. 

Among them there were 43 participants were 35-45 years and 38 participants were above 55 years and 

among each group there were 44 males and 37 females, making 2x2 factorial design. Dhar, Mehta and 

Dhar’s Death anxiety scale and L.I. Bhushan’s religiosity scale were used. Results indicate that 

significant difference found between middle age and elderly age, and males and females on death anxiety 

but the interaction effect of Age and sex was not found to be significant. There is interesting results found 

that age and gender both is significantly positively correlated with death anxiety and religiosity. Multiple 

regression analysis indicate that the age emerge as the best predictor of death anxiety contributing 26% 

in the total variance. 

 

It has been said that the nothing in life is certain except death and taxes. Although some 

people may successfully escape paying taxes, death is a certain factor that will kiss all and 

sundry. Incidence of death surrounds us throughout our life span. Beginning at childhood and 

progressing through life. People see their grandparents die; their friends die, and usually their 

parents precede them in death. One can assume that people from time to time contemplate their 

eventual demise. Death anxiety is the feeling realization of the one’s own death. It is also 

similar to the fear of death and might extend to fear of death of other and fear of being 

confronted with death, dying and the elderly. Death anxiety (thanatophobia) is defined as a 

feeling of dread, apprehension, or solicitude when one thinks of what happens after death, the 

process of dying, or ceasing of life to exist. Death is defined as a state of nonbeing that is, the 

termination of biological and social life. Death anxiety can process several dimensions such as 

fear of death of self, fear of dying of self, fear of death of others, and fear of dying of others. 

Death anxiety has been measured by many researchers, such as Lester (1990), Pollak (1980),  

Balsky (1999) and Wink & Scott (2005). using self report inventories. The dimension of death 

anxiety most often examined is the fear of one’s own death, which examines the fear of not 

being here, ceasing to exist, dying too young. 

As with all types of attitudes, many factors are involved in influencing and shaping an 

individual’s death anxiety. Thus, it has come to no surprise to researchers that many variables 

could affect the degree to which an individual experiences death anxiety. These variables 

include age (Fortner & Neimeyer, 1999; Swanson & Byrd, 1998), gender (Harding, Flannelly, 

Weaver, & Costa, 2005), religious beliefs (Kraft, Litwin, & Barber, 1987; Spilka, Stout, 

Minton, & Sizemore, 1977), and health (Fortner & Neimeyer, 1999). All of these variables 

affect people’s experiences and it is these experiences that prompt people to re-evaluate and re-

examine certain attitudes and beliefs that they hold (DeSpelder & Strickland, 2005). It has been 

noted that death anxiety may neither stay stagnant nor increase or decrease progressively over 

the years (Tomer & Eliason, 1996). A number of things can change an individual’s death 

anxiety such as familiarity with death, a sudden loss, religion, physical ailments, and 

psychosocial maturity. How death anxiety is experienced and expressed, however, largely 

differs from individual to individual. Hence, even with so many studies conducted, the results 
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are mixed as to which variable plays a part and to what extent that variable influences death 

anxiety. Obviously, a single study which examines all the variables is impossible and so this 

study chooses to focus on three specific variables. They are: religiosity, gender, and age. 

One of the variables that are frequently associated with death anxiety is religiosity. 

Religiosity can be defined as beliefs, feelings, and practices that are tied to religion (Ho & Ho, 

2007). For example, going to temple on a regular basis is a form of religiosity. Religiosity can 

be further divided into intrinsic and extrinsic religiosity (Allport & Ross, 1967). Intrinsic 

religious orientation is defined as the extent to which individuals actually partake in religious 

activities (Swanson & Byrd, 1998) while extrinsic religious orientation is defined as an 

individual’s inclination to partake in religious activities as a way to obtain desired emotional or 

social outcomes (Swanson & Byrd, 1998). In other words, the intrinsically motivated individual 

lives his/her religion (self-transcendent) while the extrinsically motivated individual uses 

his/her religion (self-oriented) (Allport & Ross, 1967). Most studies of this kind are conducted 

by Western researchers and the emphasis is placed on Christian beliefs and how they affect 

death anxiety. Studies regarding religious beliefs of other religions and the effect they have on 

death anxiety are scarce. Wen (2010) studied the relationship between religiosity and death 

anxiety. The results showed a positive correlation between inner religious motives, frequency 

of participation in religious services and strength of belief. The results showed a linear second-

hand relationship between death anxiety and inner religious motive. Cohen et al. (2005) 

reported that religion regulated the relationship between inner and outer religiosity with death 

anxiety and belief in the afterlife. 

Considering the discussed issues and the increasing population of elderly as well as the 

fact that they are more concerned with thinking of death, it seems necessary to heed the factors 

that may reduce death anxiety in the elderly. Studies have generally found mixed results 

(Kastenbaum, 2007) regarding age and death anxiety. One of the problems that are frequently 

encountered by researchers is the fact that even though there have been many studies conducted 

regarding the influence of religious beliefs and religious orientation on death anxiety; the 

findings from these studies have been equivocal. Some studies have found that high intrinsic 

religious beliefs lower death anxiety (Thorson & Powell, 1990; Roff, Butkeviciene, & 

Klemmack, 2002) while extrinsic religious beliefs increase death anxiety (Feifel & Branscomb, 

1973; Swanson & Byrd, 1998). In addition, there are also some studies which have found no 

relationship between religious beliefs and death anxiety (Berman & Hays, 1973; Donahue, 

1985). Others (Thorson & Powell, 1990; Rasmussen & Johnson, 1994) have conducted studies 

which showed that a negative relationship exists between intrinsic religious orientation and 

death anxiety. 

However, these studies also discovered that no relationship exists between extrinsic 

religious orientation and death anxiety. These inconsistencies are found even when the same 

scales to measure death anxiety are used. Studies on Hinduism and death anxiety could not be 

found even after a methodological search of various databases and search engines. This lack of 

attention highlights the need for researchers to focus on whether the concept of death anxiety 

and religiosity can be applied to Hinduism. Therefore, this study aims to further clarify the 

relationship between death anxiety and religiosity in elderly person. 

Objectives of the study 

1. To assess and compare the intensity of death anxiety between adult and old age groups. 

2. To assess and compare the religiosity between old age and adult groups. 

3. To examine and compare the impact of gender and age on death anxiety and religiosity. 

4. To determine the relation between death anxiety and religiosity. 
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Hypothesis 

1. There would be significant difference between old age and middle age on death anxiety. 

2. There would be high level of religiosity among elderly person as compared to adult person. 

3. Female person would scores high on death anxiety and religiosity as compared to male person. 

4. There would be significant association between death anxiety and religiosity 

METHOD 

Sample 

             The sample consisted of 81  participants (Mean Age=52.64,SD=15.26) belonging to 

Two Age Group, Middle Age range from 35 Years - 50 Years and elderly age range from 

55Years – 81 Years of rural & urban areas from Varanasi District, based on purposive random 

sampling techniques. The participants came largely from Middle Class Socio-economic 

background. Participation in the study was voluntary. 

Tools 

Religiosity Scale: Religiosity scale constructed by L.I.Bhushan (1970) was used to measure the 

religiosity of aged. It consists of 36 items. It is a five point scale from totally agree to totally 

disagree. The scale has high split half (r = 0.69), re-test (r = 0.78), and internal consistency 

reliability (cronbach alpha=0.82). It possesses moderate concurrent validity (r=0.57). Subject’s 

religiosity score is the algebraic sum of scores obtained by him on all the different items. 

Death Anxiety Scale: This scale was constructed and developed by Upinder Dhar, Savita Mehta 

and Santosh Dhar. This scale consists of 10 items. The reliability of the scale was determined by 

calculating split-half reliability coefficient, corrected for full length, on a sample of 200 subjects 

(25-55 years) The split-half reliability coefficient was = 0.87. Besides face validity, as all items of 

the scale are concerned with the variables under focus, the scale has high content validity. In 

order to determine validity from the coefficient of reliability (Garrett, 1981), the reliability index 

was calculated. The later has indicated high validity on account of being 0.93.  

Procedure 

The subject included in sample were contacted individually and administered 

Religiosity and Death anxiety Questionnaire in order to find out the nature of Religiosity and 

Death Anxiety regarding Age and Sex. Participants were instructed that after reading the each 

question carefully, they have to tick the appropriate response, and their response will be kept 

confidential. Subject took 10-15 minutes to finish the test. Questionnaires were then collected 

back. Same procedure was repeated at every visit of data collection. 

Results 

For ascertaining the age differences on religiosity and death anxiety scale, the Mean, 

SD and t values were calculated which was displayed in Table -1 

Table-1 Mean, SDs and t value of different age group on religiosity and death anxiety 

   Measures                    Age     N Mean S.D. t value 

Death anxiety       35-45   years 

                           Above 55 years 

43 

38 

0.23 

5.32 

4.922 

3.465 

5.31** 

Religiosity              35-45 years                          

                            Above 55  years 

43 

38 

133.40                 

144.37 

16.337 

18.947 

2.79** 

**P>0.01, df = 81 

Table -1 reveals that the elderly person above 55 years were scored high on both 

measures death anxiety and religiosity respectively (Mean= 5.32 SD=3.4 & Mean= 144.3 SD= 

81.94) in compression to adult group (Mean=0.23, SD=4.92 & Mean=133.4 SD= 16.3), in that 

case there are significant difference between elderly and adult age group (t =5.31 df=79 P>.01 

and t= 2.74 df =74 P.0.01) on death anxiety and religiosity. For ascertaining the sex differences 

on religiosity scale and death anxiety questionnaire, The Mean SD and t valued were calculated 

which was displayed in Table -3. 
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Table-2 Mean, SDs and t value of different gender group on religiosity and death anxiety 
Measures Gender N Mean S.D. t value 

Death anxiety Male 

Female 

44 

37 

0.86 

4.70 

5.170 

3.865 

3.72** 

Religiosity Male 

Female 

44 

37 

134.39 

143.49 

19.951 

15.038 

2.82** 

P>0.01, df=81 

Table 2 shows that female were scored high (Mean= 4.70 SD= 3.865 and Mean143.49 

SD=15.038) in compression to male (Mean=0.86 SD= 5.17 and Mean=134.39 SD=19.951) on 

death anxiety and religiosity. Hence in that case there are significant differences between male 

and female participant (t= 3.72 and 2.82 df=79 and P>.o1) on death anxiety and religiosity 

scale. For knowing the significant difference between groups and sex jointly 2x2 factorial 

ANOVA was calculated which is displayed in Table -3 

Table-3 Summary of 2×2 (Sex×Age) factorial ANOVA on Death anxiety 

Source of variation Sum of Squares df Mean sum of Square F 

Age 

Sex 

Age × Sex 

Error 

392.55 

174.31 

7.34 

1277.61 

1 

1 

1 

77 

392.550 

174.313 

7.347 

16.592 

23.658 ** 

10.506 ** 

0.443 NS 

 

A perusal of table-3 indicates the main and interaction effects of Age and sex on death 

anxiety scale. Main effect of Age and sex was found to be statistically significant (F1, 

77=23.65 and 10.51, P>0.01) on death anxiety scale and the interaction effect of Age and sex 

which was found to be not significant. For measuring the association between sex, age, death 

anxiety and religiosity the correlation coefficient was calculated which is displaced in table -4. 

Table -4 correlation Coefficient between developmental age, gender, death anxiety and 

religiosity 
 Age Gender Death Anxiety Religiosity 

Age --- .181 NS .513** .300** 

Gender --- --- .386** .249* 

Death Anxiety --- --- --- .346** 
**Correlation is significant at the 0.01 level (2 tailed) 

*Correlation is significant at the 0.05 level (2-tailed) 
Table 4 represents  the correlation coefficient of elderly person regarding religiosity 

and death anxiety which shows that age was significantly  correlated with death anxiety and 

religiosity (r = 0.51 and r = o.30 P>.01  respectably). In other view gender was also 

significantly correlated with death anxiety and religiosity (r = 0.3  P> 0.5 respectably). In other 

view the death anxiety was significantly correlated with religiosity (r = 0.35 P=>0.01 

respectively). In other words, there is a significant positive correlation between religiosity and 

death anxiety so that with increased religiosity, death anxiety also increases. In order to 

determine the relative significant of age and gender in predicting death anxiety step wise 

multiple regressions was done. Obtained result are displayed in table-5 

Table-5 Step wise multiple regression analysis using Death anxiety as a criterion and 

various demographic variables as a predictors. 
 Criterion variable                           Death anxiety 

Predictors R R2 R2 Charge Beta t F 

Age .51 .26 .26 .46 4.94 28.16 

Gender .59 .35 .o9 .30 .30 21.19 

 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 3, June 2026 

 25 

A perusal of table 5 that developmental  age emerge as the best predictor of death 

anxiety contributing 26% in the total variance, followed by gender contributing 9% in the total 

variance. Examination of beta revel that the aforesaid predictors contributing positively 

(beta=.45 and .30) to death anxiety. 

Discussion 

The aim of the study was to assess the death anxiety and religiosity among geriatric 

sample which shows the significantly different between adult and old group on religiosity and 

death anxiety and supporting the current hypothesis. Others studies have also supported my 

hypothesis. Results indicated that lower ego integrity, more physical problems, and more 

psychological problems are predictor of higher levels of death anxiety. Many have understood 

death anxiety as a multidimensional construct. Lester developed the Fear of Death Scale with 

the understanding that there are four aspects of fear of death: fear of death of self, fear of dying 

of self, fear of death of others, and fear of dying of others. Hoelter (1979) described death 

anxiety as anxiety about many other aspects of death. Death anxiety in older adults is often 

linked to physical illness, which can increase the risk for depression, chronic pain and physical 

disability can understandably get you down. Symptoms of depression can also occur as part of 

medical problems such as dementia or as a side effect of prescription drugs. Suhail and Akram 

(2002) found that older participants (55 – 70 years old) had higher rates of death anxiety. There 

are several explanations for the results: a) as the participants are old and are nearer to death, 

they might think about their mortality more often and this behaviour results in increased fear 

and anxiety, and b) death of close friends and spouses might trigger off increased death anxiety. 

Additionally, DeSpelder and Strickland (2005) contended that adolescents tend to portray or 

feel a sense of invulnerability and invincibility. Death thus appears to be an event that occurs to 

other people but somehow does not happen to them. 

Another variable that is frequently linked to death anxiety is gender. In a comparison 

study carried out by Schumaker, Barraclough, and Vagg (1988), Malaysian and Australian 

students were asked to complete a survey to determine whether gender affects death anxiety 

scores. The results showed that both Australian and Malaysian women experienced greater 

death anxiety than men. Suhail and Akram (2002)’s study on Pakistani Muslims discovered that 

women experienced greater death anxiety than men and Abdel-Khalek (2005) discovered that 

females experienced significantly higher death anxiety levels than males. This studies have also 

supported my hypothesis that female experiences more death anxiety than male person. 

There are many arguments as to why death anxiety is higher in women. A reason why 

this is so has been proposed by Schumaker, Barraclough, and Vagg (1988) who said that in 

most societies, men are encouraged to pursue success and attain accomplishments which would 

cultivate the illusion of immortality while women are not. This illusion is useful as people rely 

on it to counter and conquer death anxiety. Other researchers declared that because women 

more readily admit troubling feelings as compared to men, their death anxiety scores are 

higher. Still others claim that death might have different connotations and implications for men 

and women and thus may be construed differently (Schumaker, Barraclough, & Vagg, 1988). 

This would affect their levels of death anxiety as they might fear different dimensions of death 

anxiety. 

One of the variables that are frequently associated with death anxiety is religiosity. 

Swanson and Byrd (1998) studied the association between death anxiety and religious 

orientation amongst introductory psychology students from a Midwestern university. The study 

found that extrinsically orientated individuals experienced more death anxiety. As seen by the 

extrinsically orientated individual, the emotional and social rewards that the individual has 

obtained from religion thus far will be lost when death occurs and this increases his/her death 
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anxiety. The results of statistical analysis supported the hypothesis so that a significant positive 

correlation was found between religious beliefs and death anxiety .In other words, with stronger 

religious beliefs, death anxiety also increased 

  

References : 
1. A B Cohen; J D Pierce; J Chambers; R Meade; B J Gorvine; H G Koeing, Journal of Research in 

personality,2005,39(3),307-324. 

2. Abdel-Khalek, A. M. (2005). Death anxiety in clinical and non-clinical groups. Death Studies, 

29,251-259. 

3. Allport, G. W., & Ross, J. M. (1967). Personal religious orientation and prejudice. Journal of 

Personality and Social Psychology, 5, 432-443. 

4. Belsky,j.(1999). The psychology of ageing (3rd Ed) pacific grove, CA:Brooks/Cole 

5. Berman, A. L., & Hays, J. E. (1973). Relation between death anxiety, belief in afterlife, and locus of 

control. Journal of Consulting and Clinical Psychology, 41, 318. 

6. DePaola, S. J., Griffin, M., Young, J. R., & Neimeyer, R. A. (2003). Death anxiety and attitudes 

toward the elderly among older adults: The role of gender and ethnicity. Death Studies, 27, 335-354. 

7. DeSpelder, L. A., & Strickland, A. L. (2005). The last dance: Encountering death and dying. 7th ed. 

New York: McGraw Hill. 

8. Donahue, M. J. (1985). Intrinsic and extrinsic religiousness: Review and meta-analysis. Journal of 

Personality and Social Psychology, 48, 400-419. 

9. Ho, D. Y. F., & Ho, R. T. H. (2007). Measuring spirituality and spiritual emptiness: Toward 

ecumenicity and transcultural applicability. Review of General Psychology, 11, 62-74. 

10. Kastenbaum, R. J. (2007). Death, society, and human experience. 9th ed. Boston, MA: Pearson 

Education. 

11. Lithuanian health and social service professionals. Death Studies, 26, 731-742. 

12. Lester(1990)The collet- Lester Fear of death scale, Death studies 14:451-468 

13. Neimeyer, R.A.(1994). Death anxiety handbook: Re4search ,instrumentalism and application, Taylor 

and Francis. 

14. Pollak (1980). Correlates of death anxiety:A review of empirical studies, Omega, 10,97-121. 

15. Rasmussen, C. H., & Johnson, M. E. (1994). Spirituality and religiosity: Relative relationship to 

death anxiety. Omega: Journal of Death & Dying, 29, 313-318. 

16. Roff, L. L., Butkeviciene, R., & Klemmack, D. (2002). Death anxiety and religiosity among 

17. Schumaker, J. F., Barraclough, R. A., & Vagg, L. M. (1988). Death anxiety in Malaysian and 

Australian university students. The Journal of Social Psychology, 128, 41-47. 

18. Suhail, K., & Akram, S. (2002). Correlates of death anxiety in Pakistan. Death Studies, 26, 39-50. 

19. Thorson, J. A., & Powell, F. C. (1990). Meanings of death and intrinsic religiosity. Journal of 

Clinical Psychology, 46, 379-391. 

 

 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 3, June 2026 

 27 

A Systemic Review of Amavata & Its Management 
 

Indra Pal, Akanksha Tiwari & Prof. N.P. Rai 
Faculty of Ayurveda, Institute of Medical Sciences, Banaras Hindu University, Varanasi 

 
Abstract 

Amavata is the prime disease which makes the person crippled and unfit for an independent life 

and about 60% of the patients become unfit to work 10 years after the onset of the disease. Amavata 

word is composed of two words Ama and Vata, the condition which is caused by accumulation of Ama 

and Vata. In terms of medicine Ama refers to the events that follow and the factors that arise as a 

consequence of impaired functioning of 'Agni' whereas in literal terms the word "Ama" means unripe, 

immature and undigested. This ‘Ama’ is them carried by ‘Vayu’ and travels throughout the body and 

accumulates in the joints, at the weaker sites (Khavaigunya) and Amavata occurs. The clinical 

presentation of Amavata closely mimics with the special variety of Rheumatological disorders called 

Rheumatoid Arthritis in accordance with their similarities on clinical features like pain, swelling, 

stiffness, fever, redness, general debility, fatigue are almost identical to that of Amavata. The 

Rheumatological disorder is such a group of disease which has no specific medical management in any 

type of therapeutics. Amavata is the particular type of disease which is mentioned in Ayurveda since the 

period ofMadhavkara (16 th century A.D.) under the category of VataKaphaja disorders. Nidanas of 

Amavata narrated by Madhavkara are Viruddhahara, Mandagni, Exercise after heavy meal etc. Amvata 

is one of the challenging disease for the clinicians due to its chronicity, incurability, complications and 

morbidity. The allopathic treatment provides the symptomatic relief but the underlined pathology remain 

untreated due to absence of effective therapy and also giving rise to many side effects, toxic symptoms 

and adverse reactions also more serious complications like organic lesions. The treatment procedure 

described are Langhan, Swedan Tikta-katudipan, Virechan, Basti etc. So the present study deals with 

systemic review of Amvata from all the classics of Ayurveda and its management 

Keywords: Amavata, Ama, Langhan, Swedan, Virechan, Basti. 

 

Introduction 

Ayurveda – an eternal science of healthy living treasures deals with physical, 

psychological and spiritual well being of the human being and covers all the aspect of human 

life. It is not a materialistic science but a philosophical and factual truth, which has been 

enhanced by our great ancient sages, through their experience, logic and power of wisdom.  

Amavata is one of the commonest disorders caused by the impairment of Agni, 

formation of Ama and vitiation of Vata which initially creates difficulty in performing daily 

works which goes on increasing and further leads to deterioration in the form of physical 

deformities as well as mental frustration. Amavata on the basis of clinical appearance can be 

taken parallel to Rheumatoid Arthritis. It is a disorder with varied clinical signs and symptoms 

related to multiple organ systems, being both articular and extra-articular. It is a challenging 

and burning disease for the physicians and medical field. Till today in modern science, there is 

no effective medicine for this disease. presently, the non-steroidal anti-inflammatory drugs 

(NSAIDs) are the mainstay in this condition however, they have serious adverse effects and 

have limitations for a long term therapy. The immunosuppressive drugs are reserved for 

selected cases, while the disease modifying drugs like gold-salts are costly and have low benefit 

risk ratio. Hence, there is a need for drugs having good efficacy with low toxic profile in this 

debilitating disorder. A number of indigenous drugs have been claimed to be effective in the 

treatment of Rheumatoid arthritis but their claims have not been largely substantiated in well 

controlled clinical trials. In this context, Ayurveda, the ancient system of health and medicines 

has captured the attention and imagination of world. The relevance and recognition of 

Ayurveda and the therapeutic procedures elaborated in this science display an over whelming 
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demand in global world. It explains how each individual is a unique composition of physical 

and mental elements. It then specifies the practices necessary for people to keep themselves in 

harmony—internally and with their environment. Ayurveda advocates a range of promotive, 

preventive and curative measures and describes the Sadvritta, Swasthavritta, Ahara-Vihara and 

the unique therapeutics i.e. Aushadhi based on the doctrine of Samshodhana and Samshamana. 

Medicines are administered in different forms through different routes to obtain either 

Shodhana or Shamana. Samshodhana essentially refers to the bio-purification of the body 

aiming to cleanse the macro and micro channels of the biological system (Srotas). The 

disorders treated by Shodhana Chikitsa do not reoccur whereas the disorders treated by Shaman 

therapy may reoccur in due course of time. In Amavata, Vata is dominant Dosha and Ama is 

the chief pathogenic factor. Ancient Acharyas of Ayurveda have described sequential 

employment of Deepana, Pachana, Shodhana and Shamana therapies in the management of 

Amavata.  

Historical review  

The entity Amavata is available since the period of Charaka as a reference in the 

context of various treatments. However, Amavata as a separate disease entity was described for 

the first time in detail by Madhavakara (900 AD) who devoted a full chapter (25th) of Amavata 

in his famous treatise Madhava Nidanam dealing with the etiopathogenesis of the disease in a 

systematic manner besides the signs, symptoms, complications and prognosis. 

Etymology  

Ayurvedic literature following etymological derivation are found- 

• Vatadosha along with Ama is termed as Amavata. It indicates thepropulsion of Ama by 

vitiatedVata in the entire body and gets odged in Sandhisthana producing amvata.1 

• The word Ama and Vata unite to form the term Amavata. This signifies the role of 

pathogenesis of Ama and Vata in the disease. 

• The improperly formed Annarasa is Ama and it causes vitiation of vata, which is known as 

Amavata. 

• Áma is produced due to indigestion and along with Vata itis a well-known disease entity. 

Definition of Amavata:  

When Ama and Vata simultaneously get vitiated and enters the Trika and Sandhi finally leading 

to stabdhata (stiffness) of the body, the condition is known as Amavata.2 

 While commenting on the word Yugpada Madhukosha and Atanka Darpana has 

expressed separate thoughts. According to Madhukosha Vata and Kapha vitiate simultaneously 

during the pathological process of Amavata. On the other hand the commentator of 

Atankadarpana says it is Ama and Vata who vitiate simultaneously. Both the comments seem 

to be similar as structurally Ama is very much similar to Kapha. Only the difference is that 

Kapha produces pathology only in the vitiated state, while the Ama is always pathological. 

Nidana:  

Nidana is defined as the factors which deranges the dynamic state of doshic 

equilibrium provokes the disease is known as Nindana. This Nidana helps us to decide the line 

of treatment as well as prognosis of the disease. Amavata Ninda is of multifaceted various 

Acharyas mentioned their different views for the productions of Ama in Amavata. Acharya 

Madhavakara has delt the separate Nidana as-3 

1.  Viruddha Ahara (Incompatible food) 

2.  Viruddha Chestha (Incompatible food) 

3.  Mandagni (Hypofunctiony of agni) 

4.  Nischala (Lack of exercise) 

5.  Snigdha Ahara followed by immediate exercise. 
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Besides these intakes of Kanda, mula and Shakha and excessive exertion are itiological 

factors opeined by Harita. In Anjana Nidana which vititate Vata, Pitta and Kapha are 

considered under Nidana . 

1.  Viruddha Ahara    

 Those articles of diet that are inimical to the body elements (Sharira Dhatu) tend to 

disagree with the system are known as Viruddha. Viruddha Ahara is one of the most important 

factor responsible for Amavata. 

Eighteen types of Viruddha Ahara have been described in Charaka Samhita.4 

 Excessive indulgence of any of these Viruddhahara leads to production of Ama and 

Vitiation of Vata, ultimately leading to Amavata. 

 In addition to these the Ahara taken against the Ashta-vidha Ahara Visheshayatana 

may also be considered as unwholesome diet. These have been described in details in Charaka 

Viman.5 

2.  Viruddha Chesta  

 Viruddha Chesta is not clearly mentioned in the Ayurvedic classics. Following should 

be considered as Viruddha Chesta. 

- Exertion soon after taking unctous meal.  

- Taking Ushana and Sheeta substances immediately after one another. 

- Sedentary life. 

- Suppression of natural urges (Vegavidharana) 

- Daytime sleeping (Divasvapa) 

- Awakening at night (Ratrijagarana) 

- Performing such acts which are beyond one's capacity (Sahasa) 

- Excessive indulgence in sexual act. (Atimaithuna) 

- Any type of physical involvement just after taking meal viz exercise, sexual act, horse 

riding etc. 

- Cold water bath (Sheetodaka Snana) 

- Exposure to eastern wind 

- Sleeping on a uneven bed. 

3.  Mandagni. 

 Mandagni is the root cause of all the diseases.6 It plays an important role in the 

manifestation of the most of the diseases. Sluggishness of Agni takes place due to its own 

causes, which results in production of Ama. Among the three types of Agni Jatharagni is very 

important. Intactness of strength of Jatharagni is very necessary because it also augments the 

functions of Bhutagni and Dhatavagni. Therefore any breach in strength of Jhataragni also 

leads to Dhatavagnimandya as well as Bhutagnimandya. So due to Agnimandya proper end 

product, essential for maintenance of life are not produced, instead results in productions of 

Ama and Malasanchayarupa Ama. Due to Dhatavagnimandya proper nutrition to Rasadhatu 

does not takes place, resulting in Dhatukshaya and Dhatukshaya ultimately leads to vitiations 

of Vata. 

 Thus it can be stated that Mandagni results both in production of Ama as well as 

vitiation of Vata, which are the two important pathognomic factors for causation of Amavata. 

4.  Nishchalata   

 Any type of physical inactivity is responsible for Kapha Vriddhi, which results in 

Agnimandya and consequently helps in the formation of Ama. 

5.  Snigdha Bhuktvato Vyayama  

 Though exercise just after any type of meal is unhealthy, but exercise after taking 

unctous meal (Snigdha Ahara) has been specially mentioned in causation of Amavata. Here 
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exercise means any type of physical activity. Normally a good blood supply is very essentials 

in gastro-intestinal tract for the digestion of heavy meal. But when a person indulges in any 

type of physical activity just after consuming meal, blood circulation to the skeletal muscle 

increases resultng in decrease of blood supply to the gastro-intestinal tract comparatively. This 

act seriously hampers the process of digestion and absorption. Therefore improper digestion 

leads to formation of Ama, which is the foremost pathological factor of Amavata. 

PURVA ROOPA   

Charaka has mentioned that wherever the Purvarupas are not mentioned, early clinical 

manifestation of the signs/symptoms can be considered as Purva Rupa of the disease.7 

When the Prakupita Ama via Rasavaha Srotasa endures Sthana Sanshraya in Hridaya, 

Sandhi etc. before getting fully manifested as disease Amavata, in the early stage produces mild 

symptoms like Apaka, Aruchi etc. which can be considered as Purva Rupa of Amavata.  

i. Agnimandya-  Due to consumption of Nidana normal functioning of the Agni is 

hampered resulting in Agnimandya. 

ii. Apaka - Due to Agnimandya proper digestion and metabolism does not take place. 

iii. Daurbalaya - In case of improper digestion Dhatus are deprived of sufficient 

nourishment which leads to feeling of Dourbalya. 

iv. Angamarda- In adequate nourishment of Dhatus and presence of Ama lead to 

subjective feeling of aching in the body. 

v. Aruchi - Vitiation of Rasa Dhatu and Bodhaka Kapha impair the function of 

Rasenendriya. 

vi. Gaurava- The presence of Ama and vitiated Kapha cause feeling of heaviness in the 

body. 

vii. Gatrastabdham - When the Ama circulates in the body with the help of vitiated Vyana 

Vayu in the earlier stage of Samprapti, it gives rise to Gatrastabdhata or stiffness of the 

body by its Picchila, Guru and Sheeta Guna. 

Rupa of Amavata:- 

Madhavakara, Bhava Mishra, & other have described the rupas of Amavataclearly. 

They can be classified under following headings. 

Pratyatma Lakshana:-( Cardinal sign & symptoms)  

A) Sandhishoola, B) Sandhishotha, C) Stabdhata, D) Sparshasahyata  

Samanya Lakshana:- (General/Associated Features)  

A) Angamarda, B) Aruchi, C) Trishna, D) Alasya, E) Gaurava, F) Jwara, G) Apaka, 

H)Angashoonata8 
Doshanubandha Lakshsna:-  

A) Vatanubandha - Ruka 

B) Pittanubandha – Daha, Raga 

C) Kaphanubandha – Staimitya,  

Guruta, Kandu 

D) Vatapittanubandha – Ruka, Daha, Raga 

E) Vatakaphanubandha –Ruka, Staimitya, Guruta, Kandu 

F) Kaphapittanubandha –Staimitya, Guruta,Kandu, Daha, Raga 

G) Sannipataja – Symptoms of all doshas 

C.  Pravriddha Rupa of Amavata  

A) Agnidaurbalya  

B) Praseka 

C) Aruchi 

D) Gaurava 
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E) Vairasya 

F) Ruja&shotha in Hasta, Pada, Shiro, Guipha, Trika, Janu, UruSandhi 

G) Vrishchikadanshavatavedana 

H) Kukshikathinyav 

I) Kukshishoola 

J) Vibandha 

K) Antrakujana 

L) Anaha 

M) Chhardi 

N) Hritgraha 

O) Jadya 

P) Bhrama 

Q) Murchaha 

R) Nidra-viparyaya 

S) Daha 

T) Bahumutrata9 

Samprapti :-  

The manner of Doshic vitiation and the course they follow, culminating in the 

development of specific clinical manifestation is known by the name SampraptiJaati and 

Aagati are its synonyms. A proper understanding of Samprapti is vital in the planning of the 

treatment of any disease, since Chikitsa as enunciated in Ayurvedic texts is nothing but 

Samprapti Vighatana. Conventionally the Samprapti can be categorized in twotypes.  

1) Samanya (General) Samprapti: this is a common pathogenesis among various types of a 

single disease.  

2) Vishishta (specific) samprapti; this is a specific pathogenesis for a particular sub type of 

disease. The samprapti of Amavata described in MadhavaNidana and by some other 

commentators can be summarized as-   

Sanchaya:  

When a person exposed to etiological factors Viruddha Ahara, does Vyayama after 

intake of Snigdha Ahara, Chinta, Shoka ,Bhaya etc. they cause Dushti of Agni, Dosha prakopa 

and Dushya Daurbalya. 

Prakopa:   

Due to Dushti of Agni, Mandagni occurs. Mandangni cause Ama formation. Then due 

to fermentation of Ama gets suktatva (Vidagdhatva) and it converts in Amavisha. With the help 

of vitiated Vayu it goes to Prasaravastha. Now it is SAmavata.  

Prasaravastha:  

SAmavata goes to Dhamani (Rasavaha Srotasa). Then Dushti of Amavisha occurs due 

to Tridosha. So it becomes Nanavarna (various colours) and Atipichchhila (viscid unctuous and 

heavy) Ama. Now it is Atidaruna Ama. 

SthanaSanshraya:-   

Yugpat Kupita of Vata and Ama (kapha) with the help of Dushya Daurbalya gets 

Sthana Sanshraya in Rasavaha Srotasa, Sleshma Sthana and Trika Sandhi. 

Vyakti:   

As it reaches Vyakti stage, most of the symptoms of Amavata are manifested like 

Daurbalya, Hridgaurava, Gatrastabdhata, Sandhishula, Sandhishotha, Sandhigraha, 

Sparshasahyata etc. 

Bheda:   

In chronic stage of it, the disease is left. 
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Samprapti Ghataka 

Dosha -  Tridosha with predominancy of Vata 

  Vata - Samana, Vyana and Apana 

  Kapha - Kledaka, Shleshak, Bodhaka 

  Pitta - Pachaka. 

Dusya - Dhatu - Rasa, Mansa, Asthi, Majja 

  Upadhatu - Snayu, Kandara 

Srotasa - Mainly Annavaha, Rasavaha, Asthivaha, Majjavaha and also Udakavaha, 

Purishavaha, Mutravaha. 

Srotodusti - Sanga, Vimargamana. 

Agni -  Jatharagni & Dhatavagni. 

Ama -  Jatharagnimandyajanya & Dhatavagnimandyajanya. 

Udbhavasthana - Amashaya & Pakvashaya. 

Adhisthana - Shleshmasthana specially Sandhi. 

Sancharsthana - Whole body. 

Vyaktisthana  - Sandhi.  

Rogamarga - Madhayamarogamarga. 

Vyadhisvabhava- Ashukari, Chirkari, Kashtata, Punaha Punaha, Akarmanyata  

ChikitsaSidhanta:- 

Chakradatta was first inventor, who describing the principles of treatment for this 

disease, which are langhana, swedana, drugs having Tiktakatu Rasa and Deepana action, 

virechana, snehapana and Auvasana as well as ksharabasti. And yogaratnakara have added 

upanaha without sneha, to these therapeutic measures. The details are as follows: 

1) Langhana:-   

It is the first measure that has been advised for the management of Amavata, which is 

considered to be an Amasayotha vyadhi and also Rasaja vikara, langhana is th first line of 

treatment in such conditions.10, 11 In yogaratnakara langhana has been mentioned to be the best 

measure for the treatment of Ama. It has been described that sama dosa cannot be eliminated 

from the body until and unless ama attains the pakva from and for this purpose lnghana is the 

best therapy.12 Langhana is contraindicated in Vatavridhi, but is indicated in Amavata. Hence 

care should be taken to stop the Langhana as soon as nirama vata condition is achieved. 

Langhana in addition, creates hunger reflex in the patients resulting in enhanced production of 

internal corticosteroid which provide relief through the reduction of inflammation. 

2) Swedana:-  

The role of swedana therapy in Amavata and in other rheumatic diseases is well 

recognized. In the management of Amavata, Rukshasweda has been advocated in the form of 

Balukapottali owing to the presence of Ama. In Chronic stage of the disease when Rukshata is 

increased, snigdha Sweda can be employed. Swedana have been specialy indicated in the 

presence of stambha, gaurava and shula,13 this constitutes the predominant features of 

Amavata. In this disease ushna jalapana, a kind of internal swedana is also indicated which is 

Deepana, pachana, jwaraghna, srotoshodhaka etc.14 Swedana also helps in liquefying Doshas 

and aids in their transportation from shakha to kostha so that they can be eliminated by 

shodhana therapy. Swedana helps in cleansing the srotas and thus aids in the transportation of 

Dosa from the sakha to kostha. In addition it has been specially indicated in presence of 

stambha, Gaurava, jadya, sitaand sula which constitutes the predominant features of Amavata  

3) Tikta katu Dipana Dravya:-  

Through Tikta katu rasa drugs are supposed to increase Vata dosa, yet these are of 

proven value in this disease because of their dipana and pachana properties. These drugs have 
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agnivardhaka property due to their Laghu,ushna, and tikshnaguna and due to these gunas they 

possess Amapachana, so kaphahara and vatahara karma. Thus these drugs Increase Agni, 

digest Ama, removes excessive kledaka kapha, prevent further production of Ama, clear 

srotoavarodha and transport pakva dosha from Sakha to kostha for removal form the body. 

And increased salivary and gastric secretions by the use of katu rasa are well known. Apart 

from this, they also improve the intestinal motility acting as Vatanulomka. 

4) Virechana:  

Virechna has been described to be the best remedy for pitta dosha, yet it is effective in 

the vitiated kapha and Vatadosha also to some extent. So in this way it appears to be the most 

appropriate therapeutic measure in this condition. After langhana, swedana and Tika, katu, 

Deepana dravyas, doshas Attain nirama avastha and may require elimination from the body by 

shodhana. Generally vamana precedes virechana but in Amavata, the patients should be 

subjected to virechana therapy because of the following possible reasons: 

a) Production of Ama is the result of Avarana of pitta sthana by kledaka kapha, thus hampering 

the digestive activity of the pachaka pitta. virechana helps in this condition through two ways,  

• It removes the Avarana produced by kledakakapha, 

• It is the most suited theraphy for the sthanikadosha pitta. 

b) Symptoms of Amavata like Anaha, vibandha, Antrakujana, kukshishula etc. are indicated of 

pratiloma gati of vata. This is best conquered by virechana, while vamana is likely to 

aggravate these features. 

5) Snehapana: 

After giving the above mentioned therapies, the patient should be subjected to 

samanasnehana which is justified on the basis of following points. The therapeutic measure 

employed so far are likely to produce ruksata in the dhatu of the patient which may provoke the 

vata dosha and further aggravates the disease process. This is best prevented by snehapana.  

Reduction in bala of the patient is the resultant of the shodhana therapeutic measures 

employed and the nature of the disease itself. This is also effectively controlled by the 

administration of sneha, as the latter is described to be the best Balavardhaka regimen.15 

Moreover, snehanasneha (grhita etc.) hasbeen started to augment the agni16 Snehapana has 

also been prescribed in the cases of Asthimajjagata vata as the involvements of these dhatus are 

quite evident in Amavata17 since snehana pacifies the vitiated vata due to its inherent 

vatanuloman aeffect, it is strongly indicated in Amavata, when there is predominance of 

vatadosha in its nirama stage. However the patients of Amavata are liable to develop 

derangement of digestion. Sosneha is best administered medicated with Deepana and Pachana 

Dravyas. 

6) Basti:  

Basti therapy has its scope in all kinds of ailments implicating different types of Dosha, 

Dusyas and Adhisthans, Basti is supposed to be the principal (specific) treatment for vatic 

diseases.18 The relative importance of vatais already known as it has predominant influene on 

the three principal routes of disease namely the sakha, kostha and the marma. More over vayu 

is responsible for theformation, communication and spread of sweda, mala, mutra, kapha and 

other biological substances in the body. This way Basti is the half of the whole treatment. In 

Amavata, both Anuvasana as well as Niruha Basti have been advocated. 

Anuvasana basti removes the dryness of the body caused by the Amahara treatment, 

alleviates vata dosha, maintains the function of Agni and nourishes the body. Niruhabasti 

eliminates Doshas brought in to the kostha by langanas and allied therapeutics. In addition to 

the generalized effects, Basti produces local beneficial effects also by removing Anaha, 
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Antrakujana, vibandha etc. sandhavadi tails has been advocated for anuvasana and ksarabasti 

for asthapana. 

Conclusion: 

Amavata is a condition where stabdhata of the body occurs due to lodging of vitiated 

Ama & Vata in Trika Sandhi. It is caused due to Virrudhahara, Virrudhhachesta, Mandagni, 

Snigdham Bhuktvat annam Vyayamam etc. Amavata is Amashayothha Vyadhi so treatment 

given in Amavata is Langhana then Swedana, Tikta Katu Dipana dravyas, Virechana, 

Snehapana & Basti. Which has ultimate goal to achieve Amapachana, Vatashamana & 

Strotoshodhana, Sthana balya chikitsa. 
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Abstract 

The present paper deals with the concept on social self in social networks and how it has been 

regarded as one of the major weapon for the construction of social self. The attempt has been made on 

the analysis of creating new agency of socialization among the peers. And last, but not the least how new 

kind of identty is evolved in the digital society. 

 

Introduction 

In the era of gobalization, technology have been rapidly diffusing in the different 

spheres of life which have created a new setting for social participation .today the society itself 

is becoming smart by using the smart technologies which is reflected in the spectrum of social 

relationships, social organization and social interactions. Social networking sites process 

unique and transformational traits for commercial platforms that are designed to enable the 

sharing of personal information with others through photos, tweets, likes and status updates. 

Social network have become a principle paradigm in which we all conditioned to project our 

best in the unrealistic selves. It is a modern way of virtually keeping up with the masses. Infact 

in the recent time whether we realize or not we spend a great deal of time and effort on the 

creation of digital identity. The moulding of the self depends heavily on others are projecting in 

the arena of society. The way we are in the society itself in the stand for the perception of 

others, this what we can addendum to the C.H. Cooley,’ s theory of “looking glass self” – “ I 

am not what you think I am, I am not what I think I am, thus I am what you think and I think I 

am “. According to Ritzer, much of the needs thinking in general especially on the mind led to 

the concept of self which is composed of “I” and “Me”. G.H. Mead argues that I refers to the 

spontaneous behaviour of the man, while “me” refers to the internal demands of the society. In 

the network society, the self is similar on what presented by the psycho – sociologists that is 

totally depends upon the spectrum and the demands of the society. In addition to it, in the 

digital network one can pretend their actual self and having a chance to resurrect their images 

of self perception. 

Peer Socialization 

The rapid advancement of technology through different spheres of life has changed the 

traditional setting for social participation. In earlier days, the participation was used to take 

place with in a specific circle. To make a friendship or enter into wider social participation 

beyond boundaries was not itself imaginable. Since the 90’s the new generation re define the 

structural boundaries of social interaction and social participation who consider a world of 

smart phones, i-pads and high speed wireless internet as a necessity thing. In the contemporary 

society, flirting, gossiping, relationships building and hanging out all takes place online among 

the teen age group. Social networking sites are the unique process of transforming the traits of 

communication platforms that are designed to enable the sharing of personal information with 

others through photos, likes and reflections via tweets and status updates. As it had been 

already mentioned that the event organization, flirting gossiping, hanging out etc all takes place 

through the internet. It has been found that the internet tend to de- personalised the inter 

personal communication process making more acceptable to coverage with individuals to 

converse with individuals who may not belong in off line social circle. This form of 
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socialization represents a modern change in which the process of social relationships are 

initiated and constructed. 

According to sweeney, the internet greatest asset to teendom have the capacity to slip 

out of personalities, i.e the ability to try on identities. The theme of mirror on facebook wall 

explored the themes of identity experimentation and construction. The participants highlight the 

opportunities available online to continuously recreate and construct one’s identity. It 

represents that this generation is developing a mirrored world, where there is a continue flow of 

representations of self. It is clear that this online world of invention and ingenuity allow youths 

to explore and discard identities to mature pre-existing qualities and to eventually to blend the 

virtual and actual self. The main positive attributes in this social networking era, that the 

importance of positive feedback and social acceptance during adolescence as” it the way you 

create your profile as what you upload that impacts a person view of you”. Most of the scholars 

of social networks argues that online social approval and validation can have a direct 

application on adolescents sense of self worth, identity and confidence. Social network 

participants described their enhanced social self esteem through positive feedback via online 

comments and likes which reiterates their desire to ultimately seek social validation. 

Some of the research has highlighted the main threats to adolescents in this social 

network era, is that the danger of improper use, sharing of personal information or posting 

fabricated information about themselves or peers. The topic of privacy and fabrication of 

information arouse as a topic in the focus groups where by participants discussed the 

implications of online labelling on offline social status in this context one may mention that the 

role of media which is often presented those online social communities as subversive 

unregulated environments in which youths can have free for all. Such discussion on the evils of 

supervised online access appear to question the ability of youths to regulate in a free range 

parenting environment. The findings of some research suggest that adolescents have develop 

their own social code of conduct which contains clearly defined social norms and acceptable 

and unacceptable behaviour. The phrase FOMO stands for Fear of Missing Out was utilised to 

label their need to be constantly up-to-date and socially informed. Although aware of this need 

the participants showcased positivity to regulating their participation patterns and modifying 

their habitual behaviours. For adolescents in this period, with the global online village may be 

an exciting yet relatively safe opportunity to conduct the social psychological task of 

adolescence to construct experiment and present a reflexive project of the self in a social 

context.  

Social Media and Social Esteem 

The effects that social media has on people’s perception of theirself worth. The effects 

that percepts on social interaction led to reach the popularity in the online community. Twitter 

has it’s the person pe tweeted other person tweet, facebook has likes, comments and shares. 

Now a question arises that why does social networks introduce this sharing bottoms and what 

are the purposes of this sharing activities on social networks? How important are likes and what 

not to our self esteem? Do we value these electronic forms of online popularity the same way 

we value real life interactions and so on. A study had conducted in the university of Salford in 

U.K, which reveals that the participants suffers their self esteem ehen their compares their own 

accomplishments to those of their online friends. Another fact of this study is that the large 

number of participants feel worried or uncomfortable when they can’t access facebook or 

emails. 

The study of Columbia Business School and the university of Pitisburgh reveals that 

there is only .05% of the friends on facebook as close- tend to experience an increase in self 

esteem when browsing social networks and afterwards display less social control. The positive 
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comments made by the friends on social networks do boost the self esteem and thus influence 

the behaviour. The significant thing that is observed in the electronic era, participants or users 

gives much more or prime importance on the comments that are given and share in the online 

community rather than day to day live interactions. In social networking sites we love to heard 

love from the friends. Actually the proliferation and appreciation of social network is not 

possible if the social media doesn’t have the mechanism of feedback, likes and comments. It is 

same as a person got a job, sharing the moment with friends doesn't make any emotions or 

lacks any expression. In this sense, we can say that such network wouldn’t have any social in 

value, moreover it would be a one-way street of communication, and that’s not really 

soializing. In this context, one may say that to use social media as a way to validate self worth 

exists in all of us because it works, the way a person chooses to use social media says a lot 

about their personality. Actually in the real sense, social media helps to create the self esteem in 

this contemporary society. 

Social Media and Identity 

Identity is a social construct that encompasses the way we think ourselves and our role 

in larger social environments. Through social interaction identities are enacted that can be 

understood as one continuum, containing both individual, personal differentiators which is 

related to one’s role in social groups – the way interaction takes place in online communities. In 

online community, identity characteristics are written on the body such as gender or ethnicity or 

are elective such as political affiliations. The role of identities on larger social environments 

can have the consequences for how we behave, we believe and we affiliate with. In social 

networks, chat rooms or discussion groups the process of identity are complicated because the 

cues of many identity such as gender or age are masked purposefully shared or mis represented. 

This social media on acts varied diverse forms helps to affect identity by reshaping on how 

individuals view themselves and others. Social media applications capture vast amounts of 

behavioural data about their users which can be used to track individual across sites and 

identities. 

Evring Goffman presentation of self is useful for understanding the identity cues what 

we share with others – intentionally and unintentionally. Goffman uses the metaphor of the 

stage by illustrating the differences between the front stage and the back stage. The stage in 

which the interactional process takes place and actors uses various categories to make their 

performances impressionable is the front stage. On the other hand, back stage in which the 

planning, reharsal etc are takes place. It should be noted that engaging in impression 

management is not manipulative or deceptive but rather a natural aspect of human relationships 

that in ways can make interactions can flow more smoothly and enable individuals to meet their 

personal and professional goals. Social media offers new opportunities for sharing self 

presentational content or borrowing one self online. It is commitment to deploying and 

maintaining one’s own online identity as if it were branded a good, with the expectation that the 

other do the same. It also involves the practice for creating persona a with sharing personal 

information about oneself or others performing intimate connections to create the illusion of 

friendship or closeness, acknowledging  an audience and viewing them as fans and using 

strategic reveal of information to increase or maintain this audience. 

The development of computer mediated communication encompasses social media 

complicate the identity process, individuals have more control over self presentational 

messages and many identity cues which are difficult to hide or alter face to face, are able to 

masked or misrepresented in online contexts. As a rule users want to create positive impression 

by act in ways in consistent with his goal. Ganzales and Hancock found that viewing and 

editing one’s profile resulted in increases in self esteem among the college graduates. By 
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allowing people to present preferred or positive information about the self which enhances the 

stimuli awareness of the optional self. Above the characteristics of computer mediated 

communication, social media has specific affordances that are unique to newer communication 

technologies. There are four affordances og digital content in network publics: 

1. Persistence : Online expressions are automatically recorded and archived. 

2. Replicability : content made out of bits can be duplicated. 

3. Scalability :  The potential visibility of content in network publics. 

4. Search ability : Content in network publics can be assessed through search. 

Sharing through social network involves a structure through speaking of known and 

unknown readers. As Marwick writes "The networked audiences is the real or imagined 

viewers of digital content…………. Across boundaries and context." 

Conclusion 

In summary, social media offer us new ways of controlling self presentational 

messages and other activities that are critical to identify formation and expression. It is evident 

that online offline modes of communication for many people constitute aspects of a larger 

communication ecology. The online realm is not a separate sphere of activity that reflects the 

real world as distinct from the virtual. It is a way on how individuals behave online and offline 

reflect the dimension of self. The present article provides the evidence of both positive and 

negative potential outcomes of social media ude. Public perceptions which are generally 

uniformed, mirrowing gaps in the literature. Much of the popular narratives circulating about 

social media focus on privacy concerns but fewer discuss the relational, informational and self 

esteem related benefits to social media use. In the reality, communication tools distance us 

from one another because we are alone together in the same room but using our devices to 

communicate with others or engage in other task. 
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Abstract 

Jane Austen was born on 16 December 1775 at Steventon Rectory, the daughter of a country 
parson. She spent the years of her childhood and youth in that obscure place which still had  an air of 
privacy and retirement. The result was that she learned early in life to live unperturbed in a throng, and 
thus, to have her own secret life of the imagination which the novelist must pass in the company of her 
imaginary characters if she is to succeed in persuading her readers that they are real. The family was the 
focus of Jane Austen’s life and she was always a particular favourite with them. They were always ready 
with their appreciation and encouragement of her work. All her works were read aloud at home, at first 
to Cassandra, and later, to the whole family. Her father, seeing the promise in her first work, First 
Impressions had wanted to publish it at his expense, and after his time, her brother Henry had shown the 
same active enthusiasm in Jane’s work, thus encouraging her to future ventures. The members of the 
family were bound together by the closest ties of family affection and young Jane was fortunate in having 
such a family to give her every encouragement in her work. Jane Austen has given the most true account 
of the contemporary life in her novels. She is not a boisterous comedian, but her novels are full of a 
rippling sense of pleasure. We find that Jane Austen has excelled all her predecessors in the art of fiction 
by her matchless presentation of contemporary manners, superb portrayal of characters and realistic 
narration of the domestic social life of the eighteen century England. 
Keywords: Jane Austen, novels, country-gentry, Emma, Mansfield Park, Hartfield, souls, Captains, 
political, social, religious, French Revolution, clergymen, romantic, comedy. 

 

Introduction: 

The novels, as a modern literary form of expression, began in England with the full 
flood of neoclassicism. From 1740 to 1800 the English novel went through parallel 
experimental stages, the socio-comic realism of Smollett and Fielding, the character 
development of Sterne, the sentimentalism of Richardson and Burney, the Gothic horrors of 
Walpole and his mane followers. Although the novel was developed by many writers, none of 
them showed new trends or improvement until Jane Austen and Sir Walter Scott carried the 
English novel forward to new horizons of advancement in treatment of themes and character 
development in plot integration. 

Jane Austen was the contemporary of the early romantic poets, William Wordsworth, 
P.B. Shelley and John Keats. She was doing the same thing in fiction which the romantic poets 
were doing in their poetry. She added a sensible and happy mixture of actuality and keen 
personal observation of the realities of a section of English life in her novels. 

Jane Austen occupies a unique position in English literature though she worked within 
a very limited field and dealt with materials extremely limited in themselves, she was able to 
develop themes of the broadest significance and to present very entertaining and truthful 
versions of the human comedy. Though all her readers see in Jane Austen a deliberate 
limitation and narrowness of range in her choice of subject matter, her admirers find her scope 
quite adequate for the exposition of important themes. She is superior to all other women-
writers and all but a few men-writers in English, as a creator and an artist. The smallness of her 
scale of operation cannot, by any means, lessen the perfection of her artistic achievement and as 
she has been accepted as one of the classics in English literature. 

Today Jane Austen is universally admitted to be an English classic, though she has to 
her credit only half a dozen novels, namely, Sense and Sensibility, Pride and Prejudice, Emma, 
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Mansfield Park, Northanger Abbey and Persuasion. Though her field was a very limited and 
narrow one, she cultivates it with such perfect art as to win an immediate passport to eternity of 
literary fame. 
The Social World: 

The novels of Jane Austen provide interesting social history being painted of the rustics 
among the upper middle classes in Southern England at the end of eighteen century. The fact 
that they can be viewed on the didactic and ironic levels too does not in any way diminish their 
value as social documents dealing with the life and manners of a bygone age and society. A 
novel written more than a hundred years ago provides a sort of escape from the contemporary 
and familiar in social life to the fashions and formalities of an age that is gone by. These 
fashions and formalities are interesting for us because we no longer see them practiced in the 
modern world. When we read Jane Austen’s novels, it is both interesting and instructive to 
come across sayings and doings which reflect the manners of the country-gentry in England at 
the end of eighteenth century. 

It is indeed a very narrow segment of contemporary society that Jane Austen pictures 
for us in her novels. She does not, by any means, give us a full picture of even the narrow 
segment of society to which her novels are confined. She hardly let us see what the lower 
classes are like. Of course, there are servants and dependants making their appearance 
whenever necessary, at Mansfield Park, at Hart field, at Barton Cottage and even in Portsmouth  
because the kind of people presented by Jane Austen, could not do without them, But though 
their existence is implied, they are hardly ever seen or heard of. We are mainly left with the 
country-gentry, the class of people Jane Austen knew best and could portray most truthfully. 

It is not surprising that in Jane Austen’s novels the life of the country-gentry is not 
portrayed fully in all aspects. We see only just as much of it as a very keenly observant woman 
could have taken in. We regret having lost sight of some of the fashions and formalities of the 
age and class to which we are introduced by Jane Austen. But there are some other things 
belonging to this class and age which we rejoice in having got rid of. For instance, we see that a 
lot of fuss was made in these days about rank and precedence as seen from the conduct of 
people like Sir Walter Elliot, Mary Musgrove and Emma Woodhouse, the last named, 
considering it beneath her dignity to step into the house of the yeoman farmer, Robert Martin. 
We now go too far in the direction of discarding all formality in manners. People of the present 
day who are used to the quick and easy scattering of Christian names among friends and 
acquaintances would be surprised to hear Mrs. Musgrove referring to her daughter -in-law as 
Mrs. Charles and Sir Walter, speaking of his daughter as Miss Elliot or Sir Thomas Bertram 
calling his son Mr. Bertram. It is, however, a matter of regret that we, in the modern age, have 
lost the habit of using ‘ Sir ’ or ‘ Madam ’ in this way. Dr. Johnson and Miss Austen could use 
them to great advantage, even in talking with social inferiors. Here, we have to admit that it 
was not only gracious but also quite convenient to be able to use ‘ Sir ’ or ‘ Madam ’ like this 
when we were not aware of the name of the person addressed. 

Another thing we note about the society described in the novels of Jane Austen is that it 
had the same contempt for sport common in the 18th Century and reflected in the writings of 
Addison who made his Tory fox-hunter a fool and Gibbon who sarcastically described the 
society in a country-house as consisting of Lord Edgemont and fourscore foxhounds. Jane 
Austen’s remarks about the sporting activities of Sir John Meddleton, Charles Musgrove and 
others are by no means complimentary. Another feature of contemporary social life reflected in 
her novels is the importance given to Bath as the popular resort of the fashionable and pleasure-
seeking world. Jane Austen’s novels relate the ordinary social intercourse of the gentry, with 
the emphasis on the part played by women. Emma, which is typical of Jane Austen’s art in its 
most mature form is a quiet story of village-folk quietly told. The greatest excitement in the 
quiet life of Highbury is provided by secret engagement and the life of the gentry is entirely 
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taken up with making and receiving visits, dining out or having dinner- parties or card- parties 
at home or attending a Christmas- party like the one at Randalls or strawberry-party like the 
one at Donwell Abbey. A ball at the village-inn and picnics like the one to Box Hill or private 
theatricals like the one arranged in Mansfield Park were the means of passing time agreeably. 
As for the clergymen, presented in the novels, do not seem to be possessed of any zeal for the 
cure of souls. Their calling is often merely an excuse for having an easy time and for being 
admitted to better social circles than they are born to. Rev. Collins, being a person, is admitted 
to Lady Catherine’s household and Mr. Elton, for the same person is welcomed at Hartfield. 
There is hardly any religion in any of Jane Austen’s novels and no deep spiritual insights or 
theological speculations characterize her clergymen. It is characteristic of the severe limits 
which the novelist sets herself that she does not even suggest the reactions on her characters of 
the great events of the day. Neither the French Revolution nor the Napoleonic War seems to 
have made any impression on her characters. 

The peace which came at the end of the war with Napoleon was important to Jane 
Austen only in so far as it brought home Captains to make love to young ladies who had waited 
for them, and Admirals to rent country-houses for their residence. What Pitt and Fox and 
Castlereagh, Nelson and Wellington did or said, had nothing to do with Jane Austen or the 

quiet people she delineated in her novels. She seems to have been quite aware of the fact that 

individual men and women, as they are, always have been and always will be, are the true 
subjects of the novelist and not theories or propaganda of any kind, political, social or religious. 
She refuses to be preoccupied with the political, social or religious movements of her day. In 
portraying her heroes, she is not concerned with anything except their qualifications for being 
considered as good husbands and worthy gentlemen. 

Though the period of Jane Austen was the first generation of romantic poets of the 
French Revolution and the war of American Independence, of Malthus, Wordsworth, Scott, 
Hegel, Coleridge, Andrew Jackson and Cooper, country-life in her part of the world was hardly 
disturbed by contemporary events. She was quite familiar with their writings but they have not 
influenced her novels except providing materials for passing references and descriptions. The 
novels of Jane Austen are to be looked upon as pleasant comedies in which she has portrayed 
the social life of her times. Very early in her life, she realized that the manners and the culture 
to which she had been accustomed in her own house, were by no means universal and that 
much lower standards might be observed among the gentry in their large country houses. She 
also realized that very often these wealthy and powerful land-owners were not conscious of 
their own shortcomings and considered themselves better-bred than anybody else. In their 
estimation, a man who has to work for his livelihood, must rank much lower than land-owners 
like themselves who formed the leisured class. They considered country-parsons little better 
than Parson Adams or Parson Trulliber of whom many examples were still to be found in the 
contemporary world. As a matter of policy, the Parson may be shown a pretence of equality and 
he might occasionally dine with the squire instead of with the waiting lady. 

In Mansfield Park, we find how Jane Austen, a country Parson’s daughter has resented 
the snobbery and arrogance of the gentry in their attitude to the clergy. Her prejudice against 
these rich and titled people who lacked in true refinement is reflected in the pride of Pemberley, 
the arrogance of Rosings, the cupidity of Morland, the rustic conviviality of Barton, the 
instability of Mansfield, the tasteless splendor of Sotherton, the mediocrity of Uppercross, the 
snobbery of Kellynch. This prejudice of Jane Austen is again reflected in the bad qualities of 
her rich people, the avarice of General Tilney, the oafishness  of Lord Osborne, the stupidity 
and arrogance of Lady Catherine and the insipidity of Lady Darlymple and Miss Carteret. Only 
in Mr. Knightley and Colonel Brandon, we have truly worthy representatives of the gentry 
against whom nothing can be said. 
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The social world painted by Jane Austen in her novels, is not only the rich who come in 
for castigation. The vulgarity of characters like the Steeles, the Thorpes and the Eltons is often 
used to set off the low standards prevailing among their betters. Jane Austen’s genius for 
comedy found repeated expression in showing how the landed gentry considered themselves 
superior, while in fact they were not. All her novels are about people who move around the 
parsonage and the manor-house because this is the world she knows the best. But though the 
parsonage was the background of her own life, she does not give us an intimate glimpse of life 
in a parsonage. It is true that Catherine Morland came from a parsonage and three of Austen’s 
heroines marry Parsons. 
Conclusion: 

The object of Jane Austen in writing her novels was to paint pictures of domestic life in 
country-villages and she considered three or four families in a country-village as the very thing 
to work on. Choosing a village or a country-house as the sense of her story she set out to paint 
for us her picture of domestic life. In doing so she has succeeded in giving us some idea of the 
social life of the country-gentry in her days. It suited the novelist to take her heroine to Bath or 
London occasionally, but the rural background is always preserved. Jane Austen who never got 
out of the parlour cannot follow her young men into their various fields of activity which were 
not those of a woman. Jane Austen had a keen insight into human character and her power of 
interpreting characters was quite unrivalled. As a result of this, she has been able to portray on 
her limited canvas a large variety of convincing human characters. In her six great novels, no 
characters has once been repeated. Her men and women, both good and bad, are all individuals 
who cam be at once distinguished from the rest of their kind. 

Jane Austen has been labeled a social satirist on account of her observation and 
recording of folly and pretence and meanness which are as much characteristic of humanity at 
the present day as they were characteristic of men and women in her own day. Her books with 
all their variety of excellence, are stories of love, relating to young people, especially the 
delightful heroines, whose happiness they involve. To our modern standards and practices, it 
would appear that all the fuss that was made about gradations of rank in the society of Jane 
Austen’s day was meaningless and vain. But to people like Emma Woodhouse and George 
Knightley and their class in general, those gradations were right and proper. In the behavior of 
each of the characters portrayed in Emma, there is a deep respect for the established social 
order and each tries to conform to the manners and formalities set down for that order. 
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Abstract 

The article, based on 7yrs teaching experience, details reasons for underachievement of English 

Language Learning in rural schools & madrasahs. Negligence in the rural preschool centers, viz. the 

Integrated Child Development Service centers & later in rural primary schools due to poor teaching 

skills, impoverishment & low motivation, weakens linguistic foundation and makes it difficult for the 

ensuing Secondary & Higher Secondary School teachers to develop the higher linguistic skills. The 

classical mistake of adopting the Functional instead of the Acquired Approach and using the Deductive 

instead of the Inductive methods of teaching English encourage rote learning and no spontaneous 

acquisition of the language. Cultural, social and/or educational divide between the teachers being 

appointed from all corners of the multi-dialect, multi-cultural State, and the local students, alienates the 

former from the latter, making learner-centric education difficult.  Traces of colonial paradigms of 

superiority vs. inferiority, still residing in the Indian sub-conscious; and the  socio-political, economic 

and educational necessities of Postcolonial India are causal to the fear and awe that rural students tend 

to have towards English, otherwise unseen in their linguistic dealings with Sanskrit & Arabic (Arabic is 

just as foreign as English)or any other Indian languages. The solution is not in teaching them loads of 

English. It is rather in eliminating the strangeness & unfamiliarity towards the foreign & colonial 

origins of the language through frequent interactions in English, introducing tech-usage, stocking 

libraries with good English children literature, etc., in order to assure that it is just another language of 

the world, exponentially used, hence exceptionally popular. 

Keywords: Integrated Child Development Service, Functional Approach, Acquired Approach, Inductive 

Method, Deductive Method. 

 

[The following article is based on a 7years teaching experience (2010 – 2016) as an Asst. 

Teacher for English in a Govt.-aided Higher Secondary madrasah in the remotes of 

Murshidabad, West Bengal.] 

 

 Language learning is like character building. It needs an early start. Negligence in the 

nursery sections is hence primary to rural schools’ n madrasahs’ inability to perform in English 

Language. Either for poor training, low motivation or impoverishment, teachers in rural, 

preschool institutions, viz. ICDS [Integrated Child Development Service] centers or the 

Anganwaris, and later in rural primary schools fail to deliver as competently as their 

counterparts in urban sophisticated crèches, kindergartens, nursery & primary schools. The 

incompetence and the consequent weak linguistic foundation show up when the poorly taught 

kids move to Secondary & Higher Secondary schools. 

Their ability to read and comprehend simple English words is still so underdeveloped 

that they fail to perform the higher linguistic skills, viz. speaking, writing and thinking in 

English. 

There are educational institutions in the rural belts of West Bengal which would alarm 

us with instances where Class V [Secondary Schools start from Class V onwards] students 
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exhibit no more knowledge in English than reciting the 26 English alphabets and the few 

‘better’, know no more than what vowels and consonants are. 

Their total inability to read English nursery texts puts teachers of the following 

Secondary & the Higher Secondary levels in a dilemma. Is she to teach them how to read, 

something the students should have learnt in the Primary Section, or to move with the syllabus 

which demands of her to work on the higher linguistic skills? 

Most prefer to follow the syllabus where the lessons are read out in English and 

explained in the learners’ regional language, here being Bengali. At the end, students basically 

do not learn any English. Although the selected English narratives for school curriculum are not 

to teach English Literature but to develop English Language, the teacher manages to merely 

retell in Bengali a few ‘bedtime’ English stories! The futility of daily classroom teaching is 

unnerving! 

Nevertheless, it would indeed be a painstaking job to teach, outside the syllabus, 

courses that should have been otherwise covered in the primary section. Teachers are rarely 

interested in taking up the extra workload because, needless to say, it comes with no extra pay, 

and would also mean compromising the time-bound syllabus and, in consequence, face the 

authority. 

Negligence of the language in the primary sections is counter-productive to teaching 

computer operations, causing a digital divide. A compulsory section of the school curriculum, 

Computer Learning is much in vogue. Govt. too has spared no expense in supplying free 

computers to rural schools and madrasahs. But mere availability of the machines is not enough. 

The students must know to operate them to access ICT and Programmed Instruction for 

independent learning. But digital instructions come in English and, hence, to educate them 

about it becomes a tough row to hoe! 

Rural students, performing slightly better in their English language tests than the rest, 

are not because of their teachers but, rather, for the tuitions, their parents have been able to 

afford, where the child’s language development is better paid attention to than it is in a class 

with population over a hundred.  Greed for larger Govt. grants and monetary benefits have 

often made the authority in rural madrasahs to overlook the extent to which overpopulation of 

students compromise the academic quality. Overpopulated classrooms are chaotic. It’s not just 

the noise but it, coupled with unhygienic physical environment [the scarcely cleaned floors, 

ceilings and corridors, unkempt playgrounds, the deafening noise of passing vehicles or the 

insufficient space, furniture, lightening facilities and ventilation] caused by sheer negligence, 

impair the required psychological health to perform, both of the teacher and the taught. The 

consequences are disastrous! It affects not just the future of the students but of State, of Nation, 

at large. 

Furthermore, rural schools and madrasahs make the classical mistake of adopting the 

Functional Approach to teach English. As opposed to Acquired Approach, Functional 

Approach educates students in English through their vernaculars whose grammar, idioms and 

expressions are different from that of English. 

Didactic, instead of Inductive, method of teaching Grammar is adopted where students 

fail to spontaneously acquire and assimilate the rules; they instead memorize them. The rote 

learning impedes independent usage of English and causes learning to be flawed and short-

termed. Students are seen to grope for words and tend to constantly revisit their vernaculars to 
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frame English sentences. Speaking and writing English get encumbered, optimum linguistic 

development is unachieved and, subsequently, attempts to develop creative writing and 

spontaneous expressions in English are unimaginable. It affects their career because English, an 

international language, is, today, being used in higher education, research activities, screening 

tests, job interviews and all official tasks.   

Poor linguistic foundation in English cripples career choice & career advancement. Our 

evaluation system being not up to standards, spells doom, after the Higher Secondary levels, 

when students need to choose a subject to pursue in their Graduations. Students, performing 

miserably in English in their yearlong class tests and passing with flying colors in the Higher 

Secondary Exam, harbor the false impression of themselves being skilled enough to pursue 

English in higher studies which demands firm mastery over the language. They fail to realize 

that the Higher Secondary Exam Results are inadequate evaluation proofs. 

MCQ, One Word Answer or the True/False question types selected by the State paper-

setters aren’t standardized question types to examine linguistic proficiency. They suffice in 

testing memory capacity instead of linguistic skills and application, helping the examinees to 

qualify easily. Besides, the same syllabus being repeated over the years encourages selective 

study. The score sheets merely reflect high literacy rate of the State and no true applicable 

knowledge. 

Unable to see the power play behind the high scores, ambitious rural students take up 

English Literature as their subject, least realizing themselves to be not equipped with the 

language enough to face its literature. Even if they are to take up other subjects, their 

inadequate mastery over English would always be a pebble in their shoes because higher 

education includes texts written mostly in English. 

When reality dawns, it gets too late! Choices have been made and career needs to 

survive. It comes as a severe blow when rural hardworking students move to city colleges to 

compete against city- students with English medium, private institutionalized education. 

Matters worsen when, based on the Higher Secondary scores, rural students take up English 

Literature because, as obvious, they now have to struggle with the English language and its rich 

literature. Morals inevitably weaken; few give up midway, few somehow drags through the 3 

yrs degree course. Score is poor and so is their shot at secure jobs. Hopes for research activities 

get blown away. Their career flounders and so does the future of the nation!                      

Cultural, regional and often educational hiatus between the teacher and the taught are 

other impeding factors. The teachers, teaching in rural madrasahs and schools, aren’t always 

local. These teachers are sent from all corners of the state as per their ranks in the merit lists 

issued by the respective service commissions. 

Urban educated teachers have to often migrate to rural schools and madrasahs where 

their urbanity comes into conflict with the learners’ rurality. The conflict is conspicuous during 

classroom interactions. For instance, if it is a Bengali medium school or madrasah, located in 

the interiors of, let’s say, Murshidabad or Malda; and the teacher sent to, is from Kolkata, even 

though she instructs in Bengali, her dialect and accent will be quite different from the learners’ 

rustic dialect. The dialectal variation makes communicating ideas difficult, especially in the 

lower classes. 

The socio-cultural divide within classroom parameters if statistically analyzed through 

FIACS [Flanders’ Interaction Analysis Categories System], would show a higher DTT [Direct 
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Teacher Talk] & SC [Silence/Confusion] Ratio than the ITT [Indirect Teacher Talk] & PT 

[Pupils’ Talk/ Percentage of Pupils’ Talk] Ratio, indicating “teacher actions restricting 

students’ participation”. 

Low participation implies inadequate feedback, causing “Error in Learning” (Markle) 

which leaves no room for Reflective Teaching [an act where teacher reflects upon her teaching 

strategies and students’ responses for self-evaluation and improvement of the teaching-learning 

process]. 

Cultural divides often hinder curriculum transaction. Teachers, lacking in depth 

knowledge in the learners’ culture, uses examples to introduce a chapter, to explain an idea or 

to give grammar lessons, from their respective urban backgrounds. The unfamiliar examples 

defeat objectives of Inductive Teaching [a scientific teaching-learning process where learning 

coherently moves from the known to the unknown]. 

Matters worsen when the teacher’s educational background is different from the rustic 

environment of the educational institution where she has been appointed. It becomes truly 

difficult for a teacher with, let’s say, an English medium background with private, 

sophisticated, formal education, to adjust in the underdeveloped Bengali medium, rural 

institutions. Her English pronunciation and frequent use of English during curriculum 

transactions, just as she has been taught in her days, are neither welcomed nor comprehensible 

for her rustic students. The consequent adjustments at both ends - the teacher and the taught - 

are not helpful. It makes the teaching-learning process sluggish and flawed. 

The hiatus in question makes it impossible for the teacher to reach out to her learners. 

Teacher’s likability quotient declines, student-teacher bond weakens, learners’ demands are 

subsequently unmet and the Instructional Objectives, consequently, unachieved. The hiatus 

affects mostly English Learning because language learning requires free communication and 

self-expression in the language. It distances and alienates the learners from the teacher and the 

language. Learner-centric education is unattained. The alienation, instead, escalates learners’ 

age long fear of teachers and, subsequently, reduces them to a voiceless mass, a mere audience 

to the teacher’s act!  

Fear and awe of English are psychological and other compelling reasons for the 

alienation. To my mind, a subconscious fear, bearing colonial roots, is at play, here, because 

students do not project them on other taught languages like Sanskrit, Arabic (Arabic is just as 

foreign as English) or the other Indian languages. Despite the syntactic simplicity of English 

language as compared to that of Sanskrit and Arabic, the fear is pre-dominant and counter-

productive to teaching and learning English. 

The fear, I believe, is borne out of repressed colonial memories. English operates as the 

language of those, whose protracted years of colonial oppression still resides in Indian 

subconscious as repressed memories of the white man’s superiority that we attempt to block out 

through rationalizations. But those, not adequately subjected to the changing global scenario 

and residing in remote corners of the nation still have not been able to outgrow the colonial 

intimidations. Their minds, entrenched in the residues of colonial paradigms, find it 

intimidating to “be not able to speak in English”. They do not exhibit this behavior towards 

“not being able to speak” in Sanskrit, in Arabic or in other Indian languages. This intimidation 

makes them impossible to relate or to feel at home with the language. 
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I recall an incident where a Russian girl happened to have visited the madrasah where I 

was teaching. She was a regular college student, interested in Indian music and visiting India 

for knowledge & inspiration in music. What was worth observing was the manner she was 

greeted, (she wasn’t from any of the colonizing countries, but “white” and foreign enough to 

remind of one!). The students were in complete awe of her, hung on every word she said, every 

gesture she made; at the same time fearing to upset or be approached by her, and followed her 

like an uncontrollable mob trailing a celebrity! The moment made me wonder - why the 

difference? We wouldn’t be ever greeted likewise in any of the Russian schools! Is it the 

foreign race, color or the language? Or is it simply the subliminal colonial forces, once more at 

play? 

Rural attitude towards colonial paradigms haven’t much improved, over the years. 

They still suffer subdued inferiority complexes towards the language, so much so that even if 

the teacher is to speak in English in English-language classes, the intimidation surges to create 

a psychological divide between them and the teacher. If contrasted with city-schools, it is easier 

to teach Bengali in English medium schools than to teach English in Bengali medium rural 

madrasahs. 

The fear spells doom when these students move to metropolitans for higher studies 

where to know English is indispensible. The fear, I describe, is once again colonial because it 

surfaces only when approached in English. Let’s not mistake it for one of ignorance. Rural 

students are just as talented as city students. The fear is also not of knowing enough English, 

but of English. 

I do not say that the colonial paradigms have been completely wiped off the face of 

urban India. Knowing English is still a cachet; spattering knowledge in English or clichéd 

thoughts expressed in English, or the simple fact that one has been to the West, can still make 

him/her the cynosure. However, over the years it has been diminished by India’s global 

recognition, escalating technology and scientific spirit; instilling faith in what’s ours, as we 

compete with the English-speaking West. 

Aptitude is also not an issue here. When it comes to proving themselves, especially in 

co-curricular activities, rural students can set standards! But when they move into cities, the 

overreaching impact of urban India weakens their morale and the subliminal fear of English 

simply tears down their already crumbling self-confidence. 

Socio-political, economic and educational necessities of Postcolonial India are also 

causal to the fear and awe in question. The indispensability image that English today has, 

coupled with its foreign and colonial origin, cast a looming impact on rural kids. Without 

English socio-political, judiciary tasks and economic transactions, national & international, 

across multilingual, multicultural India are unfeasible (as English is our link language); and 

higher education, research studies, etc., unattainable (as English is our library language). 

The solution, here, is not in teaching them loads of English. The problem is essentially 

psychological. To alter the status quo it is imperative to make students believe that there is 

nothing to be awed or feared about English. The looming colonial impact of the language can 

be mitigated by developing students’ familiarity with the language through easy access to and 

frequent interactions in English within the school premises. Unfamiliarity of any kind creates 

distance, strangeness and fear. 
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Efforts should be made right from the kindergarten days. Rural primary & preschools 

can adopt the play way strategies of developing reading skills, viz. Echo Reading, Duet 

Reading, Paired Reading, Choral Reading or Group Dynamic Reading techniques. Vocabulary 

can be developed through Word Wall Approach, Word Games or the Relia in the bag 

technique; and speaking skill through Jigsaw Activities, Interviews, Free Talk or Discussion. 

Picture related activities and Information Gap activities can be used for language development, 

as a whole. Repeated associations with English through sight and hearing will eventually put an 

end to their putative concepts of anything ‘foreign’ or ‘western’ as beguiling and unreachable.                                                                                                                                    

Besides, language requires visual and auditory learning. Memorization does not help (children 

learn their vernaculars by listening to those around them). Rural students need to hear more of 

English to feel at home with it. Prolific use of modern educational technology & well-stocked 

libraries with good English children literature are a few moves needed for not just skillful-

learning but to eliminate “superiority vs. inferiority” clichés. 

It’s not that these efforts would make students of rural India speak brilliant English. A 

lot more would be needed for that. But, for a start, it might just pay off assuring that English is 

just another language – a language exponentially used, hence exceptionally popular in the 21st 

century Postcolonial society.  
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Abstract 

This study focuses on the relationship of academic achievement and English language 

proficiency. The study seeks to explore the relationship by correcting data an analyzing through 

statistical measure. There has been an in depth study on the academic achievement of the rural students 

of Paschim Medinipur. Both boys and girls have been included in the study to find out if there is a major 

difference between the boys and girls in this two areas of this study. The researcher has tried intensively 

to find out relationship between the two. The study will remove all sorts of wrong conceptions which 

prevail in the domain of the relationship of two subjects. The topic holds a significant importance 

because there is a opinion that girls students are usually less competent in English language proficiency 

but this study will find out the truth. It is expected that this study will be comprehensive enough to 

establish the truth. 

Keywords : Academic Achievement, Language Proficiency, Competency, Comprehensive, Domain, 

Statistical. 

 

Introduction 

When learning occurs in a particular area it is expected that some sort of achievement 

will take place. This achievement can be measured by the extent of acquiring skill and 

knowledge. These two things reflect the achievement of a person in a particular domain. Now 

achievement in the academic sphere may or may not be directly related o language proficiency 

academic achievement means the total achievement in the academic sphere it is not limited to 

any particular area. it is some sort of all-round proficiency. If anyone is competent in English 

subject then it is expected that his total achievement will grow but it may not always happened 

so. There are cases when it is found that in-spite of mediocre standard in English one can have 

a good academic achievement. On the other hand if a student is very competent in English he is 

surely a very good students but he may not have total academic proficiency. This proves that 

they have two different domains.  

It became evident in the secondary level that often the students make very academic 

proficiency but they do not have any mastery in English language this occurs mainly in the 

rural areas where as in the urban areas students may have faire knowledge of English but that 

does not ensure a very good achievement in the academic area.    

Although there is a conception that this two are related, actually it may not be so. Our 

study focuses on the relationship between the two things which have their own importance but 

they may not have direct relationship between them. In the secondary level students try to 

improve the total area of achievement   and pay attention to all the subjects naturally they will 

also pay attention to the development of in English language so study of this type is very 

interesting because it cannot be ascertained   how far this two area are related.  This focuses on 

relative importance of the two domains.  
Significant of the study 

Social significance of a study is one of the most important aspects for any research 

work, as it has an impact on the entire society. Any social institution has some commitment to 

fulfill. One of the greatest commitments is all round social progress. Language plays an 
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important part in establishing and strong social bond among different section of people. That is 

why the young learners should be aware of this, so that they may be able to communicate 

properly when they are adult. Which is an important requirement in in democratic society? 

In an educational institution any activity, any programmed, any change, or any research 

in the domain of education must have its impact on the entire social context. As the ultimate 

aim of the any research work is to bring about all round social development, so our study will 

benefit the student community who are the future citizen of the country. It will make the 

teaching community aware language skill is an important requirement for the students who will 

used language in different situation. So a concert knowledge about the linguistic competence of 

the students is essential with help of this competence this students will make manifold use of 

language in social context so their actual skilled is to be assessed. 

Delimitation of the study 

The following are the delimitations of the present study. 

• Study is restricted to one the block of Paschim Medinipur District. 

• Standardized achievement test was used to measure on related to students for English 

Language Proficiency determine and Academic Achievement. 

• The samples were drawn only from 20 secondary school’s students who were passed of WBBSE. 

• The study is confined to 504 secondary school students. Total no. of rural students is 252 

on the other hand 252 students in urban are. 

Review of literature 

Ahmed, (2016) Research conducted on Schools Students in terms of achievement 

encouragement and academic achievement included research by experimented with the 

influence of achievement motivation on academic achievement among 544 secondary school 

students and found that achievement motivation significantly increased the academic 

achievement of the students. 

Gozuyesil & Dikid (2014) examined the impact on academic achievement of brain 

based learning. Objective: (1) Measure the impact sizes of the quantitative research 

investigating the effectiveness of brain-based learning on academic achievement of students. 

Kohli, (2013) Technique of teaching English. New Delhi. Highlights manifold aspect 

of teaching and learning where it has been stated that language proficiency refers to more than 

simple learning the language and using it in practical situation to meet the manifold need of the 

person concerned. One may be above of the system of learning the appropriate use of language.   

Saeed, (2008). Melden, Mass: Blackwell. The researcher finds more information about 

the mode and method of communication which can be made more perfects through appropriacy 

of the meaning and they properly can be conveyed to the listener.  

Mills, (2008) ‘Language and Sexism’ Cambridge; Cambridge University Press. This 

book is vital the Meaning a comprehensive study between the male and female students of the 

school who is language differently it different time. 

Statement of the problem 

“A study of relationship between Academic Achievement and English language 

proficiency of secondary level school students in the rural and urban area.” 

Objectives 

1. To find out the relationship of Academic Achievements and English language proficiency 

of the students of the secondary level in Paschim Medinipur. 

2. To find out the relationship between Academic achievements and Proficiency in English 

language among 

a. Secondary level school students in rural area. b. Secondary level school students in urban area. 
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Hypothesis- 

Ho1:- There is no significant relation between academic achievement and English language 

proficiency of the students of secondary school.  

Ho2 (a-b):- There is no significant relationship between Academic Achievements and English 

Language Proficiency  

a. Students of rural area of secondary level school.  

b. Students of urban area of secondary level school. 

Methodology 

The heart of the research is the methodology the researcher has used. Under the 

population, sampling, sample, variables, methods research design, tools and its description and 

statistical treatment has been discussed.  

Research Method 

Research method is to conduct a research work which is determined by the nature of 

problem. For the present study Non Experimental survey method has been used. 

Variables 

Table-1: Showing the dependent and independent variables of the study. 

Dependent variables  Independent variables 

Academic Achievement  Locality (Rural & Urban) 

English Language Proficiency  Locality (Rural & Urban) 

 

Sample distribution 

Table No-2: Showing the sample distribution of the study. 

Locality Rural 252 

Urban 252 

Total Students 504 

 

Sampling techniques Simple Random sampling is used for this study. 

Tools 

The tool is said to be valid as it measured what it wants to measure. The tool is also 

reliable as it consistent in measuring what is designed to measure. The tool has also objectives 

in all respect. The purpose of the tool was twofold – one is for language proficiency and other 

was for academic achievement through self-made tools. 

Data interpretation 

Ho1:- There is no significant relationship between academic achievement and English 

language proficiency of secondary level students. 

Table No. 3: Correlation between academic achievement and English language proficiency of 

secondary level students 

 English Language 

Proficiency 

Academic 

Achievement 

English Language 

Proficiency 

Pearson Correlation 1 .703** 

Sig (2 tailed)  .000 

N 504 504 

Academic 

Achievement 

Pearson Correlation .703** 1 

Sig (2 tailed) .000  

N 504 504 
**Correlation is significant at the 0.01level (2 tailed) 

The analysis (Table no.-3) in the shows that, correlation coefficient i.e. ‘r’ between 

score of academic achievement and English language proficiency is .703**. This indicates that 
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a strong and positive correlation exists between academic achievement and English language 

proficiency. The ‘p’ value is 0.000 (p>0.01) which is significant relation at the 0.01 level, Ho1 

is rejected. So, it can be said that there existed strong positive and significant relationship 

between academic achievement and English language proficiency among secondary level 

school students is slightly extended. 

Ho2 (a):- There is no significant relationship between academic achievements and English 

language proficiency of students of rural area of secondary level. 

Table No.4: Correlation between academic achievement and English language proficiency of 

students of rural area of secondary level. 

 English Language 

Proficiency 

Academic 

Achievement 

English Language 

Proficiency 

Pearson Correlation 1 .661** 

Sig (2 Tailed)  .000 

N 252 252 

Academic 

Achievement 

Pearson Correlation .661** 1 

Sig (2 Tailed) .000  

N 252 252 
**Correlation is significant at the 0.01level (2 tailed) 

The analysis (Table no -4) in the shows that, correlation coefficient i.e. ‘r’ between 

score of academic achievement and English language proficiency is .661**. This indicates that 

a strong and positive correlation exists between academic achievement and English language 

proficiency of rural area of secondary school. The ‘p’ value is 0.000 (p>0.01) which is 

significant relation at the 0.01 level, Ho2 (a) is rejected. So, it can be said that there existed 

strong positive and significant relationship between academic achievement and English 

language proficiency among secondary level school students in rural area. 

Ho2 (b):- There is no significant relationship between academic achievement and English 

language proficiency of the students of urban area of secondary level. 

Table No.5: Correlation between academic achievement and English language proficiency of 

students of urban area of secondary level. 

 English Language 

Proficiency 

Academic 

Achievement 

English Language 

Proficiency 

Pearson Correlation 1 .745** 

Sig (2 Tailed)  .000 

N 252 252 

Academic 

Achievement 

Pearson Correlation .745** 1 

Sig (2 Tailed) .000  

N 252 252 

**Correlation is significant at the 0.01level (2 tailed) 
The analysis (Table No. 5) in the shows that, correlation coefficient i.e. ‘r’ between 

score of academic achievement and English language proficiency is .745**. This indicates that 

a strong and positive correlation exists between academic achievement and English language 

proficiency of students of urban areas secondary school. The ‘p’ value is 0.000 (p>0.01) which 

is significant relation at the 0.01 level, Ho2 (b) 2is rejected. So, it can be said that there exists 

strong positive and significant relationship between academic achievement and English 

language proficiency among secondary level school students in urban area. 
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Major Findings  

• The Correlations coefficient (r) value between the score of Academic Achievement and 

English Language Proficiency is .703 and “p” value is 0.000 (p>0.01). Which indicates the 

correlation between Academic Achievement and English Language Proficiency of 

secondary school students is positive to a strong extent but the relationship is found 

significant at 0.01.    

• The Correlations coefficient (r) value between the score of Academic Achievement and 

English Language Proficiency of rural areas school students is .661 and “p” value is 0.000 

(p>0.01). Which indicates the correlation between Academic Achievement and English 

Language Proficiency of rural areas secondary school students is positive to a strong extent 

but the relationship is found significant at 0.01.   

• The Correlations coefficient (r) value between the score of Academic Achievement and 

English Language Proficiency in urban areas school students is .745 and “p” value is 0.000 

(p>0.01). Which indicates the correlation between Academic Achievement and English 

Language Proficiency of urban areas of secondary school students is positive to a strong 

extent but the relationship is found significant at 0.01.  

Discussions 

• In 2009, foreign student enrolment reached a peak of 671,616 students at US institutions of 

higher education. Open Doors registered international students' place of origin as follows: 

Asia, 61%; Europe, 13%; Latin America, 10%; Africa, 5%; Middle East, 4%; North 

America, 4%; and Oceania, less than 1% (HE, 2008/09). This indicates that most 

international students came from countries where English is not their mother tongue. 

• The reason the researcher took a different approach from the previous met analysis review 

was because every English language test can be of a different nature, in particular the 

method, size, administration and interpretation of the results (Graham, 1987; Zhang, 1996) 

• Another possible explanation for the low correlation between TOEFL scores and academic 

achievement is that certain other factors may have a greater impact on academic achievement 

and these factors may not be associated with TOEFL scores at all, but may have an impact on 

international students ' academic achievement. Such factors included study patterns, academic 

history, motivation and other factors in adjustment (Stoynoff, 1997). 

Educational Implication  

1. Any study must have a positive and very wide educational implication in our case also the 

study has a profound and positive impact upon the academic achievement as well as the 

question of English language proficiency. This has a strong impact in the teaching learning 

situation in the secondary schools the table no 3.  

2. Table no 4 shows that their exist a strong positive correlation between academic 

achievement and English language proficiency among secondary level school students in 

rural areas. The educational implication is the students of the rural area must be properly 

guided and there deficiency should be removed. There academic achievement as well as 

English language proficiency can be improved with proper training.  

3. The finding from table no 5 shows that there exist a positive and significant relationship 

between the academic achievement and English language proficiency in the urban area 

among secondary level school students. The educational implication is the teacher in urban 

area must be very careful, sincere and energetic in guiding the student appropriately then 

they can improve both English language proficiency and academic achievement. 

 

 

 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 3, June 2026 

 54 

References : 

1. Ajibade, A.V. (1993). Proficiency in English and Affective factors as predictors of senior 

secondary School students’ Achievement in French. Unpublished Ph.D Thesis. University 

of Ibadan, Nigeria. 

2. Bowley, A. L. Elements of Statistics, 6th ed. London: P. S King and staples Ltd, 1937.  

3. Collier, V. (1987). Age and rate of acquisition of second language for academic purposes. 

TESOL Quarterly, 21(4), 617–641. 

4. Driscoll, D. P. (2003). English Language Proficiency Benchmarks and Outcomes for 

English Language Learners. The Commonwealth of Massachuschusetts, Department of 

Education. 

5. Feast, V. (2002). The impact of JELTS scores on performance at University. International 

Education Journa4 3(4), 70- 85. GarCia-Vazquez, E., Vazquez, L. A., Lopez, I. c., & Ward, W. 

(1997). 

6. Goodwin, L. L. (2001). Resilient spirits: Identity construction among socioeconomically  

 

 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 3, June 2026 

 55 

Lokeh foosdkuUn ds fpUru esa tulk/kkj.k dh xjhch 

 

izks- vej T;ksfr flag] Mh-fyV~- 

izksQslj ¼lekt'kkL=½] ,u-th-ch-;w-] bykgkckn 

izks- vej cgknqj flag] Mh-fyV~-] 

izksQslj ¼i=dkfjrk ,oa tulapkj½] ,u-th-ch-;w-] bykgkckn 

MkW- vej ukFk flag] Mh-fyV~-] 

vf/koDrk] mPp U;k;ky;] bykgkckn 

 

lkjka'k 

 Hkkjr esa xjhch dh leL;k ls Lokeh foosdkuUn iwjs thou dky rd fpafrr jgs FksA izFke ckj vesfjdk 

tkus ds iwoZ mUgksaus dgk Fkk& ßeSaus iwjs Hkkjr dk Hkze.k fd;k] ;g esjs fy, rhoz osnuk Fkh fd eSaus viuh vk¡[kksa ls 

vR;f/kd ek=k esa yksxksa dks Hk;kud xjhch vkSj foifÙk ls tw>rs ns[kkA esjk ;g fo'okl gS fd fcuk muds 

leL;kvksa dk lek/kku fd;s] gesa mUgsa /keZ dk mins'k nsuk O;FkZ gSA blh leL;k dk lek/kku <w¡<+us ds fy, 

Lokehth us vesfjdk tkus dk fu.kZ; fy;kA Lokeh foosdkuUn us Hkkjr dh xjhch ns[kh] bl xjhch dks nwj djus ds 

fufeÙk mUgksaus bl jk"Vª ds fy, cgqr vf/kd d"V mBk;sA mUgksaus dgk ßHkkjro"kksZa ds lHkh vuFkksZa dh tM+ gS& 

tulk/kkj.k dh xjhchA iqjksfgrh 'kfDr vkSj fons'kh fotsrk x.k lfn;ksa ls mUgsa dqpyrs jgs gSa] ftlds QyLo:i 

Hkkjr ds xjhc cspkjs ;g rd Hkwy x;s gSa fd os Hkh euq"; gSaAÞ 

 

Hkkjrh; laLd`fr vkSj vk/;kfRedrk ds laj{kd ds :i esa vnE; rst] cy vkSj /kS;Z ds ekfyd 

Lokeh foosdkuUn vk/kqfud Hkkjrh; fpUru ds {ks= esa viuk egRoiw.kZ LFkku j[krs gSaA ^Hkkjr ds rwQkuh 

lk/kq* ds :i esa izfl) Lokeh foosdkuUn dk tUe dksydkrk ds ,d lEiUu ifjokj esa 12 tuojh 1863 

dks gqvk FkkA muds thou esa lokZaxh.k f'k{kk izkjEHk ls gh feyh ftlds QyLo:i mudk ekufld vkSj 

'kkjhfjd nksuksa fodkl gqvkA bUgksaus 'kkL=h; laxhr] lkfgR;] dq'rh] eqDdsckth vkfn esa fuiq.krk gkfly 

dhA 1881 esa Lokeh jked`".k ijegal ls eqykdkr gq;hA izkjEHk esa foosdkuUn us viuh rdZoknh vkSj 

la'k;oknh izo`fÙk ds dkj.k jked`".k dks la'k; ds dV?kjs esa ykdj [kM+k dj fn;kA ijarq chrrs le; dh 

/kkjk vkSj izfrokn ds i'pkr~ foosdkuUn us jked`".k dks vius xq: vkSj iFkizn'kZd ds :i esa Lohdkj 

fd;kA 1886 esa jked`".k dh e`R;q ds ckn foosdkuUn ds thou esa ,d uohu eksM+ vk;kA Hkkjr dh 

fo'kkyrk ds C;kgh Hkkjrh; vk/;kfRedrk o laLd`fr ls :c: gksus ds fy, Lokeh th Hkkjr Hkze.k ij 

fudy iM+sA ;gk¡ tuekul esa lek, laLd`fr] /keZ] vk/;kRe ls ifjfpr gq, ijarq ;g vk/;kRe vkSj 

laLd`fr xjhch vkSj Hkw[k dh ekj ls lkekU; yksxksa esa viuk ne rksM+ jgh FkhA vr% mUgksaus ,d 

vk/;kfRed Økafr dk vkºoku fd;k vkSj tuekul dh lsok gsrq rRij gq,A ,sls le; esa mUgsa lwpuk 

feyh fd f'kdkxks esa /keZ laln gks jgk gSA bls Hkkjr dk lans'k lalkj ds lkeus j[kus dk lqugjk volj 

ekudj os ogk¡ ds fy, py iM+sA ogk¡ bUgksaus Hkkjrh; laLd`fr dk ijpe fdl Å¡pkbZ rd Qgjk;k vkSj 

dgk¡ rd ik'pkR; yksxksa dks Hkkjrh; laLd`fr vkSj n'kZu ls eqX/k fd;k ;g crkus dh vko';drk ugha gSA 

Lokehth us if'pe dh nks ckj ;k=k dh tgk¡ os dqN ehBs vkSj dqN dM+os vuqHko ds nkSj ls Hkh xqtjsA 

1897 esa dksydkrk ds fudV csywj esa mUgksaus jked`".keB dh LFkkiuk dhA bl vkJe ds ek/;e ls mUgksaus 

tudY;k.k lektlq/kkj vkSj lsok dh Hkkouk dk dk;Z izkjEHk fd;kA Hkkjr vkSj if'pe nksuksa LFkkuksa ij 

mUgksaus Hkkjrh; vk/;kfRedrk dk lans'k c[kwch QSyk;kA 4 tqykbZ 1902 dks vYik;q esa mudk fu/ku gqvkA 

ijarq mudh f'k{kkvksa dk izokg vkt Hkh fujUrj izokfgr gks jgk gSA 

Hkkjr esa xjhch dh leL;k ls Lokeh foosdkuUn iwjs thou dky rd fpafrr jgs FksA izFke ckj 

vesfjdk tkus ds iwoZ mUgksaus dgk Fkk& ßeSaus iwjs Hkkjr dk Hkze.k fd;k] ;g esjs fy, rhoz osnuk Fkh fd 

eSaus viuh vk¡[kksa ls vR;f/kd ek=k esa yksxksa dks Hk;kud xjhch vkSj foifÙk ls tw>rs ns[kkA esjk ;g 

fo'okl gS fd fcuk muds leL;kvksa dk lek/kku fd;s] gesa mUgsa /keZ dk mins'k nsuk O;FkZ gSA blh 

leL;k dk lek/kku <w¡<+us ds fy, Lokehth us vesfjdk tkus dk fu.kZ; fy;kAÞ1 

Lokeh foosdkuUn us Hkkjr dh xjhch ns[kh] bl xjhch dks nwj djus ds fufeÙk mUgksaus bl jk"Vª 

ds fy, cgqr vf/kd d"V mBk;sA mUgksaus dgk ßHkkjro"kksZa ds lHkh vuFkksZa dh tM+ gS& tulk/kkj.k dh 
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xjhchA iqjksfgrh 'kfDr vkSj fons'kh fotsrk x.k lfn;ksa ls mUgsa dqpyrs jgs gSa] ftlds QyLo:i Hkkjr ds 

xjhc cspkjs ;g rd Hkwy x;s gSa fd os Hkh euq"; gSaAÞ lfn;ksa rd os /kuh&efu;ksa dh vkKk flj vka[kksa ij 

j[kdj dsoy ydM+h dkVrs vkSj ikuh Hkjrs jgs gSaA mudh ;g /kkj.kk cu x;h fd ekuksa mUgksaus xqyke ds 

:i esa gh tUe fy;k gSAÞ2 

ßbl iru vkSj nkfjnz;&nq%[k dk iz/kku dkj.k ;g gS fd ge ?kksa?ks dh rjg viuk lokZax 

lesVdj viuk dk;Z{ks= ladqfpr dj fy;s gSa rFkk vk;sZrj nwljh ekuotkfr;ksa ds fy,] ftUgsa lR; dh 

r`".kk Fkh] vius thouizn lR; jRuksa dk HkaMkj muds fy, ugha [kksykAÞ3 

Lokehth us lHkh mPp o.kksZa ,oa f'kf{kr /kuh O;fDr;ksa dh ;g psrkouh nh fd ß;kn j[kks fd jk"Vª 

>ksiM+h esa clk gqvk gSÞ4 vkSj tc rd djksM+ksa Hkw[ks vkSj vf'kf{kr jgsaxs] rc rd eSa izR;sd ml vkneh dks 

fo'okl?kkrd le>w¡xk] tks muds [kpZ ij f'kf{kr gqvk gS ijarq tks mu ij rfud Hkh /;ku ugha nsrkA os yksx 

ftUgksaus xjhcksa dks dqpydj /ku iSnk fd;k gS vkSj vc BkB&ckV ls vdM+dj pyrs gSa] ;fn mu chl djksM+ 

ns'kokfl;ksa ds fy, tks bl le; Hkw[ks vkSj vlH; cus gq, gSa] dqN ugha djrs] rks os ?k̀.kk ds ik= gSaA5 

Lokehth dgrs gSa fd blds fy, mPp oxksZa dks uhps mrkjdj bl leL;k dh ehekalk u gksxh] 

fdarq uhph tkfr;ksa dks Å¡ph tkfr;ksa dks cjkcj mBkuk gksxkA ----------gesa vf'kf{kr ;k xjhc euq";ksa dh 

Lok/khurk nsus ls vFkkZr~ mudks vius 'kjhj vkSj /ku vkfn ij iwjk vf/kdkj nsus rFkk muds oa'ktksa dks 

/kuh vkSj Å¡ps ntsZ ds vknfe;ksa ds oa'ktksa dh Hkk¡fr Kku izkIr djus ,oa viuh n'kk lq/kkjus esa leku 

lqfo/kk nsus ls gh os mUekxZxkeh cu tk;saxsAÞ6 

 Lokeh th dk ;g ekuuk Fkk fd xjhch dk ,d eq[; dkj.k gS& vkyL;A vkyL; ds dkj.k ge 

u rks dk;Z djrs vkSj u gh ikjLifjd ,drk dh LFkkiuk dj ikrs gSaA blfy, Lokeh th us O;fä dks 

vius jktl xq.kksa ds fodkl djus dk vkºoku fd;k gSA Lokeh th dk ;g ekuuk Fkk fd Hkkjr dks 

nfjnzrk tSls cqjkb;ksa ls rHkh NqVdkjk fey ldrk gS] Hksn&Hkko feV ldrk gS vkSj Hkkjrh;ksa dk thou 

Lrj Å¡pk mB ldrk gSA mUgksaus Hkkjrh;ksa dk vkºoku fd;k fd tc yksxksa esa jktfld xq.k izokgeku 

gksaxs og viuh fuf"Ø;drk dks NksM+dj mnjiwfrZ ds fy, mRiknu djsa vkSj vkRefuHkZj cusaA7 

 Lokeh th dgrs gSa fd gesa gj O;fä dks ;g crkuk gksxk fd mlesa vuUr 'kfä gSA og v{k; 

vkuUn dk Hkkxhnkj gSA bl izdkj yksxksa esa jktfld Hkko tkx`r dj mUgsa trhou laxzke ds ;ksX; cukuk 

gksxk rRi'pkr~ muls eqfä dh ckrsa djuh gksxhA8 

 Lokeh foosdkuUn us dgk gS fd gekjk iyk drZO; gS fd ßgesa loZizFke vius vki esa] mlds ckn 

bZ'oj esa fo'okl gksuk pkfg,A ftls vius Åij Hkjkslk ughaA mls bZ'oj ij dHkh Hkjkslk ugha gks ldrk 

gSAÞ mUgksaus vkxs dgk fd ß/kuksiktZu thou esa cqjk ugha] D;ksafd /ku ck¡Vus ds fy, bdV~Bk fd;k tkrk 

gSA lkekftd thou dk x`gLFk dsUnz gSA /ku dk Js"B miktZu vkSj O;; mldh iwtk vkSj mikluk gS] 

vPNs dkeksa ds fy, vkSj vPNs rjhdksa ls /ku dekdj x`gLFk eks{k ds fy, izk;% ogh djrk gS tks viuh 

futZu dqVh esa cSBk mikluk djus okyk laU;klh djrk gSAÞ 

 bl izdkj Lokeh th us jtks xq.k ds fodkl ij cy fn;k gSA D;ksafd fujk'kk] vHkko vkSj 

vlgk; fLFkfr esa vkRek dks 'kkfUr ugha feyrhA vr% gesa fujUrj deZ esa izo`Ùk jguk pkfg,A 

                                                 
lUnHkZ lwph % 

1-  Lokeh foosdkuUn] u;k Hkkjr x<+ks] i`- 10- 

2-  ogh] i`- 11- 

3-  ogh] i`- 32- 

4-  ogh] i`- 18- 

5-  ogh] i`- 35- 

6-  ogh] i`- 31- 

7-  vk/kqfud Hkkjrh; lkekftd ,oa jktuSfrd fpUru] i`- 136- 

8-  Lokeh fonsgkRekuUn] Lokeh foosdkuUn ds v'kZuhfrd fl)kUr] i`- 218- 
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vFkZfufeÙkcfgj”Rocfg"dkj% 

 

[e@. %eevesvõ meehekeâesše 

DeOÙeehekeâ:, ßeeryeeye[sMJejmebmke=âleceneefJeÅeeueÙe:, ßeermeevoerheefveefJeÅeeefvekesâleveced, heesjyevojced, iegpejeleced 

 

‘Deefmeæb yeefnj”cevlej”s’
1
 FlÙe$ee”MeyomÙe efveefceòeeLe&keâlJeceefJeJeeefoleced~ leÛÛe efveefceòeb Meyo™heceLe&™hecegYeÙeelcekeâb 

Jesefle efpe%eemeeÙeecegYeÙeelcekeâb ie=¢ele Fefle Jeoleeb heÇeÛeerveeveeb celeb efvejmeefÙelegceen ‘‘De$ee”Meyosve Meyo™heefveefceòecesJe ie=¢ele’’ 

Fefle~  

met$eesheeòe<e<"ŸevlemehlecÙevleeefoheoheÇÙeespÙeefJe<eÙeleeßeÙees ue#ÙemLeMeyoesÓefYeheÇslees ve leg met$eesheeòeMeyomJe™heced~ 

met$eesheeòeMeyoeveecesJe leoefYeOesÙelJes Ûe «eeceefCeveslÙe$e ‘ÜmJees vehegbmekeâs heÇeefleheefomÙe’
2
 ‘FkeâesÓefÛe efJeYeòeâew’

3
 Fefle 

met$eÉÙemÙeevlej”yeefnj”YeeJees veesheheÅesle~ Delees efve®òeâeLe&keâcesJe Meyo™heefceefle heoced~ 

ÙeÅeefhe ‘keâeÙe&cevegYeJeved efn keâeÙeer& efveefceòeleÙee veeßeerÙele’
4
 Fefle heefjYee<ee DeOÙeslee MeefÙeleslÙeeoew iegCeheÇJe=lÙeLe&b 

MeeŒesÓeqmceved mJeerefkeÇâÙeles leLeeefhe heÇke=âleeÙeeceefmeæb yeefnj”cevlej” Fefle heefjYee<eeÙeeb efveefceòeheosve meceJeeefÙekeâejCeceefhe 

oMe&veevlejerÙejerlÙee mJeereqkeÇâÙele SJe~ Dele SJe Meyo™heheoJeeÛÙeleÙee <e…ŸevleheoheÇÙeespÙeefJe<eÙeleeßeÙeesÓefhe Meyo™heb efveefceòeleÙee 

mJeerefkeÇâÙeles~ leLeeve”erkeâejs Ûe «eeceefCeveslÙe$e mJeIeškeâefveefceòekeâlJeeYeeJeeled mJeIeškeâslejefveefceòekeâlJemelJesÓefhe ‘FkeâesÓefÛe efJeYeòeâew’
5
 

Fefle MeeŒemÙe yeefnj”lJeb ve mÙeeled~ SJeb ‘ÜmJees vehegbmekeâs heÇeefleheefomÙe’
6
 FlÙemÙeehÙevlej”lJeb ve mÙeeled~ heÇke=âleheefjYee<eeÙeeb 

Meyo™hecesJe efveefceòeb ie=¢ele FlÙe$e nslegceen ‘MeyoMeeŒes lemÙewJe heÇOeevelJeeefo’
7
efle~ Meyo™hecesJe efveefceòeefceefle 

mJeerkeâejsCeeLe&efveefceòekeâmÙe ve yeefnj”lJeced~ 

DeLe&efveefceòekeâyeefnj”lJeeve”erkeâejs heÇceeCeeefve  

veveg MeyoMeeŒeerÙeheÇmleeJeeÛÚyomÙe efveefceòelJecemleg veece hejvleg met$eesheeòeŒÙeeefoheoefve…Meefòeâ%eevepevÙeesheeqmLeefle-

efJe<eÙeleeßeÙeeCeeb m]$eerlJeeoerveeceLee&veeb efveefceòeheo«ee¢elJeeYeeJes efkeâb ceeveefceefle efpe%eemeeÙeeceLe&efveefceòemÙeevlej”yeefnj”YeeJemÙe 

mJeerkeâejs Yee<ÙeJeeefle&keâeefoefJejesOecegoddYeeJeÙeefle ‘Dele SJe ve efleme=Ûeleme= Fefle efve<esOeMÛeefjleeLe&’
8
 Fefle~ 

met$eke=âlmecceefle: 

DeÙebbbb bb bb bb YeeJe: - 

 ‘m$eer Deeced’ Fefle efmLeleew ‘$esŒeÙe’
9
 Feflemet$esCe $eÙeeosMes heÇehles ‘ef$eÛelegjes: eqŒeÙeeb efleme=Ûeleme=’

10
 Fefle met$esCe ‘efleme=’ 

DeeosMes Ûe heÇehles hejlJeeled efleœeeosMes ‘ÜmJeveÅeehees vegšd’
11

 FlÙevesve vegefš ke=âles ‘veeefce’
12

 FlÙevesve oerIe&heÇehleew ‘ve 

efleme=Ûeleme=’
13

 Fefle efve<esOeeöerIee&YeeJe s CelJes Ûe efleme=Ceeefceefle ™heb efmeOÙeefle~ De$eeLe&efveefceòekeâyeefnj”lJemJeerkeâejs ‘ef$eÛelegjes: eqŒeÙeeb 

efleme=Ûeleme=’ Fefle met$emÙe m$eerlJe™heeLe&efveefceòekeâlJesve yeefnj”lJeeled hejlJesÓhÙeefmeælJeeoheÇJe=òeew hetJe&cevlej”lJesve yeueJelJeeled 

$eÙeeosMes ke=âles meefle ‘ve efleme=Ûeleme=’ Fefle efve<esOemÙe JewÙeLÙe&b mhe„cesJe~ 

                                                           
1 heefjYee<esvogMesKej: -51 
2
heeefCeveerÙee„eOÙeeÙeer 1~2~47~ 

3 heeefCeveerÙee„eOÙeeÙeer 7~1~73~ 
4 heefjYee<esvogMesKej: heefjYee<ee-11 
5
 heeefCeveerÙee„eOÙeeÙeer 7~1~73~ 

6 heeefCeveerÙee„eOÙeeÙeer 1~2~47~ 
7 HeefjYee<esvogMesKej: 51lecÙeeb heefjYee<eeÙeeced ~ 
8
 heefjYee<essvogMesKejs Devlej”heefjYee<eeÙeeced 

9 heeefCeveerÙee„eOÙeeÙeer 7~1~53~ 
10
 heeefCeveerÙee„eOÙeeÙeer 7~2~99~ 

11 heeefCeveerÙee„eOÙeeÙeer 7~1~54~ 
12 heeefCeveerÙee„eOÙeeÙeer 6~4~3~ 
13 heeefCeveerÙee„eOÙeeÙeer 6~4~4~ 
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16
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DeLe&efveefceòekeâyeefnj”lJeeve”erkeâejHeâueced  

DeLe&efveefceòekeâyeefnj”lJeeYeeJeheÇefleheeovesve Ûe ‘ieewOesj’ FlÙe$e ‘ieesOeeÙee {^kedâ’
20

 Fefle met$esCe {^kedâheÇlÙeÙes ke=âles meefle 

‘DeeÙevesÙeerefveÙeerÙe: Heâ{KeÚIeeb heÇlÙeÙeeoerveeced ’
21

 Fefle met$esCe {keâejmÙe SÙeeosMes peeles, ‘ueeshees JÙeesJe&efue’
22

 Fefle Ùeueeshes 

keâle&JÙes De”™heeLe&efveefceòekeâlJesve yeefnj”lJeeosÙeeosMemÙeeefmeæŸee Ùeueeshees ve mÙeeefolÙeeheeoÙevle: hejemlee:~  

                                                           
14 heeefCeveerÙee„eOÙeeÙeer 6~4~3~ 
15 heeefCeveerÙee„eOÙeeÙeer 6~1~87~ 
16 heefjYee<esvogMesKejs Devlej”heefjYee<eeÙeeced ~  
17 heeefCeveerÙee„eOÙeeÙeer 1~1~56~ 
18 keâelÙeeÙeveJeeefle&keâced 
19 heefjYee<esvogMesKejs 41~ 
20 heeefCeveerÙee„eOÙeeÙeer 4~1~129~ 
21 heeefCeveerÙee„eOÙeeÙeer 7~1~2~ 
22 heeefCeveerÙee„eOÙeeÙeer 6~1~66~ 
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vevJe$e ÙeLee SÙeeosMes De”meb%ee heÇlÙeÙemeb%ee Ûeehes#Ùesles leLewJe ueesheefJeOeeÙekeâMeeŒemÙe ‘ueeshees JÙeesJe&efue’ FlÙe$eeefhe 

ueeshemeb%ee Jeumeb%ee Ûeehes#Ùesles, leLee meefle SÙeeosMeueesheÙeesjvlej”yeefnj”YeeJees ve mecYeJeefle~ ueeshemÙe efJeOesÙelJesve ueeshemeb%eeÙee 

DeefveefceòelJevleg JeòeâgceMekeäÙeced, ueeshemÙe efJeOesÙelJesÓefhe ueeshemeb%eeÙee DeefJeOesÙelJeeled~ efkeâÃe DeeÙeVeeoeJe”meb%eeÙee 

DeeßeÙeCeeYeeJesÓefhe oes<eeYeeJeeVe le$ee”meb%ee efveefceòelJesveeßeerÙeles~ leLee Ûe ‘ieewOesj FlÙeeoeJeLe&efveefceòekeâyeefnj”YeeJemJeerkeâejsÓefhe 

oes<eeYeeJemleLee ÛeeLe&efveefceòekeâyeefnj”lJeeYeeJeHeâuelJeb ‘ieewOesj’heÇÙeesiemÙeeme”leefceefle ÛesVe~  

heÛesefolÙe$e JeefueueeshemÙewJe HeâuelJeeled~ leLee efn – ‘heÛed Ùee led’ Fefle eqmLeleew ‘Delees ÙesÙe’ 
23

 Feflemet$esCe ‘Ùee’ 

FlÙemÙe FÙeeosMes ke=âles ‘ueshees JÙeesJe&efue’
24

 FlÙevesve Ùeueeshes keâle&JÙes FÙeeosMemÙe Deledmeb%ee , De”meb%ee, meeJe&Oeelegkeâmeb%ee, ‘mJeb 

™heb MeyomÙeeMeyomeb%ee’
25

 FlÙesleÛÚeŒeyeesefOelemeb%ee Fefle meb%eeÛeleg„ÙemÙe efveefceòelJesve yeefnj”leeÙeeced FÙeeosMemÙeeefmeælJeeod 

Jeefueueeshees ve mÙeeled~ Dele SJeeLe&efveefceòekeâyeefnj”lJemÙeeve”erkeâej SJe ~ leLee Ûeesòeâmeb%ee™heeLe&efveefceòekeâyeefnj”lJemÙeeve”er-

keâejeVesÙeeosMemÙeeeqmeælJeced~ SJeÃe efmeæŸeefle Jeefueueeshe:~  

vevJeLe&efveefceòekeâyeefnj”lJeemJeerkeâejsÓefhe heÛesefolÙemÙeeefmeefæmleoJemLee~ leLee efn FÙeeosMemÙe heÇke=âefleheÇlÙeÙeesYeÙemee-

hes#elJesve yeefnj”lJeced~ mJeheÇJe=òeew efveefceòelJesveeßeerÙeceeCees ÙeeJeeved MeyomecegoeÙemleoddIeškeâefveefceòekeâlJeb leoddIeškeâslejeefveefceòek eâlJe-

Ãeevlej”lJeced~ heÇke=âles mJeheÇJe=òeew efveefceòelJesveeßeerÙeceeCees ÙeeJeeved MeyomecegoeÙe: ‘heÛed Ùee efle’ Fefle, leoddIeškeâefveefceòekeâlJeb 

leoddIeškeâslejeefveefceòekeâlJeÃe Jeefueueeshes Jele&le FlÙelees JeefueueeshemÙeevlej”lJeced
26

~  

 ‘Ûesues keäveeshes:’
27

 Fefle efveoxMesve JeefueueeshesÓvlej”heefjYee<eeÙee DeheÇJe=efòemJeerkeâejsCeeoes<eeled~ De$e efn ‘keävegÙeer’ Meyos 

Gvoves Ûes
28

efle CÙevlemÙe Oeelees: ‘Deefle&ÜeRJueerjerkeävegÙeer#ceeÙÙeeleeb heg*ddCeew’
29

 Feflemet$esCe ke=âlesve hegkeâe efveoxMe:~ le$e hegefkeâ ke=âles 

meefle keävegefÙeOeelees: hegievlemÙeskeâe efveoxMe:~ me ÛeskedâheÇlÙeÙees ‘jesieeKÙeeÙeeb CJegued yengueefce’
30

efle met$emÙe heÇheÃe™hesCe ‘FkedâeqMleheew 

OeelegefveoxMes’
31

 FefleJeeefle&keâsve OeelJeefOekeâejs efJeefnleeqmle*ddefMeodddYÙees efYeVeMÛe~ SJeÃe lemÙeeefve[eÅeeOe&OeelegkeâlJeeòeeqmceved hejs ‘keävegÙed 

F hed F’ FlÙe$e ‘ÙeoeieceemleoddiegCeerYetleemleodd«enCesve ie=¢evles’
32

 FefleheefjYee<eÙee hegkeâesÓefhe heÇlÙeÙeeJeÙeJelJesve ‘Cesjefveefš’
33

 

Feflemet$esCe Cesueexhes meefle ‘keävegÙed hed F’ Fefle eqmLeles ÙekeâejmÙe ‘ueeshees JÙeesJe&efue’ Feflemet$esCe ueeshes ke=âles meefle ‘keäveghed F’ 

FlÙeJemLeeÙeeb ‘hegievleueIetheomÙe Ûe’
34

 FlÙevesve iegCes Ûe ke=âles keäveesefheMeyoes efve<heÅeles~ lemÙewJe heÃecÙeeb ™heefceob keäveeshesefjefle~ 

CÙevlemÙewJe Jee~ ÙeÅe$e Jeefue ueeshes keâle&JÙes Devlej”heefjYee<ee heÇJe=òeeYeefJe<Ùeòeoe ke=âlemÙe efCeueeshemÙe yeefnj”lJesvee-

efmeælJeeefokeâejJÙeJeOeeveeled hegkeâes Jee yeefnj”lJesveeefmeælJeeÉuhejkeâlJeeYeeJeeÉefueueeshees ve meceYeefJe<Ùeled~ ke=âlemleg met$ekeâejsCe 

ueeshemlemceeÉefueueeshesÓvlej”heefjYee<ee ve heÇJele&le Fefle keâuhÙeles~ 

SJeÃe Jeefue ueeshesÓvlej”heefjYee<ee ve heÇJele&le Fefle mJeerkeâejs heÇeÛeervecelesÓefhe DeLe&efveefceòekeâyeefnj”YeeJemJeerkeâejsÓefhe 

heÛesefolÙe$e meceeOeeveb mecYeJeleerlÙe®Ûesjen MesKejkeâej: ‘SÙeeosMeeosjhejefveefceòekeâlJesve Devlej”lJeeÛÛe’
35

 Fefle~  

leLee Ûe DehejefveefceòekeâlJecevlej”lJeb hejefveefceòekeâlJeb yeefnj”lJeefcelÙevlej”yeefnj”YeeJe:~ DeÙecevlej”yeefnj”YeeJe 

‘TkeâeueespãemJeoerIe&huegle:’
36

 Fefle met$es Tkeâeue Fefle efveoxMeeled %eeÙeles~ le$e efn efve<eeomLehelÙeefOekeâjCevÙeeÙesve ueeIeJeeled 

meceenejÉvÉs efveOee&efjles F&o=Meevlej”yeefnj”YeeJekeâuheveÙewJe oerIe&efveoxMe GheheÅeles~ DevÙeLee ‘G G’ Fefle eqmLeles 

                                                           
23 heeefCeveerÙee„eOÙeeÙeer 7~2~80~ 
24 heeefCeveerÙee„eOÙeeÙeer 6~1~66~ 
25 heeefCeveerÙee„eOÙeeÙeer 1~1~68~ 
26 mLeefveÉeje leoddIeškeâefveefceòekeâlJeeefokeâce$e ie=nerleefceefle efJepeÙeeÙeeb mhe„ced ~ he=0186~ 
27 heeefCeveerÙee„eOÙeeÙeer 3~4~33~ 
28 Oeeleghee": 1~480~ 
29 heeefCeveerÙee„eOÙeeÙeer 7~3~36~ 
30 heeefCeveerÙee„eOÙeeÙeer 3~3~108~ 
31 Jeeefle&keâced  
32 heeqjYee<ee-12~ 
33 heeefCeveerÙee„eOÙeeÙeer 6~4~51~ 
34 HeeefCeveerÙee„eOÙeeÙeer 7~3~86~ 
35 HeefjYee<esvogMesKej: Devlej”heefjYee<eeÙeeced ~  
36 heeefCeveerÙee„eOÙeeÙeer 1~2~27~ 
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hejlJeeefVelÙelJeeÛÛe hetJe&bb meJeCe&oerIex ke=âles heMÛeeæ^mJes oerIe&efveoxMeeme”efle:~ Gkeäleevlej”yeefnj”YeeJemJeerkeâejs leg 

hetJeexheeqmLeleefveefceòekeâlJesve meJeCe&oerIee&hes#eÙee hetJe&b ÜmJelJes heMÛeeled meJeCe&oerIex oerIe&efveoxMe: me”ÛÚles~  

heÇke=âlesÓefhe hetJeexheeqmLeleefveefceòekeâlJecevlej”lJeefcelÙevlej”lJee”erkeâejs ‘ieewOesj:’ ‘heÛesleddd’ FlÙeeoeJesÙeeosMeeos: 

hetJeexheeqmLeleefveefceòekeâlJesveevlej”lJeeled ve SÙeeosMeeoerveeceefmeælJeced~ lemceeVe oes<e:~  

keâwÙešheÇceeCemeceer#ee 

Ùeogkeäleb efveefceòeheosve Meyo™hecesJe efveefceòeb ie=¢ele Fefle, DeLe&efveefceòekeâyeefnj”mÙeeYeeJe Fefle Ûe le$eeLe&efveefceòe-

keâevlej”yeefnj”YeeJemJeerkeâejs keâwÙešheÇceeCeceghemLeeÙeleesÓLe&efveefceòekeâyeefnj”mJeerkeâle ¸&ved heÇefle heÇefleJekeäle gb keâwÙešmÙe Yee<Ùeeme”lelJeÃe 

heÇoMe&efÙelegb Yee<ÙekeâwÙeš«evLeceghekeÇÇâceles veeqvJelÙeeefovee
37

~  

DeÙeceeMeÙe: 

‘Fkeâes ÙeCeefÛe’
38

 FlÙeefmceved met$esÓefhe MeyomJe™heb efJeMes<ÙeceeoeÙe ‘Ùesve efJeefOemleovlemÙe’
39

 Fefle met$esCe leovleefJeOeew 

leovleefJeOÙeheJeeefokeâÙee ‘Ùeeqmceved efJeefOemleoeoeJeu«enCes’
40

 Fefle heefjYee<eÙee DeefÛeheosÓefhe leoeefoefJeOeew met$eeLe&: 

‘DepeeÅeJÙeJeefnlehetJe&lJeefJeefMe„mÙesievlemÙe mLeeves ÙeCevle DeeosMees YeJeeflJeefle mecheÅeles~ leoe ‘efmeJed’OeeleesjewCeeefokeâveheÇlÙeÙes 

mÙeesve FlÙe$eevlej”lJeeod ÙeCees iegCeyeeOekeâlJeefce<Ùeles~ TveMeyoceeefßelÙe ÙeCeeosMe: heÇehveesefle, DeeOe&OeelegkeâveMeyoceeefßelÙe 

‘hegievleueIetheOemÙe Ûe’
41

 FlÙevesveesheOeeYetlemÙeskeâejmÙe iegCeeosMeMÛe heÇehveesefle~ SlemÙeeceJemLeeÙeeb Yee<ÙekeâejsCe 

iegCeeosMemÙeevlej”lJeeled hetJe&b heÇJe=efòe: mÙeeefolÙegòeâced~ 

keâwÙeš«evLeeMeÙe: 

DemÙe Yee<ÙemÙeeMeÙe: keâwÙešsve SJeb JeefCe&lemleLee efn – efmeJed OeeleesjewCeeefokeâs ve heÇlÙeÙes ‘efmeJed ve’ FlÙeJemLeeÙeeb 

‘meeJe&OeelegkeâeOe&OeelegkeâeJÙeJeefnlehetJe&lJeefJeefMe„mÙe ueIetheOemÙee”mÙeskeâes iegCees YeJeleg’ FlÙeLe&keâsve ‘hegievleueIetheOemÙe Ûe’ Fefle met$esCe 

iegCe: heÇehveesefle~ DevegveeefmekeâPeueeefoefkeâveddef*ovÙelejeJÙeJeefnle-hetJe&lJeefJeMe„mÙe Jekeâejevle”eJeÙeJemÙeeue T"d mÙeeefolÙeLe&keâsve 

‘ÛÚdddJees: Met[vegveeefmekeâs Ûe’ 
42

 Feflemet$esCe T"d heÇehle:~ JeueJÙeJeefnlehetJe&lJeefJeefMe„mÙe JekeâejÙekeâejevÙelejmÙe ueeshe: 

mÙeeefolÙeLe&keâsve ‘ueeshees JÙeesJe&efue’
43

 Fefle met$esCe JeueesheMÛe heÇehle:~ De$e T"d DeheJeeolJeeled Jeueesheb yeeOeles, iegCeb leg 

Devlej”lJeeod yeeOeles~ lemceeot"d SJe hetJe&bb heÇJele&les~ Tef" iegCeehes#eÙee Devlej”lJeb keâLeefceefle efpe%eemeeÙeeb iegCes 

De”mecyeeqvOeveeriue#eCee ueIJeer GheOee DeeOe&OeelegkeâlJeÃe efveefceòeced~ Tef" Jekeâejevlece”cevegveeefmekeâPeueeefoefkeâeql*led heÇlÙeÙees 

efveefceòeced~ SJeÃeesef" Deuheehes#elJesveevlej”lJeced~ iegCes Ûe ye£hes#elJeeod yeefnj”lJeced~ lemceeovlej”lJeeod T"d iegCeb yeeOeles~ 

Dele: hetJe&cetef" ke=âles leovevlejb ÙeCiegCeew heÇehvegle Fefle~  

Deeqmceved keâwÙeš«evLes meb%eehes#eceefhe yeefnj”lJeb mhe„b õ„gb MekeäÙeles~ Dele GoeùlekeâwÙeš«evLeheÇeceeCÙeeoLe&efveefceòe-

keâyeefnj”lJeceefmeæb yeefnj”cevlej”s Fefle heefjYee<eeÙeeb efveefceòeheomÙe MeyoeLeexYeÙeelcekeâefveefceòe«enCesve mJeerkeâeÙe&efceefle hetJe&he#es 

Yee<Ùeeme”efleb heÇoMÙe& keâwÙeš«evLecesJe efvecetueerkeâjesefle veeiesMeYeó:~ vesefle
44

~  

keâwÙeš«evLemÙe Yee<Ùeeme”lelJeced  

DeLe&efveefceòekeâyeefnj”lJemJeerkeâejs ÙeCiegCeew heÇehleew, iegCes Deleddmeb%ee, De”meb%ee, meeJe&OeelegkeâeOe&Oeelegkeâmeb%ee Fefle 

meb%eeÛeleg„Ùeehes#elJe™hemÙe yeefnj”mÙe iegCes ®lJesve Yee<ÙekeâejsCe TveMeyoceeefßelÙe veMeyoceeefßelÙe iegCe Fefle Devlej”lJeeled iegCe 

SJe mÙeeefoefle Devlej”mÙe iegCemÙe hetJe&heÇJe=efòe™heeheefòeo&òee, mee Ûe efJe®OÙesle~ keâwÙešesòeâjerlÙee yeefnj”lJemJeerkeâejs iegCemÙeeefhe 

ÙeCehes#eÙee ye£hes#elJesve yeefnj”lJeeled~ De$e heÇme”s keâwÙešsve Deuheehes#elJecevlej”b ye£hes#elJeb yeefnj”lJeefceefle 

Devlej”yeefnj”YeeJe De”erke=âle:~ meesÓefhe ve meceerÛeervees efvecet&ue Fefle Ûe heÇefleheeoÙeVeen ‘yeefnj”evlej”MeyoeYÙeeb 

                                                           
37 heefjYee<esvogMesKejs Devlej”heefjYee<eeÙeeced ~ 
38 heeefCeveerÙee„eOÙeeÙeer 6~1~77~ 
39 heeefCeveerÙee„eOÙeeÙeer  1~1~72~ 
40 heefYee<esvogMesKejs heefjYee<ee 34~ 
41 heeefCeveerÙee„eOÙeeÙeer 7~3~86~ 
42 heeefCeveerÙee„eOÙeeÙeer 6~4~19~ 
43 heeefCeveerÙee„eOÙeeÙeer 6~1~66~ 
44 heefjYee<esvogMesKejs Devlej”heefjYee<eeÙeeced ~ 
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ye£hes#elJeeuheehes#elJeÙees: MeyoceÙee&oÙee DeueeYeeÛÛe’
45

 Fefle~ Devlej”heefjYee<eeÙeeb ‘yeefn:’ ‘Devle:’ Fefle heos Jelexles ve leg 

‘yeng:’ ‘Deuhe’ Fefle heos ÙesveeskeäleeLe&mÙe heefjYee<ee#eje™{lJece”erkeâleg&bb MekeäÙesle~ yeefnŠMeyomÙe ye£Le&keâlJecevleŠMeyo-

mÙeeuheeLe&keâlJeb Ûe ×eâefÛeohÙeheÇefmeæced~ Deuheehes#elJecevlej”lJeb ye£hes#elJeb yeefnj”lJeefcelÙesJeevlej”yeefnj”YeeJemÙe Yee<ÙeeefYe-

heÇslelJes leg ‘Deefmeæb ye£hes#eceuheehes#es’ FlÙesJe heefjYee<eekeâejb Yee<Ùekeâej: he"sled~  

‘mÙeesve’ Fefle Meyos Yee<Ùeesoeùles iegCemÙe T"MÛe Devlej”yeefnj”YeeJe: keâwÙešsve heÇoefMe&le: meesÓefhe ve meceerÛeerve:~ 

Devlej”yeefnj”YeeJees ve T"diegCeÙees:, efkeâvleg ÙeCiegCeesjsJe~ SJeb ÙeCiegCeÙeesjsJeevlej”yeefnj”YeeJees Yee<ÙeeefYeheÇsle Fefle mJeerkeâejeod 

‘efJeheÇefle<esOes hejb keâeÙe&cedd’
46

 Feflemet$es Yee<Ùes Devlej”es yeueerÙeeefveefle Heâueefve™heCeeJemejs ‘iegCeÅeCeeosMeesÓvlej”lJeeled ’ FlÙemÙe 

‘mÙeesve’ FlÙegoenjCeb heÇoòeced~ le$e iegCeeot[vlej”lJeeefoefle Ûe veeskeäleced~ keâwÙešesòeâjerlÙee T"ddiegCeÙeesye&efnj”YeeJemelJes leg 

Yee<ÙekeâejsCe iegCeot[vlej”lJeeefolÙemÙeeefhe GoenjCelJesve ‘mÙeesve’heoceghemLeeheveerÙeced~ heÇlÙegle ÙeCiegCeehes#eÙee ‘mÙeesve’Meyos 

T"ddiegCeÙeesjsJe hetJe&b heÇehlÙee iegCeot[vlej”lJeeefolÙemÙewJe ‘mÙeesve’ FlÙegoenjCeb JekeälegcegefÛeleced~ ve Keueg leLeesÛÙeles~ Delees 

efve®keäleYee<Ùeeme”lÙee T"ddiegCeÙeesjvlej”yeefnj”YeeJeheÇoMe&vehejkeâkeâwÙeš«evLe Ghes#eCeerÙe SJe~  

veeiesMeceles Yee<Ùeevegieefle:  

‘Deefmeæb yeefnj”cevlej”s’ FefleheefjYee<eeIeškeâe”MeyoheÇÇÙeespÙeyeesOeefJe<eÙeleeßeÙeefveefceòelJesve MeyoMeeŒeheÇmleeJeeÛÚyo-

™hecesJe efveefceòeb ie=¢eles Fefle veeiesMeeefYeceleb celeb Ùeoe mJeerefkeÇâÙesle leoe Yee<ÙeevegieefleMÛeevlej”heefjYee<eÙee leÉejCeemecYeJeelòeLee 

veesòeâefcelÙegòeâdJee keâleg&b MekeäÙee~  

veveg veeiesMecelesÓefhe iegCeeÅeCeeosMe Fefle Yee<ÙeesheheòeÙes iegCeehes#eÙee hetJe&cet": heÇJegefòejeJeMÙekeâer~ mee keâLeb mÙeeefoefle 

ÛesogÛÙeles –  

‘efmeJed ve’ FlÙeJemLeeÙeeb iegCeJeueeshees"eb heÇehleew Devlej”lJeeled hetJe&cet"d Fefle keâwÙešmÙe T"ddiegCeÙeesefve&lÙelJeeled T": hetJe&b 

heÇJe=efòeJÙe&JemLeeheefÙelegb ve MekeäÙeles~ ke=âleeke=âleheÇmeef”lJemÙewJe efvelÙelJesve iegCes ke=âles Deke=âles Ûe T"d heÇehveesefle ÙeLee leLewJe Tef" 

ke=âles Deke=âles Ûe iegCe: heÇehveesefle~ lemceeogYeÙeesjefhe T"dddiegCeÙeesefve&lÙelJesve meceeveyeueJelJeeled~ DeleesÓvlej”lJeeod JÙeJemLee JeòeâJÙee 

keâwÙešsveevevÙeielÙee~ 

veeiesMeevegmeejÃe iegCemÙe efvelÙelJeb ve mecYeJeefle~ Tef" ke=âles ÙeCiegCeÙees: heÇehleÙees: ÙeCee iegCemÙe yeeefOelelJeeled iegCemÙe 

heÇeeqhleve& mecYeJeefle~ Deke=âles leg heÇeeqhleJe&le&les~ Dele: ke=âleeke=âleheÇmeeq”lJeb iegCes ve Iešles~ Tef" leg ke=âleeke=âleheÇmeeq”lJeb Jele&le FlÙele 

T"es efvelÙelJeced~ lemceeled efmeæevlelees efvelÙelJeeosJe iegCemÙe yeeOe T"e efmeOÙeefle~ lemceeovlej”ÛeÛee&-heÙe&vlecevegOeeJeveb keâwÙešmÙe 

JÙeLe&cesJe~ Dele SJe Yee<ÙekeâejsCe iegCeeot[vlej”lJeeefoefle veesòeâced Fefle veeiesMeceles Jekeäleggb MekeäÙeced~ efvelÙelJeeosJe 

JÙeJemLeesheheòeeJevlej”ÛeÛee&heÙe&vlecevegOeeJevemÙe JekeälegceMekeäÙelJeeled~ lemceeovlej”mÙe heÇme”: keâsJeueced Tef" ke=âles meefle 

ÙeCiegCeÙees: mecYeJeefle~ 

veeieMecelesÓefhe Yee<ÙeefJejesOe:  

veveg veeiesMecelesÓefhe ‘efme T ve’ FlÙemÙeeceJemLeeÙeeb mJeheÇJe=òeew efveefceòelJesveeßeerÙeceeCees ÙeeJeeved MeyomecegoeÙemle-

oddIeškeâefveefceòekeâlJeb leoddIeškeâslejeefveefceòekeâlJeefceefle Devlej”yeefnj”YeeJemJeerkeâejs ‘TkeâeueespãemJeoerIe&huegle’ Fefle met$eefveoxMe-

%eeefhelemÙe ‘hetJeexheeqmLeleefveefceòekeâlJecevlej”lJeb hejb yeefnj”efce’efle Devlej”yeefnj”YeeJemÙe mJeerkeâejs melÙeefhe ‘TveMeyoceeefßelÙe 

ÙeCed veMeyoceeefßelÙe iegCe FlÙevlej”lJeeodd iegCe SJe mÙeeefo’
47

efle Yee<ÙeefJejesOees og®æj:~ leovleefJeOÙeeefovee mebmke=âlemÙe ‘Fkeâes 

ÙeCeefÛe’ Fefle met$emÙeeLe&ceeoeÙe ÉÙeesjefhe meceeveefveefceòekeâlJeeled~ Fefle ÛesVe~  

lelheefjnej:  

hetJe&ue#eCes mJeheÇJe=òeew efveefceòelJseveeßeerÙeceeCees ÙeeJeeved MeyomecegoeÙemleoddIeškeâefveefceòelJeeefovee Devlej”MeeŒeerÙeefveefceòeb 

meJe&b ie=nerleb hejvleÏ ‘TveMeyoceeefßelÙe ÙeeCeeosMees veMeyoceeefßel™ iegCe’ Fefle Yee<ÙeheÇeeceeCÙesve mJeheÇJe=òeew efveefceòelJesveeßeerÙeceeCees 

ÙeeJeeved MeyomecegoeÙemle$e ÙeÛÚeŒeerÙemehlecÙevle-heÃecÙevleevÙelejheoheÇÙeespÙeefJe<eÙeleeßeÙeb MeyomJe™hecevleYe&Jeefle leosJeevlej”ced 

FlÙevlej”ue#eCemJeerkeâejsCe meJe&meeceÀemÙeeled~ yeefnj”MeeŒeerÙeefveefceòevleg <e…ŸeÙeÅevleheoesheeòeceefhe «ee¢eced~ leLee Ûe yeefnj”lJesve 

efJeJeeq#eleb ÙeÛÚeŒeb – ÙeCMeeŒeb leoerÙeefveefceòelJesveveeßeerÙeceeCe: MeyomecegoeÙe:- leovleefJeefOehe#es ‘efme T ve’ Fefle 

MeyomecegoeÙemle$ewJe iegCeMeeŒeerÙemeeJe&OeelegkeâeOe&OeelegkeâÙeesefjefle-mehlecÙevleheoheÇÙeespÙeefJe<eÙeleeßeÙees ‘ve’MeyoesÓvleYe&Jeefle Delees 

                                                           
45 heefjYee<esvogMesKejs Devlej”heefjYee<eeÙeeced ~ 
46 heeleÀeueceneYee<Ùeced 1~4~2~ 
47 heeleÀeueceneYee<Ùeced 1~4~2~ 
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iegCeMeeŒemÙeevlej”lJeeled hetJe&b heÇJe=efòe: mÙeeefoefle ‘TveMeyoceeefßelÙe ÙeCeeosMees veMeyoceeefßelÙe iegCe FlÙevlej”lJeeod iegCe SJe 

mÙeeefo’lÙemÙe Yee<ÙemÙeeMeÙe:~  

Tef" ke=âles meefle leovleefJeefOehe#es hejlJeeled iegCe: heÇehveesleerefle keâwÙešeseqòeâmleg ve meceerÛeervee~ ‘TveMeyoceeefßelÙe 

ÙeCeeosMees veMeyoceeefßelÙe iegCe FlÙevlej”lJeeod iegCe SJe mÙeeefo’efle Yee<Ùeeme”lÙeeheòes:~  

JeefueueeshesÓvlej”heefjYee<ee ve heÇJele&le FlÙemÙe KeC[veced  

‘mÙeesve’ FlÙe$eeoew iegCeJeueeshees"eb heÇme”s T[heJeeolJeeod Jeueesheb yeeOele FlÙeeefokeâwÙešheÇme”le DeeielemÙe 

JeefueueeshemÙeeveghes#eCeerÙelJeeod JeefueueeshesÓvlej”heefjYee<ee ve heÇJele&le Fefle keâLeÙeleeb celeb efvejefmelegceen Jeefueueeshe FlÙeeefo~ 

‘JeefueueeshesÓvlej”heefjYee<ee ve heÇJele&le Fefle leg ve Ùegkeäleced~ lelmet$es Yee<Ùe SJe JeÇ§eefo<eg ueesheeefleheÇme”ceeMe*ddkeäÙeeshe-

osMemeeceLÙee&Ve~ ve Ûe Je=§eleerlÙeeoew ÛeefjleeLe&ced~ yeefnj”leÙee mebheÇmeejCemÙeeefmeælJesve hetJe&cesJe lelheÇehlesefjefle Yee<Ùeeskeäles:~’
48

 Fefle~ 

DeÙeceeMeÙe: 

‘ueeshees JÙeesJe&efue’ Fefle met$es Yee<Ùes ‘JeÇMÛeYeümpe.....’ Fefle met$es JeÇMÛeeefo<eg ‘ueeshees JÙeesJe&efue’ Fefle met$esCe Jeueeshe: 

mÙeeefolÙeeMe¿Ÿe Ùeefo JemÙe ueeshe SJe mÙeeled leefn& Gheo sMecesJe ve keâgÙee&led leLee Ûe GheosMeeveLe&keäÙeb heÇmepÙesle~ DeLee&led 

JekeâejjefnlecesJe heeefCeefve: heef"leJeeved mÙeeled~ JekeâejmeefnleesÛÛeejCeb JeueesheeYeeJeeLe&b YeefJe<Ùeleerefle GkeälJee hegve: he=ÛÚefle Yee<Ùekeâej: 

- Je=MÛeefle FlÙe$e ‘«eefnpÙeeJÙeefOe....’ Fefle met$esCe mecheÇmeejCes ke=âles meefle JeuhejkeâlJeeYeeJeeled ‘ueeshees JÙeesJe&ueer’efle 

met$emÙeeheÇmeòeâew le$e JekeâejßeJeCeeLe&&b JekeâejesheosMeMÛeefjleeLe&:~ lemceeled lelmeeceLÙee&od Jeueeshees ve YeefJe<Ùeleerefle keâLeveb ve 

meceerÛeerveced~ Dele: mecheÇmeejCehejkeâlJeeYeeJemLeues ueeshe: keâleg&bb MekeäÙele Fefle hetJe&he#es – 

mecekeâeueheÇehlemÙe mecheÇmeejCemÙe yeefnj”lJeeoefmeælJesve hetJe&cesJeevlej”lJeeuueeshes heÇehles mecheÇmeejCehejkeâlJesÓefhe 

JekeâejßeJeCeb ve mecYeJeleerefle JekeâjesheosMeeveLe&keäÙeb eqmLejcele GheosMemeeceLÙee&led JeÇMÛeeefo<eg ‘ueeshees JÙeesJe&efue’ Fefle MeeŒemÙe ve 

heÇJe=efòeefjefle efmeæevlees Yee<ÙekeâejsCe mLeeefhele:~  

De$e JeefueueeshesÓvlej”heefjYee<ee ve heÇJele&le Fefle mJeerkeâejs meefle yeefnj”leÙee mecheÇmeejCemÙeeefmeælJeeled Devlej”mÙe 

JeefueueeshemÙe hetJe&cesJe heÇJe=efòeefjefle Yee<ÙekeâLeveb efJe®OÙesle~ lemceeod JeefueueeshesÓvlej”heefjYee<ee ve heÇJele&le Fefle ve meceerÛeerveced~  

SJeÃe ‘ieewOesj:’ ‘heÛesefo’lÙeeoew DeLe&efveefceòekeâyeefnj”lJeeve”erkeâejHeâuelJesveeshemLeeefheles Ùeled hetJe&cegòeâb ‘JeefueueeshesÓvle-

j”heefjYee<ee ve heÇJele&le’ Fefle efmeæevlece”erke=âlÙe DeLe&efveefceòekeâyeefnj”lJemJeerkeâle=&celesefhe ve oes<e Fefle leVe meceerÛeerveced~ 

‘JeefueueeshesÓvlej”heefjYee<ee ve heÇJele&le’ Fefle efmeævlemÙewJe Yee<Ùeeme”lelJeeòemceeoLe&efveefceòekeâyeefnj”lJeeve”erkeâejHeâuelJe b ‘ieewOesj:’ 

‘heÛesefo’lÙeeoew eqmLejefceefle~ hetJeexkeälejerlÙee hetJeexheeqmLeleefveefceòekeâlJecevlej”lJeefceefle mJeerkeâejs Ûe ‘Ûesues keäveeshes’efjefle efveoxMÛe 

‘JeefueueeshesÓvlej”heefjYee<ee ve heÇJele&le’ Fefle %eehevecevlejwJe me”ÛÚle Fefle Ûe veeiesMe«evLeeMeÙe:~  

SJeb meHeâuelJesÓefhe efmeæevles hetJe&he#eer hegve: heÇlÙeJeefle…les - 

‘heÃe’ FlÙe$e šeheesÓYeeJeeÙe <ešddmeb%ee JeòeâJÙee~ leoLe&Ãe keâeÙe&keâeuehe#es <ešddmeb%eo=„Ÿee veueesheeefmeælJeceJeMÙeb 

JeòeâJÙeced~ leÛÛe meb%eeke=âleyeefnj”lJes SJeesheheÅeles veevÙeLesefle Deueb meb%eeke=âleyeefnj”lJeefve<esOesvesefle ÛesVe~  

veueeshemÙe efn heomeb%eemeehes#elJesve yeefnj”lJeb JeeÛÙeced~ leÛÛe ve mecYeJeefle meb%eeke=âleyeefnj”lJemÙeeveeßeÙeCeeled~ ‘heÃe’ 

FlÙe$e šehees efve<esOemleg eqm$eÙeeb Ùeled heÇehveesefle leVesefle JÙeeKÙeeveyeuesve mLeeefveJeodddYeeJesve YetlehetJe&<ešddlJeceeoeÙesefle yeesOÙeced~ 

meb%eeke=âleyeefnj”lJeeveeßeÙeCeeosJe ‘veueeshe: meghedmJejmeb%eelegeqiJeefOe<eg ke=âefle’
49

 Fefle met$es ke=âefle legi«enCeb ÛeefjleeLe&ced~ 

Je=$enYÙeeefcelÙeeoew heolJeefveefceòekeâlJesÓefhe veueeshemÙe yeefnj”lJeeYeeJeeled~ YÙeece: heomeb%eeefveefceòekeâlJesÓefhe veueeshemÙe 

leeqVeefceòekeâlJeeYeeJeeled~ hejchejÙee efveefceòelJeceeoeÙe yeefnj”lJeeßeÙeCes leg ve ceeveced~ Dele SJe Yee<Ùes meefVeheeleheefjYee<eÙee 

Je=$enYÙeeefcelÙeeoew legieYeeJecegheheeÅe ke=âefle legi«enCeb heÇlÙeeKÙeeleb ve lJevlej”heefjYee<eÙee~ 

efve<keâ<e&: 

SleeJelee efmeæefceob Ùeled ‘Deefmeæb yeefnj”cevlej”s’ Fefle heefjYee<eeÙeece”heob efveefceòeeLe&keâb ÙelheÇÙegòeâb lesve 

Meyo™heefveefceòecesJe ie=¢eles MeyoMeeŒeheÇmleeJeeled~ velJeLe&efveefceòekeâb yeefnj”lJecemleerefle~  

 

 

                                                           
48 heefjYee<esvogMesKejs Devlej”heefjYee<eeÙeeced ~ 
49 heeefCeveerÙee„eOÙeeÙeer 8~2~2~ 
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ledkyhu dfork esa xzkeh.k ifjos’k 

 

MkW0 eankfduh ehuk 

lgk;d vkpk;Z] fgUnh foHkkx] jktLFkku fo’ofo|ky;] t;iqj 

 

ledkyhu dfork ij tc ppkZ gksrh gS rks vDlj mlds xzkeh.k i{k dh vuns[kh dj nh tkrh 

gSA tcfd ledkyhu dfork esa xzkeh.k ifjos’k dk Hkjk&iwjk o.kZu feyrk gSA xzkeh.k thou ds lq[k&nq[k] 

jhfr fjokt] R;ksgkj] fdlku thou] vkfFkZd la?k"kZ] i’kq&i{kh o isM+ ikS/kks ls Lotuksa lh vkReh;rk xzkeh.k 

thou dk ewy gSA fu’p; gh Hkkjrh; laLd``fr xkWaoksa esa gh clrh gSA  

 ledkyhu dfork esa xzkeh.k thou ds izkd`frd vkSj lkekftd ifjos’k ds fofHkUu :iksa dks cM +h 

[kwclwjrh ls fp+f=r fd;k x;k gSA dqekj d``".k dh dforkvksa dks gh ys rks mudh dfork,Wa xzkeh.k thou 

dk thoUr nLrkost gSA mUgksus viuh dforkvksa esa eq[; :i ls igkM+h vapy dks fpf=r fd;k gSA os 

dgrs gaS fd&  

ÞeSa viuh dforkvksa esa 

ÞigkM+ksa dks fupksM+ ysuk pkgrk gw¡ 

tSls ek¡ fupksM+rh gS QVs gq, diM+saAÞ1 ¼xk¡o dk chtxf.kr] i`- 68½ 

dqekj d``".k us igkM+h ifjos’k dks utnhd ls ns[kk gh ugh cfYd Lo;a ft;k gS] mls vkRelkr 

fd;k gS& 

Þugha tku ldrk ;g dk¡phiqje dk d``".ku------------ 

bls tku ldrk gS dqekj d``".k 

dqekj d``".k vPNh rjg tkurk gS 

o"kZ dk chtxf.kr] iV~~Vw dk bfrgkl 

iqvky dk rki nsonk: ds thoukuqHko dh xjekgV 

[ksr&[kfy;ku] ixMf.M;ksa dk O;kdj.k 

cSyksa ds dU/kksa dh lwtu 

?kjkV dk ilhuk] dBQksM+s dh Hkw[k 

ftruk dfBu gS igkM+ ij p<uk 

mlls Hkh eqf’dy gS 

igkM+ dks dfork esa iwjh rjg Nqik ysuk 

dqekj d``".k rqe igkM+ vkSj dfork nksukas ,d lkFk gks 

yky fdys ls dfork i<+us dk rqEgkjs fy, dksbZ vFkZ ughaAÞ2¼xk¡o dk chtxf.kr] ì- 36½ 

xzkeh.k thou ds lq[k&nq[k] mudh fpUrk,sa] rdyhQsa ’kgj ds ykssxksa ls fcYdqy fHkUu gSA i’kqvksa 

dh iwtk] ikuh dh iwtk] igkM+ksa dh iwtk] isM+ksa dh iwtk] bruk iwT; Hkko] bruh vkReh;rkA tgkW ihiy dh 

tM+sa izfrfnu mldh NkWo esa gksus okyh pkSiky dh Mk;jh fy[krh gSa] ?kj esa jksik rqylh dks ikS/kk ?kj dk 

bfrgkl crkrk gS] Nr dh eqaMsj ifjokj dh le``f/k dk irk crkrh gSA tgkW cPps pksjh dk xqM+ [kkdj 

brus izlUu gksrs gS ftruk dh vkt dk cPpk ikWp flrkjk gksVy esa [kkuk [kkdj Hkh izlUu uk gksA ,sls 

fdrus gh xzkeh.k thou ds jaxksa dh dqekj d``".k us viuh dfork ds ek/;e ls mdsjk gSA dfo vius 

ifjos’k] lekt vkSj laLd`fr ls bruk xgjs ls tqM+k gqvk gS fd og vkt ds dfo ls vkgoku djrk gS 

fd& 
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ÞxUus dh rjg xk¡Bnkj  

ve:n dh rjg vufxur chtokyh  

fy[kks rqe dfork,¡ cs’kqekj  

o.kZekyk ds v{kjksa esa  

v ls K rd  

cpk yks esjs nksLr  

i``Foh dh feBklÞA3 ¼xk¡o dk chtxf.kr] i`- 41½ 

/kwfey dh dforkvksa esa Hkh xzkeh.k thou dk Hkksxk gqvk ;FkkFkZ of.kZr gqvk gSaA /kwfey Lo;a 

fdlku Fks vkSj os nqfu;k dks Hkh fdlku dh n``f"V ls ns[krs gSaA vxj MkW- fo|kfuokl feJ ds ’kCnksa esa dgs 

rks fd xjhch ds fp= xSj xjhc yksxksa us [khaps gS] xjhch esa f>yus okys yksxksa us [khpas gSa] ij xjhch dh 

Hkkf"kd lEiUurk esa thus okys ’kk;n vdsys /kwfey gSa] ftudh ^djNqyh cVyksgh ls cfr;krh gS^ ¼D;ksafd 

ckr ckr gS ogk¡ vkSj dqN ugha½ fpeVk ros ls epyrk gS ftlds ?kj pwYgk ¼eu dk rki½ dqN ugha 

cksyrk] pqipki tyrk&jgrk gS] ogk¡ igys Fkkyh [kkrh gS] rc vkneh jksVh [kkrk gSA tgk¡ jksVh gh lcls 

cM+h leL;k gS ogkW vU; lwfo/kkvksa dh rks ckr gh dSls dh tk ldrh gSA og fdlku viuh jkst&ejkZ dh 

vko’;drkvksa dks gh iwjk ugha dj ik jgk gS] jksVh ls vkxs dqN lksp gh ugha ik jgk gS og Hkyk vU;k; 

vkSj ’kks"k.k dk eqdkcyk dSls djsxkA og viuh t:jrksa ds vkxs vlgk; gSA /kwfey esa bl ’kks"k.k ds 

izfr] bl vHkko xzLr thou ds izfr cgqr vkdzks’k gSA og xk¡o dh turk dks txkuk pkgrk gSA og 

turk dks lpsr djrk gS fd&  

Þdy eSuas dgk Fkk fd og nqfu;k¡  

ftls <adus ds fy, rqe uaxs gks jgs Fks 

mlh fnu m/kj x;h Fkh  

ftl fnu gj Hkk"kk 

rqEgkjh vaxqBk&fu’kku dh L;kgh esa Mwc dj 

ej x;h Fkh 

rwe vui< Fks 

xaokj Fks 

lh/ks brus fd cl& 

Þnks vkSj nks pkj FksAÞ4 ¼laln ls lM++d rd] i`- 47½ 

/kwfey turk fd bl fLFfr dk lcls cM+k dkj.k mldk vf’kf{kr o Hkk"kk ghu gksuk ekurs gaSA 

vKku o vf’k{kk ds dkj.k Hkksyk&Hkkyk xzkeh.k lnk ls lwn[kksjksa] egktuksa] tehnkjksa }kjk Bxk tkrk jgk 

gSA /kwfey ml nhu&ghu] Hkksys&Hkkys fdlku dks viuh rkdr igpkuus ,oa LokfHkeku ds lkFk thus dk 

lans’k nsrs gq, dgrs gSa fd&  

Þviuh vknrksa esa  

Qwy dh txg iRFkj Hkjks  

eklwfe;r ds gj rdkts dks  

Bksdj ekj nks  

vc oDr vk x;k gS fd  

rqe mBks vkSj viuh Åc dks vkdkj nksAÞ5 ¼laln ls lM+d rd] i`- 114½ 
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fu’p; gh /kwfey ,d fdlku laLdkj ds dfo gaSA Mk- ’kqdnso flag Þ/kwfey dh dfork,WÞ uked 

iqLrd ds izpkj.k oDrO; esa dgrs gsS fd& Þos lgh vFkksZa esa ,d vYi f’kf{kr xk¡o esa iwjh rjg /kals gq,] 

fdlku thou dh dBksjrkvksa O;aX;ksa vkSj eqgkojksa dks viuh xzkeh.k Hkk"kk lEink esa thus okys l’kDr 

fdlku dfo FksAÞ6 ¼/kwfey dh dfork,¡] Mk¡- ’kqdnso flag½ 

v:.k dey dh dforkvksa esa Hkh xzkeh.k thou dks cM+h f’kn~~nr ls mdsjk x;k gSA xk¡o dk 

viuRo] HkkbZpkjk] Hkksykiu] fn[kkos ls dkslksa nwj xk¡o dk fu’py thou dfo dks lnk gh viuh vksj 

[khaprk jgk gSA ljlksa ls ygjkrs [ksr dfo dks viuh vksj [khprsa gS&  

ÞD;k FkksM+k Hkh gd ugh gS esjk [ksr ij  

eq>dks fey xbZ gS lkjh lqxa/k  

nkuk ys tk, Hkys [ksr dk ekfyd  

FkksM+k Hkh gd ugha\A7 ¼lcwr] i`- 40½ 

 tks ml [ksr dks vius ilhus ls lhaprk gS] mldh feVVh esa Je djrs gq, mlds fnu jkr dVrs 

gS] ogh feVVh ftldk vks<uk&fcNkSukA D;k ml [ksr ij mld tjk Hkh gd ugh \bl rjg ds reke 

loky iSnk djrh v:.k dey dh dfork ’kks"k.k ds f[kykQ cksyuk lh[kkrh gSaA vkt tc xzkeh.k lekt 

vkSj laLd`fr ij ladV gS] rc Hkh D;k turk pqi gh jgsxh\ dfo xzkeh.k lekt dks lpsr djrk gqvk 

dgrk gS fd&  

ÞdSlk le; fd NqV~~Vk lk¡M+ 

xk¡oksa dh uk¡n esa lhax ekj jgk gS  

vkSj dksbZ cksy ugh ldrk  

dSlk le; fd [kwu ds NhaVksa ls Hkjk lQsn ?kksM+k   

xk¡oksa dks jkSanrk tk jgk gS 

vkSj dksbZ jksd ugha ldrkAÞ8 ¼lcwr] i`- 60½ 

dfo dks HkkSfrd lq[k&lEifRr dh tjk Hkh ykylk ugha gS mls rks og Hkwfe gh vf/kd fiz; gS 

ftldh feV~~Vh es og [ksy&dwn dj cM+k gqvkA mldh rks ogh iw¡th gS vius [ksrksa dh <wg Hkjh feVVh&  

ÞeS rks eSnku dk jguokj  

FkksM+s ls cksy Fks cxhpksa c/kkjks dsAÞ 

Jhjke f=ikBh ds ’kCnksa esa dgs rks&  

Þv:.k dey dk eu yksdekul ds T;knk utnhd gSAÞ9 

¼/kwfey vkSj ijoohZ tuoknh dfork] i`- 237½ 

dsnkjukFk vxzoky dh dfork Hkh fdlkuh thou dh dfork gSA mudh dfork esa xzkeh.k thou 

ds fofHkUu jax fc[kjs iM+s gSA tc fdlku ds [ksrksa esa Hkjiwj Qly gksrh gS vkSj og fcuk fdlh uqdlku 

ds mlds gkFk esa vk tkrh gS rks fdlku ds g"kZ dh lhek gh ugha jgrh& 

Þvcdh /kku cgqr mitk gS isM+++ bdgjs nqxqu x;s gSa 

/kjrh ij yn xbZ Qly gS 

jRrh Hkj vc txg ugha gS 

,d yxu ls ,d /;s; ls 

thou dk Je lQy gqvk gSA 

ftUnkfny gksdj mBus dks 

[kkus dks Hkjiwj feyk gSAÞ10 ¼tks f’kyk;sa rksM+rs gSa] i`- 152½ 
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fdlku dk ?kj mldk [ksr gksrk gSA vkdk’k mldh Nr gksrk gS rks igkM+ mlds ?kj dh nhokjsa] 

pank vkSj rkj s jkr Hkj tkxdj mlds fy, jks’kuh djrs gSaA lPps vFkksZa esa og /kjrh dk yky gSA fdlku 

vius vHkko xzLr thou esa Hkh [kq’k jgrs gaS vkSj vkt dk /kuh oxZ lkjh lq[k&lqfo/kkvksa ds ckn Hkh nq[kh 

gSA mls ges’kk dksbZ u dksbZ f’kdk;r jgrh gSA dfo fdlku ds vHkko i w.kZ thou dks fpf=r djrk gqvk 

ml larks"kh fdlku ds mYykl dk Hkh fp=.k djrk gS tks fd vHkko esa Hkh [kq’k gS&  

Þge ;gha jgrs gSa] u iwNks dgk¡\ euLoh vkdk’k ds uhps] 

ufn;k¡ igkM+ksa ds chp] nq/kkj ufn;ksa ds lkFk 

[ksyrs] dwnrs] galrs&xkrs] thrs] dksbZ gS]  

tks gekjh cjkcjh dj ldsAÞ11 ¼Qwy ugh jax cksyrs gSa] i`- 136½ 

mPp oxZ ds fdlkuksa vkSj Jfedksa dk lnk ls ’kks"k.k djrk jgk gSA dHkh og egktuksa }kjk ywVk 

x;k rks dHkh tehankjksa }kjk rks dHkh iwathifr oxZ }kjkA ^^xk¡o dk egktu^^ uked dfork esa dfo dgrk 

gS fd&  

Þlwn yisVs dtZs dh xzkeh.kksa dks] 

eqfDr vHkh rd ugha feyh gSA  

bu nksuksa dks] 

bu nhuksa ds _.k dk jksdM+ dk.M cM+k gS  

vc Hkh fdUrq vNwr ’kks"k.k dk.M iM+k gSAÞ12 ¼Qwy ugh jax cksyrs gSa] i`- 84½ 

;g /kjrh fdlku dh gS og mls cPpksa dh rjg ikyrk&iks"krk mldh ns[kHkky djrk gSA 

fnu&jkr Je djus ds ckn Hkh mldk Je Qy mls ugha feyrkA ;gk¡ rd dh ml Hkweh ij Hkh mldk 

ekfydkuk gd ugha gksrkA ,slk fdlku tc ejrk gS rks iq= dks iSr``d lEifRr ds :i esa dtZ NksM+ tkrk 

gSA bl foMEcuk ls dfo dk ân; osnuk ls Hkj mBrk gS&  

Þtc cki ejk rks D;k ik;k] Hkw[ks fdlku ds csVs us] 

?kj dk eyck] VwVh [kfV;k] dqN gkFk Hkwfe og Hkh ijrh] 

pejkS/k twrs dk rYyk] cfu;k ds :i;ksa dk dtkZ] 

tks ugha pqdkus ij pqdrk] cl ;gh ugha tks Hkw[k feyh] 

 lkS xquk cki ls vf/kd feyhAÞ13 ¼Qwy ugh jax cksyrs gSa] i`- 76½ 

bl Hkw[k us bUlku dks vekuoh; cuk fn;k gSA dfo dh ^^cki csVk csprk gS^^ gS dfork ;s crkrh 

gS fd Hkw[k vkSj cngkyh ls ijs’kku fdlku o Jfed D;k&D;k djus ij etcwj gks tkrk gS] dSls&dSls 

vekuoh; d``R; dj cSBrk gS ;Fkk  

Þcki csVk csprk gS Hkw[k ls csgky gksdj 

[kksdj] gks jgh vujhfr ccZj] jk"Vª lkjk ns[krk gSAÞ14 ¼tks f’kyk;sa rksM+rs gSa] i`- 117½ 

fdlku ds thou dh leL;k dHkh lekt }kjk rks dHkh izd``fr }kjk Hkh iSnk gks tkrh gSA lekt 

dh vO;oLFkk ds lkFk&lkFk og izd``fr dh ekj dks Hkh >syrk gSA dHkh vdky iM+ tkrk gS rks dHkh ikyk 

iM+ tkrk gS rks dHkh vksys iM+ tkrs gS rks dHkh vfro``f"V gks tkrh gSA vdky dh ekj dSls fdlku dh 

ftthfo"kk dks gh [kRe dj nsrh gS] dfo ds ’kCnksa esa&  

Þ[ksr vkSj [ksr gSa] [kkyh iMs+ lwus iMs+ [ksr gS]  

rkfir iMs+ ’kkfir iMs+ gSa] vkdqy vdqykrs iMs+ [ksr gSa] 

fpRr iM+s [ksr gSa] mrku iM+s [ksr gSa] 

gkjs iMs+ [ksr gSa] [ksr vkSj [ksr gaSA15 ¼vkRexa/k] i`- 178½ 
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bl izdkj dsnkjukFk vxzoky viuh dforkvksa esa lEiw.kZ xzkeh.k vapy dks mlds lq[k&nq[kksa ds 

lkFk vafdr djrs gSaA os fdlku dks gh /kjrh dk vlyh HkksDrk ekurs gSaA Mk- jkefoykl ’kekZ ds ’kCnksa esa 

dgsa rks& Þdsnkj dh psruk ewyr% fdlku dh psruk gSA izsepUn dh rjg ls mudk tUe Hkh fdlku 

ifjokj esa gqvk ysfdu viuh lgt lâ;rk ds dkj.k nksuksa gh fdlku thou esa ?kqy&fey x;sAÞ16 

¼izxfr’khy dkO;/kkjk vkSj dsnkjukFk vxzoky] i`-47½ 

fueZyk iqrqy dh dforkvksa esa Hkh xk¡o dh feV~~Vh dh egd jph clh gSA mudh dforkvksa esa 

xzkeh.k igkM+h thou ds l?ka"kZ dks ogk¡ ds yksxksa ds nq[k&lq[k dks cM+h thoUrrk ds lkFk fpf=r fd;k gSA 

lq[k dh pkg esa] Hkj isV Hkkstu dh pkg esa ,d igkM+h L=h ds dBksj ifjJe dk fp=.k djrs gq, 

dof;=h dgrh gS fd&  

Þpknj esa cPpksa dks  

ihB ij yVdk;s  

/kku jksirh igkM+h L=h 

jksi jgh gS viuk igkM+ lk nq%[k 

lq[k dh ,d ygygkrh Qly ds fy,AÞ17 ¼uxkM+s dh rjg ctrs ’kCn] ì- 49½ 

igkM+h L=h dks eSnkuh xzke dh L=h ls Hkh vf/kd esgur djuh iM+rh gSA gj dke ds fy, 

igkM+ksa ij p<+uk mrjuk] dHkh ydM+h ds cks> ds lkFk rks dHkh i’kqvksa ds pkjs ds lkFkA ikuh ds dbZ ?kM+s 

flj ij j[ks] xksn esa cPpk fy, ;k ihB ij cPpk cka/ksa bu lHkh dk;ksaZ dks djuk mlds nSfud thou ds 

fØ;k&dykiksa esa ’kkfey gSA bl rjg ds dBksj ifjJe ls mudh nsg mldh vknh gks tkrh gSA iq:"k dks 

rks vkSj Hkh dBksj ifjJe djuk iM+rk gS vkSj bl ifjJe ls mldh nsg Hkh igkM++ tSlh gks tkrh gS& 

ÞigkM+&lh nsg  

igkM+& lh Nkrh  

igkM+& lk jax 

igkM+ ij xqelqe cSBs  

igkM+h ij xqelqe cSBs 

igkM+h vkneh ds psgjs ij fn[k jgk gS  

igkM+&lk HkwxksyAÞ18 ¼uxkM+s dh rjg ctrs ’kCn] ì- 37½ 

bu igkM+ksa dk nq[k&lq[k] izd``fr dk p<rk&mrjrk jax bu xzkeh.kksa dk viuk gksrk gSA  

tc igkM+ ij yxrh gS vkx 

rc mldh ck¡lqjh ls QwVrk gS 

igkM+ksa dk nnZ 

VwVrk gS tc dksbZ igkM+  

rc ngy mBrh gS 

mldh igkM+ lh NkrhAÞ19 ¼uxkM+s dh rjg ctrs ’kCn] i`- 38½ 

;g igkM+ Hkh mldk viuk gS mlds lq[k&nq[k mlds vius gS rHkh rks og viuh igkM+h “k"kk esa 

ls igkM+ cfr;krk gS] igkM+ks ij cSB dj igkM+h xhr xkrk gSA dof;=h ml igkM+h laLd``fr dks lgst dj 

j[kuk pkgrh gSA og pkgrh gS fd yksx vius jhfr&fjoktksa dks uk Hkwys viuh vkReh;rk vkSj Hkksykiu 

cpk;s j[ksaA cPpksa ds fy, [ksyus dk eSnku vkSj vius i’kqvksa ds fy, gjh&gjh ?kkl rFkk igkM+h cqtqxksZa ds 

fy, igkM+ksa dh ’kkfUr cpk;s j[ksaA fdlh Hkh ckgjh rkdr ls viuh laLd``fr o izd``fr dks cpk;s j[ksaA 

dof;=h cpkuk pkgrh gS& 
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Þtaxy dh rktk gok 

ufn;ksa dh fueZyrk  

igkM+ksa dk ekSu  

xhrksa dh /kqu  

feV~~Vh dk lksa/kkiu  

Qlyksa dh ygygkgVAÞ20 ¼uxkM+s dh rjg ctrs ’kCn] i`- 77½ 

fu’p; gh ledkyhu dfork esa vius ifjos’k o viuh laLd``fr dks cpk;s j[kus dh fpUrk lkQ 

utj vkrh gSA ledkyhu dfo;ksa us xzkeh.k thou ds la?k"kZ ds lPps fp= [khpsa gS tks fd vf/kdrj 

mudk Lo;a dk ft;k gqvk] Hkksxk gqvk] lp gh vf/kd gSA ml ft;s gq, dks mUgksus thoUr ’kCnksa ls 

lEizf"kr fd;k gSA ;g dne fu’p; gh ljkguh; gS fd tc vkt dk euq"; vk/kqfudrk dh nkSM+ esa vius 

ifjokj rd dks ugha cpk ik jgk gS ;s dfo vius lekt] laLd`fr] o izd`fr ds igjsnkj cus mls cpkus 

dh tqxr esa gq, gSaA  

 

lanHkZ % 

1- xk¡o dk chtxf.kr] i`- 68] dqekj d`̀".k 

2- ogh] i-̀ 36 

3- ogh] i-̀ 41 

4- laln ls lM+d rd] i`- 47 /kwfey 

5- ogh] i-̀ 114 

6- /kwfey dh dfork,¡] Mk- ’kqdnso flag 

7- lcwr] i`- 40] v:.k dey 

8- ogh] i-̀ 60 

9- /kwfey vkSj ijoohZ tuoknh dfork] i`- 237] Jhjke f=ikBh  

10- tks f’kyk;sa rksM+rs gSa] i`- 152] dsnkjukFk vxzoky  

11- Qwy ugh jax cksyrs gSa] i`- 136] dsnkjukFk vxzoky 

12- ogh] i-̀ 84 

13- ogh] i-̀ 76 

14- tks f’kyk;sa rksM+rs gSa] i`- 117] dsnkjukFk vxzoky  

15- vkRexa/k] i`- 178] dsnkjukFk vxzoky  

16- izxfr’khy dkO;/kkjk vkSj dsnkjukFk vxzoky] i`- 47] Mk- jkefoykl ’kekZ 

17- uxkM+s dh rjg ctrs ’kCn] i`- 49] fueZyk iqrqy 

18- ogh] i-̀ 37 

19- ogh] i-̀ 38 

20- ogh] i-̀ 77 
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foekSnzhdj.k csgrj ljdkj ds fodkl dh vPNh izfØ;k % ,d leh{kkRed v/;;u 

 

MkW0 jkts”k dqekj JhokLro 

jk/ks uxj dkyksuh] eksgYyk&VkM+k eqxykuhpd] iksLV&lksfgykiqj] ftyk&xkthiqj 

 

lkjka”k 

foekSnzhdj.k csgrj ljdkj ds fodkl dh vPNh izfØ;k gS ;k ugha bldk rqyukRed v/;;u djus dk 

iz;kl ys[kd }kjk fd;k x;k gSaaA eqnzk dsUnz ljdkj dk fo’k; gSaA ;g ,d ,slk fo’k; gS ftlds vk/kkj ij O;fDr 

dh vk/kkjHkwr vko”;drkvksa dh iwfrZ gksrh gSaA blds vHkko esa O;fDr dk ,d txg ds nwljs txg tkuk rd nwHkj 

gks tkuk LokHkkfod gSaA eqnzk ds foekSnzhdj.k dk izLrko Hkkjr ljdkj }kjk dgk rd lkFkZd FkkA ljdkj us 

foEkkSnzhdj.k dh uhfr dks lkFkZd crk;k vkSj foekSnzhdj.k ds tfj, dbZ leL;k tSls vkradokn] Hkz’Vkpkj] 

dkyk/ku] fodkl vkfn ckrksa dks gy djuk crk;k gSaA Hkkjr ljdkj ds bl dne ls lok lkS djksM+ yksxksa dh 

fdruh ijs”kkfu;ksa dk lkeuk djuk iM+k gSaA bl vkys[k esa ljdkj dh foeqnzhdj.k dh uhfr dh ykHk o gkfu;ksa 

dks n”kkZus dk NksVk lk iz;kl fd;k x;k gSaA  

 

izLrkouk 

eqnzk dk bLrseky gekjs jkstkuk ds thou dk ,d cgqr cM+k fgLlk gSaA vius pkjksa rjQ ge 

fdlh ,d fnu esa eqnzk ls tqM+s dbZ lkSnksa dh igpku dj ldrs gSaA cgqr ls ysus&nsu esa eqnzk ls oLrq,W 

[kjhnh vkSj csph tkrh gSA dqN ysu&nsu esa eqnzk ds cnys lsok,W iznku dh tkrh gSaA ysfdu dqN ekeyksa 

esa gks ldrk gS fd ysu&nsu gksrs oDr eqnzk dk dksbZ vknku&iznku u gks] dsoy ckn esa Hkqxrku djus dk 

oknk gksA eqnzk ds dkj.k gh ysu&nsu cgqr ljy gks tkrk gSaA ftl O;fDr ds ikl eqnzk gS] og bldk 

fofue; fdlh Hkh oLrq ;k lsok [kjhnus ds fy, vklkuh ls dj ldrk gSaA blfy, gj dksbZ eqnzk ds :Ik 

esa Hkqxrku ysuk ilUn djrk gS] fQj ml eqnzk dk bLrseky viuh t:jr dh phtsa [kjhnus ds fy, 

djrk gSaA  

 ,d twrk fuekZrk dk mnkgj.k ysrs gSaA og cktkj esa twrk cspdj xsgwW [kjhnuk pkgrk gSaA twrk 

cukus okyk igys twrksa ds cnys eqnzk izkIr djsxk vkSj fQj bl eqnzk dk bLrseky xsgwW [kjhnus ds fy, 

djsxkA twrk fuekZrk ;fn fcuk eqnzk bLrseky fd, twrs dk lh/ks xsgwW ls fofue; djrk rks mls fdruh 

dfBukbZ gksrhA mls xsgWwa mxkus okys ,sls fdlku dks [kkstuk iM+rk tks u dsoy xsgwW cspuk pkgrk gks] 

cfYd lkFk esa twrs Hkh [kjhnuk pkgrk gksA vFkkZr~ nksuksa i{k ,d nwljs ls phts [kjhnus vkSj cspus ij 

lgefr j[krs gksaA bls vko”;drkvksa dk nksgjk la;ksx dgk tkrk gSaA ,d O;fDr tks oLrq cspus dh bPNk 

j[krk gks] ogh oLrq nwljk O;fDr [kjhnus dh Hkh bPNk j[krk gksA oLrq fofue; iz.kkyh esa] tgkW eqnzk dk 

mi;ksx fd;s fcuk oLrqvksa dk fofue; gksrk gS] ogkW vko”;drkvksa dk nksgjk la;ksx gksuk vfuok;Z 

fof”k’Vrk gSaA bldh rqyuk esa ,slh vFkZO;oLFkk tgkW eqnzk dk iz;ksx gksrk gS] eqnzk egRoiw.kZ e/;orhZ 

Hkwfedk iznku djds vko”;drkvksa ds nksgjs la;ksx dh t:jr dks [kRe dj nsrh gSA eqnzk fofue; izfØ;k 

esa e/;LFkrk dk de djrh gS ftls fofue; dk ek/;e dgk tkrk gSaA 

eqnzk dk vk/kqfud :i 

eqnzk ,slh pht gS tks ysu&nsu esa fofue; dk e/;e cu ldrh gSaA flDdksa ds pyu ls igys 

rjg&rjg dh phtsa eqnzk ds :Ik esa bLrseky dh tkrh FkhA izkjfEHkd dky esa ¼yxHkx 2500 o’kZ iwoZ½ ls 

gh Hkkjrh; vukt vkSj Ik”kq dk eqnzk ds :Ik esa bLrseky gksrk gSaA blds ckn lksuk] pkWnh vkSj rkWcs tSlh 

/kkrqvksa ds flDdksa dk pyu gqvk] ftldk pyu mUuhloha lnh rd jgkA ftlesa xqIrdkyhu flDds] 

rqxyd ds flDds rFkk vdcj dkyhu lksus dh eksgjs izeq[k FkhA eqnzk ds vk/kqfud :iksa esa djsalh&dkxt 

ds uksV vkSj flDds “kkfey gSaA os phtsa tks igys eqnzk ds :Ik esa iz;ksx dh tkrh Fkh] mlds foijhr 

vk/kqfud eqnzk cgqewY; /kkrqvksa tSls lksuk&pkWnh vkSj rkWcsa ds cus flDdksa ls ugha cuh gSaA vukt vkSj 

Ik”kqvksa dh rjg os jkstejkZ dh phtsa Hkh ugha gSaA vk/kqfud eqnzk dk bl izdkj dk viuk dksbZ bLrseky 

ugha gSaA fQj Hkh bUgsa fofue; dk lk/ku blfy, Lohdkj fd;k x;k gS D;ksafd fdlh ns”k dh ljdkj bls 

izkf/kd`r djrh gSaA  
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Hkkjr esa Hkkjrh; fjtoZ cSad dsUnzh; ljdkj dh rjQ ls djsalh uksV tkjh djrk gSaA Hkkjrh; 

dkuwu ds vuqlkj] fdlh O;fDr ;k laLFkk dks eqnzk tkjh djus dh btktr ugha gSaA blds vykok dkuwu 

fofue; ds ek/;e ds :i esa #i;s dk bLrseky djus dh oS/krk iznku djrk gS] ftls Hkkjr esa] lkSnksa esa 

vnk;xh ds fy, euk ugha fd;k tk ldrkA Hkkjr esa dksbZ O;fDr dkuwuh rkSj ij #i;ksa esa vnk;xh dks 

vLohdkj ugha dj ldrkA blfy,] #i;k O;kid Lrj ij fofue; dk ek/;e Lohdkj fd;k x;k gSaA   

cSdksa esa fu{ksi 

yksx eqnzk cSadksa esa fu{ksi ds :Ik esa Hkh j[krs gSaA fdlh le; ij] yksxksa dks jkstejkZ dh 

vko”;drkvksa ds fy, dqN gh djsalh dh t:jr gksrh gSA mnkgj.k ds fy,] gj eghus ds vkf[kj esa osru 

okys etnwjksa ds vfrfjDr udn gksrk gSaA yksx bl vfrfjDr udn dk D;k djrs gSa\ os bls cSadksa esa 

vius uke ls [kkrk [kksydj tek dj nsrs gSaA cSad ;s tek Lohdkj djrs gS vkSj bl ij lwn Hkh nsrs gSaA 

bl rjg yksxksa dk /ku cSadksa ds ikl lqjf{kr jgrk gS vkSj bl ij lwn Hkh feyrk gSaA yksxksa dks viuh 

vko”d;rk ds vuqlkj blesa ls /ku fudkyus dh lqfo/kk Hkh miyC/k gksrh gSaA pwWfd cSad [kkrksa esa tek 

/ku dks ekWx ds tfj, fudkyk tk ldrk gS] blfy, bl tek dks ekWx tek dgk tkrk gSaA  

 ekWx tek ,d vU; fnyPkLi lqfo/kk nsrk gSaA ;g lqfo/kk bls eqnzk dk ¼fofue; dk ek/;e½ 

egRoiw.kZ y{k.k iznku djrh gSaA pSad ls Hkqxrku ds fy, HkqxrkudÙkkZ] ftldk fdlh cSad esa [kkrk gS] ,d 

fuf”pr jde ds fy, pSad dkVrk gSaa pSd ,d ,slk dkxt gS] tks cSad dks fdlh O;fDr ds [kkrsa ls pSd 

ij fy[ks uke ds fdlh nwljs O;fDr dks ,d [kkl jde dk Hkqxrku djus dk vkns”k nsrk gSaA  

 bl izdkj ekWx tek esa eqnzk ds vfuok;Z y{k.k feyrs gSaA ekWx tek ds cnys pSd fy[kus dh 

lqfo/kk esa fcuk udn dk bLrseky fd;s lh/kk Hkqxrku djuk lEHko gks tkrk gSaA pwWfd ekWx tekvksa dks 

djsalh ds lkFk&lkFk O;kid Lrj ij Hkqxrku dk ek/;e Lohdkj fd;k tkrk gS] blfy, vk/kqfud 

vFkZO;oLFkk esa bls Hkh eqnzk le>k tkrk gSaA vkt cSad gesa cgq&”kgj pSad ftls eYVh&flVh pSd Hkh dgrs 

gS] miyC/k djkrk gSaaA blds lkFk gh gesa ØsfMV dkMZ] MsfCkV dkMZ o vU; IykfLVd djsUlh miyC/k 

djkrk gS ftlds tfj, fcuk iSls ds ysu&nsus ds dksbZ Hkh [kjhn&fcØh tSls dk;Z fd;k tk ldrk gSaA   

_.k ¼ØsfMV½ fu;a=.k dh izfof/k 

fjtoZ cSad vkWQ bf.M;k fofHkUu izfof/k;ksa dk iz;ksx ns”k ds vFkZ dks fu;a=.k djus gsrq iz;ksx 

djrk gS ftlesa eq[; :Ik ls gS& 

¼d½ ifj.kkekRed vFkZ fu;a=.k 

1- cSad&nj esa ifjorZu& cSd vuqikr og nj gS ftl ij fjtoZ cSad O;kolkf;d cSadksa dks _.k nsrk gS 

vFkok muds }kjk Hkquk, x, fcyksa dh iqudZVkSrh djrk gSaA fjtoZ cSad] cSad nj }kjk O;kt dh 

cktkjh nj dks izHkkfor djds cSadksa dh lk[k fuekZ.k djus dh “kfDr esa ifjorZu dj ldrk gSaA cSad 

nj dk fl)kUr bl ekU;rk ij vk/kkfjr gS fd cktkj ds O;kt dh nj cSad nj ds lkFk pyrh gSaA 

;fn cSad nj c<+k fn;k tkrk gS] rks cktkj esa O;kt dh lHkh njsa c<+ tkrh gSa] _.kksa dk ysuk egaxk 

gks tkrk gS ftlls lk[k dk ladqpu gksrk gSA blds foijhr] ;fn cSad nj ?kVk fn;k tkrk gS rks 

cktkj dh lHkh njsa ?kV tkrh gS ftlls lk[k dk foLrkj gksrk gSaA 

2- [kqys cktkj dh fØ;k,a& [kqys cktkj dh fØ;kvksa ls vk”k; dsUnzh; cSad }kjk eqnzk cktkj esa izfrHkwfr;kW] 

_.k&i=ksa rFkk fcyksa ds Ø;&foØ; ls gSaA dsUnzh; cSad }kjk izfrHkwfr;ksa dks cspus ls cktkj esa eqnzk dh 

ek=k de gks tkrh gS ftlls lk[k dk ladqpu gksrk gS vkSj izfrHkwfr;ksa ds [kjhns tkus ls cktkj esa eqnzk 

dh ek=k c<+rh gS vkSj lk[k dk foLrkj gks tkrk gSaA fjtoZ caSd lk[k fu;U=.k ds fy;s [kqys cktkj 

dh fØ;kvksa dk Hkh iz;ksx fd;k x;k gS] ijUrq ;s fØ;k,a eq[;r% ljdkjh izfrHkwfr;ksa ds Ø;&foØ; ls 

lEcfU/kr jgh gSaA bu fØ;kvksa dk iz;ksx izk;% ljdkj dh _.k uhfr dks lQy cukus rFkk ljdkjh 

izfrHkwfr;ksa ds ewY;ksa esa fLFkjrk cuk;s j[kus ds fy, fd;k tkrk gSaA 

3- Ukdn lap; vuqikr& lalkj ds vU; ns”kksa d s dsUnzh; caSd dh Hkkafr fjtoZ cSad Hkh Hkkjrh; cSadksa dh 

tek dk dqN Hkkx vius ikl j[krk gS ftls udn dks’kkuqikr ¼lh0vkj0vkj0½ dgrs gSaA Hkkjrh; 

vuqlwfpr cSadksa dks viuh dqy tek dk de ls de 3 izfr”kr fjtoZ cSad ds ikl j[kuk vfuok;Z gSaA  

4- oS/kkfud rjy dks’kkuqikr esa ifjorZu& cSafdx fu;eu vf/kfu;e 1949 dh /kkjk 24 ds vUrxZr ;g 

O;oLFkk dh xbZ gS fd Hkkjr esa dk;Z djus okys cSad dks viuh dqy tek jkf”k dk de ls de 20 
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izfr”kr Hkkx rjy dks’kksa ds :Ik esa rFkk udn] Lo.kZ rFkk vuqeksfnr izfrHkwfr;ksa ds :Ik esa j[kuk 

vfuok;Z gSaA  

¼[k½ xq.kkRed eqnzk fu;a=.k& lk[k fu;U=.k dh bl O;oLFkk esa mu i)fr;ksa dk lekos”k gksrk gS] ftlesa 

cSadksa dh udn dh ek=k dks izHkkfor fd;s fcuk gh lk[k ds mi;ksx ij fu;U=.k fd;k tkrk gS] rkfd 

lk[k dk iz;ksx okafNr izkFkfedrkvksa ds vu qdwy gks ldsA ifjek.kkRed lk[k fu;U=.k dk lcls cM+k nks’k 

;g gS fd ;g lHkh {ks=ksa esa lk[k dh ek=k dks leku :Ik ls izHkkfor djrk gS] tcfd xq.kkRed lk[k 

fu;U=.k dk mn~ns”; lk[k dk dqy ek=k dks fu;fU=r djuk ugha oju~ lk[k ds fofHkUu iz;ksxksa ij 

okafNr izkFkfedrkvksa o y{;ksa ds vuqdwy fu;U=.k djuk gSaA fjtoZ caSd us le;&le; ij xq.kkRed 

lk[k fu;U=.k dh fuEu i)fr;ksa dk iz;ksx fd;k gS& 

1- p;ukRed lk[k fu;U=.k& ;g jhfr lokZf/kd egRoiw.kZ gS] D;ksafd blds }kjk p;fur {ks=ksa esa gh 

lk[k dk fu;U=.k lEHko gksrk gSaA dHkh&dHkh fjtoZ cSad ;g pkgrk gS fd vFkZO;oLFkk ds fdlh 

fo”ks’k Hkkx esa m/kkj de fn;k tk,A ,slh n”kk esa ml {ks= esa gh lk[k fu;U=.k dk iz;Ru fd;k 

tkrk gSaaA bl izdkj pqus gq, dqN {ks=ksa esa lk[k fu;U=.k LFkkfir djuk gh p;fur lk[k fu;U=.k 

dgykrk gSaA  

2- foKkiu& dsUnzh; cSad foKkiu dk mi;ksx vFkZ&fu;a=.k ds fy, djrk gSaA dsUnzh; cSad lkIrkfgd 

fjiksVZ] fu;rdkfyd if=dk] iwWth o _.k dk iqufoZyksdu [kkrkcgh ds #i esa tkjh djrk gSaA bl 

izdkj ds eqnz.k okf.kfT;d cSadksa dks eqnzk cktkj] O;kikj o m|ksx] lkoZtfud foÙk dks vk/kqfudÙke 

lwpuk ns”k ds ckjs esa nsrk gSaA eqnzk fØ;kdyki dk lek;kstu bUgha fjiksVksZ ds vk/kkj ij djrk gSaA  

3-  izR;{k dk;Zokgh& fjtoZ cSad }kjk ;g uhfr vfUre le; esa viukbZ tkrh gS] tc fjtoZ cSad ;g 

ns[k ysrk gS fd lk[k fu;U=.k ds lHkh rjhds vlQy gks x, gSA izR;{k dk;Zokgh ds vUrxZr fjtoZ 

cSad O;kikfjd cSadksa ds fcyksa dh iqudZVkSrh ls euk dj nsrk gS] mUgs _.k nsuk cUn dj nsrk gS rFkk 

muds dk;ksZ ij vusd izdkj ds izfrcU/k yxk nsrk gSaA blds vfrfjDr muls tekZuk olwy djrk gSA 

vxj lEcfU/kr cSad fQj Hkh fjtoZ cSad }kjk ?kksf’kr uhfr dk mYya?ku djrk gS rks fjtoZ cSad mu 

cSadksa ds cSafdx vf/kdkj Nhu ysrk gS vFkkZr~ cSafdax O;oLkk; cUn djus dk vkns”k ns nsrk gS] ijUrq 

izk;% ,slh fLFkfr mRiUu ugha gksrh gSaA  

v/;;u dh vko”;drk  

vUos’kd dks foekSnzhdj.k csgrj ljdkj ds fodkl dh vPNh izfØ;k dh t:jr blfy, iM+h fd 

vktdy /kuh gks ;k xjhc lcdk eqnzk ls ysuk&nsuk gSaA fcuk eqnzk ds O;fDr vk/kkjghu gSaA eqnzk gh 

O;fDr dks lekt esa LFkku fnykrh gSaaA fcuk eqnzk ls O;fDr dk lekt esa dksbZ Hkh vfLrRo ugha gSaA vkt 

dk le; vFkZ ;qx gSaA bl vFkZ ;qx esa vFkZ dh egRrk dks le>uk vko”;d gks x;k gSaA blh nkSjku 

ljdkj us 500 o 1000 ds uksV dks cUn dj fn;kA bl foekSnzhdj.k dh uhfr ls T;knkrj leL;k [kM+h 

gks x;hA bUgh lc ckrksa dks /;ku esa j[krs gq, “kks/kdÙkkZ us vekSnzhdj.k c sgrj ljdkj ds fodkl dh 

vPNh izfØ;k gS ;k ugha] ds lUnHkZ esa leh{kkRed v/;;u djus dh lkspkA  

“kks/k “kh’kZd& v/;;u dk “kh’kZd gS& ÞfoekSnzhdj.k csgrj ljdkj ds fodkl dh vPNh izfØ;k&,d 

leh{kkRed v/;;uAÞ 

v/;;u dk mn~ns”; & v/;;u ds vxzfyf[kr mn~ns”; gS& 

1- foeqnzhdj.k ls gksus okyh ijs”kkfu;ksa dk v/;;u djukA 

2- foeqnzhdj.k ls gksus okys ykHk dk v/;;u djukA 

3- foeqnzhdj.k dk fofHkUu {ks=ksa ij iM+us okys izHkko dk v/;;u djukA 

4- foeqnzhdj.k dk vU; ns”kksa ls rqyukRed v/;;u djukA 

5- IykfLVd djsalh ls gksus okys Qk;ns o uqdlku dk rqyukRed v/;;u djukA  

6- foeqnzhdj.k ls vkus okys le; esa vkus okys ifj.kkeksa dk voyksdu djukA 

“kks/k izfof/k& “kks/k izfof/k esa lk{kkRdkj ,oa voyksdu dks vk/kkj cuk;k x;k gS rFkk dqN f}rh;d vkadM+sa 

lekpkj&i=kas ls ladfyr djds bl v/;;u dks ewrZ #i fn;k x;k gSaA  

Ekq[; ifj.kke& 

1- foeqnzhdj.k ls jkstejkZ dk;Z djus okys etnwj izHkkfor gq, ftuds dk;Z feyuk dfBu gks x;kA 

bldk izHkko fdlkuksa ij [kklrkSj ij iM+k ftudksa [kkn&cht] tqrkbZ&cqokbZ ds fy, iSls dh 
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vko”;drk ?kjksa esa iM+rh gSaA tks IykfLVd djsalh ds mi;ksx dks ugha tkurs ftudk [kkrk vHkh rd 

[kqyk ugha gSaA ldy ?kjsyw vk; dk uqdlku gqvk tks ?kV x;hA cgqr ls nsgkMh etnwj egkuxjksa ls 

dke ugha feyus dh otg ls ?kj ykSV vk, rFkk Hkw[kejh dk f”kdkj gksuk iM+kA 2000 ds u;s uksV 

vk tkus ls mldks cnyus dh leL;k vke vkneh ds le{k [kM+h gks x;hA foeqnzhdj.k dh uhfr 

viukus ls igys Hkkjr ljdkj us u;s uksV igqWpkus o ,0Vh0,e0 esa mudk lgh rjhds ls lek;kstu 

djus dh ;kstuk ugha cuk;h ftlls yksxksa dks cgqr lkjh leL;kvksa dk lkeuk djuk iM+kA cgqr ls 

yksx yEch ykbuksa e sa yxs fn[kkbZ fn,A ftuds ?kj esa “kknh&fookg rFkk tUe&e`R;q dh ckrsa Fkh 

mudksa foeqnzhdj.k ls cM+h ijs”kkuh gqbZ] fdrus yksx bu dk;ksZ ds fy, ykbu esa gh ne rksM+ fn,A 

leL;k mu Ik;ZVdksa dks lcls T;knk gqbZ tks Hkkjr Hkze.k ds fy, vk, Fks mUgksaus ftl eqnzk dks 

:Ik;ksa esa cnyok;k Fkk mUgsa rqjUr bl rjg dk Qjeku vkus ds ckn mudksa Hkkjr&Hkze.k djuk 

eqf”dy gks x;kA Ik;ZVdksa us bl ckr dk iz.k fy;k fd og nqckjk Hkkjr ugha vk;sxsA dqN us lM+d 

ij xhr&laxhr ctkdj iSls bdV~Bs fd,] mUkds fy, og ;knxkj {k.k FkkA Hkkjr esa yxHkx 50 

izfr”kr tula[;k i<+h&fy[kh ugha gS] bruh cM+h tula[;k dk [kkrk ugha gS ftu yksxksa us [kkrs 

[kksyus dh tkudkjh ugha os Hkyk ØsfMV o MsfCkV dkMZ ds ckjs esa D;k tkusaxs \ tgkW rd 

iz/kkuea=hth eksckby dh ckr djrs gS eksckby Hkh xzkeh.k {ks=ksa esa mu o`) yksxksa ds ikl ugha gS] 

flQZ muds iksrs&iksfr;ksa ds ikl gh eksckby gSaA ljdkj ds fnukad 8 vDVwcj 2016 dh foeqnzhdj.k 

uhfr ds dkj.k os yksx tks izkbosV vLirkyksa esa viuk bykt djkuk pkgrs Fksa mudk bykt djkuk 

Hkh eqf”dy gks x;k D;ksafd izkbosV gkfLiVy flQZ u;h eqnzk dh gh ekWXk dj jgk FkkA foeqnzhdj.k dh 

uhfr ls yksdlHkk o jkT;lHkk esa gaxkek gqvk rFkk foUVj l=~ gaxkesa esa gh chr x;k tcfd yksdlHkk 

ds lapkyu esa ,d fnu dk yk[kksa :Ik;k [kpZ gksrk gS tks fd turk dk iSlk gSaA lkFk gh 

foeqnzhdj.k dh uhfr ls uksVksa dh NikbZ o lapkyu esa djksM+ksa dk uqdlku fn[kkbZ gqvkA  

2- Hkkjr ljdkj dh foeqnzhdj.k dh uhfr fnukad 8 vDVwcj 2016 dh uhfr ls Hkz’Vkpkj dS”kysl 

vFkZO;oLFkk dks c<+kok] vkradokn dk [kkRek vkfn tSls dqN [kkl lq/kkj gq, gSaA dbZ yksxks dk 

dkyk/ku dh /kM+idM+ le;&le; ij fn[kkbZ nsrh jgh gSaA tu /ku [kkrksa esa vehjksa us dkyh dekbZ 

dks lQsn djus dh dksf”k”k dhA tu&/ku [kkrksa esa djksM+ksa :Ik;k tek gksrk ns[kk x;kA cgqr ls 

Ldwy] dkyst ,oa uflZx gksEl vius deZpkfj;ksa dks N% ekg o ,d o’kZ dk osru blfy, ckWV fn;k 

rkfd mudh dkyh dekbZ lQsn gks ldsaA fdruksa us viuh dkyh dekbZ ufn;kas] rkykcksa ,oa iks[kjksa esa 

Qsd nhA dqN jktuhfrd ikfVZ;kW Hkh viuh dkyh dekbZ dks lQsn djus ds bjkns ls jkT;lwph esa 

“kkfey fo’k;ksa ls viuh dkyh dekbZ dks lQsn djkus esa dksbZ dlj ugha NksM+hA foeqnzhdj.k vkus 

okys fo/kku lHkk fuokZpu esa cgqr vPNk dk;Z djsxk ftlesa ikfV;kW fVdV ckWVus ;k oksVjksa dks ykyp 

nsus ds fu;r ls bu dkys /ku dk mi;ksx ugha dj ik;sxhA jkT; ljdkjksa ds cgqr ls foHkkx 

foeqnzhdj.k dh otg ls gh fctyh fcy dk Hkqxrku] ikuh fcy vkfn ys ik;hA uxjikfydk dks 

foeqnzhdj.k ls Qk;nk gqvk tcfd jktLo foHkkx dks uqdlku gqvkA blh dkyh dekbZ okys yksxksa ls 

vke vkneh viuk vkf”k;kuk “kgjksa esa ugha cuk ikrk Fkk D;ksafd “kgjksa esa tehu bruh eWgxh gks x;h 

Fkh tks fd vke vkneh dh igWqp ls nwj FkhA  

ikfdLrku dh ysf[kdk ,oa ofj’V i=dkj efjvkuk ckcj dk dguk gS fd foekSnzhdj.k dh ?kks’k.kk 

udyh eqnzk vkSj dkyk /ku ds lQk;s vkSj udyh uksVksa ds tfj;s lhekij vkradokn dk foÙkiksf’kr djus 

dh dksf”k”k ds f[kykQ ,d lkgfld dne gSaA ;g dne Hkz’Vkpkj ls Hkh futkr fnyk ldrk gSaA ckcj 

us Hkkjr ljdkj ;g vPNk dne crk;k gSA blls vkrafd;ksa dh [kwuh xfrfof/k;ksa dks /kDdk yxsxkA  

ikap lkS vkSj gtkj #i;s ds tks iqjkus uksV Fks] os lqj{kk ds fygkt ls dkQh detksj Fks vkSj 

udyh eqnzk Nkius ds fy, vklkuh ls mudh udy dh tk ldrh FkhA mUgksaus dgk fd ekywe iM+rk gS 

fd Hkkjr vkSj ikfdLrku dks eqnzk Nkius ds fy, ,d gh ns”k lkexzh ¼bad vkSj flYoj /kkxk½ miyC/k 

djkrk FkkA lHkh ikfdLrkuh uksVksa esa flYoj /kkxk gksrk gS] tks bl ckr dh xkjaVh gS fd eqnzk vlyh 

gSaA Hkkjr us flD;ksfjVh QhplZ dk fuekZ.k djus okys ns”kksa&vesfjdk] fczVsu vkSj teZuh ls dgk gS fd 

ikfdLrku dks os lkexzh u cspsaA ysfdu mu ns”kksa ds fy, ,slk dj ikuk eqf”dy gSaA vkf[kjdkj ;g 

,d O;kikfjd lkSnk gS vkSj vxj ;s rhuksa ns”k blls iSlk dekrs gS rFkk muds ikfdLrku ls laidZ gS] 
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rks os ,slk djuk ilan ugha djsaxsA blfy, Hkkjr dks ;k rks viuh rduhd esa lq/kkj djuk gksxk ;k 

vU; lzksrksa ls bl lanHkZ esa lg;ksx ysuk gksxk rkfd udy dh vk”kadk u jgsA1  

3- royhu flag us fy[kk gS fd lc dqN Bhd&Bkd py jgk FkkA nks o’kZ lw[kk iM+us ds ckn cjlkr 

dk ekSle esgjcku jgk] fdlku] etnwj] e/;oxZ] [kq”k Fkk vkSj nqfu;k Lohdkj dj pqdh Fkh fd Hkkjr 

vkfFkZd rkSj ij vc phu ls Hkh rsth ls nkSM+ jgk gSaA ,sls gky esa vpkud iz/kkuea=h }kjk ns”k dh 

yxHkx uCcs izfr”kr djsalh dk pyu ls ckgj dj nsus dk QSlyk bruk cM+k dne Fkk fd vxyh 

lqcg ns”k Hkj esa gaxkek epuk LokHkkfod FkkA  

yksxksa ds lkeus fofHkUu leL;k,W tSls cSdksa ds lkeus yEch drkjsa] cSdksa ds lkeus yach drkjsa] 

cSadksa ds ikl u, uksVksa dk de gksuk] drkj esa [kM+s cqtqxksZ dh ekSrsa] vLirky esa ejhtksa dks bykt u 

feyus dh [kcjs] xzkeh.k {ks=ksa esa fdlkuksa dh ijs”kkfu;kW] etnwjksa dks fngkM+h nsus esa dfBukbZ;kW] “kknh& 

fookg o tUe&ej.k ds pyrs udn ugh gksus dh ijs”kkuh] ldy ?kjsyw vk; esa fxjkoV vkfn izeq[k FksA2 

 Jherh lqHkkf’kuh lgxy vyh dk Hkh dguk gS fd “kknh fofHkUu jhfr fjoktksa ls gksdj lcdks 

xqtjuk iM+rk gS pkgs ogkW izdk.M iafM+r ;k foKku esa ih&,p0Mh0 gh D;ksa u gks \ “kknh ds gjsd jLeksa 

ij iafM+rth dks jLe&Lo#i iSlk nsuk gksrk gSaA “kknh esa thtk ds twrs pksjh djus dh izFkk Hkh dkQh 

iqjkuh gS] mlesa Hkh thtk lkyh dks udn esa gh iSls nsdj vius twrs NqMokrk gSaA iz/kkuea=h dh uksVcanh 

dh ?kks’k.kk ls fdlku] cktkj] cSaM okys] VsaV gkml okys] gyokbZ lc xfnZ”k esa gSaA lUukVs esa gh “kkfn;kW 

gks jgh gSaA iz/kkuea=h }kjk ;g dgk x;k gS fd ;g dne vehjksa] jktuhfrKksa] dkyk/ku j[kus okyksa dh 

uhn gjke djus okyk gS ysfdu uksVcanh ds ckn Hkktik ds gh iwoZ ea=h us “kknh esa ipkl gtkj yksxksa dks 

[kkuk f[kyk;k vkSj ikWp lkS djksM+ #i;s [kpZ fd,A3  

 e/kqjsUnz flaUgk ds vuqlkj] uksVcanh dk vlj fj;y ,LVsV ij lokZf/kd iM+kA fj;y ,LVsV esa 30 

izfr”kr rd dh fxjkoV gqbZ gSaA u, edkuksa dh jftLVªh cUn gks x;hA flQZ fnYyh&,ulhvkj esa pkj 

yk[k vufcds jg x,A ,ulhvkj ds izkWiVhZ cktkj esa 35 ls 40 izfr”kr dkyk /ku gh gSaA lHkh fj;y 

,LVsV dh cqfdax jn~n gks x;h gS] fj;y ,LVsV ls  izkWiVhZ cktkj esa uksVcanh dh otg ls fLFkjrk vk,xhA 

 fj;y ,LVsV esa lcls T;knk fpUrk ifjofrZr csukeh izkWiVhZt vf/kfu;e dh gS tks ykxw gks x;k gS 

o dkQh izHkko”kkyh gSaA bl vf/kfu;e ds rgn tsy dh ltk o tqekZuk nksuksa c<+k fn;k x;k gSaA ;g dkuwu 

ns”k esa dkyk/ku j[kus okyksa ds fy, cuk;k x;k gS] tks viuk dkyk/ku nwljksa ds uke edku cukdj ;k 

[kjhn dj fNik, cSBs gSaA iRuh] cPpksa o ekrk&firk ds uke [kjhnh xbZ laifÙk Hkh csukeh ekuh tk,xhA 

vFkkZr~ tks izkWiVhZ ml /ku ls [kjhnh xbZ gS] ftlesa VSDl ugha fn;k x;k gS] og bl dkuwu ds nk;js esa 

vk,xhA vc rd ;g dkyk /ku dkuwuh <+ax ls j[kus dk ,d izHkko”kkyh ek/;e FkkA fdlh Hkh lEifr dk 

irk pyus ij mls u dsoy tCr fd;k tk ldsxk] cfYd lHkh ftEesnkj yksxksa dks tsy tkuk iM+sxkA Hkz’V 

jktusrkvksa vkSj vf/kdkfj;ksa us csukeh izkWiVhZt esa viuk dkyk /ku cM+s iSekus ij yxk j[kk gSaA4 

4- ukjk;.k d`’.kewfrZ ds vuqlkj] Hkkjr esa 12 Qhlnh udnh&thMhih vuqikr ds lkFk Hkkjr nqfu;k esa 

lcls T;knk udnh ij fuHkZj vFkZO;oLFkk gS tks fczDl ds lkFkh ns”kksa & czkthy vkSj nf{k.k vÝhdk 

ls pkj xquk T;knk gSaA blds vykok] mPp ewY; oxZ ds uksVksa dh t:jr dk vanktk bl ckr ls 

yxk;k tk ldrk gS fd vekU; ?kksf’kr fd, tkus rd ikWp lkS vkSj gtkj #i;s ds uksV cktkj esa 

miycC/k /ku ds 85 Qhlnh ds cjkcj FksA  

dbZ ns”kksa esa udnh foghu vFkZO;oLFkk dh rjQ dne dkQh le; ysdj ;kstukc) <ax ls mBk;k 

x;kA mnkgj.k ds fy, fczVsu dks ns[k ldrs gS tks iwjh rjg ls fodflr vFkZO;oLFkk gSaA 2014 esa 

igyh ckj ogka udn&foghu Hkqxrku udn&Hkqxrku ls Åij pyk x;kA ogkW 25 Qhlnh vkcknh ,slh 

gS tks dkMZ ls Hkqxrku Lohdkj ugha fd, tkus ij [kjhnkjh ugha djrhA  

 udnh foghu O;oLFkk dh lQyrk nks ckrksa ij fuHkZj djrh gS O;kid Lohdk;Zrk vkSj mUgsa 

viukus esa izksRlkguA mnkgj.k rkSj ij ns[kk tk, fd nf{k.k dksfj;k esa fMftVy ysu&nsu dks 

                                                           
1 ckcj] efjvkuk ¼18 uoEcj 2016½] lhekikj rd ekj djsxh uksVcanh] vej mtkyk] i`0 12 
2 flag] royhu ¼28 uoEcj 2016½] vFkZO;oLFkk ij ce D;ksa Qsadk] vej mtkyk] i`0 14 
3 vyh] lqHkkf’kuh lgxy ¼25 uoEcj 2016½] lUukVs esa gks jgh “kkfn;kW] vej mtkyk] ì0 14 
4 flUgk] e/kqjsanz ¼29 uoEcj 2016½] izkWiVhZ cktkj dh “kqf) dk nkSj] vej mtkyk] ì0 12 
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fj;k;rsa nsdj izksRlkfgr fd;k x;k] tks vc udn dk de iz;ksx djus okyk ns”k curk tk jgk gSaA 

gkykafd ;g blfy, laHko Fkk] D;ksafd mUgksaus 2020 rd ns”k dks udn foghu cukus dk liuk ns[kk 

vkSj lekt ds gj rcds us bl y{; dks ikus ds fy, dne c<+k,A  

 dksfj;k dh rjg dkMZ ds iz;ksx vkSj udnh j[kus vkSj laHkkyus ds cks> vkSj ykxr esa o`f) ds 

ctk; udn&foghu ysu&nsu ds fy, dj&ykHk dk izLrko nsdj bysDVªkWfud Hkqxrku dks Hkh 

izksRlkfgr fd;k tk ldrk gSaA5  

5- IykfLVd djsalh dk vFkZ ;gk ij mu dkMksZa ls gS ftudks cSdksa }kjk ØsfMV dkMZ] MsfcV dkMZ o :is 

dkMZ dk uke fn;k x;k gSaA IykfLVd djsalh ls gksus okys Qk;ns ds lUnHkZ esa isesaV dkÅflay vkWQ 

bf.M;kW ds izeq[k uohu lw;Z ds eqrkfcd gekjs ns”k esa 40 ls 700 Qhlnh rd ds Hkqxrku fMftVy 

isesaV ds tfj;s gksrs gS] ogh MsfcV dkMZ ls Hkqxrku pkyhl Qhlnh dh nj ls c<+ jgk gSaA bZ&dkWelZ 

ds {ks= esa pkyhl Qhlnh Hkqxrku udnh ds tfj;s gksrk gS] ftlds vc usV cSafdx] MsfcV ;k ØsfMV 

dkMZ ls c<+us dh laHkkouk gSaA blh rjg ls fctyh] VsyhQksu] lh,uth ds fcyksa ds Hkqxrku ls ysdj 

jsyos vkSj cl lsokvksa esa Hkh vkWuykbu Hkqxrku c<+ ldrk gSaA okWy LVªhV tujy dk vkdyu gS fd 

fiNys o’kZ Hkkjr esa dqy 78 Qhlnh Hkqxrku udnh ds tfj;s gqvk Fkk] tcfd vesfjdk vkSj fczVsu esa 

20 ls 25 Qhlnh rdA Hkkjr rsth ls vkxs c<+rh vFkZO;oLFkk gksus ds lkFk gh ,slk ns”k gS] tgkW o’kZ 

2020 rd 5-2 djksM+ eksckby Qksu miHkksDrk vkSj 6-5 djksM+ baVjusV miHkksDrk gks tk,xs] ftlls 

udnhfoghu ysu nsu dks etcwrh feysxhA6 

dsUnzh; foÙk ea=ky; us dgk gS fd turk ;wfuQkbM isesaV  baVjQsl ¼;wihvkbZ½ dk mi;ksx djsaA 

jk’Vªh; Hkqxrku fuxe fyfeVsM ¼,uihlhvkbZ½ }kjk fodflr ;wihvkbZ esa u flQZ fdlh nwljs dks iSlk Hkstk 

tk ldrk gS cfYd mlls iSlk eaxok;k Hkh tk ldrk gSaA  

foÙk ea=ky; esa vkfFkZd ekeyksa ds lfpo “kfDrdkar nkl dks dguk gS fd dkjksckfj;ksa vkSj vke 

turk dh lqfo/kk ds fy, cSdksa dk ,d [kkl ,si ;wihvkbZ xwxy Iys LVksj ij vk x;k gSaA bl ,si ds 

tfj, egt dqN lsdsaM~l esa gh vius iSls ,d cSad vdkmaV ls nwljs cSad vdkmaV esa Hkst ldrs gSaA 

mnkgj.k ds fy, vxj miHkksDrk dk [kkrk iatkc us”kuy cSad esa gS rks iatkc us”kuy caSd dk ;wihvkbZ 

,si MkmuyksM dj mls vius eksckby Qksu esa baLVky dj ldrs gSaA blds ckn ,Ik miHkksDrk dks xkbM 

djsxkA lcls igys ,si fiu uacj lsaV djus ds fy, xkbM djsxkA blds ckn ,si esa vius caSd [kkrs dk 

fooj.k Hkjsaxs vkSj ftlds [kkrs esa iSls Hkstus gS] mldk fooj.k HkjsaxsA vkf[kj esa iSls VªkalQj djus ls 

igys ,d ckj vkSj ,si fiu uEcj ekaxsxkWA lgh fiu feyrs gh iSls nwljs ds cSad [kkrs esa pys tk,axsA ;g 

dke dqN gh lsdsUM+ esa gks tk;sxkA ;wihvkbZ IysVQkWeZ ij lkoZtfud ,oa futh {ks= ds 30 cSad vk pqds gSaA  

isVh,e us ,d ,slh ihvks,l e”khu is”k dh gS] tks LekVZQksu ds ,si ij pysxkA bl ij fdlh 

Hkh ØsfMV ;k MsfCkV dkMZ dk mi;ksx fd;k tk ldsxkA ;g NksVs dkjksckfj;ksa ds fy, mi;ksxh gksxk] 

ftlds ikl vHkh rd ihvks,l e”khu ugha gSaA 7 

IykfLVd djsalh ds nks’k Hkh le;&le; ij ns[kus dks feyrs jgs gS ftlesa eq[;r% ,Vh,e dk 

fiu dksM o ,Vh,e cnydj iSls fudkyuk] cSad ds uke ij tkWylktksa }kjk Qksu djds ,Vh,e uEcj o 

fiu dksM iwNuk blh vk/kkj ij vkuykbu [kjhnkjh djuk] cSad ,dkÅV ij lsa?k ekjuk vkfn rjhdksa ls 

lkbcj Økbe dks c<+kok t:j feysxkA  

6- “kadj v¸;j ds vuqlkj 2015&16 ds nkSjku futh [kir ij dqy 80 yk[k djksM+ #i;s [kpZ fd, x, 

Fks] tcfd ldy ?kjsyw mRikn ¼thMhih½ 135 yk[k #i;s FkkA ;g lc udnh esa ugha FkkA exj 

vukSipkfjd vFkZO;oLFkk 45 Qhlnh udnh ls pyrh gSaA vFkZO;oLFkk esa dqy cMs+ uksVksa dh ek=k 23-3 

vjc gS ftldks ;g ekudj can dj fn;k x;k fd blesa chl izfr”kr dkyk /ku gS tks u’V gks 

tk,xkA ljdkj dks 18-6 vjc uksVksa dks cnyuk iM+k gksxkA Hkkjr esa uksVksa dks Nkius dh dqy {kerk 

vHkh 27 vjc uksV okf’kZd gS ftlesa nl] chl] ipkl vkSj lkS #i;s ds 15 vjc uksV Hkh “kkfey gSaA 

;fn iwjh {kerk dk mi;ksx fd;k tk, rks gj eghus 2-3 vjc uksV gh Nkis tk ldrs gSaA  

                                                           
5 d’̀.kewfrZ] ukjk;.k ¼16 uoEcj 2016½] udnh foghu lQj dh vksj] vej mtkyk] ì0 10 
6 udnh&foghu vFkZO;oLFkk ¼12 uoEcj 2016½] vej mtkyk] ì0 12 
7 dS”kysl VªkatsD”ku ds dbZ u, fodYi ¼24 uoEcj 2016½] vej mtkyk] i`0 11 
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 Hkkjr esa 5]93]731 vkckn xkao] 4041 “kgj] 3894 cfLr;ka vkSj 1456 vU; fjgk;”kh “kgjh txgsa 

gSaA ns”k dh dqy 131 djksM+ vkcknh dh lsok djus ds fy, cSdksa dh 1-34 yk[k “kk[kk,a gSaA fu%lUnsg 2-

02 yk[k ,Vh,e gS] ysfdu muesa ls flQZ 1-10 yk[k gh dke dj jgs gSaA blesa Ms<+ yk[k Mkd?kjksa vkSj 

caSdksa ds fctusl lg;ksfx;ksa dks tksM+dj ns”k dh foÙkh; fLFkfr dk vanktk lok lkS djksM+ yksxksa dh 

lqfo/kkvksa ij yxk;k tk ldrk gSaA  

 Hkkjr dh xzkeh.k vFkZO;oLFkk udnh ij pyrh gS vkSj ogka 84 djksM+ yksxksa ds fy, cSadks dh 

flQZ 50 gtkj “kk[kk,W gSaA mÙkj izns”k dh vkcknh chl djksM+ gS] ftlesa ls 15 djksM+ 97]942 yksx xkWoksa 

esa jgrs gS] muds fy, 16]692 “kk[kk,a gS] ftuesa ls 7370 xkzeh.k {ks=ksa esa vkSj 3624 v/kZ “kgjh {ks=ksa esa gSaA 

blh izdkj fcgkj dh vkcknh nl djksM+ ls vf/kd gS] ftuesa ls ukS djksM+ ds djhc  19]015 xkaoks esa jgrs 

gS] tgka 6621 “kk[kk,a gS] ftuesa ls 3037 “kk[kk,a xzkeh.k {ks=ksa esa vkSj 1984 v/kZ “kgjh {ks=ksa esaA ekWx vkSj 

vkiwfrZ ds xf.kr dks ns[krs gq, foeqnzhdj.k fuf”pr gh vlQy izrhr fn[krk tku iM+rk gSaA8  

Lkq>ko 

1- fo”ks’kKksa ls lykg ys a& “kh’kZ cSdjksa] eksckby txr~ ds fnXxtksa] Vsd xq#vksa ¼uhysdf.k vkSj 

panz”ks[kj.k½ [kqnjk ¼bZ dkWelZ vkSj “ks;j bdksukWeh lfgr½ ds fo”ks’kKksa ls fof”k’V rjg ds lek/kku ds 

fy, lq>ko fy, tkus pkfg,A 

2- Hkw[k dh pqukSrh ls fuiVsa& Hkkjr ds ikl vukt dk pkj djksM+ Vu dk cQj LVkWd gSaA jkT; 

ljdkjksa dks tuforj.k iz.kkyh ls xjhcksa esa bls m/kkj ;k eq¶r esa forfjr djus ds dgk tk,A 

3- jch dh cqvkbZ& fdlkuksa dh cht vkSj vU; t:jrksa ds fy, iqjkusa uksVksa dk bLrseky djus nsaA 

4- uksVksa dh NikbZ ds fy, Hkkjr Lo;a ubZ rduhd fodflr djsA 1997&98 dh rjg uksVksa ds NikbZ ds 

fy, vesfjdk] fczVsu vkSj teZuh vkfn ns”kksa ij fuHkZj ugha jgs tks fd gekjs iM+kslh ns”kksa dh Hkh ogh 

L;kgh o lqj{kk /kkxk miyC/k djkrs gSaA  

5- izh isM IykfLVd djsalh& fofHkUu rjg dh eqnzkvksa esa izh isM #is dkMZ tkjh fd, tk,a] ftUgsa ekscby 

dwiu dh rjg fjpkt fd;k tk ldsA 

6- vk/kkj cSad cuk,a& Hkkjr esa vkt lkS djksM+ vk/kkj iath;u gks pqds gS vkSj lkS djksM+ ds djhc 

eksckby Qksu gSaA vk/kkj uacj dh ,dhd`r Hkqxrku baVjQsl ds tfj;s 12 vadksa ds cSd [kkrs esa cnyk 

tk, rkfd nwjLFk {ks=ksa esa ysunsu gks ldsA  

7- vk/kkj dkMZ cukus esa ;g O;oLFkk gS fd mlesa lHkh mWxfy;ksa dks LdSu fd;k tkrk gS dqN Ok`) 

efgyk,W ftudh mWxfy;ksa dk fu”kku ugha vkus dh fLFkfr esa mUgsa vk/kkj dkMZ ls cSad NwV iznku djsa 

ftldks ys[kd us Loa; ,d 80 o’kZ dh efgyk ds lkFk vaxqyh dk fu”kku LdSuj }kjk ugha vkus ds 

dkj.k vk/kkj dkMZ o `) efgyk dk ugha cu ldk ftlds dkj.k mldh is”ku cSad }kjk cUn dh tk 

ldrh gSaA   

8- mPp Lrj dh ysu&nsu fdlh Hkh lwjr esa udnhfofgu gksA ljdkj LoSi e”khuksa dks ysus ds fy, 

isVªksy iaiksa] cMs+ o NksVs O;kikfj;ksa dks izksRlkfgr djs ftl ij ljdkj NwV nsus ds lkFk lkFk jkT; 

ljdkjksa ls lkeatL; cukdj dM+kbZ ls bldk vuqikyu djsaA lkFk gh lkFk dSlys”k ysu&nsu esa 

fctyh dk vHkwriwoZ ;ksXknku gS] fctyh dh leL;k dks nwj djus fy, vko”;d dne mBk, ftlls 

yksxksa dk ysu&nsu o lqnwj {ks=ksa esa eksckby pktZ dh leL;k ls futkr ik;k tk ldsaA 

9- nqdkunkjksa ij dkMZ&Lokbi djus ij dksbZ VSDl u yxk;k tk,A dHkh&dHkh cMs+ nqdkunkj Hkh 

dkMZ&Lokbi ds >a>V esa ugha iM+uk pkgrs D;ksafd mUgsa Hkh dkMZ&Lokbi ij cSdksa dks dqN pktZ nsuk 

iM+rk gSA 

10- ljdkj dks udn Hkqxrku dks bysDVªkfud Hkqxrku esa cnyus ds fy, jk’Vªh; uhfr cukuh pkfg, vkSj 

pj.kc) rjhds ls cM+h eqnzk dks pyu ls ckgj djuk pkfg,A NksVh eqnzk cktkj esa dqN le; rd 

jg ldrh gS tc rd Hkkjr lk{kjrk&nj iw.kZ rkSj ij gkfly ugha dj ysrkA foeqnzhdj.k dk y{; 

gkfly dj ikuk ceqf”dy izrhr gksrk jgsxkA lk{kj ns”k “kr&izfr”kr udnhfoghu vFkZO;oLFkk dk 

y{; fuf”pr gh Lohdkj dj ysxkA  

                                                           
8 v¸;j] “kadj ¼26 uoEcj 2016½] dy dh nkSyr vkt dh eqlhcr] vej mtkyk] ì0 10 
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11- ljdkj dks dS”k Hkqxrku ij dS”kcSd dks izksRlkgu nsuk gksxkA daifu;kW tks miHkksDrkvksa dks dS”kysl 

Hkqxrku dh lqfo/kk miyC/k djkrh gS mUgsa ljdkj dqN NwV o [kpZ ns ftlls os bl iz.kkyh dks 

vklkuh ls miHkksDrkvksa rd ys tk, o mUgsa izksRlkfgr dj ldsaA ljdkj dks uksV Nkius o mlds 

izpyu esa rFkk fons”kksa ls uksV dh L;kgh eWxokus esa tks [kpZ djuk iM+rk gS mls ljdkj lsok&iznkrk 

difu;ksa ds lkFk djkj djds dS”kysl Hkqxrku dks lqxe cuk ldrh gSaA  

12- Hkkjr ljdkj Hkfo’; esa NksVh eqnzkvksa dks dqN o’kksZ ds fy, izksRlkfgr dj ldrh gS ftlesa izfr 

O;fDr ek= pkj ls ikWp gtkj NksVh eqnzk,W [kkl t:jrksa ds fy, jgs] vf/kd ik;s tkus dh fLFkfr esa 

lEcfU/kr O;fDr ij tqekZuk yxk;k tk;sA vU; cM+s Hkqxrku dks bZ&isessV ds tfj, djok;k tk, 

ftlls Hkz’Vkpkj tSls tkuoj dks gVk;k tk ldrk gSaA jkT; ljdkjksa dh ukSdfj;ksa esa vke&rkSj ij 

lquus esa vkrk gS fd veqd ukSdjh ds fy, jktusrk] ukSdj”kkg brus yk[k dh ekWx djrs gSaA Ldwy] 

dkyst dh ekU;rk ds fy, Hkh brus :Ik;s udn ?kql dh ekWx gSaA fVdV nsus gsrq ikVhZ v/;{k@ 

v/;{kk brus yk[k :Ik;s dh ekWx dj jgs gSaA dS”kysl Hkqxrku ds tfj, bu reke rjg dh Hkz’V 

fØ;k&dykiksa ls futkr vo”; fey ldrk gSaA  

fu’d’kZ 

ljdkj dh foeqnzhdj.k dh uhfr dks blfy, ykxw fd;k rkfd vkradokn o dkyk/ku dh leL;k 

ls futkr fey ldsaA dkyk/ku ds lUnHkZ esa bdksuksfed ,aM ikWfyfVDy fodyh ds laiknd ijat; 

xqgkBkdqjrk dk dguk gS fd dkys /ku dk cgqr NksVk&lk fgLlk yksxk udn ds :Ik esa j[krs gSaA ftuds 

ikl dkyk /ku gksrk gS] os ml /ku ls ;k rks laifÙk ;k lksuk&pkWnh [kjhn ysrs gS] dkj [kjhn ysrs gS] ;k 

dgha csukeh fuos”k djrs gS] ;k fons”kksa esa tek djrs gSa ;k fons”kksa ds tfj;s dkys /ku dks lQns djds 

ns”k esa ys vkrs gSaA bldh iqf’V vk;dj foHkkx ds dkys /ku dks tCr djus ds fy, ekjs tkus okys Nkiksa 

esa Hkh gksrh gS] mlds vkadMs+ crkrs gS fd flQZ Ng Qhlnh gh mUgsa udn ds :Ik esa feyrk gS] ckdh 

lksuk&pkWnh vkfn ds :I esa feyrk gSaA  

 tgkW rd lhekikj vkradokn dh ckr gS rks iwoZ dh ljdkjs /kkxkW o L;kgh nwljs ns”k ls uksVksa 

dks Nkius gsrq eWxokrh Fkh tgkW ls gekjk iM+kslh ikfdLrku eWxkrk gS rks ;g dSls dgk tk;s fd djkj 

ns”k ogh L;kgh o /kkxkW vkradokn QSykus dh fu;r ls nwljs ns”k dks ugha nsrk gksxkA fuf”pr gh ljdkj 

dks bl fn”kk [kqn dh rduhd fodflr djuh gksxh D;ksafd vkus okys le; bruh tYnh foeqnzhdj.k 

lQy ugha gks ik;sxk tcrd dh ljdkj vU; leL;kvksa tSls fctyh] f”k{kk] LokLF;] tula[;k o`f) o 

xjhch tSlh leL;kvksa ls u fuiV ys foeqnzhdj.k dh uhfr lQy ugha gks ldrhA  

 

lUnHkZ % 

1- ?kks’k] ,0 o fuxe] oh0,u0 ¼1998½] , VsDlV cqd vkWQ vkbZlh,lbZ dkelZ] vksloky fiUVlZ ,.M ifCy”klZ 

izkbosV fyfeVsM] vkxjk 

2- eqgkBkdqjrk] ijat; ¼17 uoEcj 2016½] dkys /ku ds vkSj Hkh gSa jkLrs] vej mtkyk] i`0 10 

3- eqnzk vkSj lk[k ¼2007½] vkfFkZd fodkl dh le>] izFke laLdj.k] ,u0lh0bZ0vkj0Vh0] i`0 38 

4- flag] fot;iky o vxzoky] vkj0Mh0 ¼2005½] cgh[kkrk rFkk ys[kk”kkL=] ckbZlokW laLdj.k] Hkkjr izdk”ku 

efUnj] esjB 

5- flag] royhu ¼28 uoEcj 2016½] bl gEeke esa lc uaxs] vej mtkyk] i`0 14 

6- JhnÙku] th ¼15 uoEcj 2016½] vHkh ijs”kkuh] vkxs lqdwu] vej mtkyk] i`0 12 

7- jktuhfrd nyksa us cukbZ cs”kqekj nkSyr ¼10 uoEcj 2016½] vej mtkyk] i`0 10 

8- lsBh] ds0,y0 o lkjuk] Mh0 ¼1990½] fMD”kujh vkWQ bdksukWfeDl] czkbV~l dSfj;j bUlVhV~;wV] ubZ fnYyh 

9- nkl] ,e0,y0 o fe=k] ts0ds0 ¼2004½] ,fyesUVjh dkef”kZ;y ,fIyds”ku] izFke laLdj.k ,ch,l ifCyf”kax 

gkÅl] dksydÙkk 

10- pkS/kjh] uhjtk ¼20 uoEcj 2016½] uksVcanh ds nkSj esa laln] vej mtkyk] i`0 12 

11- xks;y] eatw ¼2005½] bdksukWeh vIyhds”ku] izFke laLdj.k] jruk lkxj izkbosV fyfeVsM] i`0 81&97 
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efgykvksa dh cnyrh Hkwfedk ds izfr eukso`fr ekiuh 

 

MkW0 lqeu dqekjh 

M.A (PSY) U.R.S,  Ph.D, M.U. Bodh-Gaya 

 

lkjka'k 

O;fDr ,d nwljs ls fHkUu gksrs gSA bl rF; dks lHkh Lohdkj djrs gS aA v/;;uks rFkk nSfud thou 

ds vuqHkoks ls Hkh ;g Li’V gS fd lalkj dk dksbZ Hkh nks O;fDr gj rjg ls ,d leku ugha gksrsA blh ckr 

dks /;ku esa j[krs gq, gekjs lekt esa efgykvksa dh cnyrh Hkwfedk dh eki dh vko”;drk le>h xbZA blds 

fy, eSa vius “kks/k&funsZ”kd ds ekxZn”kZu esa ekiuh dk fuekZ.k fd;k x;k] ftlls efgykvksa dh cnrh Hkwfedk 

d s izfr eukso`fr dh eki dh tk ldsA blds fy, fofHkUu “kks/k&if=dkvksa] “kks/k&dk;Z fofHkUu euksoSKkfud 

lekt”kkfL=;ksa ds fdrkcks dks i<+k x;k vkSj mlds vk/kkj ij efgykvksa dh cnyrh Hkwfedk ds izfr eukso`fr 

dh eki ds fy, rF;ksa dks ,df=r fd;k x;kA blds fy, 120 ,dka”kks dk fuekZ.k fd;k x;k] ftlesa ,MhfVax 

ds nkSjku 6 ,dka”kks dks csdkj le>k x;k vkSj 114 ,dka”kks dks fu.kkZ;d ds ikl vO;ofLFkr :i ls ltk dj 

ik¡p fo”ks’kKksa ds ikl Hkst fn;k x;kA ;s fo”ks’kK euksfoKku vkSj lekt”kkL= ds ofj’B vkSj vuqHkoh f”k{kd 

Fks vkSj lkFk gh eukso`fr esa vPNh n{krk FkhA 100 ,dka”kks dks ftuij fu.kkZ;dksa us iw.kZ lgefr fn[kkbZ mUgsa 

ekiuh ds fy, pqu fy;k x;k vkSj ftlij vlgefr trkbZ ml 14 ,dka”k dks gVk fn;k x;kA ftu 100 

,dka”kks ij fu.kkZ;dks dh iw.kZ lgerh gqbZ mudk ,dka”k fo”ys’k.k fd;k x;kA ,dka”k dk lgh mŸkj nsus ij 

*1* vad vkSj xyr mŸkj nsus ij *0* vad fn;k x;kA blesa lkdkjkRed vkSj udkjkRed nksuksa izdkj ds ,dka”k 

FksA ,dka”k fo”ys’k.k ds fy, 100 ¼50 efgyk vkSj 50 iq:’k½ izfrn”kZ ij ekiuh dk iz;ksx fd;k x;kA izLrqr 

“kks/k esa ,dka”k fo”ys’k.k ds fy, Chi-i(X)2 dks ,dka”kks ds foHksnhdj.k eqY; ds fu/kkZj.k ds fy, fd;k x;kA j[ks 

x;s ,dka”k dks R (Retained) vkSj gVk;s x;s ,dka”k dks D(Deleted) fd;k x;kA 100 esa ls 60 ,dka”k dks j[kk 

x;k ftlesa 30 lkdkjkRed vkSj 30 udkjkRedA lkdkjkRed ,dka”k ds fy, lgh mŸkj ds fy, *1* vad ,oa 

xyr ds fy, *0* vad fn;k x;k ,oa udkjkRed ,dka”k lgh ij *1* ,oa xyr ij *0* fn;k x;kA ekiuh dh 

fo”oluh;rk ds fy, Test-Retest method, split half methed (odd-even) methed dk iz;ksx fd;k x;k] ftlesa 100 

Subject ij -94 Coefficient vk;k vk;k Split half esa 100 Subject ij -089 Coefficient vk;k tks nksuks -01 ij 

lkFkZd fl) gqvkA mlh izdkj oS/krk ds fy, Content validity vkSj face validity ds vk/kkj ij ekiuh dks oS/k 

dgk tk ldrk gSa] D;ksafd ;g ijh{k.k efgykvksa ds cnrs Hkwfedk dh eki ds fy, cuk;k x;k gSA tks ,dka”kks 

dks ns[kus ls Hkh irk pyrk gS fd ;g ekiuh efgykvksa ds cnyrs Hkwfedk dh eki dj ldsxk vkSj efgykvksa 

dh cnyrh Hkwfe dh eki ds fy, bldk bLrseky fd;k x;k ftldk ifj.kke lR; fl) gqvkA 

 

ifjp; 

izkphu dky ls gh gekjs ns”k esa efgykvksa dh fLFkfr esa mrkj& p<+ko ns[kus dks feyrk gSA buds 

dk;Z {ks= Hkh cnyrs jgs gSaA ns”k esa vk/kh tula[;k efgykvksa dh gSa] ysfdu okLrfodrk ;g gS fd iq:’kksa 

dh vis{kk efgykvksa dh la[;k de gS] blh ls tkfgj gksrk gS fd efgykvksa dh tks fLFkfr lekt esa tks 

gksuh pkfg, o ugha gSaA efgykvksa dk f”k{kk nj Hkh iq:’kksa ls de gSaA vkt Hkkjr dh vf/kdka”k efgyk,¡ 

vf”k{kk vU/kfo”okl] nfjnzrk rFkk :f<+;ks ls xzLr gSaA xk¡o esa fiNM+s bykds esa rFkk lekt ds fiNM+s oxksZ 

esa budh fLFkfr vkSj Hkh xEHkhj gSA dsoy dqN efgykvksa }kjk mPp inksa dh izkfIr dks lUrq’Vh dk vk/kkj 

ugha ekuk tk ldrkA vkt Hkh tks efgyk,¡ fo|ky;ksa] esa n¶rjks esa dk;Z dj jgh gS] mUgsa Hkh dHkh&dHkh 

vekuoh; O;ogkjks dk lkeuk djuk iM+rk gSa] fyax Hksn fd;k tkrk gSa vkSj dHkh&dHkh rks mPp 

vf/kdkfj;ksa }kjk ukSdjh [krjs esa crk dj mldk ;kSu mRihM+u djuk vke ckr gSaA gkykfd efgyk,¡ ;gk¡ 

nsoh ds :i esa iwth tkrh gS] fQj Hkh efgyk,¡ mRihM+u dh f”kdkj gSaA fookg] ngst izFkk] ukjh ds nsg 

O;kikj] ckykRdkj vkfn vusd cqjkb;k¡ gSa] ftuds mUewyu ds fy, dkuwu cuk;s x;s gSa] ftudk 

dBksjrkiwoZd ikyu djus dh furkUr vko”;drk gSA  

Hkkjrh; lekt vHkh Hkh izd`fr esa fir`lrkRed gSA vHkh Hkh iq:’kks dks ,d ek= jksVh Øsrk ekuk 

tkrk gSA vkt lHkh fiNys lkr n”kd ls ,d LorU= jk’Vª gksus ds ykHkks dk vkuUn ys jgs gSA lafo/kku 

ds vuqlkj bUgsa leku vf/kdkj Hkh fn;k x;k gS fQj Hkh vkt ;s vf/kdka”k viuh iqjkuh dk;Z tSls ?kj 
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lEHkkyuk] cPpsa ds ijofj”k] ?kj dh pkj fnokjh esa jguk] [ksrh dk; Z djuk vkSj dqVhj m|ksxksa esa dk;Z dj 

jgh gSA Hkkjrh; iq:’kksa ds lkFk efgykvksa dks Hkh muds lkFk dke djuk] dU/ks ls dU/kk feydkj dk;Z 

djus esa l{ke gS] tks vHkh rd mUgsa vf/kdk”kr% jlksbZ?kj vkSj vU; ?kjsyw ekeyksa dh izHkkjh ekuk tkrk 

jgk gSaA ;fn os dkedkth efgyk gS rks os ,d fuf”pr le; ij ?kj ykSVus dks etcwj gSA ifjokj muls 

[kkuk cukuk] lkQ&lQkbZ vkSj ifjokj dh ns[kHkky dh mEehn j[krk gSA og viuh ftUnxh thus ds ckjs 

esa fu.kZ; vkt ds cnyrs ifjos”k esa ysus esa vf/kdka”k efgyk,¡ l{ke ugha gSA efgyk,¡ eYVh VkLdhax esa 

ekfgj gS] ysfdu vf/kdka”k iq:’kks }kjk mUgsa Js; nsus ls oafpr dj fn;k tkrk gSA “kknh ds ckn mUgs 

llqjky okyks dh ethZ ls pyuk iM+rk gSA og iRuh] ek¡] cgq] HkkHkh] pkph] nknh vkfn dbZ :iksa esa 

ftUnxh thrh gSA ;g flyflyk pyrk gSA bUgha lc dks viuh ftUnxh thrh jgrh gSA ijUrq ;g iq:’k 

iz/kku leku vkt dh bl cnyrh ifjos”k esa efgykvksa vkSj iq:’kksa dks leku ugha eku jghA blh lUnHkZ 

esa eSa Hkkjr ds efgykvksa dh cnyrh Hkwfedk dk v/;;u euksòR;kRed <+ax ls djus dk fu”p; fd;kA 

blds fy, ,d ekiuh cukbZ xbZ tks efgykvksa dh cnyrh Hkwfedk ds fofHkUUk vk;keksa ls v/;;u djus esa 

l{ke fl) gqvkA  

mís”; 

izLrqr v/;;u dk eq[; mís”; efgykvksa dh cnyrh Hkwfedk ds izfr euksòfr ekiuh dk fuekZ.k djukA 

ifjdYiuk 

izLrqr “kks/k ds fy, ,d ifjdYiuk rS;kj dh xbZ fd efgykvksa ds cnyrs Hkwfedk ds izfr 

euksòfr ekiuh dk fuekZ.k dj ldsaxsaA 

izfØ;k ,oa izfof/k 

bfrgkl lk{kh gS fd efgykvksa ds fLFkfr esa izkphu dky ls gh ifjoŸkZu ns[kus dks fey jgs gSA 

buds lkekftd fLFkfr ls ges”kk gh ifjorZu gksrs vk;k gSA blh lUnHkZ esa vk/kqfud lekt esa efgykvksa 

dh cnyrh Hkwfedk ds fy, euksòfr ekiuh dk fuekZ.k djuk gSa fd vkt ds le; esa Hkkjrh; lekt esa 

efgykvksa dh cnrh Hkwfedk ds izfr D;k euksòfr j[krs gS\ bl dkSrwgy dks fl) djus ds fy, euksòfr 

ekiuh dk fuekZ.k fd;k x;k gSA  

efgykvksa ds izfr cnyrh Hkwfedk ds fy, fofHkUu fo’k; ds fdrkcksa dk v/;;u fd;k x;k tSls& 

euksfoKku] lekt”kkL=] f”k{kk] jktuhfr”kkL= ds “kks/k&if=dkvksa esa eukso`fr ds ckjs esa cgqr T;knk fooj.k 

feyrs gSA ;s “kks/k if=dk,¡ euksòfr ds fofHkUUk igywvksa ds ckjs esa izdk”k Mkyrs gSA izLrqr v/;;u dk 

eq[; lEcU/k euksòfr ekiuh ls gSA ,slh fLFkfr esa “kks/k&dŸkkZ euksòfr eki ls lEcfU/kr dqN rF;ksa dks 

tkudkjh nsuk vko”;d le>rh gS tSls& 

1- euksòfr eki ds fy, izR;{k iz'u fof/k  

2- euksòfr eki ds fy, izR;{k :i ls O;ogkj dk voyksduA 

3- euksòfr dFku fof/k 

ftu dFkuksa ;k iz”uksa ls ekiuh dk fuekZ.k gksrk gSa] mUgsa ,dka”k dgk tkrk gSA fofHkUu 

euksoSKkfudks us cSax 1932] iLVuZ ,.M ds”k&1929] fydVZ 1932] cMZ&1940] ,MoMZ ,.M fgyokfVZd 

1948 us eukso`fr ,dka”k ds fy, vusd djkbVsfj;k dk lq/kko fn;k tSls ,dka”kks dks pquuk tks leqps 

ekiuh dk izfrfuf/kRo j[krs gks] tgk¡ rd laHko gks ,dka”k lk/kkj.k okD; dk gksuk pkfg,] oSls ,dka”kksa ls 

cpuk tks orZeku dh txg Hkwrdky ds ckjs esa gks bR;kfnA mi;qZDr ckrksa dks /;ku es j[krs gq, “kks/kdŸkkZ 

us efgykvksa dh cnyrh Hkwfedk ds izfr euksòfr ekiuh dk fuekZ.k fgUnh esa fd;k x;kA ,dka”k fuekZ.k ds 

fy, lEcfU/kr lkfgR;] if=dk] “kks/k&i=] Ph.D thesis bR;kfn dk v/;;u ,oa lkFk gh fo”ks’kKkas ls Hkh 

ijke”kZ ysdj ,dka”k dk fuekZ.k fd;k x;kA ,dka”kks ds mŸkj ds fy, mŸkjnkrk ds fy, QksLMZ PokbZl 

Ldsfyax iz;ksx fd;k x;kA ftlesa mŸkjnkrk dks lgefr ;k vlgefr] gk¡ ;k ugha ds :i esa n”kkZuk gksrk 

gSA euksòfr ekiuh ds fuekZ.k ds fy, dbZ voLFkkvksa ls gksdj xqtjk x;k] ftlesa igyh voLFkk esa 

,dka”kks dk fuekZ.k fofHkUu fu;eksa vkSj lq>koksa dks /;ku esa j[kdj fd;k x;k] ftlesa 120 ,dka”k dk 

fuekZ.k fd;k x;k ,MhVhax ds nkSjku 6 ,dka”k csdkj le>s x;s ftls gVk fn;k x;kA cps 114 ,dka”kks 

dks fu.kkZ;d ds ikl lkdkjkRed vkSj udkjkRed ,dka”kks dks vO;ofLFkr :i ls ltk dj ik¡p fo”ks’kKksa 

ds ikl Hkst fn;k x;kA mUgha ,dka”kks dks j[kk x;k ftlij fu.kkZ;dks dh “kr&izfr”kr lgerh FkhA 114 

esa 100 ,dka”kks dks pquk x;k gS vkSj 14 ,dka”k ftu ij lgefr ugha Fkh gVk fn;k x;kA 100 ,dka”kks ij 
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ftuij iw.kZ lgefr Fkh mudk ,dka”k fo”ys’k.k fd;k x;kA Grilford] 1983 us fy[kk gS fd ,dka”k 

fo”ys’k.k dk eq[; mís”; fo'oluh;rk vkSj oS/krk dks c<+kuk gS vkSj blls ge ;g tkuuk pkgrs gSa fd 

dgk¡ rd ekiuh ds fu’d’kZ fo”oluh; gks ldrs gS vkSj dgk¡ rd scale mu dk;ksa dks iwjk djsxk] ftlds 

fy, mldk fuekZ.k fd;k x;k gSA ,dka”k fo”ys’k.k izfØ;k mfpr lkaf[;dh fof/k;ksa ls ;qDr gksrk gSa] 

ftlesa ge vPNs ,dka”k vkSj detksj ,dka”k esa vUrj djus esa l{ke gksrs gSA  

iznŸk laxzg 

,dka”k fo”ys’k.k ds fy, 100 ¼50 L=h vkSj 50 iq:’k½ dks pquk x;k vkSj fn;s x;s mŸkj ds 

vk/kkj ij ,dka”k fo'ys’k.k fd;k x;kA lgh lkdkjkRed ij *gk¡* djus ij 1 fn;k x;k vkSj ugha dgus 

ij *0* fn;k x;kA ,dka”k fo”ys’k.k ds fy, Chi-i(X)2 dks pquk x;k vkSj vk¡dM+ks dks Contigency table esa 
ltk;k x;k ,oa Chi-i(X)2 fudkyk x;k] ftlls fd ,dka”kksa ddk fMLØhuhus”ku eqY; izkIr fd;k tk 

ldrsA tks ewy “kks/k izcU/k esa of.kZr gSaA  

vk¡dM+ks dk fu:i.k 

izLrqr v/;;u esa Chi-square value ds vk/kkj ij 30 lkdkjkRed vkSj 30 udkjkRed ,dka”k 

ekiuh ds :i esa j[k fy;k x;k] ftls lkFkZdrk ds Lrj ij ltk;k x;k ftudk Chi-square value T;knk 
gS  mUgsa Rank order ds }kjk ltk;k x;k vkSj ,d Qkbuy :i 60 ,dka”kks dk j S.Me vkMZj esa ltkdj 

vfUre :i fn;k x;k vkSj bl rjg euksòfr ekiuh dk fuekZ.k fd;k x;kA ftls Journal ds lkFk yxk;k 

x;k gSA  

ifj.kke ,oa foospu 

fdlh Hkh ekiuh ds fy, mldk fo”oluh; gksuk vko”;d gSaA fo”oluh;rk dk Li’V eryc gS] 

ekiuh ds }kjk fofHkUu le;ksa esa izkIr fd;s x;s vadks esa fdruh lekurk gS ;k fdruk lg&lEcU/k gSaA 

fo”oluh;rk dh eki ds fy, vusd fof/k;k¡ gS tSls%& 

1- Test-Retest methed  
2- Split half method (odd-even method) 

3- Equlivlent form methed  

eSa orZeku ekiuh dh fo”oluh;rk dh eki ds fy, Test-Retest methed dk mi;ksx fd;kA 100 

O;fDr;ksa ds mij ekiuh dk miHkksx dj rhu lIrkg ds ckn iqu% mUgha yksxksa ij ijh{k.k dk mi;ksx dj 

nksuksa ds izkIrkadks ds chp lg&laca/k fudkyk x;kA buds chp lg& laca/k -94 gS lkFk gh ijh{k.k dh 

fo”oluh;rk dh eki ds fy, Split half method (odd-even method) dk mi;ksx fd;k x;kA odd-even }kjk 
tks fo”oluh;rk fudkyk x;k og -89 vk;kA nksuksa fof/k ls fo”oluh;rk uhps ds lkj.kh esa izLrqr gSA 

Reliability of the attitude scale 

Method Noumber of the  Subject Cofficient Remark 

Test-Reteast 100 .94 Sing……01 

Split-half 
(odd-even) 

100 .89 Sing……01 

  
 mi;qZDr lkj.kh ls Li’V gS fd nksuksa gh fof/k;ksa ls ekiuh dh fo”oluh;rk cgqr mPp Lrj dk 

gSa vkSj bl vk/kkj ij ekiuh dks fo”oluh; ekiuh ds :i esa Lohdkj fd;k tk ldrk gSA vkSj “kks/k esa 

bldk bLrseky efgykvksa dh cnyrh Hkwfedk ds fy, fofHkUu vk;keksa dh eki ds fy, dh xbZA  

ekiuh dh oS/krk 

fdlh ekiuh ds fuekZ.k ds ckn mls oS/k gksuk Hkh t:jh gSA ekiuh dk ftl {krk eki ds fy, 

fuekZ.k fd;k x;k gS] ;fn og mlh dh eki dj jgk gS rks ;gh mldh oS/krk gh igpku gSA bl ekiuh 

esa oS/krk ds fy, Content Validity vkSj Face validity ds vk/kkj ij oS/k dgk tk ldrk gSA ekiuh ds 

,dka”kks ds voyksdu ls gh Li’V gksrk gS fd ;g ifj{k.k efgykvksa dh cnyrh Hkwfedk dh eki djus ds 

fy, cuk;k x;k gSA bl vk/kkj ij bl ekiuh dks efgykvksa dh cnyrs Hkwfedk ds izfr euksòfr dh eki 

ds fy, oS/k eku dj bl ekiuh dk mi;ksx “kks/k&dŸkkZ us orZeku v/;;u esa fd;kA 

 

fu’d’kZ 
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bl izdkj efgykvksa dh cnyrh Hkwfedk ds izfr eukso`fr dh tk¡p ds fy, eukso`fr ekiuh Ldsy 

dk fuekZ.k fd;k vkSj “kks/k&dŸkkZ tks “kks/k izcU/k esa ifjdYiuk,¡ cukdj “kks/k dh ;kstuk cukbZ Fkh ml 

ij bLrseky fd;k x;k vkSj efgykvksa dh cnyrh Hkwfedk ds izfr euksòfr dh eki dh xbZA bl euksòfr 

ekiuh cukus esa tks izfØ;k ,oa izfof/k viukbZ tkrh gS lkjs ds lkjs lksikuks dks ikyu fd;k x;k tks ewy 

“kks/k&izcU/k esa of.kZr gSA lEiw.kZ lksiku tks ekiuh cukus ds gksrs gS mudk ikyu fd;k x;k vkSj RkS;kj gks 

tkus ij tks “kks/k esa ifjdYiuk,¡ dh xbZ Fkh] mldh eki dj ifj.kke dks izkIr fd;k x;k vkSj fu’d’kZ 

fudkyk x;k fd vkt Hkh efgykvksa ds izfr euksòfr esa lHkh vk;keks ij fHkUurk gSA ;fn efgyk vkSj 

iq:’k ds izfr leku euksòfr j[kuk gS rks euksòfr esa ifjorZu ykuk t:jh gS rHkh bl [kkbZ dks ik;k tk 

ldrk gS D;ksafd efgyk vkSj iq:’k ifjokj ,oa lekt ds nks ifg;k g SA tc rd nksuksa ifg;s dks leku 

ugha le>k tk;sxk ifjokj] lekt ,oa jk’Vª dh fodkl v/kwjh gSA vkt fiNM+siu dk ewy dkj.k efgyk 

vkSj iq:’k dh vlkeurk gSA  
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;w-ih- cksMZ rFkk lh-ch-,l-bZ- cksMZ ds e/; ckyd rFkk ckfydkvksa dh l`tukRedrk 

dk rqyukRed v/;;u 

 

MkW0 vk'kh"k dqekj mik/;k; 
lgk;d vkpk;Z] f'k{kk ladk;] pkS0 cspsyky LukrdksÙkj egkfo|ky;] y[kheiqj [khjh ¼m0iz0½ 

 

lkjka'k  

izLrqr 'kks/k esa m0iz0 cksMZ ,oa lh0ch0,l0bZ0 cksMZ ds fo|kfFkZ;ksa ds e/; l`tukRedrk dk v/;;u 

fd;k x;kA y[kuÅ ftys ds pkj fo|ky;ksa dk p;u fd;k x;kA izLrqr 'kks/k esa losZ{k.k fof/k dk iz;ksx 

fd;k x;kA pkj fo|ky;ksa ls 150 fo|kfFkZ;ksa dk p;u ;kn`fPNd fof/k }kjk fd;k x;kA bl 'kks/k dk mn~ns'; 

ckyd ,oa ckfydkvksa] xzkeh.k ,oa 'kgjh ,oa cksMZ ds vk/kkj ij l`tukRedrk dk rqyukRed v/;;u djuk gSA 

izLrqr 'kks/k gsrq Mk0 jktho dqekj }kjk fufeZr fpYMªsu fØ;kflVh Ldsy dk iz;ksx fd;k x;kA ifj.kke ;g 

bafxr djrk gS fd l`tukRedrk ds Lrj esa cksMZ ds v/kkj ij] fyaxHksn ,oa LFkku ds vk/kkj ij lkFkZd vUrj 

ik;k x;kA 'kks/k ds fu"d"kZ ls Kkr gksrk gS fd ikB~;Øe ,oa ikB~;lgxkeh fØ;k,a ,oa LFkku l`tukRedrk ds 

Lrj ij ldkjkRed ,oa udkjkRed izHkko Mkyrk gSA 

 

l`tukRedrk O;fDr dh og ;ksX;rk gS ftlds }kjk og mu oLrqvksa ;k fopkjksa dk mRiknu 

djrk gSaA tks vfuok;Z :Ik ls u, gks vkSj ftUgs og igys ls u tkurk gks] tks O;fDr bl izdkj uohu 

dk;Z djrs gS mUgsa l`tu'khy ;k l`tudrkZ dgk tkrk gS vkSj ftl izfrHkk ds vk/kkj ij og ubZ d`fr] 

uohu jpuk ;k uohu vkfo"dkj djrs gSa] mls l`tukRedrk dgk tkrk gSA ekuo thou ds izR;sd {ks= esa 

l`tukRed vfHkO;fDr gks ldrh gSA okLro esa lalkj ds lEkLr izkf.k;ksa esa l`tukRedrk ik;h tkrh gSA 

fdlh esa de ek=k esa l`tukREkdrk gksrh gS rFkk fdlh esa vf/kd ek=k esaA ekuoh; thou dks lq[ke; 

cukus dss fy, uohu vkfo"dkj djus rFkk leL;kvksa dk lek/kku [kkstus esa l`tukRedrk vR;ar egRoiw.kZ 

Hkwfedk vnk djrh gSA 

l`tu'khy cPpksa dh igpku dj mudh {kerkvksa dks mfpr fn'kk iznku fd;k tkuk vR;ar 

vko';d gSA ;g dsoy muds O;fDrxr fodkl ds fy, ugha vfirq ns'k ds fodkl gksus ds fy, Hkh 

vko';d gSaA ftrus Hkh bathfu;j] dykdkj] oSKkfud vkfn gksrs gSa] os l`tukRed izo`fÙk ds gh gksrs gSaA 

budh bl izo`fÙk dks fodflr gksus ds fy, ,d vPNk okrkoj.k fey tkrk gS ftlds dkj.k ;g 

vius&vius {ks= esa cgqeq[kh {kerk dk fodkl djrs tkrs gSaA vr% izkjEHk ls gh ifjokj ds lnL;ksa dks 

muds cPpks esa ikbZ tkus okyh {kerkvksa dks ckgj fudkydj muds fodkl ds fy, ,d mfpr fn'kk iznku 

djus dk iwjk iz;Ru djuk pkfg,A 

v/;;u ds mn~ns'; 

  izLrkfor y?kq 'kks/k v/;;u ds fy, fuEu mn~ns';ksa dks pquk x;k gS& 

1- Ekk/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ ds e/; Nk=ks a dh l`tukRedrk dk v/;;u 

djukA 

2- Ekk/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ ds Nk=ksa ds e/; l`tukRedrk dk 

rqyukRed v/;;u djukA 

3- Ekk/;fed Lrj ij xzkeh.k rFkk 'kgjh {ks= ds Nk=ksa ds e/; l`tukRedrk dk rqyukRed v/;;u 

djukA 

4- Ekk/;fed Lrj ij ckyd rFkk ckfydkvksa ds e/; l`tukRedrk dk rqyukREkd v/;;u djukA 

ifjdYiuk 

• Ekk/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ ds Nk=ksa ds e/; l`tukRedrk ds Lrj esa 

dksbZ vUrj ugh gSA  
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• Ekk/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ ds Nk=ksa ds e/; l`tukRedrk ds Lrj esa 

dksbZ lkFkZd vUrj ugha gSA 

• Ekk/;fed Lrj ij xzkeh.k ,oa 'kgjh {ks= ds Nk=ksa ds e/; l`tukRedrk ds e/; dksbZ lkFkZd vUrj 

ugh gSA 

• ek/;fed Lrj ij ckyd rFkk ckfydkvksa ds e/; l`tukRedrk esa dksbZ lkFkZd vUrj ugh gSA 

v/;;u dh ifjlhek,¡ 

1- izLrqr leL;k dk v/;;u dsoy eksguykyxat rglhy ds {ks= xkslkbZxat ds 4 fo|ky;ksa ij fd;k 

x;k gSA 

2- bl v/;;u esa 9&14 o"kZ dh vk;q lewg ds Nk=ksa dks pquk x;k gSA 

3- v/;;u ds fy, dsoy 150 Nk=ks dks U;kn'kZ ds :Ik esa fy;k x;k gSA 

 Yan ¼2005½ us ckydksa dh l`tukRedrk ,oa vizfrcaf/kr fØ;kvksa dks e/; lEcU/k dk v/;;u 

fd;kA iznÙk laxzg gsrq vuqla/kkudrkZ }kjk fodflr Open endedness of Activities Rating Scale (OARS)  
rFkk VksjsUl dk Thinking Creativity in Action and Movement (TCAM) dk iz;ksx fd;kA v/;;u ds 

ifj.kkeksa ls Kkr gqvk fd vizfrcaf/kr ¼Openended) fØ;kvksa rFkk ckydksa dh l`tukRed fparu ;ksX;rk esa 

lkFkZd ldkjkRed lglEca/k gSA 

 ,DVfel ,oa ,jfxu ¼2007½ us foKku izfØ;k dkS'ky vkSj oSKkfud l`tu'khyrk ds chp lEca/k 

dh tk¡p fo"k; ij v/;;u fd;kA vkosnu ds var esa izfØ;k] dkS'ky vkSj oSKkfud l`tu'khyrk Kkr 

fd;k x;kA bl v/;;u esa ik;k x;k fd foKku izfØ;k dkS'ky vkSj oSKkfud l`tu'khyrk esa lkFkZd ,oa 

/kukRed lglEca/k gSaA 

xkSre T;ksfr ¼2010½ us fofo/k ;qok leL;kvksa ls izHkkfor ek/;fed fo|kfFkZ;ksa dh l`tukRedrk 

,oa rkfdZd ;ksX;rk dk v/;;u fd;kA vius fu"d"kZ esa bUgksus ik;k fd fofHkUu ;qok leL;kvksa ls vf/kd 

,oa de izHkkfor Lukrd Lrj ds ljdkjh egkfo|ky;ksa ds Nk=ksa dh rkfdZd ;ksX;rk esa dksbZ vUrj ugh 

gSA fofHkUu ;qok leL;kvksa ls vf/kd ,oa de izHkkfor Lukrd Lrj ds futh egkfo|ky;ksa ds Nk=ksa dh 

rkfdZd ;ksX;rk esa dksbZ vUrj ugh gSA fofHkUu ;qok leL;kvksa ls vf/kd ,oa de izHkkfor Lukrd Lrj ds 

futh egkfo|ky;ksa ds Nk=ksa dh rkfdZd ;ksX;rk esa dksbZ vUrj ugha gSA 

'kks/k fof/k ,oa izfØ;k 

izLrqr 'kks/kdk;Z esa losZ{k.k 'kks/k fof/k dk mi;ksx fd;k x;k gSA 

izLrkfor y?kq'kks/k v/;;u esa y[kuÅ tuin ds eksguykyxat rglhy ds xkslkbZxat {ks= ds 

pkj fo|ky;ksa dk losZ{k.k fd;k x;kA 

Ø0la0 fo|ky; dk uke cksMZ 

1- jkeiky f=osnh b.Vj dkyst] xkslkbZxat ;w0ih0cksMZ 

2- ykyk x.ks'k izlkn oekZ ckfydk b.Vj dkyst] ;w0ih0cksMZ 

3- ladV ekspu ifCyd Ldwy xkslkbZxat lh0ch,l0bZ0 

4- ykyk x.ks'k izlkn oekZ ifCyd Ldwy lh0ch,l0bZ0 

 

izLrkfor 'kks/k v/;;u esa tula[;k ds vfHkizk; y[kuÅ tuin ds eksgyukyxat rglhy ds 

xkslkbZxat {ks= ds 4 fo|ky;ksa esa v/;;ujr~ d{kk 7 ds fo|kfFkZ;ksa ls gSA izLrkfor y?kq 'kks/k v/;;u esa 

150 izfrn'kksZa dk p;u fd;k x;k gS ftlesa ls ;w0ih0 cksMZ ds fo|ky;ksa ds 75 fo|kfFkZ;ksa rFkk 

lh0ch0,l0lh0 cksMZ ds fo|ky;ksa ds 75 fo|kfFkZ;ksa dk p;u fd;k x;k gSA  

midj.k& izLrkfor 'kks/k v/;;u esa iznÙkksa ds ladyu gsrq (Dr. Rajeev Kumar) }kjk fufeZr (Children's 

Curiosity Scale) dk iz;ksx fd;k x;kA mi;qZDr midj.k dks U;kn'kZ ij iz'kflr dj vkadM+ksa dk ladyu 

fd;k x;k gSA  

lkaf[;dh; fof/k;k¡& izLrqr 'kks/k esa iznÙkksa ds fo'ys"k.k djus gsrq ehu] ,l0Mh0 o Vh0VsLV dk iz;ksx 

fd;k x;k gSA  
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vkadM+ksa dk fo'ys"k.k 

H01 ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ ds ckyd rFkk ckfydkvksa ds e/; l`tukRedrk ds Lrj eas 

dksbZ vUrj ugha gSA 

;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ ds Nk=ksa ds izkIrkadksa dk e/;eku] izkekf.kd fopyu ,oa cPpksa ds 

ftKklk ds Lrj dks iznf'kZr djrh gq;h rkfydk 

cksMZ Nk=ksa 

dh 

la[;k 

U;wure 

izkIrkad 

vf/kdre 

izkIrkad 

izkIrkadksa 

dk ;ksx 

e/; 

eku 

izekf.kd 

fopyu 

cPpksa dh 

ftKklk dk 

Lrj 

;w0ih0 cksMZ 75 42 119 6063 80-84 16-67 vkSlr ls 

mPp 

lh0ch0,l0bZ0 

cksMZ0 

75 43 107 5901 78-68 14-15 vkSlr ls 

de 

 

mijksDr rkfydk dks ns[kus ls Li"V gksrk gS fd cksMZ ds vk/kkj ij ;w0ih0 cksMZ esa v/;;ujr~ 75 

Nk=ksa dk ijh{k.k midj.k ij U;wUkre izkIrkad 42 vkSj vf/kdre izkIrkad 119 gS rFkk izkIrkadksa dk dqy 

;ksx 6063 gS] ftldk e/;eku Øe'k% 80-84 rFkk izekf.kd fopyu 16-67 gSaA ijh{k.k rkfydk ds vk/kkj 

ij ;w0ih0 cksMZ ds fo|kfFkZ;ksa dk Lrj vkSlr ls mPp gSaaA     

lh0ch0 ,l0 bZ0 cksMZ esa v/;;ujr 75 Nk=ksa dk ijh{k.k midj.k ij U;wure izkIrkad 43 rFkk 

vf/kdre izkIrkad 107 gSa rFkk izkIrakdkas dk dqy ;ksx 5901 gSaA ftldk e/;eku Øe'k% 78-68 rFkk 

izekf.kd fopyu 14-15 gSaA ijh{k.k rkfydk ds vk/kkj ij lh0ch0,l0bZ0 cksMZ ds fo|kfFkZ;ksa dh ftKklk 

dk Lrj vkSlr ls fuEu gSaA 

vr% Li"V gksrk gSa fd ;w0ih0 cksMZ esa v/;;ujr~ Nk=ksa dh ftKklk dk Lrj vkSlr ls mPp gSa 

rFkk lh0ch0,l0bZ0 esa v/;;ujr~ Nk=ksa dh ftKklk dk Lrj vkSlr ls fUkEu gSaA 

fyax ds vk/kkj ij ftKklk ds Lrj dks iznf'kZr djrh gq;h rkfydk 

fo|kFkhZ Nk=ksa dh 

la[;k 

U;wure 

izkIrkad 

vf/kdre 

izkIrkad 

izkIrkadks 

dk ;ksx 

e/;eku izekf.kd 

fopyu 

cPpksa dh ftKklk dk Lrjff 

ftKklk Lrj 

Nk= 75 42 119 5959 79-45 16-94 vkSlr ls 

mPp 

Nk=k,¡ 75 42 110 6005 80-06 14-94 vkSlr ls 

mPp 

   

izLrqr rkfydk dks ns[kus ls Li"V gksrk gS fd fyax ds vk/kkj ij Nk= dk U;wure izkIrkad 42 

rFkk vf/kddre izkIrkad 119 rFkk izkIrkadks dk dqy ;ksx 5959 gSaA ftldk e/;eku 79-45 rFkk izekf.kd 

fopyu 16-94 gSaA ftKklk dk Lrj vkSlr ls mPPk gSaA Nk=kvks dk U;wure izkIrkad 43 rFkk vf/kdre 

izkIrakd 110 rFkk izkIrkdksa dk dqy ;ksx 6005 gSaA ftldk e/;eku 80-06 rFkk izekf.kd fopyu 14-94 

gSaA ftKklk dk Lrj vkSlr ls mPp gSaA 

 vr% rkfydk ls Li"V gksrk gSa fd fyaxHksn ds vk/kkj ij Nk= ,oa Nk=kvksa esa dksbZ varj ugh 

ik;k x;k nksuks dk ftKklk ds iSeku dk Lrj vkSlr ls mPp gSaA 

{ks= ds vk/kkj ij ftKklk ds Lrj dks iznf'kZr djrh gq;h rkfydk 

{ks= 
Nk=ksa dh 

la[;k 

U;wure 

izkIrkad 

vf/kdre 

izkIrkad 

izkIrkadksa dk 

;ksx 
e/;eku 

izekf.kd 

fopyu 

ftKklk 

Lrj 

'kgjh 75 34 107 5821 77-61 16-49 
vkSlr ls 

e/; 

xzkeh.k 75 21 119 5732 76-42 23-53 
vkSlr ls 

e/; 
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izLrqr rkfydk ns[kus ls Li"V gksrk gSa fd {ks= ds vk/kkj ij 'kgjh {ks= esa v/;;ujr 75 

Nk=kvks dk ijh{k.k midj.k ij U;wure izkIrkad 34 vkSj vf/kdre izkIrkad 119 gSaA izkIrkdks a dk dqy 

;ksx 5821 gSaA ftldk e/;eku Øe'k% 77-61 rFkk izekf.kd fopyu 16-49 gSaA ijh{k.k rkfydk ds vk/kkj 

ij 'kgjh {ks= ds fo|kfFkZ;ksa dh ftKklk Lrj vkSlr ls e/; gSaA  

H02 ek/;fed Lrj ij ;w0ih0 rFkk lh0ch0,l0bZ0 cksMZ ds Nk=ks ds e/; Lk`tukRedrk eas dksbZ 

LkkFkZd varj ugh gSaA 

ek/;fed Lrj ds Nk=ksa dh Lk`tukRedrk ds izkIrkadksa dk e/;eku] izekf.kd fopyu] Lora=k] Vh&ijh{k.k] 

Vh&rkfydk rFkk lkFkZdrk ds Lrj dks iznf'kZr djrh gq;h rkfydk 

fo|ky; Nk=ksa dh 

la[;k 

e/;eku izekf.kd 

fopyu 

Lora=ka'k Vh 

ijh{k.k 

Vh& 

rkfydk 

lkFkZdrk dk 

Lrj 

;w0ih0 cksMZ 75 80-84 16-67 148 t = 2.39 t .05 = 
1.98 

lkFkZd vUrj 

gSa lh0ch0,l0bZ0 

cksMZ 

75 78-68 14-15 

-05 lkFkZd Lrj 

 izLrqr rkfydk ds ns[kus ls Li"V gksrk gS fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ esa v/;;ujr~ 

Nk=ksa dk e/;eku Øe'k% 80-84 o 78-68 rFkk izekf.kd fopyu Øe'k% 16-67 Ok 14-15 gSA lkaf[;dh; 

n`f"Vdks.k ls v/;;u djus ij ;g Kkr gksrk gSa fd ek/;fed Lrj ij ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 

cksMZ ds fo|kfFkZ;ksa dk Vh&ijh{k.k 2-39 gS] ftldk eku Lora=ka'k 148 ij izkIr gqvkA ifjxf.kr t dk eku 

2-39 gSA rkfydk esa fn, x;s eku -05 Lrj ij 1-98 ls vf/kd gS] D;ksafd nksuksa e/;ekuks esa n`f"Vxr vUrj 

lkFkZd gSA vr% 'kwU; ifjdYiuk ek/;fed Lrj ds Nk=ksa dh l`tukRedrk ds e/; lkFkZd varj ik;k x;k 

gSA ifjdYiuk dks fujLr fd;k tkrk gSA 

H03 ek/;fed Lrj ij xzkeh.k ,oa 'kgjh {ks= ds Nk=ksa ds e/; l`tukRedrk e/; dksbZ lkFkZd varj 

ugha gSA 

xzkeh.k ,oa 'kgjh {ks= ds fo|kfFkZ;ksa ds izkIrkadksa dk e/;eku] izekf.kd fopyu rFkk lkFkZdrk ds Lrj dks 

iznf'kZr djrh gq;h rkfydk 

{ks=h; 

fo|ky; 

Nk=ksa dh 

la[;k 
e/;eku 

izekf.kd 

fopyu 
Lora=ka'k Vh ijh{k.k Vh&rkfydk 

lkFkZdrk dk 

Lrj 

'kgjh 75 77-61 16-49 148 t = 2.72 t .05 = 1.98 lkFkZd vUrj 

gS xzkeh.k 75 76-42 23-53 

-05 lkFkZdrk Lrj 

izLrqr rkfydk dks ns[kus ls Li"V gksrk gSa fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ esa 

v/;;ujr 'kgjh ,oa xzkeh.k fo|kfFkZ;ksa dk e/;eku 77-61 o 76-42 gSa RkFkk izekf.kd fopyu 16-49 o 

23‐53 gSaA lakf[;dh; n`f"Vdks.k ls v/;;u djus ij ;g Kkr gksrk gSa fd ;w0ih0 cksMZ rFkk 

lh0ch0,l0bZ0 cksMZ esa v/;;ujr 'kgjh ,oa xzkeh.k fo|kfFkZ;ksa dh ftKklk dk Vh&ijh{k.k izkIRkakd 2-72 

Lora=ka'k 148 ij izkIr gqvkA ifjxf.kr t dk eku 2-72 gSaaA -05 ds lkFkZd Lrj ij ns[kus ij ;g Kkr 

gksrk gS fd rkfydk esa fn, x, eku -05 Lrj ij 1-98 ls vf/kd gSA vr% 'kwU; ifjdYiuk dks fujLr 

fd;k tkrk gS D;ksafd nksukas e/;ekuksa esa n`f"Vxr lkFkZd varj gSaA vr% Li"V :Ik ls 'kwU; ifjdYiuk 

xzkeh.k ,oa 'kgjh {ks= ds Nk=kas dh l`tukRedrk ds rqyukREkd v/;;u esa lkFkZd varj ugha gS dks fujLr 

fd;k tkrk gSA 

H04 ek/;fed Lrj ij ckyd rFkk ckfydkvksa ds e/; l`tukRedrk esa dksbZ lkFkZd varj ugha gSA 

ek/;fed Lrj ij ckyd ,oa ckfydkvkas ds izkIRkkad ds lkFkZd Lrj dks iznf'kZr djrh gqbZ rkfydk 

fyax Nk=ksa dh 

la[;k 

e/;eku izekf.kd 

fopyu 

Lora=ka'k Vh ijh{k.k Vh& 

rkfydk 

lkFkZdrk 

dk Lrj 

ckyd 75 79-45 16-94 148 t = 2.40 t .05 = 1.98 lkFkZd 

vUrj gSa Ckkfydk,¡ 75 80-06 14-94 

-05 lkFkZdrk Lrj 



Advance Multidisciplinary Journal of Education  Vol. 1, No. 3, June 2026 

 85 

izzLrqr rkfydk dks ns[kus ls Li"V gksrk gSa fd ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ esa 

v/;;ujr~ 75 Nk= ,oa Nk=kvksa dk e/;eku Øe'k% 79-45 rFkk 80-06 gS rFkk izekf.kd fopyu Øe'k% 

16-94 rFkk 14-94 gSA lkaf[;dh; n`f"Vdks.k ls v/;;u djus ij ;g Kkr gksrk gS fd ;w0ih0 cksMZ rFkk 

lh0ch0,l0bZ cksMZ esa v/;;ujr Nk= ,oa Nk=kvksa dh ftKklk dk Vh&ijh{k.k izkIRkkad 2-40 Lora=ka'k 148 

ij izkIRk gqvkA ifjxf.kr t dk eku 2-40 gSA -05 ds lkFkZd Lrj ij ns[kus ij ;g Kkr gksrk gS fd 

rkfydk esa fn, xk, eku -05 Lrj ij 1-98 ls vf/kd gSA vr% 'kwU; ifjdYiuk fujLr dh x;hA 

fu"d"kZ 

cksMZ ds vk/kkj ij ;w0ih0 cksMZ ds fo|kfFkZ;ksa dh ftKklk dk Lrj vkSlr ls mPp gS rFkk 

lh0ch0,l0bZ0 cksMZ ds fo|kfFkZ;ksa dh ftKklk dk Lrj vkSlr ls fuEu gSA ;w0ih0 cksMZ esa fo|kfFkZ;ksa ds 

ikB~;Øe esa ikB~;lgxkeh fØ;kvksa esa vf/kdrk gksus ds dkj.k muesa jpukRed fodkl gksrk gS vkSj uohu 

oLrqvks dh [kkst djrs gSa vkSj ubZ&ubZ phtksa dks tkuus dh ftKklk mRiUu gksrh gS blfy, ;w0ih0 cksMZ 

ds fo|kfFkZ;ksa dks ftKklk dk Lrj mPPk gSaA 

v/;;ujr~ ;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ ds fo|kfFkZ;ksa dh l`tukRedrk ds e/; lkFkZd 

varj ik;k x;k gSA lh0ch0,l0bZ0 cksMZ ds fo|kfFkZ;ksa dh l`tukRedrk dk Lrj de gS] D;ksafd mudk 

'kSf{kd dk;Z Hkkj vf/kd gksrk gS ,oa lh0ch0,l0bZ0 cksMZ esa vfrfjDr xfrfof/k;k¡ djkbZ tkrh gS] ftlls 

Nk=ksa dks vf/kd le; ugh fey ikrk gS fd mudk jpukRedrk fodkl gks ldsA 

xzkeh.k ,oa 'kgjh {ks= ds v/;;ujr Nk= ,oa Nk=kvksa ds rqyukRed v/;;u esa lkFkZd varj 

ik;k x;k gSA 'kgjh {ks= esa fo|kfFkZ;ksa dks f'k{k.k ls lEcfU/kr lk/ku vklkuh ls miyC/k gks tkrs gSaA 

ftlls mudh jpukRed {kerk dk fodkl gksrk gSA blfy, 'kgjh {ks= ds fo|kFkhZ vf/kd l`tukRed gksrs 

gSaA xzkeh.k {ks= esa fo|kfFkZ;ksa dks f'k{k.k ls lEcaf/kr lHkh lk/ku miyC/k ugha gks ikrs gSa vkSj muls 

vfrfjDr xfrfof/k;k¡ ugha djkbZ tkrh gS] ftlls mudk l`tukREkd {kerk dk fodkl ugha gks ikrk gSA 

;w0ih0 cksMZ rFkk lh0ch0,l0bZ0 cksMZ esa v/;;ujr~ Nk=ksa dk l`tukRedrk Lrj de gS rFkk 

Nk=kvksa dk l`tukRedrk Lrj vf/kd gS] D;ksafd Nk=ksa dh vis{kk Nk=k,¡ vf/kd l`tukRed ikbZ xbZ gSA 

Nk= fdlh Hkh dk;Z dks djus esa de :fp j[krs gSa rFkk Nk=k,¡ vf/kd :fp j[krh gSaA 
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cPpksa ds miyfC/k izsjd dk fo'ys"k.k 

 

MkW0 latuk flag 

euksfoKku foHkkx] Hkkxyiqj ¼fcgkj½ 

 

lkjka'k 

bl v/;;u ds vUrxZr LFkkukUrj.k rFkk LFkk;h :i ls ,d txg jgus okys vfHkHkkod ds cPpksa ij 

v/;;u dj muds miyfC/k izsjd ds varj dk v/;;u djuk gSaA fdlh oLrq dks vftZr djus ;k lap; djus 

dh izòfr dks miyfC/k izsjd dgrs gSaA ;g izsjd O;fDr dks fdlh ,d {ks= esa lQyrk izkIr djus ds fy, 

lfØ; cuk nsrk gSaA vkSj tc lQyrk izkIr gksrh gSa rks mls izlUurk dk vuqHko gksrk gSaA miyfC/k izsjd 

vftZr gksrs gq, Hkh ,d LFkkbZ izo`fr dk :i /kkj.k dj ysrk gSaA blfy, bl izsjd dk izHkko O;fDr rFkk lewg 

ds O;ogkj ij ges”kk iM+rk jgrk gSaA ;g v/;;u Ldwy esa v/;;u dj jgs 200 cPpksa ij fd;k x;k gS 

ftlesa ls 100 cPpksa ds ekrk&firk dk dk;Z LFkkukUrj.k ,oa 100 ds ekrk&firk LFkk;h :i ls ,d txg 

dk;Z djus okys gSaA cPpksa ds miyfC/k izsjd dks ekius ds fy, HkkfV;k ¼1974½ dk miyfC/k vfHkizsj.kk ijh{k.k 

ekiuh dk mi;ksx fd;k x;kA ekiuh esa iz;qDr lHkh dFkuksa ds chp 0-56 ls 0-76 dk lglaca/k gS tks mldh 

fo”oluh;rk dks n”kkZrk gSaA cPpksa ds miyfC/k i zkIrkadksa ds e/;eku dk ijh{k.k ds lgkjs rqyuk dh xbZ gS 

vkSj bldh rkfydk Hkh izLrqr dh xbZ gSaA LFkkukUrj.k okys vfHkHkkod ds cPpksa dk miyfC/k izsjd vf/kd 

gksxk LFkk;h :i ls ,d txg jgus okys cPpksa dh vis{kkA 

 

 fdlh oLrq dks vftZr djus ;k lap; djus dh izo`fr dks miyfC/k izsjd dgrs gSaA miyfC/k izsjd 

dh mRifÙk dk vk/kkj O;fDr ds vius dk;ksZa esa lQyrk izkIr djus rFkk vkSajksa ls Js’B cuus dh bPNk ls 

gksrh gSaA  

 ,VfdUlu ¼1987½ us dgk gS fd ^^O;fDr ds reke O;fDrRo fo”ks’krkvksa esa miyfC/k vfHkizsj.kk 

lcls egRoiw.kZ ekuh tkrh gSaA gj O;fDr ds vanj lQyrk izkIr djus ,oa dk;Z dks fuiq.k :i ls djus 

dh izcy bPNk dke djrh gSa** bls gh miyfC/k izsj.kk dk uke fn;k tkrk gSaA 

 Atkinsion (1969) ds vuqlkj O;fDr esa ,d gh lkFk lQyrk izkIr djus rFkk vlQyrk ls 

cpus dk izsjd lfØ; jgrk gSA euq’; ds miyfC/k izsjd esa u dsoy ek=kRed vUrj ns[kk tkrk gS] cfYd 

oLrqvksa ds xq.k esa Hkh vUrj gksrk gSA dksbZ O;fDr lEifÙk gkfly djuk pkgrk gS rks dksbZ /ku tek djuk 

pkgrk gSaA bldh fo”ks’krk ;g gS fd bldh larqf’V dHkh Hkh iwjh ugh gksrh gSA ,d y{; esa lQyrk fey 

tkus ij mlls cM+s y{; dks izkIr djus dh izo`fr O;fDr dks nck ysrh gSaA 

 miyfC/k vfHkizsjd dk euksoSKkfud v/;;u eSdfDyyS.M rFkk muds lg;ksfx;ksa ¼1953½ us vkjEHk 

fd;k rFkk yksxksa us bl vfHkizsjd dks ekius ds fy, T.A.T (Thematic Apperception Test) tSls iz{ksih 

ijh{k.k dk Hkh fuekZ.k fd;kA 

 Aberic & Naegele (1952) ds vuqlkj firk ds O;olk; dk izHkko cPps ds lkFk mlds laca/kksa ij 

iM+rk gSaA Millar & Swanson (1960) us ns[kk gS fd firk ds O;olk; dk izHkko f”k”kq&O;fDrRo rFkk f”k”kq 

ikyu&iks’k.k ds rjhdksa ij iM+rk gSaA Mintun & Lambert (1964) ds vuqlkj ifjokj dk vkdkj rFkk 

ekrk ds O;olk; dk izHkko ekr`Lusg rFkk ekrk&iq= laca/kksa ds vU; rRoksa ij iM+rk gSaA Inkeles (1968) 

dk bl laca/k esa fopkj gS fd fdlh ,d fu/kkZjd ¼mnkgj.kr% ifjokj ;k vkfFkZd lajpuk ;k izkd`frd 

i;kZoj.k½ dk gh ek= izHkko :ikRed O;fDrRo fodkl ij ugh iM+rk gSA cfYd buds lfEefyr ;ksxnku 

ds QyLo:i :ikRed O;fDrRo fu/kkZfjr rFkk fodflr gksrk gSaA  

 miyfC/k izsj.kk ds Lrj esa lkekftd vkSj lkaLd`frd fofHkUurk dk xgu v/;;u eSDyhySaM ,oa 

muds lkfFk;ksa us Hkh fd;k gSaA bUgksaus vusd laLd`fr;ksa ds mRFkku ,oa iru dk v/;;u dj ;g Li’V 

fd;k gS fd muds mRFkku ,oa iru dk izeq[k dkj.k mudh laLd`fr;ksa esa jgus okys yksxksa ds miyfC/k 

izsj.kk Lrj dk Å¡pk ;k fuEu gksuk gSaA dbZ v/;;uksa (Charters 1963, Green, & William 1965, 

Havighurst 1961, Jones 1963) es ik;k x;k gS fd fuEu oxZ ds yksxksa dh vis{kk mPp oxZ ds yksxksa dh 

“kS{kf.kd miyfC/k Js’B gqvk djrh gSaA Jamuar (1963) us vius v/;;u eas “kS{kf.kd miyfC/k dk laca/k 

ekrk&firk dh f”k{kk ,oa O;olk; ds lkFk ns[kk gSaA 
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 Sinha (1973) us Hkh firk ds O;olk; ,oa “kS{kf.kd miyfC/k ds chp ?kukRed lg laca/k ik;k 

gSaA blh rjg Shaw (1960) rFkk Wilson (1963) us ns[kk fd i<+kbZ esa detksj cPpksa ds ekrk firk de 

f”kf{kr gqvk djrs gSaA Coates & Flemming (1968) us ik;k gS fd foiUUk i;kZoj.k esa ikys x, cPpksa dh 

“kS{kf.kd miyfC/k esa gzkl izdV gksrk gSA ,slk gh fu’d’kZ Fraser (1959) rFkk Wiserman 

(1964,1966,1967) dk Hkh gSaA 

 Li’V gS fd miyfC/k izsj.kk esa oS;fDrd ,oa lkekftd fofHkUurk ik;h tkrh gSaA 

 miyfC/k dh izsj.kk ls laca) v/;;uksa ls irk pyk gS fd fofHkUu O;fDr;ksa esa ;g izsj.kk vyx 

vyx ek=kvksa esa ikbZ tkrh gS vFkkZr lHkh O;fDr;ksa esa miyfC/k dh izsj.kk leku Lrj dh ugh gksrhA bu 

v/;;uksa ls ;g Hkh fl) fd;k tk pqdk gSa fd ftu yksxksa esa ;g izsj.kk Å¡ps Lrj dk gksrk gS] os fofHkUu 

ifjfLFkfr;ksa esa Å¡ps y{; j[krs gS vkSj mUgs izkIr djus ds fy, dfBu ifjJe djrs gSaA fo.Vj ckSVe 

¼1958½ ds vuqlkj ftu cPpksa ds ekrk firk muds cpiu ds mez ls gh mUgs vius dk;ksZa esa Lor% vkSj 

vkRe fuHkZj cukus dk iz;kl djrs gS] muesa miyfC/k izsj.kk izcy Lrj dk gks tkrk gSaA blds foijhr tks 

cPps cpiu ls gh vkfJr gksrs gS] muesa bl izsj.kk dk Lrj fuEu gksrk gSaA 

 izLrqr “kks/k dk eq[; mís”; vfHkHkkod ds dk;Z ds Lo:i dk muds cPpksa ds miyfC/k ij izHkko 

dk v/;;u djrk gSA dk;Z ds Lo:i ¼LFkkukarj.k ,oa LFkk;h½ ds dkj.k cPpksa ds miyfC/k esa gksus okys 

vUrj dk v/;;u fd;k tk;sxkA  

izkddYiuk 

bl v/;;u esa Hkkxyiqj “kgj esa fLFkr Ldwy esa v/;;u dj jgs 200 cPpksa ij v/;;u fd;k 

tk,xkA ftlesa ls 100 cPpksa ds vfHkHkkod dk dk;Z LFkk;h :i ls ,d gh txg ij fLFkr gksxkA ;g 

v/;;u v’Ve oxZ ds cPpksa ij fd;k tk,xk ftudh vk;q yxHkx 14 o’kZ gksxhA ;g v/;;u Random 

Method }kjk fd;k tk,xkA 

izkd~dYiuk ;g fd xbZ fd LFkkukUrj.k okys vfHkHkkod ds cPpksa dk miyfC/k izsjd vf/kd gksxk 

LFkk;h :i ls ,d txg jgus okys cPpksa dh vis{kkA 

  ekrk firk ds uhft miyfC/k izsj.kk dk egRoiw.kZ izHkko cPpksa ds miyfC/k vfHkizsj.kk ij iM+rk 

gSaA LFkku ifjorZu ds dkj.k cPpksa dk fodkl vyx <ax ls gksrk gSaA ysfdu LFkk;h :i ls ,d txg 

jgus okys cPpksa dks ,Slk ekgkSy ugh fey ikrk gSaA 

Sub- Hypothesis:- 
(a) LFkkukUrj.k rFkk LFkk;h vfHkHkkod okys ds cPpksa esa lkFkZd vUrj gksrk gSaA 

(b) LFkkukUrj.k rFkk LFkk;h vfHkHkkod okys cPpksa esa xq.kkRed rFkk ek=kRed vUrj gksrk gSaA 

vfHkHkkod dh futh miyfC/k izsj.kk dk izHkko cPpksa ds miyfC/k izsj.kk ij iM+rk gSaA miyfC/k 

izsjd ds vUrxZr O;fDrxr xq.kksa tSls&cqf)] vfHk{kerk vkfn dk v/;;u fd;k tkrk gSaA 

Methodology:- 
(a) mís”;&vfHkHkkodksa ds dk;ZLo:i ds dkj.k muds cPpksa dh miyfC/k izsj.kk dk v/;;u izLrqr 

djuk bl v/;;u dk mís”; gSaA 

(b) Sample:- ;g v/;;u Hkkxyiqj “kgj esa fLFkr Ldwy es v/;;u dj jgs 200 cPpksa ij fd;k 

x;kA ftlesa ls 100 Nk=ksa ds ekrk firk fdlh ,d ;k nksuks dk;ksZa dk LFkkukarj.k okyk gSaA vkSj 

100 cPpksa ds vfHkHkkod dk dk;Z LFkk;h :i ls ,d gh txg ij fLFkr gSaA 

ftu Nk=ksa ij v/;;u fd;k x;k os cPps v’Ve oxZ ds i<+us okys gSaA budk e/;eku mez 14 o’kZ gS ,oa 

os “kgj ds jgus okys gSaA 

Table-1 
Student Transfer Non-Transfer Total 

N 100 100 200 

 
 cPpksa dk p;u Random Method ls fd;k x;k izR;sd cPpksa ij fuEufyf[kr ekiu dk mi;ksx 

Øe”k% fd;k x;kA 

Measure:- cPpksa ds miyfC/k izsjd dks ekius ds fy, HkkfV;k ¼1974½ dk miyfC/k vfHkizsj.kk ijh{k.k 

ekiuh dk mi;ksx fd;k x;kA bl ekiuh esa 32 dFku fgUnh esa vafdr gSaA iz;ksT;ksa dks viuh le>&xw> 
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ds lkFk ekiuh esa iwNs x;s lokyksa ds izfr gk¡ ;k ugh dks ?ksj dj mÙkj nsuk iM+rk gSaA ekiuh ds vk/kkj 

ij mPp izkIrkad O;fDr dh miyfC/k izsj.kk izo`fr dks n”kkZrk gSaA 

 ;g ekiuh ,d Loiz”kklu ekiuh gSa ftlesa fdlh vf/kd izf”kf{kr O;fDr dh vko”;drk ugh 

iM+rh gSaA ekiuh esa iz;qDr lHkh dFkuksa ds chp 0-56 ls 0-76 dk lglaca/k gS tks mldh fo”oluh;rk dks 

n”kkZrk gSaA 

izfØ;k (Procedure):- loZizFke Hkkxyiqj “kgj esa fLFkr fo|ky;ksa dk losZ{k.k djus ds i”pkr nks ,sls 

fo|ky; esa iznÙk laxzg fd;k x;k tgk¡ os vf/kdre :i esa FksA v/;;u dh lkjh O;oLFkkvksa ds ckn 

cPpksa dks vko”;d funsZ”k fn;k x;kA rRi”pkr~ mi;qZDr ekiu dk iz;ksx dj mudk ijh{k.k fd;k x;kA 

ijh{k.k iqfLrdk ys ysus ds ckn mlesa fn, x;s mÙkjksa ds izkIrkad dh x.kuk esU;qvy dh lgk;rk ls dh 

xbZA 

ifj.kke Result:- cPpksa ds miyfC/k izkIrkad ds v/;;u dk ijh{k.k ds lgkjs rqyuk dh xbZ gSa vkSj 

bldh rkfydk Hkh izLrqr dh xbZ gSaA tks fuEufyf[kr gSa%&  

Table-2 
LFkkukUrj.k rFkk LFkk;h vfHkHkkod okys cPpksa ds lewg dk miyfC/k izsjd dk Meam, S.D. ,oa t-ratios-  

No. Group df Meam SD T P 
100 Transferable 198 27.01 4.45 0.053 Non 

Significant 100 Non-Transferable 198 27.04 3.40 0.053 

 

mijksDr rkfydk ds vUrxZr LFkkUrj.k rFkk LFkk;h vfHkHkkod okys cPpksa dh miyfC/k izsjd 

rkfydk dks ns[kus ls Li’V gS fd bl lewg esa LFkkukUrj.k okys 100 cPpksa dk Meam 27-01 gS ,oa S.D. 
4.45 gS vkSj LFkk;h :i ls ,d txg jgus okys 100 cPpksa dk+ Meam 27-04 gS ,oa S.D. 3.40 gSA Vh&Lrj 
0-1 ij ns[kus ls irk pyrk gS fd d.f 198 ij izkIr t (0.053) ls cgqr T;knk gSaA vr% nksuks lewgksa esa 

vUrj vlkFkZd gSaA 

Table-3 
LFkkukUrj.k okys lewg ds cPpksa dk miyfC/k izsjd izkIr izkIrkadks ds vuqlkj fuEufyf[kr oxksZa esa 

fd;k gSa& 

No Group oxZ foHkktu izkIrkad 

100 LFkkukarj.k 

mPpre oxZ 23 

mPp oxZ 64 

vkSlr 12 

fuEu 1 

dkQh de 0 

 

rkfydk ls Li’V gS fd LFkkukarj.k okys 100 cPps esa 23 mPpre oxZ] 64 mPp oxZ] 12 vkSlr 

oxZ ,oa 1 fuEu oxZ ds vUrxZr gSaA 

Table-4 
LFkk;h okys lewg ds cPpksa dk miyfC/k izsjd izkIr izkIrkadksa ds vuqlkj fuEufyf[kr oxksZ ds 

vUrxZr vk;s gSa %& 

No Group oxZ foHkktu izkIrkad 

100 LFkk;h 

mPpre oxZ 28 

mPp oxZ 58 

vkSlr 12 

fuEu 2 

dkQh de 0 

Rkfydk ls Li’V gS fd LFkk;h okys 100 cPps esa 28 mPpre oxZ] 58 mPp oxZ] 12 vkSlr oxZ 

,oa 2 fuEu oxZ ds vUrxZr vkrs gSaA 

foospuk ,oa fu’d’kZ 
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rkfydk&2 dks ns[kus ls izekf.kr gksrk gS fd LFkkukarj.k okyksa dk miyfC/k izsj.kk dk ek/;e 27-

01 $ 4-45 gSaA bldh rqyuk esa LFkk;h :i ls ,d txg jgus okyksa dk miyfC/k izsj.kk dk e/;eku 27-

04 $ 3-40 gSaA Vh Lrj -01 ij ns[kus ls irk pyrk gS fd nksuks lewgksa es dksbZ [kkl varj ugh gSaA nksuks 

dk fMxzh vkWQ QzhMe 198 gSaA vr% nksuks esa varj vlkFkZd gSaA Qyr% orZeku “kks/k izkd~dYiuk dk 

leFkZu ugh djrk gS fd LFkkukUrj.k okys vfHkHkkod ds cPpksa dk miyfC/k izsjd vf/kd gksxk LFkk;h :i 

ls ,d txg jgus okys cPpksa dh vis{kkA 

rkfydk&3 ls irk pyrk gS fd LFkkukarj.k okys 100 cPpksa esa 23 mPpre oxZ ds vUrxZr vk, 

gS ,oa 64 cPps mPp oxZ] 12 vkSlr oxZ ,oa 1 cPpk fuEu oxZ ds vUrxZr gSaA vkSj rkfydk&4 esa LFkk;h 

:i ls ,d txg jgus okys cPpksa dk oxZ foHkktu fn;k gqvk gSaA blesa 100 cPps es 28 mPpre] 58 

mPp oxZ] 12 vkSlr oxZ ,oa 2 cPps fuEu oxZ ds vUrxZr vk, gSaA eSDyhySaM ¼1961½ us Hkh dbZ lektks 

dk v/;;u dj cryk;k gS fd fiNM+s lektksa dh vis{kk izxfr”khy lekt ds yksxksa esa mPp miyfC/k 

izsj.kk ns[kh tkrh gSaA bl izLrqr “kks/k esa ftu nks lewgks ij v/;;u fd;k x;k gS os lHkh izxfr”khy 

lekt ds gS vr% budk ifj.kke Hkh bl dFku dk leFkZu djrk gSaA cPpksa ds lk{kkRdkj ls ;g ckr Hkh 

lkeus vkbZ fd “kS{kf.kd miyfC/k dk laca/k ekrk firk dh f”k{kk ,oa O;olk; ds lkFk gSaA Jamuar (1963) 

dk v/;;u Hkh bldh iqf’V djrk gSaA 

 miyfC/k ds {ks= es LFkk;h okys lewg ds iz;ksT;ksa dh rqyuk es LFkkukUrj.k okys lewg dqN fiNM+s 

rFkk foiUu gSa ifj.kke ls irk pyrk gSaA fQj Hkh ;g vUrj T;knk ugh gS vr% nksuks lewgksa dh miyfC/k 

izsj.kk yxHkx cjkcj gSaA 

 izLrqr “kks/k esa LFkkukarj.k rFkk LFkk;h dk;Z dk izHkko ns[kk x;kA vfHkHkkodksa ds dk;Z&Lo:i ds 

dkj.k muds cPpksa dh miyfC/k izsj.kk dk v/;;u izLrqr fd;k x;kA 
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ekjh'kl dk vkizoklh leqnk; vkSj vk;Z lekt 

 

रवि प्रकाश व िंह 

 

मारीशस के आरंभिक ‘भ दं’ू भिरभमभिया मजदरू ज्यादातर भि ार के एक  ी भ स्से, एक  ी िांव या  क्षेत्र से आते थे. इस 

कारण आप्रवास के दौरान व  ज्यादा आसानी से अपनी आस्थाओ ं के अनकूुल ि ृदशे की  ी तर  सामाभजक आस्थाए ंऔर 

धाभमिक मान्यताओ ंका व्यव ार कर सकते थे. ज्यादातर मजदरू अपने अनिंुध खत्म  ो जाने के िाद अपने ‘ि ृदशे’ वापस लौि 

जाना चा ते थे, इसभलए उन् ोंने इस नए वातावरण में अपनी धाभमिक और सांस्कृभतक मान्यताओ ंके कुछ िभुनयादी प्रावधानों को  ी 

इस नई पररभस्थभत में अपनाया, जैसे तुलसीदास के रामचररतमानस का पाठ और राम-सीता संिंधी क ाभनओ ंऔर िीतों का  िायन. 

इस धाभमिक ग्रन्थ के िायन ने  ी आरंभिक भ दं ूरीभत-ररवाजों और व्यव ारों को, मारीशस की उस नई पररभस्थभत में िचाए रखा. 

इसके साथ  ी साथ ये मजदरू अपने साथ अपनी आस्थाओ ंके अनरुूप अपने दवेताओ ंकी छोिी मभूतियां उनके भचत्र िी अपने साथ 

रखते थे. धीरे-धीरे जि इन भिरभमभिया मजदरूों की संख्या में िभृि  ोती िई और कोठी माभलकों द्वारा मभ लाओ ंकी संख्या में िभृि 

की शति पर व ााँ रुकने के भलए दिाव िढ़ाया जाने लिा तो भस्थभतओ ंमें थोडा पररवतिन आया. मभ ला मजदरूों की संख्या में िभृि के 

साथ  ी पररवार, शादी और िच्चे अथाित इन मजदरूों का जीवन उस पररभस्थभत में ज्यादा स्थाई  ोने लिा. स्थाई  ोने के साथ  ी 

धाभमिक संस्कारों औए सांस्कृभतक मान्यताओ ंके अन्य रूपों का िी पालन आरंि  ुआ. इसका सिसे प ला रूप व ााँ के ‘िैठका’ 

के रूप में भमलना शरुू  ोता   ै ज ााँ िच्चों को अपनी िाषा का और रामचररतमानस का पाठ कराया जाता था. य ी उनकी 

आरंभिक भशक्षा-दीक्षा की शरुुआत थी. 

मारीशस में प्रवाभसत िारतीय मजदरू एक ऐसे परम्पराित समाज की संरचना से आते थे ज ााँ, श्रम शभिओ ंका भविाजन 

धाभमिक संस्कारों के आधार पर  ोता था. इसभलए िी  म अपने समाज को परम्पराित समाज क ते  ैं. ज ााँ श्रम तो आभथिक 

आधार पर भकया जाता   ैलेभकन उसकी चेतना धाभमिक आधार पर तैयार  ोती  .ै इसीभलए  मारे समाज में विि-संघषि की भस्थभत 

सत  पर न ी िन पाती और उसकी कोई ना कोई धाभमिक पनुरुत्थानवादी व्याख्या सामने आकर समस्त आभथिक भविाजन पर 

धाभमिक या सधुारवादी आवरण चढा दतेी  .ै आप्रवासी समाज के िीतर परंपरा और आधभुनकता की शभिओ ंके िीच िकरा ि 

शरुू  ो चुकी थी “...भपछले सौ वषों में उनकी िकरा िों से जो पररवतिन  ुए  ैं उनको लेकर भकसी िी व्यभि के मन में कोई शंका 

न ी  .ै भकन्त,ु य  िी सच   ैभक इन िकरा िों के िावजदू ि ुत-सी आधुभनक शभियां आज परंपरा का अंि िनकर उसके अंदर 

अंतिुिि  ो िई ं ैं. य  कोई आश्चयि की िात न ी   ै. ऐसा लििि सिी परम्पररत समाजों में  ुआ  .ै भकन्त ुऔद्योभिक शभियों की 

िकरा िें आज िी परंपरा से भनरंतर  ो र ी  ैं और औद्योभिक समदुाय-समाज, परम्पररत जातीय सामभू क समाज से भनरंतर िकरा 

र ा  .ै”1  

परम्पररत और आधभुनक औद्योभिक समाजों के िीच तो ये संघषि चल  ी र ा था लेभकन दशिन के क्षेत्र की क्या भस्थभत 

थी ? जो इस संघषि को एक भदशा द ेसकता था. इस पर सरेुन्र चौधरी का क ना   ै “परम्पररत िारतीय समाज में िभुिजीवी विि एक 

आत्मभनष्ठ ढाचे के रूप में कायम था. इस आत्मभनष्ठ ढांचे पर समय के पररवतिन का प्रिाव लििि न ी पड़ा  .ै कोई दसूरी जाभत का 

व्यभि चेष्टा करने पर िी ब्राह्मणों का दजाि न ी प्राप्त कर सकता था. इस अथि में िारत का समाजतंत्र पौराभणक अभधक था, लौभकक 

कम. औद्योभिक समाज ने इसमे कुछ दरारें जरुर पैदा की  ,ै भकन्त ुअि िी िारत में लौभकक समाज की स्थापना एक िभवष्य की 

कल्पना  ी  .ै जातीय संिठन िारत में मलूितू रूप से, औद्योभिक शभिओ ंकी िकरा ि के िावजदू अि िी सरुभक्षत  ”ै2 

मारीशस में आयि समाज के नेततृ्व में िारतीय और िारतीय िभुिजीवी भजस िभूमका में खड़े थे व  पररभस्थभत िारतीय 

समाज से कुछ इस मायने में भिन्न थी भक य ााँ का औद्योभिक समाज औपभनवेभशक समाज िी था और िारतीयों का छोिा 

व्यापाररक विि  ी था जो औद्योभिक समाज का भ स्सा था. इसके साथ  ी मारीशस के भिरभमभिया मजदरू की समस्या आधभुनक 

 ोने से प ले पारंपररक अभस्मता भनमािण की थी. समस्याओ ं से भनजात पाने की उसकी दाशिभनक पध्यभत लौभकक न  ोकर 

पारलौभकक थी. समस्याओ ंका समाधान व  धमि के  ी दायरे में करते थे. इस धमि की िकरा ि मारीशस में ऐसे धमि और 

संस्कृभतओ ंसे  ो र ी थी जो दभुनया में अपने को श्रेष्ठ और सभ्य  ोने का दावा रखते थे. िारत से प्रवाभसत िारतीय मजदरू िारत में 

िी इन पररभस्थभतओ ंको दखे और िोि चकेु थे, लेभकन मारीशस में भस्थभत इन मायनों भिन्न थी भक ज ााँ िारत में औपभनवेशक 

संस्कृभत के प्रभतरोध में दशेी संस्कृभत के रक्षारत कई संस्थायें और िभुिजीवी दशेी संस्कृभत का राष्रीय स्वरुप िना र  े थे. व ी ाँ 
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मारीशस में आयि समाज से प ले इस तर  की कोई संिभठत संस्था सामने न ी आई थी. िैठके के रूप में औपभनवेभशक  मलों के 

प्रभत अपनी रणनीभतयां मारीशस का िारतीय मजदरू जरूर िना र ा था. स्वामी दयानंद सरस्वती आयि समाज की स्थापना करने 

मारीशस न ीं िए, न  ी अपना कोई प्रभतभनभध मारीशस में आयि समाज की स्थापना के भलए िजेा. ईसवी  सन ्1898-1897 में 

िारतीय भब्रभिश सैभनकों की एक िुकड़ी जो िंिाल से रवाना  ुई थी, मारीशस पं ुची. इसी िंिाली सैभनक िुकड़ी में एक सज्जन थे 

िोलानाथ भतवारी भजनके पास स्वामी दयानंद सरस्वती भलभखत दो पसु्तकें  ‘सत्यार्थ प्रकाश’ और ‘संस्कार विवि’ थीं. (उस समय 

तक भ न्दसु्तान में आयि समाज को काफी प्रभसभि भमल चकुी थी, और व  एक आंदोलन के रूप में स्थाभपत िी  ो चकुा था. 

अंगे्रजों की सैभनक िुकड़ी में काम करने वाले िोलानाथ भतवारी िी स्वामी दयानंद के प्रिाव में र  े ोंिे.) अंगे्रजों की सैभनक िुकड़ी 

में र ते  ुए आयि समाज के प्रिाव में र ने वाले िोला नाथ जी भनभश्चत रूप से अंगे्रजों के सांस्कृभतक  मले का जवाि और 

सांस्कृभतक श्रेष्ठता के उनके प्रचार को स्वामी दयानन्द के तकों से भनमूिल करते  ोंिे. भब्रभिश सेना में र ने के कारण पादररयों द्वारा 

ईसाई धमि में शाभमल करने के प्रयास आवश्य  ुए  ोंिे. क्योंभक ईसाई भमशनररयों को अंगे्रजी राज्य-सत्ता का संरक्षण प्राप्त था. जैसा 

की स्पष्ट   ैभक 1897 से लेकर 1902 तक िोलानाथ जी मारीशस में र .े उन् ोंने व ां अंगे्रजी सत्ता द्वारा प्रवासी िारतीय मजदरूों पर 

 ोने वाले चौतरफा  मलों को दखेा, ये  मला भिरभमभिया मजदरूों के ‘अभस्मता’ पर संकि था. उन् ें व ााँ र ते  ुए दो तरफा संघषि 

करना था एक तो अपने जीवन को िचाए रखने का और दसूरे अपनी अभस्मता को िचाए रखने का. (भजससे लड़ने वाले  भथयार के 

ितौर उन् ोंने ‘सत्त्याथि प्रकाश’ को भिखारीलाल को दी.) ऐसा क ा जाता   ैमारीशस छोडते वि सन ्1902 में उन् ोने य  दोनों 

पसु्तकें  व ााँ ‘वाकोअस’ के स्थानीय भनवासी भिखारीलाल भसं  को द ेदीं. भिखारीलाल ने ये पसु्तकें  पंभडत मेघवणि को दीं, भजसके 

िाद ये “पसु्तक खेमलाल तथा रामसवुणि मोती को प्राप्त  ुई. अध्ययन के िाद वे दोनों इस पसु्तक से काफी प्रिाभवत  ुए और 

कालांतर में इसका सत्संि प्रारंि भकया. मारीशस में आयि समाज आंदोलन की शरुुआत इसी प्रकार  ुई. भजसे व्यवभस्थत रूप 1903 

में ‘क्यरेूपाइप’ श र में भिखारीलाल भसं , लाला खेमलाल, और िरुुप्रसाद दलजीत के नेततृ्व में भदया िया. भजसकी प्रथम सिा में 

200 लोिों ने िाि भलया.”3 आयि समाज आन्दोलन के अनपुालक ज्यादातर उत्तर िारतीय, भ दंी िोलने वाले भिरभमभिया मजदरूों 

के वंशज थे. सन ्1907 में मभणलाल डॉक्िर मारीशस पं ुचे और 8 मई 1911 को उन् ोंने मारीशस में ‘आयि परोपकाररणी सिा’ 

नाम से आयि समाज की एक अन्य शाखा की स्थापना की. मभणलाल लाल डॉक्िर पेशे से वकील थे और उनकी राजनीभतक 

िभतभवभधयां ज्यादा थी भजसके कारण वो आयि समाज की धाभमिक िभतभवभधयों में ज्यादा ध्यान न ीं द ेपाते थे. ऐसा करना वो आयि 

समाज और उससे जड़ेु  ुए लोिों के भलए ठीक िी न ीं समझते थे. अतः उन् ोंने पत्र भलखकर वमाि से डॉ.भचरंजीव िारद्वाज को 

मारीशस िलुाया. िारद्वाज जी मारीशस में दो वषों तक र  ेऔर आयि समाज आन्दोलन को संिभठत भकया. 

मभणलाल डाक्िर का आयि समाज और राजनीभत के प्रश्न को एक साथ न ी दखे र  ेथे, वे दोनों को अलि मानते थे ये 

िारतीय दशिन की व ी परुानी पध्यभत थी भजसमे धाभमिक कल्पनाओ ंको छोड़कर सविथा िभुिवादी या िौभतकवादी दृभष्टकोण 

अपनाने की मना ी थी. लोिों के िौभतक जीवन से जडुी समस्याओ ंका उनके दाशिभनक समाधान से कोई लेना-दनेा न ी था. “िारत 

में स्वतंत्र िभुिजीवी विि के भलए कोई स्थान न ी था. य ी कारण   ैभक ब्राह्मणों के अभतररि दसूरे भचन्तक यभद  ुए िी तो उन् ें विि 

स्वतंत्र  ोने का अवसर न ी भमला. िारत में िभुि को ब्रह्म-तत्व से स्वतंत्र साधन के रूप में शायद किी दखेा  ी न ी िया. इसभलए 

लौभकक भचन्तन में लिे  ुए लोि व  म त्व अभजित कर  ी न सके जो ब्र म भचन्तन करने वाले ब्रा मणों को प्राप्त था. औद्योभिक 

समाज ने उन्नीसवीं सदी के अंत में िारत में एक स्वतंत्र िभुिजीवी विि की नीव डाली. य  विि िभुिजीवी तो था भकन्त ुअपने भलए 

सविथा स्वतंत्र सामाभजक स्तर मांि करने वाला विि न था. उन्नीसवीं शताब्दी में जो िौभिक क्ांभत  ुई व  व्यव ार में उतर न ी 

पाई.”4 

डॉ िारद्वाज दो वषों तक मारीशस में आयि समाज आन्दोलन के अिआु नेता र .े लेभकन दो वषों िाद व  भ दसु्तान 

वापस लौि िए. उन् ोंने, भजस व्यभि को आयि समाज का आन्दोलन आिे िढ़ाने की भजम्मेदारी सौपी वो स्वामी स्वतंत्रतानंद थे, 

भजसे उन् ोंने िारत से िलुाया था. “स्वामी जी कद्दावर और जमकर काम करने वाले आदमी थे. उनके कायिकाल में आयि समाज में 

की खिू उन्नभत  ुई; कई शाखाएं खोली िई ंऔर उन् ें पोिि लुई के केन्रीय संिठन से संिि भकया िया.  र शाखा का अपना अलि 

िैठका  ोता था, ज ां समाज के सदस्य  वन अथवा सत्याथि प्रकाश के मलूितू भसिांतों पर चचाि करने के भलए इकठ्ठा  ोते थे. 

िारभतयों में से समाज के ि ुत से अनयुायी और समथिक भनकल आये थे, कईयों को जाभत प्रथा से भशकायत थी; कुछ लड़के और 

लड़भकयों की भशक्षा पर जोर भदए जाने के कारण इधर आकभषित  ुए थे, और ि ुत से उन सामाभजक िरुाइयों से उिकर आये थे, जो 

िारभतयों की एकता में िाधक  ो र ी थी.”5 इन सिी प्रयासों से मारीशस में आयि समाज आन्दोलन ने धमि को एक संस्था का रूप 
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भदया. मारीशस के सारे भ दंी भवद्यालय आयि समाज से सम्िंभधत थे. धमि-प्रचार और धमोपदशे की सारी िभतभवभधयां, भ दंी स्कूलों 

का पाठ्यक्म और सारे धाभमिक कृत्य और अनषु्ठान अि एक केन्र से संचाभलत और भनदभेशत  ोने लिे थे.  

ऐसा न ीं था भक, मारीशस में आयि समाज के द्वारा धमि के संस्थािि  ो जाने से समस्त मारीशस आयि समाजमय  ो िया 

था. भवरोध की कई धाराएाँ मौजदू थीं. एक तो खदु आयि समाज की कई शाखाए ंमौजदू थीं और दसूरे “सनातन धभमिओ ंद्वारा आयि 

समाज को कड़े प्रभतरोध का सामना करना पड र ा था. जि सनातभनयों के मभूतिपजूा आभद भसिांतों पर कसकर प्र ार भकया जाता तो 

वे भतलभमला उठते और उतने  ी जोर से अपने मत का समथिन करते थे. शास्त्राथि के भलए सिाए ंआयोभजत की जातीं. भजसमे दोनों 

ओर के पंभडत भवरोभधयों का खंडन और अपने मत का समथिन करते थे.”6 ये िातें भिल्कुल उसी तर   ैं जैसे उत्तर िारत के भ दंी 

प्रदशे में सनातन धभमियों द्वारा आयि समाज पर खलुकर आक्मण भकये िए और वे इसे स्वीकार करने के भलए भिल्कुल तैयार न ीं थे. 

इन क्षेत्रों में स्वामी दयानंद सरस्वती के िी कई सनातन धभमियों के साथ शास्त्राथि  ुए थे. िनारस, इला िाद सनातन धभमियों के सिसे 

िड़े िढ़ थे, और आयि समाज के सुधार का सिसे मखुर भवरोध पत्र-पभत्रकाओ ंके माध्यम से इन् ी क्षेत्रों में  ुए. “इन इलाकों में 

परम्पराित सनातन धमि की जड़ें ि ुत मजितू थीं. उसे भ दं ूनरेशों का संरक्षण भमला  ुआ था और व  काफी संिभठत था. आयि 

समाज पौराभणक धमो को करीि-करीि अधमि मानकर चलता था. व  सनातन और पौराभणक धमो पर आधाररत जीवन के  र पक्ष  

की कड़ी आलोचना करता था. और इसमे भकसी िी तर   के धाभमिक मूल्य को अस्वीकार करता था”7 इन क्षेत्रों में कई संस्थायें 

केवल आयि समाज के मकुािले के भलए  ी िनाई िई थी. सनातन धभमियों की मखु्य भचंता जानने के भलए ‘भारतजीिन’  में छप े

सम्पादकीय की एक िानिी दभेखये ; 

 “अनेक आधभुनक भशभक्षत म ाशय  मारे धमोंभन्त के भलए आयि समाज स्थापना कर र  े ैं. ब्राह्मणों को न मानो, ये तो 

पोप  ैं, प्रभतमा पजून न करो, य  तो पत्थर-भमट्टी   ,ै भपतशृ्राि मत करो, क्या मदु ेखाने आते  ैं ? इत्त्यादी उपदशे दतेे  ैं और  मारे 

मखु्य सनातन धमि के जड़ पर कुल् ाड़ी मारते  ैं, भतस पर िी ये क ते  ैं  म आपके धमि के भ तैषी  ैं. अनेक म ाशय भवधवा भववा  

की भशक्षा दकेर समाज का भ त करना भवचारते  ैं,  मारी सती, पभतव्रता परायणा, िताि को दवेतलु्य मानने वाली, धमि की एकमात्र 

आधार, ि ृ की एकमात्र शोिा, साध्वी भस्त्रयों को ग्यार  खसम करवाना चा ते  ैं. पाश्चात्य सभ्यता का प्रवेश (जो ि ृ भवच्छेद का 

मलू कारण   ै)  मारे घर में लाना चा ते  ैं और क ते  ैं भक  म आपके भ तैषी  ैं.....तमु् ारी इस भ तैभषता से िाज आये.  म जैसे 

 ैं अच्छे  ैं .”8  

1936 के िाद के समय से मारीशस में िारतीय मजदरूों की मांि िढ़ िई थी. िारत अंगे्रजों के  ाथ में था और अि 

मारीशस िी फ्ांस के  ाथ से जा चकुा था, अि व  अंगे्रजों के अधीन  ो चकुा था. और िारत में नई कर व्यवस्था ने मझोले 

भकसानों को तोड़ कर रख भदया था, अि उनके सामने जीभवका का संकि पैदा  ो चकुा था. इसी दौरान अपनी भकस्मत िा र के 

दशेों में आजमाने के अलांवा उनके सामने कोई भवकल्प न ीं था. सन ्1834 में मारीशस के िािान माभलकों के दलाल जेम्स 

आविनाि ने पवूी िारत के 36 मजदरूों की िरती की. इसके िाद 20 साल के िीतर 1 लाख मजदरू िारत से मारीशस आ िए. 

इसमे सिसे ज्यादा मजदरू अवध, पवूाांचलऔर आज के भि ार के िोजपरु इलाके के थे. ज ां सनातन धमि का प्रिाव आरम्ि से  ी 

अपने चरम पर र ा  .ै क ने का तात्पयि य    ै भक, ये मझोले भकसान जो ज्यादातर उच्च जाभतयों या भपछड़े तिको में  ी उन 

जाभतयों से आते थे जो अपने को क्षभत्रय या शिु  ोने का दावा रखती थी और सनातन धमि के प्रिाव में िी थी. इन् ी में में से एक 

विि ने मारीशस में सनातन धमि को स्थाभपत भकया और आयि समाज के सामने िी चनुौती पेश की. ये असर इतना जल्दी खत्म  ोने 

वाला न ीं था. कई दशकों से वे उसके प्रिाव में र  आये थे. िभवष्य में सनातम धमि की तरफ से जो भवद्वान मारीशस आयि समाज से 

शस्त्राथि करने के भलया िलुाए िए उनमे िनारस के सनातनधमी  ी थे. जो 1873 के िाद भ दंी क्षेत्र में चलने वाले आयि समाज 

भवरोधी आन्दोलन के भ स्से थे और आयि समाज के सधुारवादी तकों से परूी तर  परीभचत थे और उसके िरभखलाफ उनके अपने 

तकि  िी थे. भजसे अि व  घरेलु कमिकांडों और संस्कारों में भसफि  मन्त्र पढने के भलए   ी न ीं िभल्क, सनातन धमि की िढ़ाई और 

आयि समाज के भखलाफ िोलिंद करने के भलए िी करते थे. मारीशस िी इससे अछूता न ीं र ा. इस क्षेत्र के लििि सिी 

सनातनधमी स्वामी दयानंद को ‘औरंिजेि का दतू’ भ दं ूधमि को नष्ट करने वाला मानते थे. तथा अंगे्रजों के प्रिाव में आधभुनक  ोने 

का चस्का के ितौर दखेते थे.  

मारीशस में अपनी राष्रीय प चान और संस्कृभत को िचाए रखने के ये दो रास्ते लोिों ने अपनाये. एक आयि समाज और 

दसूरा सनातन धमि. एक आधभुनकता और परम्परा का भमला-जलुा रूप था दसूरा परूी तर  परम्पराित (रूढ़ीवादी) था. जो अपने 

अंदर भकसी िी तर  की तिदीली को िा र से भकये िए आक्मण की तर  दखेता था और परूी तर  उसका भवरोध करता था. 
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“आधभुनक दृभष्टकोण और परंपराित दृभष्टकोण में अंतर य    ै भक भ दं ू भकसी भनयम के मलू की खोज भकसी शाष्त्र में या भकसी 

प्रामाभणक परंपरा में करके संतषु्ट  ो जाता   ैऔर उसके भववेकसम्मत  ोने या न  ोने का प्रश्न न ी उठता. व ी ाँ आधभुनक दृभष्टकोण 

का व्यभि उस भनयम के भसफि  शाश्त्रभसि  ोने से संतषु्ट न ी  ोता. व  उसकी नैभतकता की जांच करता  ,ै उसे लेकर तकि -भवतकि  

करता   ैऔर उसे भववेक की कसौिी पर कसता  .ै”9 लेभकन ऐसा िी न ीं था भक, आयि समाज के द्वारा चलाए जा र  ेसधुार 

आन्दोलन, सनातन धभमिओ ंको प्रिाभवत न ीं कर र  ेथे. मलूतः दोनों की भचंता एक  ी थी भक, अपनी अभस्मता या प चान को 

कैसे िचाया जाये ? औपभनवेभशक प्रिावों से मिु इस प चान में भ दं-ूभ दंसु्तान का प्रिल प्रिाव था. वे भ दंसु्तान की अभस्मता को 

वचिस्वकारी भ दं ूअभस्मता से जोड़कर दखेते थे और भ दं ूधमि को िचाना िभुनयादी रूप अपने को िचाना था. अपने को क ीं से िी 

सांस्कृभतक-धाभमिक दृष्टी से ईसाइयों या औपभनवेभशक सत्ता से कमतर ना समझना था. मारीशस में 1834 से प ले जो िी मजदरू िए 

वो िंिाल, िजुरात, तभमलनाडू और िम्िई के र ने वाले थे भजनके िारे में के. जारी भसं  भलखते  ैं : 

 “दसूरी पीढ़ी तक पं ुचते-पं ुचते ये िारतीय अपनी राष्रीय जीवन पिभत से भवमखु  ो िए. वे पणूितः पाश्चत्य पररवेश में 

र  र  ेथे और संख्या में कम  ोने के कारण ये अपना अलि समाज िी न ीं िना पाए इस पररभस्थभत में उनका ईसाईकरण स्विाभवक 

था. ये लोि ईसाई  ी न ीं िने िभल्क उन् ोंने ईसाई नाम िी रख भलये. कुछ  ी भदनों में ये लोि काले लोिों के साथ घलु-भमल िए 

और अपनी राष्रीय प चान और संस्कृभत से एकदम कि िए ”10  जारी भसं  जो मारीशस के प्रमखु इभत ासकार  ैं, उनके इस कथन 

से उनकी मुख्य भचन्ता के ‘अभस्मतामूलक’  ोने का िाव स्पस्ि  .ै ‘काले अफ़्रीकी’ मजदरू, जो थे तो मजदरू  ी लेभकन ईसाई धमि 

अपना चुके थे. उनके िारभतओ ंकी अिली पीढ़ी को इसी मायने में अलिाना चा ते थे भक व  उनके साथ र कर भकसी िी प्रकार 

से ईसाई मत के प्रिाव में ना आये. इससे मारीशस के मभुि आन्दोलन की एक धारा में अभस्मता की भकतनी िडी िभूमका  ोने जा 

र ी थी इससे स्पष्ट  ोता  .ै अफ़्रीकी मजदरूों के ईसाई  ो जाने मात्र से व  िारतीय मजदरूों के भलए औपभनवेभशक शासन तंत्र के 

भ स्से मान भलए िए. जो मारीशस के राजनीभतक दलों के भनमािण में िी भदखाई दतेा   ैज ााँ राजनीभतक दल िी अलि-अलि 

जाभतय अभस्मताओ ंके आधार पर भनभमित  ुए.                       

मारीशस में, स्वामी दयानंद सरस्वती की लोकप्रीयता के िारे में जयनारायण राय भलखते  ैं “स्वामी दयानंद के इस ग्रन्थ 

में चार िातें ऐसीं थीं, भजनसे व  अभतशीघ्र लोकभप्रय  ो िया. ति तक भ दंी में शास्त्रों के भवभवध और भवपलु भवषयों का इतने संक्षेप 

और अभधकृत रूप में पररचय कराने वाली कोई पसु्तक भलखी न ीं िई थी. जो िातें परंपरा से संस्कृत में चलीं आती थीं और भजन् ें 

केवल मटु्ठी-िर पंभडत या शास्त्री  ी पढ़ और समझ सकते थे, उन् ें अि सामान्य जन िी पढ़ या समझ सकता था. और अध्यायों 

तथा श्लोकों के उद ारण िी द ेसकता था. सत्याथि प्रकाश के एक भ स्से में लड़के–लड़भकयों की अभनवायि भशक्षा, पाठ्यक्म, भवज्ञान 

की पढाई, भशक्षक के आवश्यक िणु, भशक्षा के प्रभत दृष्टीकोण और भशक्षा का उद्देश्य आभद िातों पर भवस्तार से भलखा िया  .ै 

साम्राज्यवाद के जएु को उतार फेकने के भलये आतरु िारभतयों पर इस ग्रन्थ का िड़ा अनकूुल प्रिाव पड़ा. भजन भदनों िारत और 

मारीशस में नवजािरण  ो र ा था सत्याथि प्रकाश से दोनों देशो के लड़के और लड़भकयों की भशक्षा के भलए जिरदस्त पे्ररणा 

भमली.”11 जयनारायण राय की आयि समाज की िभूमका पर ये भिप्पड़ी ि ुत म त्वपणूि   ै जैसा भक प ले  ी क ा िया   ै भक 

िारभतओ ंको अपनी अभस्मता और संस्कृभत के भनमािण के भलए धाभमिक और सांस्कृभतक रूप से संिभठत करने का कायि आयि 

समाज ने िखिूी भकया. उनके अपने धमि और संस्कृभत संिंधी तकों को सिी तक पं ुचाने के भलए उन् ें उनकी िाषा में उपलब्ध 

कराया. भशक्षा इस समाज की एक म त्वपणूि जरुरत  ,ै भजसे आयि समाज ने उपलब्ध कराया. ये सारी  घिनाएाँ िारभतओ ंके संिभठत 

 ोने की प्रभक्या में घभित  ो र ीं थी. भजससे उसके अंदर एक सामभू कता का िोध िी जन्म ले र ा था. लेभकन संिभठत  ोने की इस 

प्रभक्या का एक दसूरा प लू िी  .ै िारत की सामाभजक संरचना जो अपने अंदर खदु ि ुत सारे अंतभविरोध लेकर चलती  ,ै उन 

अंतभविरोधों को औपभनवेभशक सत्ता के कमजोर  ोने तक अपने तकों से तो दिाया लेभकन समाज के भनचले स्तर तक से इसे भनकाल 

न ी पाया. राजनीभत से अपने सांस्कृभतक कायि-व्यापर को अलि करने के कारण जो एकदम अलि थी न ी िारभतओ ंके अभतररि 

दभुनया के अन्य भ स्सों से आये मजदरूों से कािकर अलि कर भदया जो औपभनवेभशक सत्ता तंत्र से मभुि के संघषि में सांस्कृभतक 

और राजनीभतक रूप से इनके स्विाभवक स चर  ो सकते थे. जो उत्तर-औपभनवेभशक भवमशों के आने के िाद ‘तीसरी दभुनया’ के 

नाम से साभ त्य और संस्कृभत के क्षेत्र में औपभनवेभशकता से मभुि के अभियान में एकभत्रत  ुए. लेभकन मारीशस को और उसकी 

सांस्कृभतक चेतना को उसके एक िड़े भ स्से को अिी िी िारत से ज्यादा तीसरी दभुनया की इस उत्तर-औपभनवेभशक मभुि अभियान 

से जडुना  .ै        
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 “स्वामी दयानंद ओजस्वी विा िी थे. उन् ोंने अपने िाषणों और लेखों द्वारा उन सामाभजक िरुाइयों का, जो िारतीय 

जनता की एकता में िाधक थीं, डि कर भवरोध और जाभत प्रथा को समाप्त करने का प्रिल प्रभतपादन भकया. उन् ोंने भवधवा-भववा  

नारी जाभत का सम्मान छुआ-छूत का अंत, दभैनक पजूा–प्राथिना एवं  वन, ज्ञान और चररत्र के आधार पर लोिों का आदर भकये जाने 

और मानव सेवा आभद की िातों पर ि ुत जोर भदया ......स्वामी जी की िातों का एक प्रिाव ये िी  ुआ भक कुछ धाभमिक भवभधयााँ 

तो िंद कर दी िई और शेष को ि ुत  द तक सरल िना भदया िया”12 इन् ें सरल िनाना आवश्यक िी था. औपभनवेभशक 

सांस्कृभतक अभतक्मण के सामने अिर भ दं ूधमि उसी तर  रुभढवादी िना र ता तो जाभ र   ैउसे ईसाई भमशनररयों के सामने भिकने 

में मभुश्कलों का सामना करना पड़ता. इसभलए उन अंधभवश्वासी आस्थाओ ंपर चोि करना, उने उखाड कर फेकना आयि समाज की 

प ली भजम्मेदारी थी. भजसके कारण ईसाई भमशनररयां भनम्न जाभतयो, िारत के उच्च मध्य विि, भशभक्षत तिके को अपनी तरफ 

आकभषित कर र ी थीं. स्वामी दयानंद सरस्वती की प ली प्रथभमकता भ दं ूधमि को ज्यादा से ज्यादा तकि संित और भववेक की 

कसौिी पर कसने की थी. भजससे भ दं ूधमि ज्यादा से ज्यादा अंधभवश्वास से मिु  ोकर एक आधभुनक धमि का रूप धारण कर सके. 

मसलन मुंडन प्रथा से जड़ेु धाभमिक मलू्यों को नकारते  ुए क ा की इसका धमि से कोई लेना-दनेा न ीं  ,ै दयानंद ने  ोम से जड़ेु 

धाभमिक मलू्यों को ख़ाररज कर भदया. उन् ोंने मोक्ष या ईश्वर की पजूा से इसका सम्िन्ध जोडने की आलोचना करते  ुए इसे पूणितः 

एक लौभकक भक्या माना. चौका लिाकर खाना खाने, चौके में घसुने के कारन चौका अपभवत्र  ो जाता   ैइसे खररज करते  ुए इसे 

मखूितापणूि छुआ-छूत माना. जन्म के आधार पर लोिों का वणि या जाभत तय करने का भवरोध भकया. उन् ोंने कमि और िणु के आधार 

पर वणि-व्यवस्था को स्थाभपत करते  ुए क ा भक, शरूों को िी वेद सभ त सिी शास्त्र पढने का परूा अभधकार  .ै दयान्द ने अज्ञानता 

से जडुी सिी िातों को परूी शभि से ख़ाररज कर भदया. इन िातों ने समाज के आधभुनक  ो चकेु लोिों को अपनी तरफ आकभषित 

भकया. जो भवज्ञान के साथ-साथ समाज भवज्ञान के छेत्र में  ो र  ेपररवतिनों से वाभकफ़ थे. दयानंद ने भ दं ूधमि के परम्परा और आधार 

को िचाए रखते  ुए उसकी एक आधुभनक व्याख्या प्रस्ततु की. भजसने लोिों को अपनी तरफ आकभषित भकया.”13  

एक अन्य म त्वपणूि िात भजसे स्वामी दयानंद ने ि ुत जोर दकेर क ी. भजसे आप्रवासी समाज के संदिि में भवषेश तौर पर 

रेखांभकत करना चाभ ए. ऐसी मान्यता थी भक ‘समरु पार जाने से धमि भ्रष्ट  ोता  ’ै अिर इस िात का भवशे्लषण करें तो, ये िात उस 

समय के समाज में औपभनवेभशक सत्ता द्वारा मजदरू िनाकर िा र ले जाने के कारण फैली  ो सकती  .ै ये उस समाज का अपना 

धाभमिक तकि  था भक, भजससे मजदरू िा र के दशेों की यात्रा न करें और औपभनवेभशक िलुामी का भशकार न िने. लेभकन इसके पीछे 

भदए जाने वाला तकि  स्वामी दयानंद को स्वीकार न ीं था, भजसे उन् ोंने ख़ाररज करते  ुए क ा भक ‘जो व्यभि िा र-िीतर से पभवत्र 

 ,ै सत्य का आचरण करता  ,ै व  ज ााँ िी र िेा, धमि भ्रष्ट न ीं  ोिा, लेभकन दरुाचारी व्यभि देश में िी र कर धमि भ्रष्ट  ी 

क लायेिा. इसे दशे और समाज की जरुरत से जोडते  ुए इसे दशे के व्यापार और ज्ञान-भवज्ञान के भलये जरुरी िताया . “प्रथम 

आयािवति दशेी लोि व्यापार, राजकायि और भ्रमण के भलए ििूोल घमूते थे, और जो आजकल छुआ-छूत और धमि भ्रष्ट  ोने की 

शंका  ,ै व  केवल मखूों के ि काने और अज्ञान िढाने से  ी  ”ै य ााँ स्वामी जी भवदशे जाने की अताभकि क व्याख्या को ख़ाररज 

तो करते   ैलेभकन व  स्थलूता के भशकार  ो जाते  ैं जो इस िात के पीछे छुपे  ुए सत्य को िी या तो ख़ाररज कर दतेे  ैं या उसका 

कोई समाधान न प्रस्ततु करते  ुए आयों की भ्रमण की प्रवभृत को िौरवाभन्वत करने लिते  ैं. जिभक सत्य ये था भक, अंगे्रज मारीच 

दशे में सोना प्राप्त  ोने की िात को फैलाकर लोिों को धोखे से दास िनाकर अन्य दशेों में ले जा र  ेथे. भजसके प्रभतिरोध का व  एक 

धाभमिक तकि  था. जरुरत इस िात की थी भक, इस तकि  को ख़ाररज करते  ुए िी इसे आयों से न जोडते  ुए इस तथ्य की एक ताभकि क 

व्याख्या प्रस्ततु की जाती. लेभकन स्वामी दयानंद इसकी कोई ताभकि क व्याख्या न प्रस्ततु करते  ुए इसे पुनः परम्परा की ओर मोड दतेे 

 ैं. उसी रूढ़ी का भशकार  ो जाते  ैं. स्वामी जी अपने को राजनीभतक और आभथिक मामलों से दरू  ी रखते थे, भजसके कारण 

िभुनयादी रूप से आभथिक-राजनीभतक धरातल पर पैदा  ुई समस्याओ ंका व  कोई आभथिक या राजनीभतक समाधान द ेपाने में सक्षम 

न ीं  ो पाते और परम्परावादी तकों के भशकार  ो जाते  ैं और शोषण के औपभनवेभशक चक् को प चान न ीं पाते  ैं. भसफि  इतना 

 ी न ीं राजनीभतक और आभथिक मामलों में दखल न दनेा आयि समाज की भशक्षा का एक अभनवायि भ स्सा िन जाता  .ै डॉ 

भचरंजीव िरद्वाज भजन् ें मभणलाल डॉक्िर ने वमाि से मारीशस आयि समाज आन्दोलन को चलाने के िलुाया था. वे अपने को 

आभथिक और राजनीभतक मामलों से दरू  ी रखते थे. ‘डॉ िारद्वाज ने य ााँ आकर म ात्मा िााँधी और मभणलाल डॉक्िर की कायि 

प्रणाली का अनसुरण भकया. लेभकन आभथिक और राजनीभतक मामलों से अपने को दरू  ी रखा. “आजीभवका के भलए भकये जाने 

वाले कायों से जो समय िचता, उसे वो िारत के पेशेवर जन सेवकों की तर , लोक-कल्याण और लोकोदय के कायों में व्यतीत 

करने लिे.  र शाम वे िभस्तयों में चले जाते और व ां लोिों को स्वामी दयानंद की भशक्षाओ ंके िारे में िताते .उनकी पत्नी िी साथ 
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जाती थीं. मारीशस में साविजभनक सिाओ ंमें िाषण  दनेे वाली व  प ली िारतीय मभ ला थीं.”14  लेभकन धमि भ्रष्ट  ोने की 

व्याख्या को ख़ाररज करने का इतना तो असर  ुआ  ी भक आप्रवासी मजदरूों को इससे एक भवश्वास  ाभसल  ुआ. भजसके कारण 

आयि समाज के प्रभत इन मजदरूों का भवश्वास िी प्राप्त  ुआ. 

जैसा भक पाथि चिजी क ते  ैं “मेरे अपने पाठ में, उपभनवेशवाद-भवरोधी राष्रवाद साम्राज्यवादी सत्ता से राजनैभतक संघषि 

में जाने से प ले  ी औपभनवेभशक समाज में अपनी स्वायत्ता के एक क्षेत्र रच लेता  .ै” लेभकन य  स्वायत्त क्षेत्र  मेशा  ी िा री 

दशु्मन की तरफ संकेत कर अपने ि ुत सरे अंतभविरोधों को दरभकनार कर दतेा   ैजो उस समय तो  ल न ी  ो पाती लेभकन खत्म िी 

न ी  ोती. इसीभलए मारीशस में चल र ा य  आन्दोलन िी अपनी तकि शीलता और धमि की भनिीक आलोचना के िावजदू सारी 

समस्याओ ंको  ल न ी कर सका. खासकर व  समस्याएं जो सीधे तौर पर आभथिक और साम्राज्यवादी शोषण से जडुी  ुई थीं. स्त्री 

भशक्षा पर जोर दनेे के िावजदू िी व  भपतसृत्ता को खत्म न ी कर सका और स्त्री-परुुष संिंधों में आज िी िैिरािरी मौजदू  .ै 

पनुजाििरण की य  सांस्कृभतक चेतना िभवष्य में पैदा  ुई िमूंडलीकरण, उदारीकरण और िाजारीकरण से लडने वाली सांस्कृभतक 

चेतना में न ी िदल पाई. य  सांस्कृभतक चेतना इतनी अभस्मतावादी थी भक अपने  ी समान अफ़्रीकी मजदरूों से कोई सांस्कृभतक 

एकता न ी कायम कर पाई. य  चेतना ि ुत जाभतय भकस्म की और स्थानीय थी जिभक साम्राज्यवादी शोषण व्यवस्था वैभश्वक थी 

भजससे लडने वाली संस्कृभत वैभश्वक  ी  ो सकती  .ै इसका मतलि य  न ी भक व  स्थानीय न ी  ोिी व  स्थानीय से वैभश्वकता 

की तर  िभतशील  ोिी. 
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dFkd u`R; dh jpukvksa esa cksy&o.kks± dh vo/kkj.kk  

 

;kLehu flag 

'kks/k Nk=k] dFkd u`R;kaxuk] jk;x<+ ?kjkuk 

 

lkjka”k 

dFkd uR̀; esa iz;qDr gksus okys cksy&o.kksZa dk u`R; dh ǹf’V ls rks egRo gS gh] fdUrq blds 

lkFk&lkFk bu cksy o.kkZsa esa Hkk’kk;h rRoksa dk lekos”k] /ofu dk mrkj&p<+ko] rky&y; ds vuqlkj xfr dh 

Hkwfedk fof”k’V :i ls lekfgr gksrh gSA blds lkFk&lkFk dykdkj }kjk mDr cksy&o.kksZa ds vuq:i rky 

vkSj y; ij vaxksa ds ek/;e ls u`R; izLrqr fd;k tkrk gS] ftlls cksy&o.kkZsa esa fufgr lkSUn;Z n”kZdksa ds 

lUeq[k izdV gksrk gS] ftls dFkdkpk;ksZa us u`Ùkkax dk lkSUn;Z dgk gSA 

ladsr “kCn % cksy&o.kZ] jpuk&i)fr] ladYiuk] dFkd u`R;] ?kjkuk] u`R; “kSyhA 

 

u`R; dh “kkL=h; ijEijk esa okfpd vfHku; dk fo”ks’k egÙo jgk gSA izkphu vkpk;Zx.kksa us u`R; 

esa o.kkZ{kjksa ds egÙo dks Hkyh&Hkk¡fr le>rs gq, bl i{k dk foLr`r fooj.k vius&vius xzaFkksa esa m)`r 

fd;k gSA bl n`f’V ukV~;”kkL= dks izFke LFkku ij j[kk tkuk mfpr gSA vkpk;Z Hkjr us ukV~;”kkL= ds 

15osa v/;k; ls 19osa v/;k; rd okfpd vfHku; dk o.kZu fd;k gS] ftlesa mUgksaus fgUnh o.kZekyk ds 

v{kjksa dks oxhZd`r fd;k gSA izFker% 15osa v/;k; esa Hkjr us Loj vkSj O;atu crk;s gSa] ftlesa ^v* ls izkjaHk 

gksus pkSng o.kZlewgksa dks ^Loj* ,oa ^d* ls ^g* rd ds o.kksZa dks ^O;atu* dgk gSA O;atu dks iqu% ^v?kks’k* 

vkSj ^l?kks’k* nks oxksZa esa foHkkftr fd;k gSA Hkjrerkuqlkj O;atu ds izR;sd oxZ esa vkus okys izFke nks o.kZ 

v?kks’k vkSj “ks’k o.kZ l?kks’k ¼;k ?kks’k½ dgykrs gSaA vkpk;Z us v?kks’k vkSj l?kks’k ds Hkh vkB Hksn crk;s gSa] 

tks fuEukafdr fp= ls Li’V gS& 

 

ukV~;”kkL= esa ^d*] ^p*] ^V* vkfn O;atu&oxksZa dks fuEukafdr rkfydk ds vuqlkj foHkkftr fd;k gS& 

d.B~; d] [k] x] ?k] ³ 

rkyO; p] N] t] > 

ew/kZU; V] B] M] <] .k 

nUR; r] Fk] n] /k] u 

vks’B~; i] Q] c] Hk] e 

mDr of.kZr o.kkZsa ds foHkktu dks dFkd u`R; esa iz;qDr gksus okys cksy&o.kksZa dh jpuk izo`fÙk ds 

vuqlkj ns[kk tk,] rks cgq/kk ^nUR;* oxZ vFkkZr~ ^r] Fk] n] /k] u* vf/kdka”kr% iz;ksx fd;k tkrk gS] tSls& 

r rk] rr] frX/kk 

Fk FksbZ 

n fnxfnx 

/k /kk 
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dFkd u`R; dh izkjafHkd jpuk ;k cksy ds :i esa ^rk FksbZ rr~* dks fy;k tkrk gS] ftls dFkd 

xq# y;&rky esa fuc) dj bl u`R; dh izkjafHkd f”k{kk nsrs gSaA dFkd ds bu cksy o.kksZa dks ;fn Hkjr 

}kjk crk;s Loj&O;atkukfn y{k.kksa ds vk/kkj ij ns[kk tk,] rks Kkr gksrk gS fd cksy&o.kZ ewyr% nUR; 

o.kksZa vkSj Loj ds lfEeJ.k ls fufeZr fd;s x;s gSa tSlk fd lk/kkj.kr% “kCn fufeZr gksrs gSaA  

^r* ds lkFk ^vkdkj* ¼r$vk½ ds iz;ksx ls ^rk* dh O;qRifÙk dh xbZA dFkd u`R; vFkok u`R; 

fl)kUr esa ^rk* dks fo”ks’k LFkku izkIr gSA loZizFke rks fo}kuksa us ^rk* o.kZ dks rk.Mo u`R; ds izfrfuf/k 

“kCnk{kj ds :i esa xzg.k fd;k gSA blh izdkj dqN us ^rk* ls rky vkSj ^rkjok|* “kCnkas dh dYiuk Hkh 

dh gS] tks laxhr ¼xk;u] oknu] ùR;½ esa egÙoiw.kZ LFkku j[krk gSA dFkd u`R; esa ^rk* dks izk;% fo}kuksa us 

izFke vkSj fof”k’V LFkku fn;k gSA MkW- t;pUnz “kekZ ^rk* ls gh ^/kk* dh Hkh mRifÙk ekurs gSa] tks fd 

dFkd u`R; dh jpukvksa dk ,d izeq[k cksyo.kZ gSA MkW- “kekZ ds vuqlkj& Lojok|ksa ,oa rky ok|ksa dh 

/ofu esa feydj bldh /ofu esa fo”ks’k vkst vk tkus ij bldk Lo:i ^rk* ls ^/kk* cu tkrk gSA ^/kk* dh 

/ofu dk vkUnksyu vf/kd izHkko”kkyh gksus ls ;g ekuo dks vf/kd vkdf’kZr djrk gSA vr% bls fLFkj 

/ofu okyk v{kj ekuk x;k gSA 

^rk* ds i”pkr~ cksy&o.kksZa esa ^FksbZ* dks LFkku izkIr gS vkSj fgUnh o.kZekyk ds vuqlkj Hkh ^r* ds 

ckn ^Fk* dk gh LFkku gSA ^r* vkSj ^Fk* fgUnh o.kZekyk ds ^r* oxZ ds izFke nks o.kZ gSa] ftUgsa Hkjr us 

^v?kks’k* dgk gSA ^FksbZ* dh lajpuk esa ^Fk $ , $ bZ* dk feJ.k gS] ftls Hkjr }kjk crk;s x;s 

o.kZ&fl)kUr ds vuq:i fuEukuqlkj le>k tk ldrk gS& 

FksbZ Fk , bZ 

Hkjrkuqlkj v?kks’k âLo nh?kZ 

^FksbZ* “kCn bZdkjkRed gSA vr% fo}kuksa us bls ykL; ls tksM+dj ns[kk gSA dFkd dh jpukvksa& 

rksM+k] VqdM+k] iju vkfn esa ^rk* ds lkFk&lkFk ^FksbZ* dk Hkh iz;ksx gksrk gS] fdUrq ^FksbZ* dh vf/kdrk jpuk 

dks ykL; vax iz/kku cuk nsrh gSA dFkd esa iz;ksx ds nkSjku ^FksbZ* dh fudklh ck;sa iSj ls dh tkrh gSA 

pw¡fd ^rk* ds ckn ^FksbZ* dk LFkku fuf”pr gS] vr% fo}kuksa us bls ikoZrh ls tksM+dj Hkh ns[kk gSA /;krO; 

gS] fd ^rk* o.kZ dks ftl ^rk.Mo* u`R; ls tksM+dj ns[kk x;k gS] dh mRifÙk f”ko ekus x;s gSaA Lo;a Hkjr 

us Hkh ukV~;”kkL= esa bl ckr dk mYys[k fd;k gSA vr% blh vk/kkj ij ^FksbZ* dks L=hlwpd ekurs gq, 

bldk lEcU/k ikoZrh ls tksM+k tkuk Hkh mDr vo/kkj.kk dks gh iq’V djrk gSA L=h ls rkRi;Z ykL; ls Hkh 

gSA vr% bl n`f’V ls ^FksbZ* dks lh/ksrkSj ij ykL; dk lwpd eku fy;k x;k gS] tks mDr rdksZa ij 

vk/kkfjr gS vkSj blhfy, dFkd dh ftu jpukvksa esa ^FksbZ* dh vf/kdrk gksrh gS] mu jpukvksa esa ykL; 

vax fo”ks’k :i ls yf{kr gksrk gSA ,slh jpukvksa esa ^FksbZ* ij gh le fn;k tkrk gS] mnkgj.k& 

rr~ rr~ FksbZ && rr~ rr~ FksbZ && FksbZ rr~ FksbZ && rr~ Fkqau rr~ Fkaqu 

×    2    0    3    

rr~ rr~ FksbZ && =ke && FksbZ && Rkk& && FksbZ && rr~ rr~ FksbZ && 

×    2    0    3    

/kk& Dr /kk& Dr /kk& Dr /kk& Dr  FksbZ ;Fks bZ; FksbZ FksbZ FksbZ rr~ =ke 

×    2    0    3    

FksbZ && && FksbZ FksbZ FksbZ rr~ =ke FksbZ && && FksbZ FksbZ FksbZ rr~ =ke 

×    2    0    3    

AAFksbZAA                

 

mDr jpuk t;iqj ?kjkus dh gSA bl jpuk esa ^FksbZ* dk iz;ksx vis{kkd`r vf/kd gS rFkk le Hkh 

^FksbZ* ij fn;k x;k gSA izk;% t;iqj ?kjkus dh jpukvksa esa rk.Mo vax dh iz/kkurk gksrh gS] fdUrq mDr 

vken esa ^FksbZ* dh ckgqY;rk bls ykL; dh vksj ys tk jgh gSA LokHkkfod :i ls ^FksbZ* esa ,d izdkj dh 

xfr vkHkkflr gksrh gSA jpuk esa LFkku&LFkku ij ^FksbZ* ds lkFk voxzgksa ¼·½ ds iz;ksx ls bldh xfr dks 

c<+k;k x;k gSA ;kfu ^FksbZ* dh LokHkkfod xfr ds lkFk voxzg Hkh tksM+ fn;s x;s gSaA fo}kuksa dk er gS] 

fd ^FksbZ* v{kj ^rk* dk iw.kZ lgk;d gksdj vkxs c<+rk gSA ;g papy izd`fr gksus ls y; esa peRdkj 

n”kkZrk gqvk n”kZdksa dk euksjatu djrk gSA fL=Ro dh iz/kkurk gksus ls ;g ^rk* ds vadq”k esa jgdj vkxs 
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c<+rk gSA vius e/kqj LoHkko ds dkj.k ;g lHkh dks fiz; gSA vr% gj jpuk esa bldk LFkku lqjf{kr gSA 

bl v{kj dks jlksRiknd /ofu ekuk x;k gSA 

^rr~* bl Øe esa rhljk izeq[k v{kj gSA ^rr~* “kCn loZizFke ^rk* vkSj ^FksbZ* ls fuc) jpuk dks 

iw.kZrk iznku djrk gSA ^rr~* esa ^r* lekfIr dk lwpd gS] rks ogha ^r~* ,d ubZ J`a[kyk ds tUe dh 

lEHkkouk mRiUu djrk gSA iz;ksx ds nkSjku iSj dh ,sM+h ls /khjs ls vk?kkr~ djus ij tks /ofu mRiUu 

gksrh gS] mls dFkdkpk;ksZa us ^rr~* v{kj dgk gSA ;g v/kZ/ofu mRiknd rFkk jpuk dks vkxs c<+kus esa ;ksx 

nsus okyk v{kj gSA fo}kuksa dks ekuuk gS] fd ^rr~* ls jpuk dh fofo/k y; iz;ksx gksrs jgrs gSa] ftlls 

jpuk vkxs c<+rh gSA ;g v{kj jpuk iz/kku /ofu okyk ekuk x;k gSA  

dFkd u`R; ds u`Ùkkax esa tgk¡ ,d vksj ^rk*] ^FksbZ* vkSj ^rr~* dh egÙoiw.kZ Hkwfedk gS] ogha bl 

u`R; dk izkjafHkd izf”k{k.k Hkh bUgha rhu o.kkZ{kjksa ls izkjaHk gksrh gSA pw¡fd dFkd u`R; dk lEcU/k vk/;kRe 

ls Hkh gS vkSj iwoZ esa ftl izdkj fo}kuksa us ^rk* vkSj ^FksbZ* o.kkZ{kjksa dks f”ko vkSj ikoZrh ls tksM+dj ns[kk 

gS] mlh izdkj czãk] fo’.kq vkSj egs”k dks Øe”k% l`f’VdÙkkZ] ikyudÙkkZ vkSj lagkjdÙkkZ ds :i esa ns[kk 

tkrk gSA dFkd u`R; esa mRiUu gksus okyh leLr /ofu;k¡ bUgha rhu v{kjksa ^rk*] ^FksbZ* vkSj ^rr~* ij 

vk/kkfjr gSA bl izdkj rk] FksbZ vkSj rr~ dks jpuk ;k cafn”k dk Lo:i Þrk FkbZ FksbZ rr~ vk FkbZ FksbZ 

rr~ß bl izdkj fufeZr fd;k tkrk gS] ftls vk/;kfRedrk ls tksM+dj ns[kk tk, rks cãk ds lkn`”; ^rk* 

Hkh izkjaHk dk lwpd gS vFkkZr~ jpuk dh l`f’V dk dkjd gSA ^FksbZ* viuh izd`fr ds vuq:i xfr dk lwpd 

gS vFkkZr~ ftl izdkj fo’.kq thou dks xfr iznku djrs gSa mlh izdkj ^FksbZ* Hkh jpukvksa dks xfr iznku 

djrk gSA vUr esa gS ^rr~*] tks ,d vksj rks lekfIr dh lwpuk nsrk gS] fdUrq og lekfIr iqu% uohurk dh 

ladYiuk dks lkdkj djrk gS vFkkZr~ f”koA ^rk*] ^FksbZ* vkSj ^rr~* cuus okys mDr cafn”k ds Lo:i dks 

dFkd u`R; dh jpuk dk lw= Hkh ekuk tk ldrk gS] D;ksafd pkgs dFkd esa ftruh Hkh jpuk;sa iz;qDr gksa] 

mudh ewy ladYiuk esa ;g lw= fo|eku jgrk gSA 

^rk*] ^FksbZ* vkSj ^rr~* ds vfrfjDr dFkd u`R; esa iz;qDr gksus okyh jpukvksa esa vusd fHkUu&fHkUu 

dwVk{kjksa dk iz;ksx gksrk gSA ;s lHkh dwVk{kj fgUnh o.kZekyk ds O;atu ds fofHkUu oxksZa ij vk/kkfjr gSa 

rFkk jpuk fufeZfr ds nkSjku egÙoiw.kZ Hkwfedk fuHkkrs gSaA fgUnh o.kZekyk ds vuqlkj iz;qDr gksus okys 

cksyo.kZ fuEukuqlkj gSa& 

d.B~; 

d 

[k 

x 

?k 

& dsdsds] fdM+ux] fdu fdu] fdfdrV] fdV fdV] dqdq] dq.k 

& f[kjfdV] f[kVfdu] [kjh [kjh] [kuuu] [kjjj 

& xfnxu] fxjfdM+] fx>h fx>h] fxM+ue] xsxsrV 

& ?kuuu] ?kw?kwfdV] ?ks?ksukM+k] ?ks?ks?ks?ks] f?kukrwuk 

rkyO; 

p 

N 

t 

> 

& ped] fpfpjh] pepe] pdfpjh] psagpwpw 

& Nyd] fNVd] Ned] Nuuu] Nydr] NwefdVh 

& txtx] ftxFkkse] ftufdVh] ftuftu] tudrk 

& >ud] >ufdV] >kafxjh] >uuu] >u >u 

ew/kZU; 
V 

M 

& Vu] fVr] Vxqu] Ved] Vad.k 

& fMx] fMe] fMed] fMfcd] fMfMdrk] MeMe] fMM~M 

nUR; 

r 

Fk 

n 

/k 

u 

& rr~] ru] rdr] rfdV] rd rd 

& Fkfj] Fkqaxk] FksbZ;k] Fkqafxu] Fkdr 

& fnxfnx] nsns] fnud] ned] fnjfnj  

& /kk] /kx] /kM+] /ked] f/kud] /kkf/kdr 

& uu] ud] uxu] ukfrV] ux ux 

vks’B~; 

i 

Q 

c 

Hk 

e 

& iIi 

& QIQ] QqQq 

& && 

& Hkqud] HkCHk 

& eEe 
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jk;x<+ ?kjkus dh jpukvksa ij n`f’Vikr djsa rks Kkr gksrk gS] fd bl ?kjkus dh jpukvksa esa 

cksy&cafn”kksa dh jpuk&fufeZfr dqN fof”k’V gSA bl ?kjkus dh dqN jpukvksa esa ^d.B~;* vkSj ^vks’B~;* oxZ 

ds o.kkZ{kjksa dk iz;ksx fo”ks’k :i ls yf{kr gksrk gS] tSls& 

d.B~; iz/kku cksy o.kksZa ls fufeZr jpuk& 

dqVVdq VVdqdq Fkfjdqdq Fkfjfd.k dfd.kd fdrfd.k fdrfd.k [kjrf[k 

×    2    

jrf[kj fdVf[kj fdVpj VpjV fpufdV fpufdV f>udf> udf>u 

0    3    

fdVf>u fdVfdV rk&FksbZ rr~FksbZ FksbZrFks bZrFksbZ FksbZFksbZ rr~=ke~ 

×    2    

rk&&& &&FksbZ FksbZFksbZ rr~=ke~ rk&&& &&FksbZ FksbZFksbZ rr~=ke~ 

0    3    

AA rk 

AA 

       

×        

vks’B~; iz/kku cksy o.kksZa ls fufeZr jpuk & 

QIQQIQ Qjjj HkCHkHkCHk Hkuuu 

×    

iIiiIi iq.kfdV cCccCc cuuu 

0    

eEeeEe euuu fMM~MfMM~M Muuu 

×    

fMudfM udfMu fdufMu fdufMu 

0    

HkqudHkq udHkqu fduHkqu fduHkqu 

×    

fpudfp udfpu fdufpu fdufpu 

0    

QqQqFksbZ &&QqQq FksbZ&& QqQqFksbZ 

×    

&&QqQq FksbZ&& QqQqFksbZ &&QqQq 

0    

AA FksbZ AA    

×    

mDr of.kZr “kCnksa ds vfrfjDr vU; ,sls cgqr ls “kCn izk;% fy;s tkrs gSa] tks cksy jpuk fufeZfr 

dks ,d u;k Lo:i iznku djus esa l{ke gSaA blh Øe esa ,d vU; “kCn ^=ke~* gSA mNyus dh fØ;k ls 

mRiUu gksus okys bl “kCn esa iq#’kRo dh iz/kkurk gS] vFkkZr~ ;g “kCn rk.Mo u`R; dk |ksrd gSA blds 

led{k vU; “kCnksa esa& Fkzk¡x] Øk¡] DMk¡u] /kM+ku] rM+ku] f/kykax] fxM+ku vkfn gSa] ftuds iz;ksx ls jpukvksa 

esa ,d izdkj dk iq#’kRo iz/kku peRdkj mRiUu gksrk gSA ukps tkus ij ;s “kCn fo”ks’k lkSUn;Z dh fufeZfr 

esa Hkh lgk;d gksrs gSaA  

jpukvkas esa “kCnksa ds lkFk&lkFk ,oa muds lekukUrj /ofu dk iz;ksx gksrk gSA vFkkZr~ o.kksZa ;k 

mu o.kksZa ls fufeZr dwVk{kjksa ds mPpkj.k ls fudyus okyh /ofu ds vk/kkj ij jpukvksa dh fufeZfr fd;k 

tkuk vfuok;Z gSA u`R; ds nkSjku cksyksa dh fudklh iSjksa ds ek/;e ls gksrh gS] tks y; vkSj rky ij 

vk/kkfjr gksrs gSaA fo}kuksa us i`Fkd~&i`Fkd~ /ofu ls vyx&vyx cksy&”kCnksa dh dYiuk dh rFkk mUgsa 

lkFkZd Lo:i iznku fd;kA bu /ofu;ksa esa ink?kkr ls mRiUu /ofu] ?kq¡?k#vksa ls mRiUu /ofu] Loj&/ofu] 

rky&/ofu] “kCn&/ofu vkSj vU; fofo/k /ofu;ksa dk vkJ; fy;k x;kA bl izdkj /ofu fofo/krk u`R; esa 
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fo”ks’k :i ls ik;h tkrh gS] vr% u`R; dh jpukvksa dk ewyk/kkj /ofu gh gSA /ofu ls mRiUu cksyksa esa 

u`R;kRed] LojkRed] “kCnkRed] rkykRed ds lkFk&lkFk ,sls cksy o.kksZa dk lekos”k chp&chp esa fd;k 

tkrk gS] ftuls jpuk esa peRdkj] fo”ks’k vkd’kZ.k ;k fdlh fo”ks’k /ofu dk lekos”k gksA lk/kkj.kr% 

cksy&jpukvksa esa peRdkj ,oa vkd’kZ.k jsQ ¼ z½ ;k pUnzfcUnq ¼ ¡ ½ ds lkFk ^u*] ^.k* tSls o.kkZsa ls fo”ks’k 

:i ls mRiUu gksrk gSA blds vfrfjDr fo}kuksa us dFkd u`R; esa iz;qDr gksus okys dwVk{kjksa ;k 

cksy&o.kkZ{kjksa dks foHkkftr fd;k gS] ftls fuEukafdr vkjs[k ds ek/;e ls le>k tk ldrk gS& 

 

dFkdkpk;ksZa us cksy&o.kksZa dks /ofu ds vk/kkj ij rhu eq[;r% Hkkxksa esa foHkkftr fd;k gS& 

u`R;kRed] LojkRed vkSj fofo/k /ofuA ^u`R;kRed* esa u`R; ds mu cksyksa dk iz;ksx fd;k tkrk gS] ftuesa 

u`R; dh LokHkkfod /ofu gS rFkk blesa ^r* oxZ ds “kCnksa dk fo”ks’k :i ls iz;ksx fd;k tkrk gS] tSls& rk 

FksbZ] rr~ FksbZ] frxnk fnxfnx] FksbZ rr~ =ke~ vkfnA u`R;kRed “kCnksa dks fo}kuksa us iqu% rhu Hkkxksa esa 

foHkDr fd;k gS& izFke] ^rdkjkRed* vFkkZr~ os “kCn ftlesa rr~] rk] =ke~ vkfn vkfn cksyksa dh iz/kkurk ds 

lkFk&lkFk jpuk ds izkjaHk ,oa e/; esa budk fo”ks’k iz;ksx gksA f}rh;] ^FkdkjkRed* cksy vFkkZr~ ,sls “kCn 

ftuesa ^Fk* v{kj fo”ks’k gksrk gS] tSls& FksbZ] Fkq¡] fFkjdr vkfnA r`rh; izdkj ds “kCnksa dks ^ndkjkRed* cksy 

dh laKk iznku dh xbZ gSA bl oxZ esa ^n* o.kZ ;qDr “kCnksa dh iz/kkurk gksrk gS] tSls& fnxfnx] fnx/kk] 

fnurd vkfnA dFkd u`R; esa i[kkot ,oa rcys ds “kCnksa dks iz;ksx fo”ks’k :i ls gksrk gS] ftlls cksyksa 

dks fo”ks’k cy feys ;k mudk vkd’kZ.k cuk jgsA 

mDr of.kZr lHkh cksy&o.kksZa dks ijEijkxr :i ls rcyk vkSj i[kkot esa ctk;s tkrs gSaA 

i[kkot esa izk;% xaHkhj] ohj&jkSnz jl vkSj rk.Mo vax iz/kku o.kksZa ls ;qDr cksy&cafn”kksa oknu fd;k tkrk 

gS] tcfd rcyk fo”ks’k :i ls ykL; iz/kku cksy&cafn”kksa ds oknu esa mi;qDr ekuk tkrk gSA ^laxrdkj 

rcys ;k e`nax ij bUgha cksyksa dh laxr esa tc leku /ofu ds rcys e`nax ds cksyksa dk ctkrk gS] rks 

bldk izHkko ea=eqX/k dj nsus okyk gksrk gSA blesa dHkh&dHkh urZd rFkk laxrdkj rky oknd ijLij 

iz”u&mÙkj ds :i esa Hkh bu cksyksa dks fofHkUu y;dkfj;ksa] frgkbZ;ksa] pDdjnkj vkfn ds lkFk izLrqr djrs 

gq, peRdkfjd izn”kZu djrs gSaA 

^LojkRed* “kCn vFkkZr~ xk;u ;k Loj ok|ksa ls mRiUu /ofu dh lgk;rk ls fo”ks’k vkd’kZ.k 

mRiUu fd;k tkrk gSA lkFk&gh&lkFk bl izfØ;k esa Lojksa ds mBku] f[kapko rFkk LojkUnksyu dk Hkh 

fo”ks’k ;ksx gksrk gSA fo}kuksa us LojkRed cksyksa dks fujFkZd “kCn vkSj lkFkZd “kCn uked nks Hksn fu:fir 

fd;s gSaA ;gk¡ fujFkZd “kCn vFkkZr~ vFkZghu “kCn tks iw.kZr% /ofu ij vk/kkfjr gksaA lkFkZd “kCn ls vk”k; 

,sls “kCnksa ls gS] ftudk Hkk’kkxr vFkZ gksA jpukvksa esa fujFkZd “kCnksa ds lkFk lkFkZd “kCnksa dks cka/krs gq, 

cafn”k dk Lo:i fn;k tkrk gSA ,slh jpukvksa dks dFkdkpk;ksZa us ^dforkaxh* dgk gSA 

rhljk izdkj ^fofo/k cksyksa* dk gS] ftls iqu% rhu Hkkxksa esa ckaVk x;k gSA izFke izdkj izkd`frd 

cksyksa dk gSA blds varxZr cknyksa dh xtZuk] fctyh dk dM+duk vkSj ufn;ksa ds dydy vkfn izkd`frd 

/ofu;ksa ds vk/kkj ij dwVk{kjksa dh jpuk dh tkrh gS] tSls&xM+xM+] nene] fnedr vkfnA nwljk izdkj 

i”kq&if{k;ksa dh /ofu;ksa ij vk/kkfjr gSa] tSls& ddq ddq] QjZjZ] dqVV dqVV dwdw vkfnA lkekU;r% mDr 

of.kZr cksy&”kCnksa dk iz;ksx t;iqj vkSj jk;x<+ dh jpukvksa esa fo”ks’k :i ls ifjyf{kr gksrk gSA buds 

vfrfjDr nSfud thou esa mi;ksx dh tkus okyh oLrqvksa dh /ofu ds vk/kkj ij cksy&o.kkZas dk l`tu 
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fd;k tkrk jgk gS] tSls& [kV [kV] iV iV] Bi Bi] Vd Vd vkfnA iz;ksxdÙkkZvksa us ijEijk ds fuf”pr 

lhek esa jgrs gq, /ofu ds vk/kkj ij uohu “kCnksa dk jpukRed iz;ksx dFkd u`R; dh cafn”kksa esa fd;kA  

fu’d’kZr% dFkd u`R; esa iz;qDr gksus okys cksy&o.kksZa dk u`R; dh n`f’V ls rks egRo gS gh] fdUrq 

blds lkFk&lkFk bu cksy o.kkZsa esa Hkk’kk;h rRoksa dk lekos”k] /ofu dk mrkj&p<+ko] rky&y; ds vuqlkj 

xfr dh Hkwfedk fof”k’V :i ls lekfgr gksrh gSA blds lkFk&lkFk dykdkj }kjk mDr cksy&o.kksZa ds 

vuq:i rky vkSj y; ij vaxksa ds ek/;e ls u`R; izLrqr fd;k tkrk gS] ftlls cksy&o.kkZsa esa fufgr 

lkSUn;Z n”kZdksa ds lUeq[k izdV gksrk gS] ftls dFkdkpk;ksZa us u`Ùkkax dk lkSUn;Z dgk gSA 

 

lanHkZ % 

1- “kkL=h] ckcwyky “kqDy] Hkjreqfu fojfpr ukV~;”kkL=e~] pkS[kEck laLdr̀ laLFkku] okjk.klh] Hkkx&2] izFke 

laLdj.k laor~ 2040 

2- “kkL=h] ckcwyky “kqDy] Hkjreqfu fojfpr ukV~;”kkL=e~] pkS[kEck laLd`r laLFkku] okjk.klh] Hkkx&1] f}rh; 

laLdj.k laor~ 2040 

3- “kekZ] MkW-t;pUnz] ?kq¡?k: ds cksy] Jh laxhr Hkkjrh “kks/k foHkkx] chdkusj] izFke laLdj.k 1970 

4- laxhr] u`R;dyk vad] tuojh 2016] laxhr dk;kZy;] gkFkjl 
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