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EDITORIAL

As the editor of “Advance Multidisciplinary Journal of Education”, I welcome all the
readers of the journal. 1 am indeed very happy to bring out the very first issue of the journal
“Advance Multidisciplinary Journal of Education”, which is the outcome of the sincere and best
efforts of entire team of the journal. If “interdisciplinary” connotes anything, it should be
improved communication across the disciplines that foster mutual understanding. This, in turn,
advances our understanding of the deeply complex ethical and moral issues facing our world
today. Acknowledging the need for diversity and integrity in addressing these issues, “Advance
Multidisciplinary Journal of Education” promotes dialogue, reflection, inquiry, discussion, and
action. These activities are informed by scholarship and by the acknowledgment of the civil and
social responsibilities of academe to engage the world beyond the ivory tower. Let us hope that
the interdisciplinary element of the journal fosters versatility and also enthuses the readers.

The aims of the journal are to examine the nature of disciplinary practices and the
interdisciplinary practices that arise in the context of ‘real world’ applications. It also
interrogates what constitutes ‘science’ in a social context, and the connections between the
social and other sciences. The focus of papers ranges from the finely grained and empirical to
wide-ranging multidisciplinary and trans-disciplinary practices and also to perspectives on
knowledge and method.

The articles and research papers which we have received for publication for the very
first issue are commendable and depict the utmost sincere investigative work of the scholars,
contributors and teachers. We have tried to accommodate various essays and articles pertaining
to interdisciplinary research. It is my profound duty to congratulate the young researchers for
their paper contribution.

We hope to receive a very positive response from your end. We solicit your kind
suggestions, inputs and instructions for enriching the quality and content of this journal from
time to time. Articles and reviews of worth are solicited from the researchers and paper
contributors from all walks of life.

(Dr. Manoj Kumar Sharma)
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Teaching Mathematics Effectively : What Works?

Mbuthia Ngunjiri
Senior Lecturer, Laikipia University, Kenya

Abstract

This paper focuses on effective teaching of mathematics. Drawing on findings from a range of
research studies, it describes the types of pedagogical approaches that engage learners and lead to
desirable outcomes. The paper offers specific principles of effective teaching that facilitate learning for
diverse learners, with the aim of assisting mathematics teachers to understand and optimize
opportunities for mathematics learners.

Introduction

Mathematics plays a key role in shaping how individuals deals with the aspects of
social, private, scientific and technological life, but today, as in the past, many students struggle
with mathematics and become discontented with the subject as they progress in their schooling
particularly at the secondary school level, for example, the case of Kenya (KNEC Statistics,
2009). Therefore, it is imperative that we understand how mathematics can be taught
effectively, by providing teachers with suggestions on how they can assist their struggling
students and break this pattern of disaffection. Several researchers have looked for evidence
about what types of pedagogical practices contribute to desirable student outcomes (Hiebert &
Grouws, 2007; Lester, 2007; Martin, 2007). Specifically, Hiebert and Grouws (2007), in their
synthesis of international research, have argued for a more detailed, richer, and coherent
knowledge base to inform policy and practice. Initiatives like Principles and Standards for
School Mathematics in the USA (NCTM, 2000) focus on developing communities of practice
in which students are actively engaged in mathematics. Therefore, this paper looks at specific
principles of effective pedagogy that underpin the kinds of approaches found to develop
mathematical capability and positive attitude within an effective learning community. The
specified principles of effective mathematics pedagogy should not be taken in isolation, but are
nested web of factors that can affect students’ learning.

Review of Literature

In this paper, the focus will be on the classroom as a community of practice, where
mathematics teachers acknowledges that all students can succeed. That is, all students can
develop mathematical identities and become powerful mathematics learners, through
optimization of a range of desirable academic outcomes in the classroom.

First, effective mathematics teachers work hard at developing caring classroom
communities, where relationships become a resource for developing students’ mathematical
competencies and identities. In such a caring climate, students find that they are able to think,
reason, communicate, reflect upon, and critique the mathematics they encounter. Students want
to learn in ‘caring’ environment (Boaler, 2008; Ingram, 2008). Teachers can make every
student feel included by respecting and valuing the mathematics and the cultures that students
bring to the classrooms. Furthermore, teachers are the most important resource for developing
students’ mathematical identities. In establishing equitable arrangements, effective teachers pay
attention to the different needs that result from different home environments, different
languages, different capabilities and perspectives, and allow students to develop a positive
attitude to mathematics. The positive attitude that develops raises students’ comfort level,
enlarges their knowledge base, and gives them greater confidence in their capacity to learn and
make sense of mathematics.
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Second, effective teachers provide students with opportunities to work both
independently and cooperatively in making sense of ideas. At times they need to be able to
think and work quietly, away from the demands of the whole class, and other times they need to
work in pairs or small groups so that they can share ideas and learn with and from others (Sfard
& Keiran, 2001). And, at other times they need to be active participants in purposeful, whole-
class discussion, where they have an opportunity to clarify their understanding and be exposed
to broader interpretations of the mathematical ideas (Hunter, 2008). According to Chapmann
(2004), small group arrangements are useful not only for enhancing engagement but also for
exchanging and testing ideas. Research has shown that students’ learning increases
dramatically when classes are structured around peer-learning that occurs inside the classroom
(Kasturiarachi, 2004). In particular, when groups are mixed in ability, insights are provided at
varying levels within the group, and these insights tend to enhance overall understandings
(Hunter, 2008).

According to Baines, Blatchford and Chowne (2007), the benefits of students who are
taught cooperatively are : Longer retention of concepts, better performance in examinations,
stronger critical thinking and problem-solving skills, more positive attitude towards the subject
and greater motivation to learn, better interpersonal and communication skills, higher self-
esteem, and if groups are truly heterogeneous, improved race and gender elations. However, in
whole-class discussion, teachers can nurture patterns of mathematical reasoning (Hunter, 2008),
by managing, facilitating, and monitoring student participation and solution strategies. In
whole-class discussion, teachers can invite students to explain their solutions to others, they can
encourage students to listen to and respect one another, accept and evaluate different
viewpoints, and engage in an overt exchange of thinking and perspectives. It can also assist
students in solving challenging problems through modeling by the teacher, when a solution to a
problem is not initially available.

Third, effective teachers plan mathematics learning experiences that enable students to
build on their existing proficiencies, interests ,and experiences. In planning for teaching,
effective teachers put students’ current knowledge and interests at the centre of their
instructional decision making (Carpenter, Fennema, & Franke, 1996). In their view, instead of
trying to fix weaknesses and fill gaps, they build on existing proficiencies, adjusting their
instruction to meet students’ learning needs. Furthermore, they argued that teachers who start
where students are in their learning, they are able to design appropriate levels of challenge for
their students. Moreover, for low-achieving students, teachers find ways to reduce the
complexity of tasks without falling back on repetition and without compromising the
mathematical integrity of the activity.

Fourth, effective teachers select worthwhile mathematical tasks. That is, they
understand that the tasks and examples they select influence, how students come to view,
develop, use, and make sense of mathematics. Effective teachers take care to ensure that
selected tasks helps all students to progress in their cumulative understanding (Henningsen &
Stein, 1997). By posing tasks and learning experiences that allow students to do original
thinking about mathematical concepts and relationships, teachers help learners to develop
proficient ways of doing, and learning about mathematics, (Ainley, Pratt, & Hansen, 2006).
Furthermore, posing tasks that are just beyond the level of the capability of learners (i.e.,
appropriate level of challenge) fosters students’ development in mathematical thinking and
reasoning (Watson & De Geest, 2005).

Fifth, effective teachers support students in making mathematical connections, between
different ways of solving problems, between mathematical topics, and between mathematics
and real life experiences. Students need to develop understandings of how a concept or a skill is
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connected to other mathematical ideas (Askew, et al., 1997). Teachers can assist students to
make connections by using carefully sequenced examples, including examples of students’ own
solution strategies, to illustrate mathematical ideas (Watson & Mason, 2006). In their view, by
progressively introducing modifications that build on students’ existing understanding, teachers
can emphasize the links between different ideas in mathematics. Furthermore, making
connections across mathematical topics is important for developing conceptual understanding.
In addition, teachers can also help students to make connections to real experiences, so that
they can view the subject as relevant and interesting.

Sixth, effective teachers use a range of assessment practices for learning. They make
use of a range of formal and informal assessments to monitor learning progress, to diagnose
learning difficulties, and determine what they need to do next to further learning of students
(William, 2007). In the course of regular classroom activities, they collect information about
how students learn, what they seem to know and be able to do, and what interests them. By
asking questions, effective teachers require students to participate in mathematical thinking and
problem-solving (Wiliam, 2007). Furthermore, effective teachers pay attention not only to
whether an answer is correct, but also to the students’ mathematical thinking.

According to Wiliam (2007), effective teachers support students when they are stuck,
not by giving full solutions, but by prompting them to search for more information, try another
method or discuss the problem with classmates. In his view, helpful feedback focuses on the
mathematical task, not on marks or grades. If learners are only given marks or grades, they do
not benefit much from the feedback on their work (Black & Wiliam, 1998). Thus, the way in
which feedback on test results is provided to learners so that they can identify their strengths
and weaknesses is a critical feature in mathematics. Black and Wiliam (1998) argued that a
good test should be a tool for testing as well as for learning. In their view, by analyzing test
results, teachers can diagnose learning difficulties and misconceptions and can provide
meaningful feedback accordingly.

Seventh, effective teachers facilitate mathematical communication that is focused
towards mathematical argumentation in the classroom (Walshaw & Anthony, 2008). Effective
teachers encourage students to explain and justify their solutions. They ask students to take and
defend their positions against the contrary mathematical claims of other students. With their
guidance, students learn how to use mathematical ideas, language, and methods. Teaching
ways of communicating mathematically demands skilful work by the teacher (Walshaw &
Anthony, 2008). In their view, by encouraging the use of oral, written, and concrete
representations, effective teachers model the process of explaining and justifying, guiding
students into mathematical conventions. They can also use explicit strategies, such as telling
students how they are expected to communicate (Hunter, 2008).

Teachers can also use the technique of rejoicing (Forman & Ansell, 2001), repeating,
rephrasing, or expanding on student talk. In their view, teachers use rejoicing in many ways: (1)
to highlight ideas that have come directly from students, (2) to help the development of
students’ understandings implicit in those ideas, (3) to negotiate meaning with students, and (4)
to add new ideas or move discussion in another direction. Furthermore, when guiding students
into ways of mathematical argumentation, it is important that the classroom learning
community allows for disagreements and enables conflicts to be resolved (Chapin & O’Connor,
2007). Students and the teacher both need to listen to others’ ideas and to use dialogue to
establish common understandings. Listening attentively to student ideas helps teachers to
determine when to step in and out of the discussion, when to press for understanding, when to
resolve competing students claims, and when to address confusion or misunderstandings
(Lobato, Clarke, & Ellis, 2005).
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In addition, if students are to make sense of mathematical ideas they need an
understanding of the mathematical language used in the classroom (Runnesson, 2005). A key
task of the effective teachers is to foster the use, as well as the understanding, of appropriate
mathematical terms and expressions. According to Runnesson (2005), conventional language
needs to be modeled and used so that, over time, it can migrate from the teacher to the students.
In his view, explicit language instruction and modeling takes into account students’ informal
understandings of the mathematical language in use. By carefully distinguishing between terms,
teachers make students aware of the variations found in mathematical language, for example,
X’, ‘multiply’, and ‘times’.

Eighth, effective teachers draw a range of tools and representations to support their
students’ mathematical development. These include the number system, algebraic symbolism,
graphs, diagrams, models, equations, notations, images, analogies, stories, textbooks, and
technology (Blanton & Kaput, 2005). Such tools provide vehicles for representation,
communication, reflection, and argumentation. According to Blanton and Kaput (2005),
teachers have a critical role to play in ensuring that tools are effectively used to support
students to organize their mathematical reasoning and support their sense-making. Furthermore,
tools are helpful in communicating ideas that are otherwise difficult to talk about or write
about. In addition, an increasing array of new technological tools are available for use in the
mathematics classroom, for example, the calculator and computer applications. Teachers must
be knowledgeable decision makers in determining when and how technology is used to support
learning (Thomas & Chinnapan, 2008).

Ninth, effective teachers develop and use sound knowledge as a basis for initiating
learning and responding to the mathematical needs of all their students (Ball & Bass, 2000). In
their view, only with substantial subject matter and pedagogical content knowledge can
teachers assist students in developing mathematically grounded understandings. Sound content
knowledge enables teachers to represent mathematics as a coherent and connected system (Ball
& Bass, 2000). In addition to having clear ideas about how they might build students’
procedural proficiency, they need to know how to extend and challenge students’ thinking. To
do this successfully, they need substantial pedagogical content knowledge and a grounded
understanding of students as learners (Ball & Bass, 2000). According to Kazemi (2008), if
teachers’ knowledge is to be enhanced, it need the material, systems, human and emotional
support provided by professional development initiatives, for example, through mathematical
seminars.

Tenth, effective teachers use a range of practices to raise the students’ sense of efficacy
in performing mathematical tasks. Self-efficacy refers to beliefs about one’s capabilities to
learn or to perform specific tasks in mathematics (Bandura, 1997). According to Bandura
(1997), high self-efficacy students hold higher motivation, apply better learning strategies, and
respond to environmental demands more appropriately. From a mathematical perspective,
compared with students who doubt their capabilities, those who feel self-efficacious about
learning or performing a task competently are likely to participate more readily, work harder,
persist longer when they encounter difficulties, and achiever at higher levels (Schweinle &
Mims, 2009).

According to Margolis and McCabe (2006), the energizing strategies for enhancing
self-efficacy includes : (i) the use of moderately difficult tasks, use of peer models, teaching
specific learning strategies, capitalizing on students’ interests, allowing students to make their
own choices, encouraging students to try, giving frequent but focused feedback, and
encouraging accurate attributions for success and failure.

Conclusion
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The research findings mentioned in this paper show that the nature of mathematical
teaching influences the experiences and outcomes of students’ learning. This highlights the
huge responsibility teachers have for improving the students’ mathematics well-being. As a
starting point, teachers can use the specified principles for initiating change and innovation in
the mathematics classroom. Change need to be negotiated and carried through in classrooms,
but also among teams, departments, in-service programmes, and in teacher education
programmes. Schools, colleges, and nations (like Kenya) need to ensure that mathematics
teachers have the knowledge, skills, resources, and incentives to provide students with the best
of learning opportunities. In this way, all students will have the opportunity to develop their
mathematical proficiency.
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Abstract

The changing paradigm in retails is bringing new look in the modern world. The country stand
out in the league of the developed nation. The trendy buzz of the retail are bring more soothing
environment for the customers and the suppliers. The reopening policy has brought new dimension. The
country icons backed with industries has started their collaboration with foreign brands to step in the
retails. The Walmart and many more are joining hands to bring new life in the retails. The customer
demands and segregation has added new values in the products. The disposal incomes and new
generation liking are continuously increasing the maximum sales in the retails. The decoration needs in
more in infrastructures and articulation of the foreign involvements in the retails.

Introduction

The word retail is derived from the French word retailer, meaning to cut a piece off or to break
bulk. In simple terms, it implies a first-hand transaction with the customer. Retailing can be defined as the
buying and selling of goods and services. It can also be defined as the timely delivery of goods and services
demanded by consumers at prices that are competitive and affordable. Retailing involves a direct interface
with the customer and the coordination of business activities from end to end- right from the concept or
design stage of a product or offering, to its delivery and post-delivery service to the customer. The industry
has contributed to the economic growth of many countries and is undoubtedly one of the fastest changing
and dynamic industries in the world today.lt means, selling the product or service in small quantities
directly to the end customer, unlike other modes of wholesaling and distributing (Bajaj 2004).

A retailer is stockist of the products, procured from producers or distributors or wholesalers and
sells it further to the end customer individually, adding his margin of profit to the price of the product.
Hence retailing can be considered the last link in the entire distribution chain, where the manufacturer of
products is connected to the end customer, who had been eventually be utilizing the products and
services. This link facilitates the movement of products within the chain (Batra 2008).Food, shopping
and entertainment, all under roof is giving altogether different experience and convenience to its
customers. Large array of products to choose from, self-service, and a much improved customer care
service has added to the ambience of organized retail environment (Bajaj 2004).

Retailing

Retailing in India and all over it is one of the pillars of its economy and accounts for 14 to 15
percent of its GDP. The Indian retail market is estimated to be 450 and one of the top five retail markets
in the world by economic value. India is one of the fastest grow Retailing in India is one of the pillars of
its economy and accounts for 14 to 15 percent of its GDP. The Indian retail market is estimated to be
US$ 450 billion and one of the top five retail markets in the world by economic value. India is one of the
fastest growing retail markets in the world, with 1.2 billion people.

As of 2013, India's retailing industry was essentially owner manned small shops. In 2010, larger
format convenience stores and supermarkets accounted for about 4 percent of the industry, and these
were present only in large urban centers. India's retail and logistics industry employs about 40 million
Indians (3.3% of Indian population). Until 2011, Indian central government denied foreign direct
investment (FDI) in multi-brand retail, forbidding foreign groups from any ownership in supermarkets,
convenience stores or any retail outlets. Even single-brand retail was limited to 51% ownership and a
bureaucratic process.
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In November 2011, India's central government announced retail reforms for both multi-brand
stores and single-brand stores. These market reforms paved the way for retail innovation and competition
with multi-brand retailers such as Wal-Mart, Carrefour and Tesco, as well single brand majors such as
IKEA, Nike, and Apple.[6] The announcement sparked intense activism, both in opposition and in
support of the reforms. In December 2011, under pressure from the opposition, Indian government
placed the retail reforms on hold till it reaches a consensus.

In January 2012, India approved reforms for single-brand stores welcoming anyone in the world
to innovate in Indian retail market with 100% ownership, but imposed the requirement that the single
brand retailer source 30 percent of its goods from India. Indian government continues the hold on retail
reforms for multi-brand stores.

Objectives of the Research Work

The main purpose of conducting this research is to study is to contribute to customer behavior on the
necessity for the retailing firms, so that the companies can execute the application of CRM effectively
and utilize its maximum benefit. The strategic framework CRM should be adopted by the firms because
it directly influences the perceptions of the consumers to buy the product of the company. But
unfortunately, most of the business organizations have not very much aware with the fact that CRM
impact the customers and employees of consumers in a positive way. In the retail industry, process of
CRM allows the company’s to understand the daily needs and requirement of the consumers because of
lack of empirical research evidences. The main purpose of this research is to provide evidences to the
retail companies that how can companies use this profitable application to enhance profitability.
> To study changing attitude, preferences of customers in the changing environment
Research Paradigm and Philosophy

In the words of Mouton and Marais (1992) research method can be defined as the explicit
outline of various activities which enables the researcher to create a link between related questions and
implementation of the research. Research paradigm can be defined as the set of some beliefs and values
to influence the direction of the research. In simple words, paradigm is a process to decide how to
conduct a research to resolve an issue by giving valid arguments.

This is the combination of both a research methodology and research philosophy. The process
of performing research to interpret adequate outcomes can be explained as research paradigm or a
hypothesis (Henning et al, 2004). In simple words, research paradigm can be explained as knowledge
position. In the area of social science and behavioural science, the notion of research paradigm can be
understood through various terminologies. Different authors have used different terminologies and terms
to explain research paradigm and philosophies. For example, in the words of Guba and Lincon (1994),
scientific and naturalistic are some terms to define research paradigm, on the other hand, some new
terminologies are positivist, Interpretive and realism. Some qualitative and quantitative terms are also
available to define research paradigm and philosophy. These terminologies are useful to select suitable
research paradigm. Various authors have also explained that particular research paradigm, research
method and strategies are interlinked with the individual approach. There are mainly three research
paradigms. These are as follow: Positivism approach: In this approach, outcomes can be measured with
the help of defined facts and observations (Healy and Perry, 2000). For example, numeric data sets and
surveys, experimentations, etc. are associated with the positivist approach. This research paradigm is
mainly based on the quantitative research approach. According to this paradigm, researchers own beliefs,
values and thoughts will not have any influence on the research study.

Data Collection
Triangulation

Triangulation can be defined as the process of using two or more method to collect data in order
to studying some aspects of human behaviour. It is also known as mufti-method approach. In order to
ensure validity, credibility and reliability in the research study, the researcher has used multi-method
approach and research design. Selection a triangulation approach is beneficial for researchers it is
because it improves the quality of the research and allows the researcher to collect information by using
different perspectives. Cooper and Schindler (2006) suggested that with the help multiple research
method approach, the researcher can gain a better understanding to resolve the research problem and
issue. There are mainly four types of triangulation, which are given by Flick (2009).
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Semi Structured Interviews

In order to collect data and information an interview process had been be used in a semi
structured format and interrogations. This is a qualitative method to collect data about the CRM process
of Sainsbury and its impact on consumer buying behavior. This interview process had been enable to
gain knowledge about the perceptions of the participants over the importance of CRM and its impact on
consumer buying behavior (Cooper and Schindler, 2006). Semi structured interviews are entirely
different from unstructured interview process. In order to design this process, a game plan method is
used by the researcher. For this interview section, the researcher has prepared an open-ended
questionnaire. The main advantage of this method is to collect data by utilizing a simple and efficient
process. The information collected through this methodology is the collection of authentic and valid
information, whereas this is an expensive and time consuming method, which is the draw back with this
method (Harrison, 2002).
Top 10 Retailers Worldwide

Rank Retailer No of stores owned Sales in US$ Millions
1 Wall-Mart Stores Inc. (USA) 4178 $180,787
2 Carrefour Group (France) 8130 $61,047
3 The Kroger Co. (USA) 3445 $49,000
4 The Home Depot, Inc. (USA) 1134 $45,738
5 Royal Ahold (Netherlands) 7150 $45,729
6 Metro AG (Germany) 2169 $44,189
7 Kmart Corporation (USA) 2105 $37,028
8 Sears, Roebuck and Co. (USA) 2231 $36,823
9 Albertson's, Inc. (USA) 2512 $36,726
10 Target Corporation (USA) 1307 $36,362

Source: economic time’s industry report, 2014
Data Tabulation and Calculation

Some of the stores which are targeting very high income consumer segment are: Flying
Machine, Prorogue etc.

Percentageof Target Inowme Grigps of
Coosumers for Retall Outlets in Udaipur
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1. Percentage of retail stores collecting data: From the responses given by the customer 30 retail
stores it is found that 80% of the organized retail stores are heavily relying on the constructing
customers' database to let their CRM system work effectively. On the other hand only 20% of the
organized retail stores say that they are not collecting data and constructing the customers' database.
These facts indicate that there exists a trend of maintaining customers' database to maintain further
relationship with the customers. These retail stores are having an added advantage over the other
players in the retail industry which are not maintaining customers' database. Percentage of type of
information collection by retail stores: About 23% of the total retailers require the personal
information of the customers and the same number of the retailer also collect the all types of the
mentioned data relating to the customer. The above % data are based on the total number of
frequencies for each of the factor of the information relating to the customers.
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2. Percentage of type of information collection by retail stores: About 23% of the total retailers
require the personal information of the customers and the same number of the retailer also collect the
all types of the mentioned data relating to the customer. The above % data are based on the total
number of frequencies for each of the factor of the information relating to the customers. The total
number of 12.31% of the retailers who collects only the occupation relating information also collects
the personal information of the customers. These % figures are not supposed to be in exclusive
manner.
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3. Different ways used to collect customer data: 43% retailers prefer to use feedback forms to collect
the customers' information. The simple reason is that it not only provides the customers' personal
information but also provide the customers” views in the form of feedbacks regarding their service
and product quality etc. 36% of the retail outlets prefer to collect customers regarding information
through the entry form.12% retailer use bill records to collect the customers' information.

These are desired by those retailers who want to have to records of only those customers who
make purchase at their retail stores. Only 9% of the organized retail stores exercise all the methods of
collecting customers' information.

“o ol Wass Used to Collect Custamenrs
Dt

®Eny forms
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Feedback

Forms
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4. CRM software status of organized retail stores: 67% per cent of the organized retail outlets are
using computerized CRM system to have a smooth CRM process and an added advantage over the
other players in the industry. But there also exists contrasting figure of 13% retailers who say that
they don't require any kind of the computerized CRM system. They believe manually process the
data. The retail stores in India who don't have CRM system at present but are willing to implement it
in their organization amounts to a handsome number of 17%.0nly 03% of the total surveyed retail
outlets in India assert to have ordered the CRM system to the organization for the effective
implementation of the CRM principles and the strategies.
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e of Organised Rerall Store Regarding Their
CRM Software Status

5. Percentage of the uniformity of the implemented CRM software system: The 70%of total retail
stores who have implemented the CRM system in their organization say that CRM software system
is uniformly implemented nationwide. All the features and customers' data collection methods are
same for all the outlets of their retail firm are same. Whereas only 30% of 67% retail stores have
their own exclusive CRM software systems.

% Of Uniformity of the Implemented
CRM Software System

" Yes

® No

6. Retailers views about the importance of CRM in sales: Total 77% of the organised retailers
strongly agreed that CRM is very important in maximization of sales. This point of view of retailers
about CRM's role in sales generation reflects that without effective CRM implementation in the
retail store the retailers had been not be able to achieve their target goals and they will remain
elusive. On the other part only 3% of the retailers were neutral on the importance of CRM in sales.
These facts say that CRM is anonymously considered as the key aspect of the sales generation tools
but the level of the impact if CRM may very strong or average on sales of the retail stores.

Retnllers” Views About the Importance
of CRM in Sales
vy
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7. Retailers view about attending the customer: Managers of the retail stores of India are giving less
personal touch to the consumers as only 7% of the retailers believe in personally communicating
with the customers. Only 3% of the retailers say that they do not attend the customers personally as
they provide self-service to the customers and when customers face any problem then they help
them.

11



Advance Multidisciplinary Journal of Education Vol. 1, No. 3, June 2026

9.

Retullens' Views ahout Attending The Customer

= Nahmgey
 Sabes Fruovwin e
S Nabeanan

® Kecegdiommt

N “, y »Any sther el service)

Different ways to build good relationship with customer: Almost all of the retailers of India are
using various mean to build a good relationship with the customers. Festival offers, Regular
feedbacks and after sales services constitute the major part of the practices used to build a healthy
relationship with the customers. There are only 8% of the retailers who are making the use of all

kind of the practices to have the faith of the customers in them.
Ve of Retallers Using Different Ways to Build
Good Relationship With Customers
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Retailers view about customer complaints regarding their product and services:
Only 23%retailers said that the customers never complain. But this per cent is very low which

reflect that in India77% retailers are facing complaints of the consumers regarding their products and
services and they are not providing up to the mark services and products to the consumers though the
complaints may be rare and few The total number of 40% retailers admit that there are rare chances that
the customers complain about their products because these try to satisfy the customers up to their best
level.37% of the total retailers admit that sometimes there may be faults in the products and services
provided to the consumers but only few consumers complain depending on the impact and level of the
fault and defect in the product.

10. Percentage of assessing change needs in product: 16.67% retailers thinks that they always try to

11.

provide what the customers desire and for this they daily asses any change from the customers, who
visit their retail store, regarding the product enhancement. 33.33% and 20% retailers take the view of
customers, often and rarely respectively, regarding any change in the product and services they
provide. There is a handsome number (30%) of the retailers who say that they are bound to offer
what the parent company supplies. The exclusiveness of the store restricts them to offer what they
produce.

% of Frequency of Assessing Change Needs
In Products & Services By Retailers
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Percentage of special schemes offered by the retailers: 15% of the total retailers are very
aggressive in offering the special schemes to the customers and they offers all schemes like heavy
discounts, free product with special purchase, gifts and bumper prizes, any other schemes like
festival offers etc. to attract the customers and to have maximum footfalls. There are 17% organised
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retail store in India which not offering any of the special schemes to the customers. The reasons vary
from the retailer to retailers. Some of the retailers say that they incur high production cost and their
products' quality is much higher than the products offered by the competitors, so why to use these
cheap gimmicks.

%% Of Special Schemes Offered By
The Retailers
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13. Various ways by retailer to maintain customer loyalty:

Only about 9% retail stores are making the use of all the methods of the building customer
loyalty like guarantee and response forms, accepting credit/debit cards, mail orders, loyalty cards, and
credit sales. The maximum number of 33.33% retailers focus on accepting credit/debit cards as higher
income segments and the foreign customers prefer to use the debit/credit cards to make purchase.
Guarantee and response forms and credit sales are also given high weightage (about 21% and 18%
respectively).Loyalty cards and acceptance of mail orders are least in trend in the tier Il city like India.

o Of Ways Adopred By Retailer to Maintain
Customer Loyvalty
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14. Retailers sending greeting cards to the customer: The graph shows that 80% of the organized
retailers believe in to be in touch with the customers. They send festival greeting, birthday greetings, and
anniversary greeting to their customers especially loyal ones. Festival greetings constitute a major part of
these greeting cards. Reason being is that along with these festival greeting cards these retailers can also
send the special offers of schemes of the specific customers only.

%o of Retailers Sending Greeting Cards to the
Customenrs
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Conclusions
Customer Relationship Management is a seductive marketing strategy. However, research
suggests that many of the programs used to implement CRM should not be expected to make significant
changes in customer purchasing patterns— especially for FMCG brands. There are manly many
complementary answers to the question, namely:
« CRM seems to be a logical extension of the current customer-focus logic of marketing. For this
reason, it has intuitive appeal to many marketers.
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A number of big, high-profile companies have launched such schemes— hence, many managers
perceive that there is a risk of being left behind.

Often a direct competitor has a CRM program—hence, a similar scheme is needed as a
countermeasure.

At best, each of these reasons is only an indicator of the potential success of a CRM program.

From a manager’s point of view, the crucial question is how to achieve the best return from their
marketing budget. The recommendations here are:

First, start with a good description of the characteristics of the market both, customers and
competitors.
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Introduction

Meteorology is a science which specifies what happens to put of flame of pollutant
from time it is emitted to the tune it is detected at some other point or sampling station Jaunpur,
UP. Generally motion of the air is responsible for the dilution of air pollutant concentrations
and so we want to know how much dilution occurs as a function of Meteorology or
atmospheric condition, another way for a known emission we can calculate the resulting
concentrations sown wind of the source. So, for this we will need some knowledge of the
elements of Meteorology.

Environmental atmosphere serves as the medium through which pollutants are
transported and dispersed. While being transported, the pollutant undergoes chemical reactions,
which may be lethal or scavenged by chemical or physical process/method. But it all
exclusively depends upon the meteorological conditions (Lee et al, 1994). Historic air pollution
episodes reveal that atmospheric conditions influence the pollutant concentration as well as
their toxicity(Goldsmith & Friberg, 1976; Wichmann et al, 1989 and Pope et al, 1992).
However, the location, duration of release, height as well as the pollutant concentrations are
also important, which effect the secondary pollutant transformation under the influence of
meteorological conditions, but the atmospheric behavior is independent of their sources
(Holzworth, 1974).

Meteorological variables and auto exhaust have shown the significant correlation with
atmospheric chemical process (Sjoedin et al, 1994 and Alary et al, 1994). The chemical
processes occurring in the atmospheres involve oxidation of hydrocarbon, sulphurdioxide (S0.)
and nitrogen oxide (NO) to form oxygenated product such as aldehyde, nitrogen dioxide (NO2)
sulphuric acid (H.S04). The oxygenated species become the secondary product formed in the
atmosphere from the primary emissions of anthropogenic or natural sources.

Hydrocarbons R Oxygenated hydrocarbons
NO SO; _ " NO:
NO, Sunlight PAN 03
hv H2S04
Precursor gases Product of Atmospheric Reaction

(Source: fundamentals of Air Pollution)

Precursor product relationship of atmospheric chemical reaction.

Urban atmosphere is characterized as complex mixture of hydrocarbons, peroxyacetyle
nitrate (PAN), polycyclic aromatic hydrocarbons (PAHS), oxides of sulphur and nitrogen
(Lonneman et al, 1978). The concentration profiles are the results of the combination of
atmospheric chemical and meteorological process. (Solan & Tesche, 1991 & 1 Warneck 1985)
The possible reactions taking place in the air environment are presented below.

N2 + O, - N.O + O

CO+0, - CO;+0

SO + NO> - SOz + NO
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O+ H2S - OH + HS

O + NO; - NO + O,

HO, + NO - NO;, + OH
(Source: Fundamentals Air Pollution, 1994)

Solar radiation influences the atmospheric chemical process. Free radicals are formed
by photo dissociation of molecules and these are highly reactive unstable intermediates.
Although, solar radiation plays crucial role in the generation of free radical yet water vapour
and temperature also influence the particular chemical pathways.

Photochemical dissociation of NO, takes place due to absorption of solar radiation
while ozone is formed due to the combination of free radical oxygen and molecular oxygen
(02). The Nitrogen oxide (NO) is oxidized by Ozone (0s) to form nitrogen dioxide (NO;) and
molecular oxygen (0;). These reactions are represented into the cyclic pathway driven by
photon (hv) (National Research, 1979; Southern Oxidant Study Report, 1990 and Williams,
1995).

NO - - O3

\\.\ o
(nuz l}()
v
Hydrocarbons
Fig Photo chemicals cycle of NO, NO,0; and Free radical (Source Fundamental air pollution)

The photochemical oxidation leads the formation of toxic compounds like
peroxyacetyle nitrate (PAN). It is formed when peroxyacetyl free radical reacts with nitrogen
dioxide (NO;). The free radicals are produced from degradation of hydrocarbons. Hydroxyl
(OR) and How oxidize SO, to reactive intermediates such as HS0s; and S0s. These intermediate
combine with water vapour in the atmosphere to from sulphuric acid aerosols. These processes
depend upon the atmospheric conditions (Calver et al, 1978). The homogeneous oxidation of
SO0, by free radicals lead to the formation of photochemical smog. Smog problem is accelerated
with the presence of automobile exhaust in the environment as such the effects of this problem
are more in urban area than in rural one (Interim Report 1996). Smog is the result of smoke and
fog and the humidity plays crucial role in the condensation of smog. Combined activity of
meteorological conditions like high pressure, inversion of temperature, stable atmosphere and
strong solar radiations also help in the formation of smog. The smog results impairment of
vision, eye irritation, and short time acute respiratory trouble (Buma, 1960).
General Climatology

Climate of Jaunpur is characterized by a very hot and dry summer and bracing cold
winter due to prevalence of dry continental air almost throughout the year. Monsoon
approached Jaunpur from Southern and two tropical maritime air reaches in this area with high
humid clouds and rains. A brief description data related to the temperature, relative humidity,
barometric pressure, rainfall, wind speed and wind direction is mentioned under the
micrometeorology data.
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Jaunpur experiences tropical weather and have three distinct seasons in a year.
1. Hot dry summer season from March to June.
2. Hot wet or monsoon season from July to September/October.
3. Cold dry winter season from November to February.
Micrometeorology data

Micrometeorology data of Jaunpur was collected from India Meteorology Department
(IMD). A permanent station, which collects the data daily at 08.30 and 17.30 hours. For the
present study daily data was collected from March 2003 to February 2004 for complete cycle
of 12 months to cover all the seasons of the year. Meteorological data of each season are
discussed below.
Atmospheric Pressure

The data on atmospheric pressure indicated that seasonal variation was less. The
average atmospheric pressure during the year at 8.30 and 17.30 were 988.9 and 987.3 millibar
respectively. Seasonal variation in the results are discussed as follows:

Barometric pressure (mbear)
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Fig. Monthly mean of atmospheric pressure of Jaunpur city during 2004-05

Summer

The daily atmospheric pressure of minimum and maximum were 981.5 mbar and
1007.6 mbar at 8.30 hrs in the month of June and April while 980.1 mbar and 1004.8 mbar at
17.30 hrs in the month of June and May. The average atmospheric pressure of the season were
994.8 mbar 990.8 mbar at 8.30 and 17.30 hrs respectively. The seasonal variation is shown in
the Fig.10: The monthly variation and average of atmospheric pressure of the season is shown
in Table

Atmospheric pressure (mbar thousand)
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Fig. Seasonal variation of atmospheric pressure in Jaunpur city during 2004-05
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Table-1 : Atmospheric pressure variation (mbar) during summer
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Month 8.30 hrs 17.30 hrs
Min Max Average Min Max Average
March 988.8 1003.0 996.5 990.2 999.9 992.7
April 988.0 1007.6 993.7 982.0 1003.3 990.1
May 982.3 1007.4 1001.9 986.2 1004.8 997.6
June 981.5 992.7 986.7 980.1 998.1 982.7
N=4 994.8 990.8
Monsoon

The daily atmospheric pressure of minimum and maximum were 979.5 mbar and 100.3
mbar at 8.30 hrs in the month of July and October while 958.8 mbar and 1015.3 mbar at 17.30
hrs in the month of August and October. The average of atmospheric pressure of the season
were 999.1 and 972.8 mbar at 8.30 hrs and 17.30 hrs respectively. The seasonal variation is
shown in the Fig. The monthly variation and average of atmospheric pressure of the season is
shown in Table 23.
Table-2 : Atmospheric pressure variation (mbar) during monsoon

Month 8.30 hrs 17.30 hrs
Min Max Average Min Max Average

July 979.5 995.4 985.4 997.1 991.1 982.6
August 984.0 998.3 987.3 958.8 989.7 983.8
September 983.5 998.0 990.6 982.4 988.0 987.5
October 998.8 1000.3 996.8 987.9 1015.3 937.2

N=4 999.1 972.8

Winter

The daily atmospheric pressure of minimum and maximum were 995.4 mbar and
1022.3 mbar at 8.30 hrs while 992.7 mbar and 1018.5 mbar at 17.30 hrs in the month of
November and January. The average atmospheric pressure of the season were 1008.2 mbar
998.4 mbar at 8.30 hrs and 17.30 hrs respectively. The seasonal variation is shown in the
Fig.10. The monthly variation and average of atmospheric pressure of the season is shown in
Table 24.
Table-3 : Atmospheric pressure variation (mbar) during winter

Month 8.30hrs 17.30 hrs
Min Max Average Min Max Average
November 995.4 1002.1 999.3 992.7 1000.9 997.1
December 1000.9 1006.8 1003.6 996.4 1003.8 971.3
January 1012.0 1022.3 1018.0 1005.0 1018.5 1014.5
February 1008.5 1018.7 1014.0 1007.1 1017.5 1010.9
N=4 1008.7 998.5

Wind Speed and Wind direction:

Magnitude of air pollution is probably more sensitive to wind strength. As a result of
atmospheric eddies the polluted air gets mixed with unpolluted air near to the surface and
occupy large volume of air in the breathing zone.

Data of wind speed and wind direction for 8.30 and 17.30 hrs were collected and wind
roses were constructed. A correlation between wind speed and wind direction with atmospheric

18



Advance Multidisciplinary Journal of Education Vol. 1, No. 3, June 2026

pollution as well as health problem reported during survey was observed. Wind speed and
direction change with season and the observations are as follows:

In Jaunpur, the wind pattern changes twice in a year along with the seasonal variation.
The predominant direction of wind were North West and East for 7.56 and 5.88% of the time
respectively. The calm was 37.2% during the period 2003-2004. Wind speed recorded in the
range of 1.8-3.6, 3.6-7.2, 7.2-14.4 and 14.4-28.2 Km/hr for 0.34, 14.78, 32.93 and 13.78%
respectively. During summers the wind direction was towards southwest while during winters it
was toward northeast direction.

Wind speed (Km/h)
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Fig: monthly mean values of wind speed in Jaunpur city during 2004-05

Wind pattern during summer:

The predominant direction of wind was North West for 2.28% of the time while the
other dominant wind direction of the season were East South East, West North West and East
for 1.18, 1.10 and 0.85% of the time respectively. The calm was recorded 37.2% during the
season. The wind speed recorded in the range of 1.8-3.6,3.6-7.2, 7.2-14.4 and 14.4-28.8 Km/h
for 0.03, 0.59, 3.58 and 3.48% respectively. The wind speed was highest in this season as
compared to other season.

Wind pattern during monsoon:

The predominant directions of wind was East South East and East for 9.94 and 9.72%
while the other dominant wind direction of the season were East and South East for 7.78 and
6.91% of the time respectively. The calm was recorded 34.7% during the season. The wind
speed recorded in the range of 3.6-7.2, 7.2-14.4 and 14.4-28.8 Km/h for 15.98, 40.82 and
8.64% respectively. The wind speed was moderate in this season as compared to other season.
Wind pattern during winter:

The predominant direction of wind was West and West North West for 11.94 and 7.6%
of the time while the other dominant wind direction of the season were North West and West
South West for 3.69 and 3.04% of the time respectively. The calm was recorded highest 61 %,
which was highest during the season. The wind speed recorded in the range of 1.8-3.6, 3.6-7.2,
7.2-14.4 and 14.4-28.8 Km/h for 0.81, 08.40, 9.76 and 1.08% respectively. The wind speed was
minimum in this season as compared to other season.
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Abstract

The present study was carried out with the objective to examine the difference in death anxiety
and religiosity of elderly and adulthood group of male and female. For this purpose a total of 81
participants were taken on purposive basis from area of Varanasi. Their age ranged from 35 to 81 years.
Among them there were 43 participants were 35-45 years and 38 participants were above 55 years and
among each group there were 44 males and 37 females, making 2x2 factorial design. Dhar, Mehta and
Dhar’s Death anxiety scale and L.1. Bhushan’s religiosity scale were used. Results indicate that
significant difference found between middle age and elderly age, and males and females on death anxiety
but the interaction effect of Age and sex was not found to be significant. There is interesting results found
that age and gender both is significantly positively correlated with death anxiety and religiosity. Multiple
regression analysis indicate that the age emerge as the best predictor of death anxiety contributing 26%
in the total variance.

It has been said that the nothing in life is certain except death and taxes. Although some
people may successfully escape paying taxes, death is a certain factor that will kiss all and
sundry. Incidence of death surrounds us throughout our life span. Beginning at childhood and
progressing through life. People see their grandparents die; their friends die, and usually their
parents precede them in death. One can assume that people from time to time contemplate their
eventual demise. Death anxiety is the feeling realization of the one’s own death. It is also
similar to the fear of death and might extend to fear of death of other and fear of being
confronted with death, dying and the elderly. Death anxiety (thanatophobia) is defined as a
feeling of dread, apprehension, or solicitude when one thinks of what happens after death, the
process of dying, or ceasing of life to exist. Death is defined as a state of nonbeing that is, the
termination of biological and social life. Death anxiety can process several dimensions such as
fear of death of self, fear of dying of self, fear of death of others, and fear of dying of others.
Death anxiety has been measured by many researchers, such as Lester (1990), Pollak (1980),
Balsky (1999) and Wink & Scott (2005). using self report inventories. The dimension of death
anxiety most often examined is the fear of one’s own death, which examines the fear of not
being here, ceasing to exist, dying too young.

As with all types of attitudes, many factors are involved in influencing and shaping an
individual’s death anxiety. Thus, it has come to no surprise to researchers that many variables
could affect the degree to which an individual experiences death anxiety. These variables
include age (Fortner & Neimeyer, 1999; Swanson & Byrd, 1998), gender (Harding, Flannelly,
Weaver, & Costa, 2005), religious beliefs (Kraft, Litwin, & Barber, 1987; Spilka, Stout,
Minton, & Sizemore, 1977), and health (Fortner & Neimeyer, 1999). All of these variables
affect people’s experiences and it is these experiences that prompt people to re-evaluate and re-
examine certain attitudes and beliefs that they hold (DeSpelder & Strickland, 2005). It has been
noted that death anxiety may neither stay stagnant nor increase or decrease progressively over
the years (Tomer & Eliason, 1996). A number of things can change an individual’s death
anxiety such as familiarity with death, a sudden loss, religion, physical ailments, and
psychosocial maturity. How death anxiety is experienced and expressed, however, largely
differs from individual to individual. Hence, even with so many studies conducted, the results
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are mixed as to which variable plays a part and to what extent that variable influences death
anxiety. Obviously, a single study which examines all the variables is impossible and so this
study chooses to focus on three specific variables. They are: religiosity, gender, and age.

One of the variables that are frequently associated with death anxiety is religiosity.
Religiosity can be defined as beliefs, feelings, and practices that are tied to religion (Ho & Ho,
2007). For example, going to temple on a regular basis is a form of religiosity. Religiosity can
be further divided into intrinsic and extrinsic religiosity (Allport & Ross, 1967). Intrinsic
religious orientation is defined as the extent to which individuals actually partake in religious
activities (Swanson & Byrd, 1998) while extrinsic religious orientation is defined as an
individual’s inclination to partake in religious activities as a way to obtain desired emotional or
social outcomes (Swanson & Byrd, 1998). In other words, the intrinsically motivated individual
lives his/her religion (self-transcendent) while the extrinsically motivated individual uses
his/her religion (self-oriented) (Allport & Ross, 1967). Most studies of this kind are conducted
by Western researchers and the emphasis is placed on Christian beliefs and how they affect
death anxiety. Studies regarding religious beliefs of other religions and the effect they have on
death anxiety are scarce. Wen (2010) studied the relationship between religiosity and death
anxiety. The results showed a positive correlation between inner religious motives, frequency
of participation in religious services and strength of belief. The results showed a linear second-
hand relationship between death anxiety and inner religious motive. Cohen et al. (2005)
reported that religion regulated the relationship between inner and outer religiosity with death
anxiety and belief in the afterlife.

Considering the discussed issues and the increasing population of elderly as well as the
fact that they are more concerned with thinking of death, it seems necessary to heed the factors
that may reduce death anxiety in the elderly. Studies have generally found mixed results
(Kastenbaum, 2007) regarding age and death anxiety. One of the problems that are frequently
encountered by researchers is the fact that even though there have been many studies conducted
regarding the influence of religious beliefs and religious orientation on death anxiety; the
findings from these studies have been equivocal. Some studies have found that high intrinsic
religious beliefs lower death anxiety (Thorson & Powell, 1990; Roff, Butkeviciene, &
Klemmack, 2002) while extrinsic religious beliefs increase death anxiety (Feifel & Branscomb,
1973; Swanson & Byrd, 1998). In addition, there are also some studies which have found no
relationship between religious beliefs and death anxiety (Berman & Hays, 1973; Donahue,
1985). Others (Thorson & Powell, 1990; Rasmussen & Johnson, 1994) have conducted studies
which showed that a negative relationship exists between intrinsic religious orientation and
death anxiety.

However, these studies also discovered that no relationship exists between extrinsic
religious orientation and death anxiety. These inconsistencies are found even when the same
scales to measure death anxiety are used. Studies on Hinduism and death anxiety could not be
found even after a methodological search of various databases and search engines. This lack of
attention highlights the need for researchers to focus on whether the concept of death anxiety
and religiosity can be applied to Hinduism. Therefore, this study aims to further clarify the
relationship between death anxiety and religiosity in elderly person.

Objectives of the study

1. To assess and compare the intensity of death anxiety between adult and old age groups.
2. To assess and compare the religiosity between old age and adult groups.

3. Toexamine and compare the impact of gender and age on death anxiety and religiosity.
4. To determine the relation between death anxiety and religiosity.
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Hypothesis
1. There would be significant difference between old age and middle age on death anxiety.
2. There would be high level of religiosity among elderly person as compared to adult person.
3. Female person would scores high on death anxiety and religiosity as compared to male person.
4. There would be significant association between death anxiety and religiosity
METHOD
Sample

The sample consisted of 81 participants (Mean Age=52.64,SD=15.26) belonging to
Two Age Group, Middle Age range from 35 Years - 50 Years and elderly age range from
55Years — 81 Years of rural & urban areas from Varanasi District, based on purposive random
sampling techniques. The participants came largely from Middle Class Socio-economic
background. Participation in the study was voluntary.
Tools
Religiosity Scale: Religiosity scale constructed by L.I.Bhushan (1970) was used to measure the
religiosity of aged. It consists of 36 items. It is a five point scale from totally agree to totally
disagree. The scale has high split half (r = 0.69), re-test (r = 0.78), and internal consistency
reliability (cronbach alpha=0.82). It possesses moderate concurrent validity (r=0.57). Subject’s
religiosity score is the algebraic sum of scores obtained by him on all the different items.
Death Anxiety Scale: This scale was constructed and developed by Upinder Dhar, Savita Mehta
and Santosh Dhar. This scale consists of 10 items. The reliability of the scale was determined by
calculating split-half reliability coefficient, corrected for full length, on a sample of 200 subjects
(25-55 years) The split-half reliability coefficient was = 0.87. Besides face validity, as all items of
the scale are concerned with the variables under focus, the scale has high content validity. In
order to determine validity from the coefficient of reliability (Garrett, 1981), the reliability index
was calculated. The later has indicated high validity on account of being 0.93.
Procedure

The subject included in sample were contacted individually and administered
Religiosity and Death anxiety Questionnaire in order to find out the nature of Religiosity and
Death Anxiety regarding Age and Sex. Participants were instructed that after reading the each
question carefully, they have to tick the appropriate response, and their response will be kept
confidential. Subject took 10-15 minutes to finish the test. Questionnaires were then collected
back. Same procedure was repeated at every visit of data collection.
Results

For ascertaining the age differences on religiosity and death anxiety scale, the Mean,
SD and t values were calculated which was displayed in Table -1

Table-1 Mean, SDs and t value of different age group on religiosity and death anxiety

Measures Age N Mean S.D. t value
Death anxiety =~ 35-45 vyears 43 0.23 4.922 5.31**
Above 55 years 38 5.32 3.465
Religiosity 35-45 years 43 133.40 16.337 2.79%*

Above 55 years 38 144.37 18.947

**p>0.01, df =81

Table -1 reveals that the elderly person above 55 years were scored high on both
measures death anxiety and religiosity respectively (Mean= 5.32 SD=3.4 & Mean= 144.3 SD=
81.94) in compression to adult group (Mean=0.23, SD=4.92 & Mean=133.4 SD= 16.3), in that
case there are significant difference between elderly and adult age group (t =5.31 df=79 P>.01
and t= 2.74 df =74 P.0.01) on death anxiety and religiosity. For ascertaining the sex differences
on religiosity scale and death anxiety questionnaire, The Mean SD and t valued were calculated
which was displayed in Table -3.
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Table-2 Mean, SDs and t value of different gender group on religiosity and death anxiety

Measures Gender N Mean S.D. t value
Death anxiety Male 44 0.86 5.170 3.72**
Female 37 4,70 3.865
Religiosity Male 44 134.39 19.951 2.82**
Female 37 143.49 15.038
P>0.01, df=81

Table 2 shows that female were scored high (Mean= 4.70 SD= 3.865 and Mean143.49
SD=15.038) in compression to male (Mean=0.86 SD= 5.17 and Mean=134.39 SD=19.951) on
death anxiety and religiosity. Hence in that case there are significant differences between male
and female participant (t= 3.72 and 2.82 df=79 and P>.01) on death anxiety and religiosity
scale. For knowing the significant difference between groups and sex jointly 2x2 factorial
ANOVA was calculated which is displayed in Table -3

Table-3 Summary of 2x2 (SexxAge) factorial ANOVA on Death anxiety

Source of variation Sum of Squares df Mean sum of Square F
Age 392.55 1 392.550 23.658 **
Sex 174.31 1 174.313 10.506 **
Age x Sex 7.34 1 7.347 0.443 NS
Error 1277.61 77 16.592

A perusal of table-3 indicates the main and interaction effects of Age and sex on death
anxiety scale. Main effect of Age and sex was found to be statistically significant (F1,
77=23.65 and 10.51, P>0.01) on death anxiety scale and the interaction effect of Age and sex
which was found to be not significant. For measuring the association between sex, age, death
anxiety and religiosity the correlation coefficient was calculated which is displaced in table -4.

Table -4 correlation Coefficient between developmental age, gender, death anxiety and

religiosity
Age Gender Death Anxiety Religiosity
Age .181 NS 513** .300**
Gender .386** .249*
Death Anxiety .346**

**Correlation is significant at the 0.01 level (2 tailed)
*Correlation is significant at the 0.05 level (2-tailed)

Table 4 represents the correlation coefficient of elderly person regarding religiosity
and death anxiety which shows that age was significantly correlated with death anxiety and
religiosity (r = 0.51 and r = 0.30 P>.01 respectably). In other view gender was also
significantly correlated with death anxiety and religiosity (r = 0.3 P> 0.5 respectably). In other
view the death anxiety was significantly correlated with religiosity (r = 0.35 P=>0.01
respectively). In other words, there is a significant positive correlation between religiosity and
death anxiety so that with increased religiosity, death anxiety also increases. In order to
determine the relative significant of age and gender in predicting death anxiety step wise
multiple regressions was done. Obtained result are displayed in table-5

Table-5 Step wise multiple regression analysis using Death anxiety as a criterion and
various demographic variables as a predictors.

Criterion variable Death anxiety
Predictors R R2 R2 Charge Beta t F
Age 51 .26 .26 46 4.94 28.16
Gender .59 .35 .09 .30 .30 21.19
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A perusal of table 5 that developmental age emerge as the best predictor of death
anxiety contributing 26% in the total variance, followed by gender contributing 9% in the total
variance. Examination of beta revel that the aforesaid predictors contributing positively
(beta=.45 and .30) to death anxiety.

Discussion

The aim of the study was to assess the death anxiety and religiosity among geriatric
sample which shows the significantly different between adult and old group on religiosity and
death anxiety and supporting the current hypothesis. Others studies have also supported my
hypothesis. Results indicated that lower ego integrity, more physical problems, and more
psychological problems are predictor of higher levels of death anxiety. Many have understood
death anxiety as a multidimensional construct. Lester developed the Fear of Death Scale with
the understanding that there are four aspects of fear of death: fear of death of self, fear of dying
of self, fear of death of others, and fear of dying of others. Hoelter (1979) described death
anxiety as anxiety about many other aspects of death. Death anxiety in older adults is often
linked to physical illness, which can increase the risk for depression, chronic pain and physical
disability can understandably get you down. Symptoms of depression can also occur as part of
medical problems such as dementia or as a side effect of prescription drugs. Suhail and Akram
(2002) found that older participants (55 — 70 years old) had higher rates of death anxiety. There
are several explanations for the results: a) as the participants are old and are nearer to death,
they might think about their mortality more often and this behaviour results in increased fear
and anxiety, and b) death of close friends and spouses might trigger off increased death anxiety.
Additionally, DeSpelder and Strickland (2005) contended that adolescents tend to portray or
feel a sense of invulnerability and invincibility. Death thus appears to be an event that occurs to
other people but somehow does not happen to them.

Another variable that is frequently linked to death anxiety is gender. In a comparison
study carried out by Schumaker, Barraclough, and Vagg (1988), Malaysian and Australian
students were asked to complete a survey to determine whether gender affects death anxiety
scores. The results showed that both Australian and Malaysian women experienced greater
death anxiety than men. Suhail and Akram (2002)’s study on Pakistani Muslims discovered that
women experienced greater death anxiety than men and Abdel-Khalek (2005) discovered that
females experienced significantly higher death anxiety levels than males. This studies have also
supported my hypothesis that female experiences more death anxiety than male person.

There are many arguments as to why death anxiety is higher in women. A reason why
this is so has been proposed by Schumaker, Barraclough, and Vagg (1988) who said that in
most societies, men are encouraged to pursue success and attain accomplishments which would
cultivate the illusion of immortality while women are not. This illusion is useful as people rely
on it to counter and conquer death anxiety. Other researchers declared that because women
more readily admit troubling feelings as compared to men, their death anxiety scores are
higher. Still others claim that death might have different connotations and implications for men
and women and thus may be construed differently (Schumaker, Barraclough, & Vagg, 1988).
This would affect their levels of death anxiety as they might fear different dimensions of death
anxiety.

One of the variables that are frequently associated with death anxiety is religiosity.
Swanson and Byrd (1998) studied the association between death anxiety and religious
orientation amongst introductory psychology students from a Midwestern university. The study
found that extrinsically orientated individuals experienced more death anxiety. As seen by the
extrinsically orientated individual, the emotional and social rewards that the individual has
obtained from religion thus far will be lost when death occurs and this increases his/her death
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anxiety. The results of statistical analysis supported the hypothesis so that a significant positive
correlation was found between religious beliefs and death anxiety .In other words, with stronger
religious beliefs, death anxiety also increased
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Abstract

Amavata is the prime disease which makes the person crippled and unfit for an independent life
and about 60% of the patients become unfit to work 10 years after the onset of the disease. Amavata
word is composed of two words Ama and Vata, the condition which is caused by accumulation of Ama
and Vata. In terms of medicine Ama refers to the events that follow and the factors that arise as a
consequence of impaired functioning of ‘Agni’ whereas in literal terms the word "Ama™ means unripe,
immature and undigested. This ‘Ama’ is them carried by Vayu’ and travels throughout the body and
accumulates in the joints, at the weaker sites (Khavaigunya) and Amavata occurs. The clinical
presentation of Amavata closely mimics with the special variety of Rheumatological disorders called
Rheumatoid Arthritis in accordance with their similarities on clinical features like pain, swelling,
stiffness, fever, redness, general debility, fatigue are almost identical to that of Amavata. The
Rheumatological disorder is such a group of disease which has no specific medical management in any
type of therapeutics. Amavata is the particular type of disease which is mentioned in Ayurveda since the
period ofMadhavkara (16 th century A.D.) under the category of VataKaphaja disorders. Nidanas of
Amavata narrated by Madhavkara are Viruddhahara, Mandagni, Exercise after heavy meal etc. Amvata
is one of the challenging disease for the clinicians due to its chronicity, incurability, complications and
morbidity. The allopathic treatment provides the symptomatic relief but the underlined pathology remain
untreated due to absence of effective therapy and also giving rise to many side effects, toxic symptoms
and adverse reactions also more serious complications like organic lesions. The treatment procedure
described are Langhan, Swedan Tikta-katudipan, Virechan, Basti etc. So the present study deals with
systemic review of Amvata from all the classics of Ayurveda and its management
Keywords: Amavata, Ama, Langhan, Swedan, Virechan, Basti.

Introduction

Ayurveda — an eternal science of healthy living treasures deals with physical,
psychological and spiritual well being of the human being and covers all the aspect of human
life. It is not a materialistic science but a philosophical and factual truth, which has been
enhanced by our great ancient sages, through their experience, logic and power of wisdom.

Amavata is one of the commonest disorders caused by the impairment of Agni,
formation of Ama and vitiation of Vata which initially creates difficulty in performing daily
works which goes on increasing and further leads to deterioration in the form of physical
deformities as well as mental frustration. Amavata on the basis of clinical appearance can be
taken parallel to Rheumatoid Arthritis. It is a disorder with varied clinical signs and symptoms
related to multiple organ systems, being both articular and extra-articular. It is a challenging
and burning disease for the physicians and medical field. Till today in modern science, there is
no effective medicine for this disease. presently, the non-steroidal anti-inflammatory drugs
(NSAIDs) are the mainstay in this condition however, they have serious adverse effects and
have limitations for a long term therapy. The immunosuppressive drugs are reserved for
selected cases, while the disease modifying drugs like gold-salts are costly and have low benefit
risk ratio. Hence, there is a need for drugs having good efficacy with low toxic profile in this
debilitating disorder. A number of indigenous drugs have been claimed to be effective in the
treatment of Rheumatoid arthritis but their claims have not been largely substantiated in well
controlled clinical trials. In this context, Ayurveda, the ancient system of health and medicines
has captured the attention and imagination of world. The relevance and recognition of
Ayurveda and the therapeutic procedures elaborated in this science display an over whelming
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demand in global world. It explains how each individual is a unique composition of physical
and mental elements. It then specifies the practices necessary for people to keep themselves in
harmony—internally and with their environment. Ayurveda advocates a range of promotive,
preventive and curative measures and describes the Sadvritta, Swasthavritta, Ahara-Vihara and
the unique therapeutics i.e. Aushadhi based on the doctrine of Samshodhana and Samshamana.
Medicines are administered in different forms through different routes to obtain either
Shodhana or Shamana. Samshodhana essentially refers to the bio-purification of the body
aiming to cleanse the macro and micro channels of the biological system (Srotas). The
disorders treated by Shodhana Chikitsa do not reoccur whereas the disorders treated by Shaman
therapy may reoccur in due course of time. In Amavata, Vata is dominant Dosha and Ama is
the chief pathogenic factor. Ancient Acharyas of Ayurveda have described sequential
employment of Deepana, Pachana, Shodhana and Shamana therapies in the management of
Amavata.

Historical review

The entity Amavata is available since the period of Charaka as a reference in the
context of various treatments. However, Amavata as a separate disease entity was described for
the first time in detail by Madhavakara (900 AD) who devoted a full chapter (25th) of Amavata
in his famous treatise Madhava Nidanam dealing with the etiopathogenesis of the disease in a
systematic manner besides the signs, symptoms, complications and prognosis.

Etymology

Ayurvedic literature following etymological derivation are found-

« Vatadosha along with Ama is termed as Amavata. It indicates thepropulsion of Ama by
vitiatedVata in the entire body and gets odged in Sandhisthana producing amvata.t

e« The word Ama and Vata unite to form the term Amavata. This signifies the role of
pathogenesis of Ama and Vata in the disease.

« The improperly formed Annarasa is Ama and it causes vitiation of vata, which is known as
Amavata.

« Amais produced due to indigestion and along with Vata itis a well-known disease entity.

Definition of Amavata:

When Ama and Vata simultaneously get vitiated and enters the Trika and Sandhi finally leading

to stabdhata (stiffness) of the body, the condition is known as Amavata.?

While commenting on the word Yugpada Madhukosha and Atanka Darpana has
expressed separate thoughts. According to Madhukosha Vata and Kapha vitiate simultaneously
during the pathological process of Amavata. On the other hand the commentator of
Atankadarpana says it is Ama and Vata who vitiate simultaneously. Both the comments seem
to be similar as structurally Ama is very much similar to Kapha. Only the difference is that
Kapha produces pathology only in the vitiated state, while the Ama is always pathological.
Nidana:

Nidana is defined as the factors which deranges the dynamic state of doshic
equilibrium provokes the disease is known as Nindana. This Nidana helps us to decide the line
of treatment as well as prognosis of the disease. Amavata Ninda is of multifaceted various
Acharyas mentioned their different views for the productions of Ama in Amavata. Acharya
Madhavakara has delt the separate Nidana as-3
1. Viruddha Ahara (Incompatible food)

2. Viruddha Chestha (Incompatible food)

3. Mandagni (Hypofunctiony of agni)

4. Nischala (Lack of exercise)

5. Snigdha Ahara followed by immediate exercise.
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Besides these intakes of Kanda, mula and Shakha and excessive exertion are itiological
factors opeined by Harita. In Anjana Nidana which vititate Vata, Pitta and Kapha are
considered under Nidana .

1. Viruddha Ahara

Those articles of diet that are inimical to the body elements (Sharira Dhatu) tend to
disagree with the system are known as Viruddha. Viruddha Ahara is one of the most important
factor responsible for Amavata.

Eighteen types of Viruddha Ahara have been described in Charaka Samhita.*

Excessive indulgence of any of these Viruddhahara leads to production of Ama and
Vitiation of Vata, ultimately leading to Amavata.

In addition to these the Ahara taken against the Ashta-vidha Ahara Visheshayatana
may also be considered as unwholesome diet. These have been described in details in Charaka
Viman.®
2. Viruddha Chesta

Viruddha Chesta is not clearly mentioned in the Ayurvedic classics. Following should
be considered as Viruddha Chesta.

- Exertion soon after taking unctous meal.

- Taking Ushana and Sheeta substances immediately after one another.

- Sedentary life.

- Suppression of natural urges (Vegavidharana)

- Daytime sleeping (Divasvapa)

- Awakening at night (Ratrijagarana)

- Performing such acts which are beyond one's capacity (Sahasa)

- Excessive indulgence in sexual act. (Atimaithuna)

- Any type of physical involvement just after taking meal viz exercise, sexual act, horse
riding etc.

- Cold water bath (Sheetodaka Snana)

- Exposure to eastern wind

- Sleeping on a uneven bed.

3. Mandagni.

Mandagni is the root cause of all the diseases.® It plays an important role in the
manifestation of the most of the diseases. Sluggishness of Agni takes place due to its own
causes, which results in production of Ama. Among the three types of Agni Jatharagni is very
important. Intactness of strength of Jatharagni is very necessary because it also augments the
functions of Bhutagni and Dhatavagni. Therefore any breach in strength of Jhataragni also
leads to Dhatavagnimandya as well as Bhutagnimandya. So due to Agnimandya proper end
product, essential for maintenance of life are not produced, instead results in productions of
Ama and Malasanchayarupa Ama. Due to Dhatavagnimandya proper nutrition to Rasadhatu
does not takes place, resulting in Dhatukshaya and Dhatukshaya ultimately leads to vitiations
of Vata.

Thus it can be stated that Mandagni results both in production of Ama as well as
vitiation of Vata, which are the two important pathognomic factors for causation of Amavata.

4. Nishchalata

Any type of physical inactivity is responsible for Kapha Vriddhi, which results in
Agnimandya and consequently helps in the formation of Ama.

5. Snigdha Bhuktvato Vyayama

Though exercise just after any type of meal is unhealthy, but exercise after taking
unctous meal (Snigdha Ahara) has been specially mentioned in causation of Amavata. Here
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exercise means any type of physical activity. Normally a good blood supply is very essentials
in gastro-intestinal tract for the digestion of heavy meal. But when a person indulges in any
type of physical activity just after consuming meal, blood circulation to the skeletal muscle
increases resultng in decrease of blood supply to the gastro-intestinal tract comparatively. This
act seriously hampers the process of digestion and absorption. Therefore improper digestion
leads to formation of Ama, which is the foremost pathological factor of Amavata.
PURVA ROOPA
Charaka has mentioned that wherever the Purvarupas are not mentioned, early clinical
manifestation of the signs/symptoms can be considered as Purva Rupa of the disease.’
When the Prakupita Ama via Rasavaha Srotasa endures Sthana Sanshraya in Hridaya,
Sandbhi etc. before getting fully manifested as disease Amavata, in the early stage produces mild
symptoms like Apaka, Aruchi etc. which can be considered as Purva Rupa of Amavata.
I. Agnimandya- Due to consumption of Nidana normal functioning of the Agni is
hampered resulting in Aghimandya.
ii. Apaka - Due to Agnimandya proper digestion and metabolism does not take place.
iii. Daurbalaya - In case of improper digestion Dhatus are deprived of sufficient
nourishment which leads to feeling of Dourbalya.

iv. Angamarda- In adequate nourishment of Dhatus and presence of Ama lead to
subjective feeling of aching in the body.

V. Aruchi - Vitiation of Rasa Dhatu and Bodhaka Kapha impair the function of
Rasenendriya.

Vi. Gaurava- The presence of Ama and vitiated Kapha cause feeling of heaviness in the
body.

vii. Gatrastabdham - When the Ama circulates in the body with the help of vitiated Vyana

Vayu in the earlier stage of Samprapti, it gives rise to Gatrastabdhata or stiffness of the
body by its Picchila, Guru and Sheeta Guna.
Rupa of Amavata:-
Madhavakara, Bhava Mishra, & other have described the rupas of Amavataclearly.
They can be classified under following headings.
Pratyatma Lakshana:-( Cardinal sign & symptoms)
A) Sandhishoola, B) Sandhishotha, C) Stabdhata, D) Sparshasahyata
Samanya Lakshana:- (General/Associated Features)
A) Angamarda, B) Aruchi, C) Trishna, D) Alasya, E) Gaurava, F) Jwara, G) Apaka,
H)Angashoonata®
Doshanubandha Lakshsna:-
A) Vatanubandha - Ruka
B) Pittanubandha — Daha, Raga
C) Kaphanubandha — Staimitya,
Guruta, Kandu
D) Vatapittanubandha — Ruka, Daha, Raga
E) Vatakaphanubandha —Ruka, Staimitya, Guruta, Kandu
F) Kaphapittanubandha —Staimitya, Guruta,Kandu, Daha, Raga
G) Sannipataja — Symptoms of all doshas
C. Pravriddha Rupa of Amavata
A) Agnidaurbalya
B) Praseka
C) Aruchi
D) Gaurava
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E) Vairasya

F) Ruja&shotha in Hasta, Pada, Shiro, Guipha, Trika, Janu, UruSandhi
G) Vrishchikadanshavatavedana
H) Kukshikathinyav

1) Kukshishoola

J) Vibandha

K) Antrakujana

L) Anaha

M) Chhardi

N) Hritgraha

0) Jadya

P) Bhrama

Q) Murchaha

R) Nidra-viparyaya

S) Daha

T) Bahumutrata®

Samprapti :-

The manner of Doshic vitiation and the course they follow, culminating in the
development of specific clinical manifestation is known by the name SampraptiJaati and
Aagati are its synonyms. A proper understanding of Samprapti is vital in the planning of the
treatment of any disease, since Chikitsa as enunciated in Ayurvedic texts is nothing but
Samprapti Vighatana. Conventionally the Samprapti can be categorized in twotypes.

1) Samanya (General) Samprapti: this is a common pathogenesis among various types of a
single disease.

2) Vishishta (specific) samprapti; this is a specific pathogenesis for a particular sub type of
disease. The samprapti of Amavata described in MadhavaNidana and by some other
commentators can be summarized as-

Sanchaya:

When a person exposed to etiological factors Viruddha Ahara, does Vyayama after
intake of Snigdha Ahara, Chinta, Shoka ,Bhaya etc. they cause Dushti of Agni, Dosha prakopa
and Dushya Daurbalya.

Prakopa:

Due to Dushti of Agni, Mandagni occurs. Mandangni cause Ama formation. Then due
to fermentation of Ama gets suktatva (Vidagdhatva) and it converts in Amavisha. With the help
of vitiated Vayu it goes to Prasaravastha. Now it is SAmavata.

Prasaravastha:

SAmavata goes to Dhamani (Rasavaha Srotasa). Then Dushti of Amavisha occurs due
to Tridosha. So it becomes Nanavarna (various colours) and Atipichchhila (viscid unctuous and
heavy) Ama. Now it is Atidaruna Ama.

SthanaSanshraya:-

Yugpat Kupita of Vata and Ama (kapha) with the help of Dushya Daurbalya gets
Sthana Sanshraya in Rasavaha Srotasa, Sleshma Sthana and Trika Sandhi.

Vyakti:

As it reaches Vyakti stage, most of the symptoms of Amavata are manifested like
Daurbalya, Hridgaurava, Gatrastabdhata, Sandhishula, Sandhishotha, Sandhigraha,
Sparshasahyata etc.

Bheda:
In chronic stage of it, the disease is left.
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Samprapti Ghataka

Dosha - Tridosha with predominancy of Vata
Vata - Samana, Vyana and Apana
Kapha - Kledaka, Shleshak, Bodhaka
Pitta - Pachaka.

Dusya -Dhatu - Rasa, Mansa, Asthi, Majja
Upadhatu - Snayu, Kandara

Srotasa - Mainly Annavaha, Rasavaha, Asthivaha, Majjavaha and also Udakavaha,
Purishavaha, Mutravaha.

Srotodusti -  Sanga, Vimargamana.

Agni - Jatharagni & Dhatavagni.

Ama - Jatharagnimandyajanya & Dhatavagnimandyajanya.

Udbhavasthana - Amashaya & Pakvashaya.

Adhisthana -  Shleshmasthana specially Sandhi.

Sancharsthana - Whole body.

Vyaktisthana - Sandhi.

Rogamarga - Madhayamarogamarga.

Vyadhisvabhava- Ashukari, Chirkari, Kashtata, Punaha Punaha, Akarmanyata
ChikitsaSidhanta:-

Chakradatta was first inventor, who describing the principles of treatment for this
disease, which are langhana, swedana, drugs having Tiktakatu Rasa and Deepana action,
virechana, snehapana and Auvasana as well as ksharabasti. And yogaratnakara have added
upanaha without sneha, to these therapeutic measures. The details are as follows:

1) Langhana:-

It is the first measure that has been advised for the management of Amavata, which is
considered to be an Amasayotha vyadhi and also Rasaja vikara, langhana is th first line of
treatment in such conditions.'® ! In yogaratnakara langhana has been mentioned to be the best
measure for the treatment of Ama. It has been described that sama dosa cannot be eliminated
from the body until and unless ama attains the pakva from and for this purpose Inghana is the
best therapy.'? Langhana is contraindicated in Vatavridhi, but is indicated in Amavata. Hence
care should be taken to stop the Langhana as soon as nirama vata condition is achieved.
Langhana in addition, creates hunger reflex in the patients resulting in enhanced production of
internal corticosteroid which provide relief through the reduction of inflammation.

2) Swedana:-

The role of swedana therapy in Amavata and in other rheumatic diseases is well
recognized. In the management of Amavata, Rukshasweda has been advocated in the form of
Balukapottali owing to the presence of Ama. In Chronic stage of the disease when Rukshata is
increased, snigdha Sweda can be employed. Swedana have been specialy indicated in the
presence of stambha, gaurava and shula,®® this constitutes the predominant features of
Amavata. In this disease ushna jalapana, a kind of internal swedana is also indicated which is
Deepana, pachana, jwaraghna, srotoshodhaka etc.'* Swedana also helps in liquefying Doshas
and aids in their transportation from shakha to kostha so that they can be eliminated by
shodhana therapy. Swedana helps in cleansing the srotas and thus aids in the transportation of
Dosa from the sakha to kostha. In addition it has been specially indicated in presence of
stambha, Gaurava, jadya, sitaand sula which constitutes the predominant features of Amavata
3) Tikta katu Dipana Dravya:-

Through Tikta katu rasa drugs are supposed to increase Vata dosa, yet these are of
proven value in this disease because of their dipana and pachana properties. These drugs have
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agnivardhaka property due to their Laghu,ushna, and tikshnaguna and due to these gunas they
possess Amapachana, so kaphahara and vatahara karma. Thus these drugs Increase Agni,
digest Ama, removes excessive kledaka kapha, prevent further production of Ama, clear
srotoavarodha and transport pakva dosha from Sakha to kostha for removal form the body.
And increased salivary and gastric secretions by the use of katu rasa are well known. Apart
from this, they also improve the intestinal motility acting as Vatanulomka.

4) Virechana:

Virechna has been described to be the best remedy for pitta dosha, yet it is effective in
the vitiated kapha and Vatadosha also to some extent. So in this way it appears to be the most
appropriate therapeutic measure in this condition. After langhana, swedana and Tika, katu,
Deepana dravyas, doshas Attain nirama avastha and may require elimination from the body by
shodhana. Generally vamana precedes virechana but in Amavata, the patients should be
subjected to virechana therapy because of the following possible reasons:

a) Production of Ama is the result of Avarana of pitta sthana by kledaka kapha, thus hampering
the digestive activity of the pachaka pitta. virechana helps in this condition through two ways,

« It removes the Avarana produced by kledakakapha,

« It is the most suited theraphy for the sthanikadosha pitta.

b) Symptoms of Amavata like Anaha, vibandha, Antrakujana, kukshishula etc. are indicated of
pratiloma gati of vata. This is best conquered by virechana, while vamana is likely to
aggravate these features.

5) Snehapana:

After giving the above mentioned therapies, the patient should be subjected to
samanasnehana which is justified on the basis of following points. The therapeutic measure
employed so far are likely to produce ruksata in the dhatu of the patient which may provoke the
vata dosha and further aggravates the disease process. This is best prevented by snehapana.

Reduction in bala of the patient is the resultant of the shodhana therapeutic measures
employed and the nature of the disease itself. This is also effectively controlled by the
administration of sneha, as the latter is described to be the best Balavardhaka regimen.®
Moreover, snehanasneha (grhita etc.) hasbeen started to augment the agni'® Snehapana has
also been prescribed in the cases of Asthimajjagata vata as the involvements of these dhatus are
quite evident in Amavatal’ since snehana pacifies the vitiated vata due to its inherent
vatanuloman aeffect, it is strongly indicated in Amavata, when there is predominance of
vatadosha in its nirama stage. However the patients of Amavata are liable to develop
derangement of digestion. Sosneha is best administered medicated with Deepana and Pachana
Dravyas.

6) Basti:

Basti therapy has its scope in all kinds of ailments implicating different types of Dosha,
Dusyas and Adhisthans, Basti is supposed to be the principal (specific) treatment for vatic
diseases.!® The relative importance of vatais already known as it has predominant influene on
the three principal routes of disease namely the sakha, kostha and the marma. More over vayu
is responsible for theformation, communication and spread of sweda, mala, mutra, kapha and
other biological substances in the body. This way Basti is the half of the whole treatment. In
Amavata, both Anuvasana as well as Niruha Basti have been advocated.

Anuvasana basti removes the dryness of the body caused by the Amahara treatment,
alleviates vata dosha, maintains the function of Agni and nourishes the body. Niruhabasti
eliminates Doshas brought in to the kostha by langanas and allied therapeutics. In addition to
the generalized effects, Basti produces local beneficial effects also by removing Anaha,
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Antrakujana, vibandha etc. sandhavadi tails has been advocated for anuvasana and ksarabasti
for asthapana.
Conclusion:

Amavata is a condition where stabdhata of the body occurs due to lodging of vitiated
Ama & Vata in Trika Sandhi. It is caused due to Virrudhahara, Virrudhhachesta, Mandagni,
Snigdham Bhuktvat annam Vyayamam etc. Amavata is Amashayothha Vyadhi so treatment
given in Amavata is Langhana then Swedana, Tikta Katu Dipana dravyas, Virechana,
Snehapana & Basti. Which has ultimate goal to achieve Amapachana, Vatashamana &
Strotoshodhana, Sthana balya chikitsa.
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Abstract

The present paper deals with the concept on social self in social networks and how it has been
regarded as one of the major weapon for the construction of social self. The attempt has been made on
the analysis of creating new agency of socialization among the peers. And last, but not the least how new
kind of identty is evolved in the digital society.

Introduction

In the era of gobalization, technology have been rapidly diffusing in the different
spheres of life which have created a new setting for social participation .today the society itself
is becoming smart by using the smart technologies which is reflected in the spectrum of social
relationships, social organization and social interactions. Social networking sites process
unique and transformational traits for commercial platforms that are designed to enable the
sharing of personal information with others through photos, tweets, likes and status updates.
Social network have become a principle paradigm in which we all conditioned to project our
best in the unrealistic selves. It is a modern way of virtually keeping up with the masses. Infact
in the recent time whether we realize or not we spend a great deal of time and effort on the
creation of digital identity. The moulding of the self depends heavily on others are projecting in
the arena of society. The way we are in the society itself in the stand for the perception of
others, this what we can addendum to the C.H. Cooley,” s theory of “looking glass self” — “ I
am not what you think I am, | am not what | think | am, thus | am what you think and | think |
am “. According to Ritzer, much of the needs thinking in general especially on the mind led to
the concept of self which is composed of “I” and “Me”. G.H. Mead argues that | refers to the
spontaneous behaviour of the man, while “me” refers to the internal demands of the society. In
the network society, the self is similar on what presented by the psycho — sociologists that is
totally depends upon the spectrum and the demands of the society. In addition to it, in the
digital network one can pretend their actual self and having a chance to resurrect their images
of self perception.
Peer Socialization

The rapid advancement of technology through different spheres of life has changed the
traditional setting for social participation. In earlier days, the participation was used to take
place with in a specific circle. To make a friendship or enter into wider social participation
beyond boundaries was not itself imaginable. Since the 90’s the new generation re define the
structural boundaries of social interaction and social participation who consider a world of
smart phones, i-pads and high speed wireless internet as a necessity thing. In the contemporary
society, flirting, gossiping, relationships building and hanging out all takes place online among
the teen age group. Social networking sites are the unique process of transforming the traits of
communication platforms that are designed to enable the sharing of personal information with
others through photos, likes and reflections via tweets and status updates. As it had been
already mentioned that the event organization, flirting gossiping, hanging out etc all takes place
through the internet. It has been found that the internet tend to de- personalised the inter
personal communication process making more acceptable to coverage with individuals to
converse with individuals who may not belong in off line social circle. This form of
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socialization represents a modern change in which the process of social relationships are
initiated and constructed.

According to sweeney, the internet greatest asset to teendom have the capacity to slip
out of personalities, i.e the ability to try on identities. The theme of mirror on facebook wall
explored the themes of identity experimentation and construction. The participants highlight the
opportunities available online to continuously recreate and construct one’s identity. It
represents that this generation is developing a mirrored world, where there is a continue flow of
representations of self. It is clear that this online world of invention and ingenuity allow youths
to explore and discard identities to mature pre-existing qualities and to eventually to blend the
virtual and actual self. The main positive attributes in this social networking era, that the
importance of positive feedback and social acceptance during adolescence as” it the way you
create your profile as what you upload that impacts a person view of you”. Most of the scholars
of social networks argues that online social approval and validation can have a direct
application on adolescents sense of self worth, identity and confidence. Social network
participants described their enhanced social self esteem through positive feedback via online
comments and likes which reiterates their desire to ultimately seek social validation.

Some of the research has highlighted the main threats to adolescents in this social
network era, is that the danger of improper use, sharing of personal information or posting
fabricated information about themselves or peers. The topic of privacy and fabrication of
information arouse as a topic in the focus groups where by participants discussed the
implications of online labelling on offline social status in this context one may mention that the
role of media which is often presented those online social communities as subversive
unregulated environments in which youths can have free for all. Such discussion on the evils of
supervised online access appear to question the ability of youths to regulate in a free range
parenting environment. The findings of some research suggest that adolescents have develop
their own social code of conduct which contains clearly defined social norms and acceptable
and unacceptable behaviour. The phrase FOMO stands for Fear of Missing Out was utilised to
label their need to be constantly up-to-date and socially informed. Although aware of this need
the participants showcased positivity to regulating their participation patterns and modifying
their habitual behaviours. For adolescents in this period, with the global online village may be
an exciting yet relatively safe opportunity to conduct the social psychological task of
adolescence to construct experiment and present a reflexive project of the self in a social
context.

Social Media and Social Esteem

The effects that social media has on people’s perception of theirself worth. The effects
that percepts on social interaction led to reach the popularity in the online community. Twitter
has it’s the person pe tweeted other person tweet, facebook has likes, comments and shares.
Now a question arises that why does social networks introduce this sharing bottoms and what
are the purposes of this sharing activities on social networks? How important are likes and what
not to our self esteem? Do we value these electronic forms of online popularity the same way
we value real life interactions and so on. A study had conducted in the university of Salford in
U.K, which reveals that the participants suffers their self esteem ehen their compares their own
accomplishments to those of their online friends. Another fact of this study is that the large
number of participants feel worried or uncomfortable when they can’t access facebook or
emails.

The study of Columbia Business School and the university of Pitisburgh reveals that
there is only .05% of the friends on facebook as close- tend to experience an increase in self
esteem when browsing social networks and afterwards display less social control. The positive
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comments made by the friends on social networks do boost the self esteem and thus influence
the behaviour. The significant thing that is observed in the electronic era, participants or users
gives much more or prime importance on the comments that are given and share in the online
community rather than day to day live interactions. In social networking sites we love to heard
love from the friends. Actually the proliferation and appreciation of social network is not
possible if the social media doesn’t have the mechanism of feedback, likes and comments. It is
same as a person got a job, sharing the moment with friends doesn't make any emotions or
lacks any expression. In this sense, we can say that such network wouldn’t have any social in
value, moreover it would be a one-way street of communication, and that’s not really
soializing. In this context, one may say that to use social media as a way to validate self worth
exists in all of us because it works, the way a person chooses to use social media says a lot
about their personality. Actually in the real sense, social media helps to create the self esteem in
this contemporary society.

Social Media and ldentity

Identity is a social construct that encompasses the way we think ourselves and our role
in larger social environments. Through social interaction identities are enacted that can be
understood as one continuum, containing both individual, personal differentiators which is
related to one’s role in social groups — the way interaction takes place in online communities. In
online community, identity characteristics are written on the body such as gender or ethnicity or
are elective such as political affiliations. The role of identities on larger social environments
can have the consequences for how we behave, we believe and we affiliate with. In social
networks, chat rooms or discussion groups the process of identity are complicated because the
cues of many identity such as gender or age are masked purposefully shared or mis represented.
This social media on acts varied diverse forms helps to affect identity by reshaping on how
individuals view themselves and others. Social media applications capture vast amounts of
behavioural data about their users which can be used to track individual across sites and
identities.

Evring Goffman presentation of self is useful for understanding the identity cues what
we share with others — intentionally and unintentionally. Goffman uses the metaphor of the
stage by illustrating the differences between the front stage and the back stage. The stage in
which the interactional process takes place and actors uses various categories to make their
performances impressionable is the front stage. On the other hand, back stage in which the
planning, reharsal etc are takes place. It should be noted that engaging in impression
management is not manipulative or deceptive but rather a natural aspect of human relationships
that in ways can make interactions can flow more smoothly and enable individuals to meet their
personal and professional goals. Social media offers new opportunities for sharing self
presentational content or borrowing one self online. It is commitment to deploying and
maintaining one’s own online identity as if it were branded a good, with the expectation that the
other do the same. It also involves the practice for creating persona a with sharing personal
information about oneself or others performing intimate connections to create the illusion of
friendship or closeness, acknowledging an audience and viewing them as fans and using
strategic reveal of information to increase or maintain this audience.

The development of computer mediated communication encompasses social media
complicate the identity process, individuals have more control over self presentational
messages and many identity cues which are difficult to hide or alter face to face, are able to
masked or misrepresented in online contexts. As a rule users want to create positive impression
by act in ways in consistent with his goal. Ganzales and Hancock found that viewing and
editing one’s profile resulted in increases in self esteem among the college graduates. By
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allowing people to present preferred or positive information about the self which enhances the
stimuli awareness of the optional self. Above the characteristics of computer mediated
communication, social media has specific affordances that are unique to newer communication
technologies. There are four affordances og digital content in network publics:

1. Persistence : Online expressions are automatically recorded and archived.

2. Replicability : content made out of bits can be duplicated.

3. Scalability : The potential visibility of content in network publics.

4. Search ability : Content in network publics can be assessed through search.

Sharing through social network involves a structure through speaking of known and
unknown readers. As Marwick writes "The networked audiences is the real or imagined
viewers of digital content............. Across boundaries and context."

Conclusion

In summary, social media offer us new ways of controlling self presentational
messages and other activities that are critical to identify formation and expression. It is evident
that online offline modes of communication for many people constitute aspects of a larger
communication ecology. The online realm is not a separate sphere of activity that reflects the
real world as distinct from the virtual. It is a way on how individuals behave online and offline
reflect the dimension of self. The present article provides the evidence of both positive and
negative potential outcomes of social media ude. Public perceptions which are generally
uniformed, mirrowing gaps in the literature. Much of the popular narratives circulating about
social media focus on privacy concerns but fewer discuss the relational, informational and self
esteem related benefits to social media use. In the reality, communication tools distance us
from one another because we are alone together in the same room but using our devices to
communicate with others or engage in other task.
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Abstract

Jane Austen was born on 16 December 1775 at Steventon Rectory, the daughter of a country
parson. She spent the years of her childhood and youth in that obscure place which still had an air of
privacy and retirement. The result was that she learned early in life to live unperturbed in a throng, and
thus, to have her own secret life of the imagination which the novelist must pass in the company of her
imaginary characters if she is to succeed in persuading her readers that they are real. The family was the
Jfocus of Jane Austen’s life and she was always a particular favourite with them. They were always ready
with their appreciation and encouragement of her work. All her works were read aloud at home, at first
to Cassandra, and later, to the whole family. Her father, seeing the promise in her first work, First
Impressions had wanted to publish it at his expense, and after his time, her brother Henry had shown the
same active enthusiasm in Jane’s work, thus encouraging her to future ventures. The members of the
family were bound together by the closest ties of family affection and young Jane was fortunate in having
such a family to give her every encouragement in her work. Jane Austen has given the most true account
of the contemporary life in her novels. She is not a boisterous comedian, but her novels are full of a
rippling sense of pleasure. We find that Jane Austen has excelled all her predecessors in the art of fiction
by her matchless presentation of contemporary manners, superb portrayal of characters and realistic
narration of the domestic social life of the eighteen century England.
Keywords: Jane Austen, novels, country-gentry, Emma, Mansfield Park, Hartfield, souls, Captains,
political, social, religious, French Revolution, clergymen, romantic, comedy.

Introduction:

The novels, as a modern literary form of expression, began in England with the full
flood of neoclassicism. From 1740 to 1800 the English novel went through parallel
experimental stages, the socio-comic realism of Smollett and Fielding, the character
development of Sterne, the sentimentalism of Richardson and Burney, the Gothic horrors of
Walpole and his mane followers. Although the novel was developed by many writers, none of
them showed new trends or improvement until Jane Austen and Sir Walter Scott carried the
English novel forward to new horizons of advancement in treatment of themes and character
development in plot integration.

Jane Austen was the contemporary of the early romantic poets, William Wordsworth,
P.B. Shelley and John Keats. She was doing the same thing in fiction which the romantic poets
were doing in their poetry. She added a sensible and happy mixture of actuality and keen
personal observation of the realities of a section of English life in her novels.

Jane Austen occupies a unique position in English literature though she worked within
a very limited field and dealt with materials extremely limited in themselves, she was able to
develop themes of the broadest significance and to present very entertaining and truthful
versions of the human comedy. Though all her readers see in Jane Austen a deliberate
limitation and narrowness of range in her choice of subject matter, her admirers find her scope
quite adequate for the exposition of important themes. She is superior to all other women-
writers and all but a few men-writers in English, as a creator and an artist. The smallness of her
scale of operation cannot, by any means, lessen the perfection of her artistic achievement and as
she has been accepted as one of the classics in English literature.

Today Jane Austen is universally admitted to be an English classic, though she has to
her credit only half a dozen novels, namely, Sense and Sensibility, Pride and Prejudice, Emma,
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Mansfield Park, Northanger Abbey and Persuasion. Though her field was a very limited and
narrow one, she cultivates it with such perfect art as to win an immediate passport to eternity of
literary fame.

The Social World:

The novels of Jane Austen provide interesting social history being painted of the rustics
among the upper middle classes in Southern England at the end of eighteen century. The fact
that they can be viewed on the didactic and ironic levels too does not in any way diminish their
value as social documents dealing with the life and manners of a bygone age and society. A
novel written more than a hundred years ago provides a sort of escape from the contemporary
and familiar in social life to the fashions and formalities of an age that is gone by. These
fashions and formalities are interesting for us because we no longer see them practiced in the
modern world. When we read Jane Austen’s novels, it is both interesting and instructive to
come across sayings and doings which reflect the manners of the country-gentry in England at
the end of eighteenth century.

It is indeed a very narrow segment of contemporary society that Jane Austen pictures
for us in her novels. She does not, by any means, give us a full picture of even the narrow
segment of society to which her novels are confined. She hardly let us see what the lower
classes are like. Of course, there are servants and dependants making their appearance
whenever necessary, at Mansfield Park, at Hart field, at Barton Cottage and even in Portsmouth
because the kind of people presented by Jane Austen, could not do without them, But though
their existence is implied, they are hardly ever seen or heard of. We are mainly left with the
country-gentry, the class of people Jane Austen knew best and could portray most truthfully.

It is not surprising that in Jane Austen’s novels the life of the country-gentry is not
portrayed fully in all aspects. We see only just as much of it as a very keenly observant woman
could have taken in. We regret having lost sight of some of the fashions and formalities of the
age and class to which we are introduced by Jane Austen. But there are some other things
belonging to this class and age which we rejoice in having got rid of. For instance, we see that a
lot of fuss was made in these days about rank and precedence as seen from the conduct of
people like Sir Walter Elliot, Mary Musgrove and Emma Woodhouse, the last named,
considering it beneath her dignity to step into the house of the yeoman farmer, Robert Martin.
We now go too far in the direction of discarding all formality in manners. People of the present
day who are used to the quick and easy scattering of Christian names among friends and
acquaintances would be surprised to hear Mrs. Musgrove referring to her daughter -in-law as
Mrs. Charles and Sir Walter, speaking of his daughter as Miss Elliot or Sir Thomas Bertram
calling his son Mr. Bertram. It is, however, a matter of regret that we, in the modern age, have
lost the habit of using * Sir * or * Madam ’ in this way. Dr. Johnson and Miss Austen could use
them to great advantage, even in talking with social inferiors. Here, we have to admit that it
was not only gracious but also quite convenient to be able to use © Sir > or * Madam ’ like this
when we were not aware of the name of the person addressed.

Another thing we note about the society described in the novels of Jane Austen is that it
had the same contempt for sport common in the 18" Century and reflected in the writings of
Addison who made his Tory fox-hunter a fool and Gibbon who sarcastically described the
society in a country-house as consisting of Lord Edgemont and fourscore foxhounds. Jane
Austen’s remarks about the sporting activities of Sir John Meddleton, Charles Musgrove and
others are by no means complimentary. Another feature of contemporary social life reflected in
her novels is the importance given to Bath as the popular resort of the fashionable and pleasure-
seeking world. Jane Austen’s novels relate the ordinary social intercourse of the gentry, with
the emphasis on the part played by women. Emma, which is typical of Jane Austen’s art in its
most mature form is a quiet story of village-folk quietly told. The greatest excitement in the
quiet life of Highbury is provided by secret engagement and the life of the gentry is entirely
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taken up with making and receiving visits, dining out or having dinner- parties or card- parties
at home or attending a Christmas- party like the one at Randalls or strawberry-party like the
one at Donwell Abbey. A ball at the village-inn and picnics like the one to Box Hill or private
theatricals like the one arranged in Mansfield Park were the means of passing time agreeably.
As for the clergymen, presented in the novels, do not seem to be possessed of any zeal for the
cure of souls. Their calling is often merely an excuse for having an easy time and for being
admitted to better social circles than they are born to. Rev. Collins, being a person, is admitted
to Lady Catherine’s household and Mr. Elton, for the same person is welcomed at Hartfield.
There is hardly any religion in any of Jane Austen’s novels and no deep spiritual insights or
theological speculations characterize her clergymen. It is characteristic of the severe limits
which the novelist sets herself that she does not even suggest the reactions on her characters of
the great events of the day. Neither the French Revolution nor the Napoleonic War seems to
have made any impression on her characters.

The peace which came at the end of the war with Napoleon was important to Jane
Austen only in so far as it brought home Captains to make love to young ladies who had waited
for them, and Admirals to rent country-houses for their residence. What Pitt and Fox and
Castlereagh, Nelson and Wellington did or said, had nothing to do with Jane Austen or the
quiet people she delineated in her novels. She seems to have been quite aware of the fact that
individual men and women, as they are, always have been and always will be, are the true
subjects of the novelist and not theories or propaganda of any kind, political, social or religious.
She refuses to be preoccupied with the political, social or religious movements of her day. In
portraying her heroes, she is not concerned with anything except their qualifications for being
considered as good husbands and worthy gentlemen.

Though the period of Jane Austen was the first generation of romantic poets of the
French Revolution and the war of American Independence, of Malthus, Wordsworth, Scott,
Hegel, Coleridge, Andrew Jackson and Cooper, country-life in her part of the world was hardly
disturbed by contemporary events. She was quite familiar with their writings but they have not
influenced her novels except providing materials for passing references and descriptions. The
novels of Jane Austen are to be looked upon as pleasant comedies in which she has portrayed
the social life of her times. Very early in her life, she realized that the manners and the culture
to which she had been accustomed in her own house, were by no means universal and that
much lower standards might be observed among the gentry in their large country houses. She
also realized that very often these wealthy and powerful land-owners were not conscious of
their own shortcomings and considered themselves better-bred than anybody else. In their
estimation, a man who has to work for his livelihood, must rank much lower than land-owners
like themselves who formed the leisured class. They considered country-parsons little better
than Parson Adams or Parson Trulliber of whom many examples were still to be found in the
contemporary world. As a matter of policy, the Parson may be shown a pretence of equality and
he might occasionally dine with the squire instead of with the waiting lady.

In Mansfield Park, we find how Jane Austen, a country Parson’s daughter has resented
the snobbery and arrogance of the gentry in their attitude to the clergy. Her prejudice against
these rich and titled people who lacked in true refinement is reflected in the pride of Pemberley,
the arrogance of Rosings, the cupidity of Morland, the rustic conviviality of Barton, the
instability of Mansfield, the tasteless splendor of Sotherton, the mediocrity of Uppercross, the
snobbery of Kellynch. This prejudice of Jane Austen is again reflected in the bad qualities of
her rich people, the avarice of General Tilney, the oafishness of Lord Osborne, the stupidity
and arrogance of Lady Catherine and the insipidity of Lady Darlymple and Miss Carteret. Only
in Mr. Knightley and Colonel Brandon, we have truly worthy representatives of the gentry
against whom nothing can be said.
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The social world painted by Jane Austen in her novels, is not only the rich who come in
for castigation. The vulgarity of characters like the Steeles, the Thorpes and the Eltons is often
used to set off the low standards prevailing among their betters. Jane Austen’s genius for
comedy found repeated expression in showing how the landed gentry considered themselves
superior, while in fact they were not. All her novels are about people who move around the
parsonage and the manor-house because this is the world she knows the best. But though the
parsonage was the background of her own life, she does not give us an intimate glimpse of life
in a parsonage. It is true that Catherine Morland came from a parsonage and three of Austen’s
heroines marry Parsons.

Conclusion:

The object of Jane Austen in writing her novels was to paint pictures of domestic life in
country-villages and she considered three or four families in a country-village as the very thing
to work on. Choosing a village or a country-house as the sense of her story she set out to paint
for us her picture of domestic life. In doing so she has succeeded in giving us some idea of the
social life of the country-gentry in her days. It suited the novelist to take her heroine to Bath or
London occasionally, but the rural background is always preserved. Jane Austen who never got
out of the parlour cannot follow her young men into their various fields of activity which were
not those of a woman. Jane Austen had a keen insight into human character and her power of
interpreting characters was quite unrivalled. As a result of this, she has been able to portray on
her limited canvas a large variety of convincing human characters. In her six great novels, no
characters has once been repeated. Her men and women, both good and bad, are all individuals
who cam be at once distinguished from the rest of their kind.

Jane Austen has been labeled a social satirist on account of her observation and
recording of folly and pretence and meanness which are as much characteristic of humanity at
the present day as they were characteristic of men and women in her own day. Her books with
all their variety of excellence, are stories of love, relating to young people, especially the
delightful heroines, whose happiness they involve. To our modern standards and practices, it
would appear that all the fuss that was made about gradations of rank in the society of Jane
Austen’s day was meaningless and vain. But to people like Emma Woodhouse and George
Knightley and their class in general, those gradations were right and proper. In the behavior of
each of the characters portrayed in Emma, there is a deep respect for the established social
order and each tries to conform to the manners and formalities set down for that order.
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Abstract

The article, based on 7yrs teaching experience, details reasons for underachievement of English
Language Learning in rural schools & madrasahs. Negligence in the rural preschool centers, viz. the
Integrated Child Development Service centers & later in rural primary schools due to poor teaching
skills, impoverishment & low motivation, weakens linguistic foundation and makes it difficult for the
ensuing Secondary & Higher Secondary School teachers to develop the higher linguistic skills. The
classical mistake of adopting the Functional instead of the Acquired Approach and using the Deductive
instead of the Inductive methods of teaching English encourage rote learning and no spontaneous
acquisition of the language. Cultural, social and/or educational divide between the teachers being
appointed from all corners of the multi-dialect, multi-cultural State, and the local students, alienates the
former from the latter, making learner-centric education difficult. Traces of colonial paradigms of
superiority vs. inferiority, still residing in the Indian sub-conscious; and the socio-political, economic
and educational necessities of Postcolonial India are causal to the fear and awe that rural students tend
to have towards English, otherwise unseen in their linguistic dealings with Sanskrit & Arabic (Arabic is
just as foreign as English)or any other Indian languages. The solution is not in teaching them loads of
English. It is rather in eliminating the strangeness & unfamiliarity towards the foreign & colonial
origins of the language through frequent interactions in English, introducing tech-usage, stocking
libraries with good English children literature, etc., in order to assure that it is just another language of
the world, exponentially used, hence exceptionally popular.
Keywords: Integrated Child Development Service, Functional Approach, Acquired Approach, Inductive
Method, Deductive Method.

[The following article is based on a 7years teaching experience (2010 — 2016) as an Asst.
Teacher for English in a Govt.-aided Higher Secondary madrasah in the remotes of
Murshidabad, West Bengal.]

Language learning is like character building. It needs an early start. Negligence in the
nursery sections is hence primary to rural schools’ n madrasahs’ inability to perform in English
Language. Either for poor training, low motivation or impoverishment, teachers in rural,
preschool institutions, viz. ICDS [Integrated Child Development Service] centers or the
Anganwaris, and later in rural primary schools fail to deliver as competently as their
counterparts in urban sophisticated créches, kindergartens, nursery & primary schools. The
incompetence and the consequent weak linguistic foundation show up when the poorly taught
kids move to Secondary & Higher Secondary schools.

Their ability to read and comprehend simple English words is still so underdeveloped
that they fail to perform the higher linguistic skills, viz. speaking, writing and thinking in
English.

There are educational institutions in the rural belts of West Bengal which would alarm
us with instances where Class V [Secondary Schools start from Class V onwards] students
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exhibit no more knowledge in English than reciting the 26 English alphabets and the few
‘better’, know no more than what vowels and consonants are.

Their total inability to read English nursery texts puts teachers of the following
Secondary & the Higher Secondary levels in a dilemma. Is she to teach them how to read,
something the students should have learnt in the Primary Section, or to move with the syllabus
which demands of her to work on the higher linguistic skills?

Most prefer to follow the syllabus where the lessons are read out in English and
explained in the learners’ regional language, here being Bengali. At the end, students basically
do not learn any English. Although the selected English narratives for school curriculum are not
to teach English Literature but to develop English Language, the teacher manages to merely
retell in Bengali a few ‘bedtime’ English stories! The futility of daily classroom teaching is
unnerving!

Nevertheless, it would indeed be a painstaking job to teach, outside the syllabus,
courses that should have been otherwise covered in the primary section. Teachers are rarely
interested in taking up the extra workload because, needless to say, it comes with no extra pay,
and would also mean compromising the time-bound syllabus and, in consequence, face the
authority.

Negligence of the language in the primary sections is counter-productive to teaching
computer operations, causing a digital divide. A compulsory section of the school curriculum,
Computer Learning is much in vogue. Govt. too has spared no expense in supplying free
computers to rural schools and madrasahs. But mere availability of the machines is not enough.
The students must know to operate them to access ICT and Programmed Instruction for
independent learning. But digital instructions come in English and, hence, to educate them
about it becomes a tough row to hoe!

Rural students, performing slightly better in their English language tests than the rest,
are not because of their teachers but, rather, for the tuitions, their parents have been able to
afford, where the child’s language development is better paid attention to than it is in a class
with population over a hundred. Greed for larger Govt. grants and monetary benefits have
often made the authority in rural madrasahs to overlook the extent to which overpopulation of
students compromise the academic quality. Overpopulated classrooms are chaotic. It’s not just
the noise but it, coupled with unhygienic physical environment [the scarcely cleaned floors,
ceilings and corridors, unkempt playgrounds, the deafening noise of passing vehicles or the
insufficient space, furniture, lightening facilities and ventilation] caused by sheer negligence,
impair the required psychological health to perform, both of the teacher and the taught. The
consequences are disastrous! It affects not just the future of the students but of State, of Nation,
at large.

Furthermore, rural schools and madrasahs make the classical mistake of adopting the
Functional Approach to teach English. As opposed to Acquired Approach, Functional
Approach educates students in English through their vernaculars whose grammar, idioms and
expressions are different from that of English.

Didactic, instead of Inductive, method of teaching Grammar is adopted where students
fail to spontaneously acquire and assimilate the rules; they instead memorize them. The rote
learning impedes independent usage of English and causes learning to be flawed and short-
termed. Students are seen to grope for words and tend to constantly revisit their vernaculars to
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frame English sentences. Speaking and writing English get encumbered, optimum linguistic
development is unachieved and, subsequently, attempts to develop creative writing and
spontaneous expressions in English are unimaginable. It affects their career because English, an
international language, is, today, being used in higher education, research activities, screening
tests, job interviews and all official tasks.

Poor linguistic foundation in English cripples career choice & career advancement. Our
evaluation system being not up to standards, spells doom, after the Higher Secondary levels,
when students need to choose a subject to pursue in their Graduations. Students, performing
miserably in English in their yearlong class tests and passing with flying colors in the Higher
Secondary Exam, harbor the false impression of themselves being skilled enough to pursue
English in higher studies which demands firm mastery over the language. They fail to realize
that the Higher Secondary Exam Results are inadequate evaluation proofs.

MCQ, One Word Answer or the True/False question types selected by the State paper-
setters aren’t standardized question types to examine linguistic proficiency. They suffice in
testing memory capacity instead of linguistic skills and application, helping the examinees to
qualify easily. Besides, the same syllabus being repeated over the years encourages selective
study. The score sheets merely reflect high literacy rate of the State and no true applicable
knowledge.

Unable to see the power play behind the high scores, ambitious rural students take up
English Literature as their subject, least realizing themselves to be not equipped with the
language enough to face its literature. Even if they are to take up other subjects, their
inadequate mastery over English would always be a pebble in their shoes because higher
education includes texts written mostly in English.

When reality dawns, it gets too late! Choices have been made and career needs to
survive. It comes as a severe blow when rural hardworking students move to city colleges to
compete against city- students with English medium, private institutionalized education.
Matters worsen when, based on the Higher Secondary scores, rural students take up English
Literature because, as obvious, they now have to struggle with the English language and its rich
literature. Morals inevitably weaken; few give up midway, few somehow drags through the 3
yrs degree course. Score is poor and so is their shot at secure jobs. Hopes for research activities
get blown away. Their career flounders and so does the future of the nation!

Cultural, regional and often educational hiatus between the teacher and the taught are
other impeding factors. The teachers, teaching in rural madrasahs and schools, aren’t always
local. These teachers are sent from all corners of the state as per their ranks in the merit lists
issued by the respective service commissions.

Urban educated teachers have to often migrate to rural schools and madrasahs where
their urbanity comes into conflict with the learners’ rurality. The conflict is conspicuous during
classroom interactions. For instance, if it is a Bengali medium school or madrasah, located in
the interiors of, let’s say, Murshidabad or Malda; and the teacher sent to, is from Kolkata, even
though she instructs in Bengali, her dialect and accent will be quite different from the learners’
rustic dialect. The dialectal variation makes communicating ideas difficult, especially in the
lower classes.

The socio-cultural divide within classroom parameters if statistically analyzed through
FIACS [Flanders’ Interaction Analysis Categories System], would show a higher DTT [Direct
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Teacher Talk] & SC [Silence/Confusion] Ratio than the ITT [Indirect Teacher Talk] & PT
[Pupils’ Talk/ Percentage of Pupils’ Talk] Ratio, indicating “teacher actions restricting
students’ participation”.

Low participation implies inadequate feedback, causing “Error in Learning” (Markle)
which leaves no room for Reflective Teaching [an act where teacher reflects upon her teaching
strategies and students’ responses for self-evaluation and improvement of the teaching-learning
process].

Cultural divides often hinder curriculum transaction. Teachers, lacking in depth
knowledge in the learners’ culture, uses examples to introduce a chapter, to explain an idea or
to give grammar lessons, from their respective urban backgrounds. The unfamiliar examples
defeat objectives of Inductive Teaching [a scientific teaching-learning process where learning
coherently moves from the known to the unknown].

Matters worsen when the teacher’s educational background is different from the rustic
environment of the educational institution where she has been appointed. It becomes truly
difficult for a teacher with, let’s say, an English medium background with private,
sophisticated, formal education, to adjust in the underdeveloped Bengali medium, rural
institutions. Her English pronunciation and frequent use of English during curriculum
transactions, just as she has been taught in her days, are neither welcomed nor comprehensible
for her rustic students. The consequent adjustments at both ends - the teacher and the taught -
are not helpful. It makes the teaching-learning process sluggish and flawed.

The hiatus in question makes it impossible for the teacher to reach out to her learners.
Teacher’s likability quotient declines, student-teacher bond weakens, learners’ demands are
subsequently unmet and the Instructional Objectives, consequently, unachieved. The hiatus
affects mostly English Learning because language learning requires free communication and
self-expression in the language. It distances and alienates the learners from the teacher and the
language. Learner-centric education is unattained. The alienation, instead, escalates learners’
age long fear of teachers and, subsequently, reduces them to a voiceless mass, a mere audience
to the teacher’s act!

Fear and awe of English are psychological and other compelling reasons for the
alienation. To my mind, a subconscious fear, bearing colonial roots, is at play, here, because
students do not project them on other taught languages like Sanskrit, Arabic (Arabic is just as
foreign as English) or the other Indian languages. Despite the syntactic simplicity of English
language as compared to that of Sanskrit and Arabic, the fear is pre-dominant and counter-
productive to teaching and learning English.

The fear, | believe, is borne out of repressed colonial memories. English operates as the
language of those, whose protracted years of colonial oppression still resides in Indian
subconscious as repressed memories of the white man’s superiority that we attempt to block out
through rationalizations. But those, not adequately subjected to the changing global scenario
and residing in remote corners of the nation still have not been able to outgrow the colonial
intimidations. Their minds, entrenched in the residues of colonial paradigms, find it
intimidating to “be not able to speak in English”. They do not exhibit this behavior towards
“not being able to speak” in Sanskrit, in Arabic or in other Indian languages. This intimidation
makes them impossible to relate or to feel at home with the language.
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I recall an incident where a Russian girl happened to have visited the madrasah where |
was teaching. She was a regular college student, interested in Indian music and visiting India
for knowledge & inspiration in music. What was worth observing was the manner she was
greeted, (she wasn’t from any of the colonizing countries, but “white” and foreign enough to
remind of one!). The students were in complete awe of her, hung on every word she said, every
gesture she made; at the same time fearing to upset or be approached by her, and followed her
like an uncontrollable mob trailing a celebrity! The moment made me wonder - why the
difference? We wouldn’t be ever greeted likewise in any of the Russian schools! Is it the
foreign race, color or the language? Or is it simply the subliminal colonial forces, once more at
play?

Rural attitude towards colonial paradigms haven’t much improved, over the years.
They still suffer subdued inferiority complexes towards the language, so much so that even if
the teacher is to speak in English in English-language classes, the intimidation surges to create
a psychological divide between them and the teacher. If contrasted with city-schools, it is easier
to teach Bengali in English medium schools than to teach English in Bengali medium rural
madrasahs.

The fear spells doom when these students move to metropolitans for higher studies
where to know English is indispensible. The fear, | describe, is once again colonial because it
surfaces only when approached in English. Let’s not mistake it for one of ignorance. Rural
students are just as talented as city students. The fear is also not of knowing enough English,
but of English.

I do not say that the colonial paradigms have been completely wiped off the face of
urban India. Knowing English is still a cachet; spattering knowledge in English or clichéd
thoughts expressed in English, or the simple fact that one has been to the West, can still make
him/her the cynosure. However, over the years it has been diminished by India’s global
recognition, escalating technology and scientific spirit; instilling faith in what’s ours, as we
compete with the English-speaking West.

Aptitude is also not an issue here. When it comes to proving themselves, especially in
co-curricular activities, rural students can set standards! But when they move into cities, the
overreaching impact of urban India weakens their morale and the subliminal fear of English
simply tears down their already crumbling self-confidence.

Socio-political, economic and educational necessities of Postcolonial India are also
causal to the fear and awe in question. The indispensability image that English today has,
coupled with its foreign and colonial origin, cast a looming impact on rural kids. Without
English socio-political, judiciary tasks and economic transactions, national & international,
across multilingual, multicultural India are unfeasible (as English is our link language); and
higher education, research studies, etc., unattainable (as English is our library language).

The solution, here, is not in teaching them loads of English. The problem is essentially
psychological. To alter the status quo it is imperative to make students believe that there is
nothing to be awed or feared about English. The looming colonial impact of the language can
be mitigated by developing students’ familiarity with the language through easy access to and
frequent interactions in English within the school premises. Unfamiliarity of any kind creates
distance, strangeness and fear.
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Efforts should be made right from the kindergarten days. Rural primary & preschools
can adopt the play way strategies of developing reading skills, viz. Echo Reading, Duet
Reading, Paired Reading, Choral Reading or Group Dynamic Reading techniques. VVocabulary
can be developed through Word Wall Approach, Word Games or the Relia in the bag
technique; and speaking skill through Jigsaw Activities, Interviews, Free Talk or Discussion.
Picture related activities and Information Gap activities can be used for language development,
as a whole. Repeated associations with English through sight and hearing will eventually put an
end to their putative concepts of anything ‘foreign’ or ‘western’ as beguiling and unreachable.
Besides, language requires visual and auditory learning. Memorization does not help (children
learn their vernaculars by listening to those around them). Rural students need to hear more of
English to feel at home with it. Prolific use of modern educational technology & well-stocked
libraries with good English children literature are a few moves needed for not just skillful-
learning but to eliminate “superiority vs. inferiority” clichés.

It’s not that these efforts would make students of rural India speak brilliant English. A
lot more would be needed for that. But, for a start, it might just pay off assuring that English is
just another language — a language exponentially used, hence exceptionally popular in the 21%
century Postcolonial society.
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Abstract

This study focuses on the relationship of academic achievement and English language
proficiency. The study seeks to explore the relationship by correcting data an analyzing through
statistical measure. There has been an in depth study on the academic achievement of the rural students
of Paschim Medinipur. Both boys and girls have been included in the study to find out if there is a major
difference between the boys and girls in this two areas of this study. The researcher has tried intensively
to find out relationship between the two. The study will remove all sorts of wrong conceptions which
prevail in the domain of the relationship of two subjects. The topic holds a significant importance
because there is a opinion that girls students are usually less competent in English language proficiency
but this study will find out the truth. It is expected that this study will be comprehensive enough to
establish the truth.
Keywords : Academic Achievement, Language Proficiency, Competency, Comprehensive, Domain,
Statistical.

Introduction

When learning occurs in a particular area it is expected that some sort of achievement
will take place. This achievement can be measured by the extent of acquiring skill and
knowledge. These two things reflect the achievement of a person in a particular domain. Now
achievement in the academic sphere may or may not be directly related o language proficiency
academic achievement means the total achievement in the academic sphere it is not limited to
any particular area. it is some sort of all-round proficiency. If anyone is competent in English
subject then it is expected that his total achievement will grow but it may not always happened
so. There are cases when it is found that in-spite of mediocre standard in English one can have
a good academic achievement. On the other hand if a student is very competent in English he is
surely a very good students but he may not have total academic proficiency. This proves that
they have two different domains.

It became evident in the secondary level that often the students make very academic
proficiency but they do not have any mastery in English language this occurs mainly in the
rural areas where as in the urban areas students may have faire knowledge of English but that
does not ensure a very good achievement in the academic area.

Although there is a conception that this two are related, actually it may not be so. Our
study focuses on the relationship between the two things which have their own importance but
they may not have direct relationship between them. In the secondary level students try to
improve the total area of achievement and pay attention to all the subjects naturally they will
also pay attention to the development of in English language so study of this type is very
interesting because it cannot be ascertained how far this two area are related. This focuses on
relative importance of the two domains.

Significant of the study

Social significance of a study is one of the most important aspects for any research
work, as it has an impact on the entire society. Any social institution has some commitment to
fulfill. One of the greatest commitments is all round social progress. Language plays an
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important part in establishing and strong social bond among different section of people. That is
why the young learners should be aware of this, so that they may be able to communicate
properly when they are adult. Which is an important requirement in in democratic society?

In an educational institution any activity, any programmed, any change, or any research
in the domain of education must have its impact on the entire social context. As the ultimate
aim of the any research work is to bring about all round social development, so our study will
benefit the student community who are the future citizen of the country. It will make the
teaching community aware language skill is an important requirement for the students who will
used language in different situation. So a concert knowledge about the linguistic competence of
the students is essential with help of this competence this students will make manifold use of
language in social context so their actual skilled is to be assessed.

Delimitation of the study

The following are the delimitations of the present study.

« Study is restricted to one the block of Paschim Medinipur District.

« Standardized achievement test was used to measure on related to students for English
Language Proficiency determine and Academic Achievement.

o  The samples were drawn only from 20 secondary school’s students who were passed of WBBSE.

« The study is confined to 504 secondary school students. Total no. of rural students is 252
on the other hand 252 students in urban are.

Review of literature

Ahmed, (2016) Research conducted on Schools Students in terms of achievement
encouragement and academic achievement included research by experimented with the
influence of achievement motivation on academic achievement among 544 secondary school
students and found that achievement motivation significantly increased the academic
achievement of the students.

Gozuyesil & Dikid (2014) examined the impact on academic achievement of brain
based learning. Objective: (1) Measure the impact sizes of the quantitative research
investigating the effectiveness of brain-based learning on academic achievement of students.

Kohli, (2013) Technique of teaching English. New Delhi. Highlights manifold aspect
of teaching and learning where it has been stated that language proficiency refers to more than
simple learning the language and using it in practical situation to meet the manifold need of the
person concerned. One may be above of the system of learning the appropriate use of language.

Saeed, (2008). Melden, Mass: Blackwell. The researcher finds more information about
the mode and method of communication which can be made more perfects through appropriacy
of the meaning and they properly can be conveyed to the listener.

Mills, (2008) ‘Language and Sexism’ Cambridge; Cambridge University Press. This
book is vital the Meaning a comprehensive study between the male and female students of the
school who is language differently it different time.

Statement of the problem

“A study of relationship between Academic Achievement and English language

proficiency of secondary level school students in the rural and urban area.”

Objectives

1. To find out the relationship of Academic Achievements and English language proficiency
of the students of the secondary level in Paschim Medinipur.

2. To find out the relationship between Academic achievements and Proficiency in English
language among
a. Secondary level school students in rural area. b. Secondary level school students in urban area.
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Hypothesis-
Hol:- There is no significant relation between academic achievement and English language
proficiency of the students of secondary school.
Ho2 (a-b):- There is no significant relationship between Academic Achievements and English
Language Proficiency

a. Students of rural area of secondary level school.

b. Students of urban area of secondary level school.
Methodology

The heart of the research is the methodology the researcher has used. Under the
population, sampling, sample, variables, methods research design, tools and its description and
statistical treatment has been discussed.
Research Method

Research method is to conduct a research work which is determined by the nature of
problem. For the present study Non Experimental survey method has been used.
Variables

Table-1: Showing the dependent and independent variables of the study.

Dependent variables Independent variables

Academic Achievement Locality (Rural & Urban)

English Language Proficiency Locality (Rural & Urban)

Sample distribution
Table No-2: Showing the sample distribution of the study.

Locality Rural 252

Urban 252

Total Students 504

Sampling techniques Simple Random sampling is used for this study.
Tools

The tool is said to be valid as it measured what it wants to measure. The tool is also
reliable as it consistent in measuring what is designed to measure. The tool has also objectives
in all respect. The purpose of the tool was twofold — one is for language proficiency and other
was for academic achievement through self-made tools.
Data interpretation
Hol:- There is no significant relationship between academic achievement and English
language proficiency of secondary level students.
Table No. 3: Correlation between academic achievement and English language proficiency of
secondary level students

English Language Academic
Proficiency Achievement
English Language Pearson Correlation 1 .703**

Proficiency Sig (2 tailed) .000

N 504 504
Academic Pearson Correlation 703** 1

Achievement Sig (2 tailed) .000
N 504 504

**Correlation is significant at the 0.01level (2 tailed)
The analysis (Table no.-3) in the shows that, correlation coefficient i.e. ‘r’ between
score of academic achievement and English language proficiency is .703**. This indicates that
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a strong and positive correlation exists between academic achievement and English language
proficiency. The ‘p’ value is 0.000 (p>0.01) which is significant relation at the 0.01 level, Hol
is rejected. So, it can be said that there existed strong positive and significant relationship
between academic achievement and English language proficiency among secondary level
school students is slightly extended.

Ho2 (a):- There is no significant relationship between academic achievements and English
language proficiency of students of rural area of secondary level.

Table No.4: Correlation between academic achievement and English language proficiency of
students of rural area of secondary level.

English Language Academic
Proficiency Achievement
English Language Pearson Correlation 1 .661**

Proficiency Sig (2 Tailed) .000

N 252 252
Academic Pearson Correlation 661** 1

Achievement Sig (2 Tailed) .000
N 252 252

**Correlation is significant at the 0.01level (2 tailed)

The analysis (Table no -4) in the shows that, correlation coefficient i.e. ‘r’ between
score of academic achievement and English language proficiency is .661**. This indicates that
a strong and positive correlation exists between academic achievement and English language
proficiency of rural area of secondary school. The ‘p’ value is 0.000 (p>0.01) which is
significant relation at the 0.01 level, Ho2 (a) is rejected. So, it can be said that there existed
strong positive and significant relationship between academic achievement and English
language proficiency among secondary level school students in rural area.

Ho2 (b):- There is no significant relationship between academic achievement and English
language proficiency of the students of urban area of secondary level.

Table No.5: Correlation between academic achievement and English language proficiency of
students of urban area of secondary level.

English Language Academic
Proficiency Achievement
English Language Pearson Correlation 1 .745**

Proficiency Sig (2 Tailed) .000

N 252 252
Academic Pearson Correlation 745** 1

Achievement Sig (2 Tailed) 000
N 252 252

**Correlation is significant at the 0.01level (2 tailed)

The analysis (Table No. 5) in the shows that, correlation coefficient i.e. ‘r’ between
score of academic achievement and English language proficiency is .745**. This indicates that
a strong and positive correlation exists between academic achievement and English language
proficiency of students of urban areas secondary school. The ‘p’ value is 0.000 (p>0.01) which
is significant relation at the 0.01 level, Ho2 (b) is rejected. So, it can be said that there exists
strong positive and significant relationship between academic achievement and English
language proficiency among secondary level school students in urban area.
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Major Findings

The Correlations coefficient (r) value between the score of Academic Achievement and
English Language Proficiency is .703 and “p” value is 0.000 (p>0.01). Which indicates the
correlation between Academic Achievement and English Language Proficiency of
secondary school students is positive to a strong extent but the relationship is found
significant at 0.01.

The Correlations coefficient (r) value between the score of Academic Achievement and
English Language Proficiency of rural areas school students is .661 and “p” value is 0.000
(p>0.01). Which indicates the correlation between Academic Achievement and English
Language Proficiency of rural areas secondary school students is positive to a strong extent
but the relationship is found significant at 0.01.

The Correlations coefficient (r) value between the score of Academic Achievement and
English Language Proficiency in urban areas school students is .745 and “p” value is 0.000
(p>0.01). Which indicates the correlation between Academic Achievement and English
Language Proficiency of urban areas of secondary school students is positive to a strong
extent but the relationship is found significant at 0.01.

Discussions

In 2009, foreign student enrolment reached a peak of 671,616 students at US institutions of
higher education. Open Doors registered international students' place of origin as follows:
Asia, 61%; Europe, 13%; Latin America, 10%; Africa, 5%; Middle East, 4%; North
America, 4%; and Oceania, less than 1% (HE, 2008/09). This indicates that most
international students came from countries where English is not their mother tongue.

The reason the researcher took a different approach from the previous met analysis review
was because every English language test can be of a different nature, in particular the
method, size, administration and interpretation of the results (Graham, 1987; Zhang, 1996)
Another possible explanation for the low correlation between TOEFL scores and academic
achievement is that certain other factors may have a greater impact on academic achievement
and these factors may not be associated with TOEFL scores at all, but may have an impact on
international students ' academic achievement. Such factors included study patterns, academic
history, motivation and other factors in adjustment (Stoynoff, 1997).

Educational Implication

1.

Any study must have a positive and very wide educational implication in our case also the
study has a profound and positive impact upon the academic achievement as well as the
guestion of English language proficiency. This has a strong impact in the teaching learning
situation in the secondary schools the table no 3.

Table no 4 shows that their exist a strong positive correlation between academic
achievement and English language proficiency among secondary level school students in
rural areas. The educational implication is the students of the rural area must be properly
guided and there deficiency should be removed. There academic achievement as well as
English language proficiency can be improved with proper training.

The finding from table no 5 shows that there exist a positive and significant relationship
between the academic achievement and English language proficiency in the urban area
among secondary level school students. The educational implication is the teacher in urban
area must be very careful, sincere and energetic in guiding the student appropriately then
they can improve both English language proficiency and academic achievement.
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ﬁﬁﬁmﬁﬂﬁﬁ@ﬂﬂﬁmﬁm?%ﬁmstﬂetest methed EF[B'W"T]%?‘&TI 100
fITAN & SR AU BT SUHNT BRI AEIE & a6 G el Al IR I BT SUINT R
TEI D UTCDT D A FE—aeY B AT 396 9 Ae— HdY .94 T AT B URIEU Bl
WHTH%WE%%N Split half method (odd-even method) WWWWI odd-even gIRT
St faeaasiadT et T a8 89 ImaT| qF fafy ¥ fvgaiadr T & wRoY # wRqd B

Reliability of the attitude scale

Method Noumber of the Subject Cofficient Remark
Test-Reteast 100 .94 Sing......01

Split-half 100 .89 Sing......01
(odd-even)

S ARl 9 W © 6 qMi €1 Al | Ao &) fegae g 989 9w WK
2 3R 39 MR TR AU BT vy 7o & WU ¥ WeR fhar S Gahdr g1 iR 9y
gADT SWIHTA AT @1 gaer! YAdT & forg A= smaml @ A1 & forg @t 18 |
HIO @Y Jeram

oY 7ot & AT & 91g S Ay B ot ST 2 | "I &1 R e A9 @ e
AT fpar o &, Ife a8 S @I ATY R BT & O TS D! dUdT & UgaH 2 $9 A
¥ Judt » fIU Content Validity 3R Face validity & MR TR d¢ Hal Sff Ibhdl & | A0 B
TSI & Aih B T B & b I8 UReIuT AlZetall &1 daeldl YHST B AT B &
fU 9 T 2| 9 IR WR $9 AUAl &l Al & 9qad e & ufd #eghd @ A
& foIU g A9 B 59 U BT SYANT IMef—bdl = gaq egd= & fhar|

frrep
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9 TR AR B gaard YAST & Ul FAghT B S & forg Faghcr A9+ Whel
&1 fEfor fhar sk My—adal S M g § IRBAATT g9 ThY Y B o1 9T
R gEATS fBar a7 iR AR @ geardt yfter @ ufr AAgfa @ A9 @ TS 39
A=Y g9 § ST 9fhar vd gfafdy moers Sl @ 9R @ AR A9 Bl el fhar T
ey # aftfd & | FFel AU S AT 99 @ B0 8 SH@T uTel AT T SiR
S WR S R A UREeIAN Bl 78 ofl, SHS! A BR YR Bl U fhar AT SR
e 1 6 arat A1 Afgerell & ufd wEEhd § @ o W e 21 afe |t
&Y & Ui §HM FAE QA © A AAgIa H gRadd el SN © Ol S8 @1 Bl UTT S
AohdT § Fifd Al IR Ywy gRaR Td TS & &I UfeAT 2| 99 dF Ml ufed bl FHH
TEI FHST SR URAR, A1 Ud g &1 fad ol € | el fUesud &1 9d dRY Afear
3R Y Bl AT 2 |

e

o  Guilford, J.P.(1969) Fundamental Statistice in Psychology and education (4t edition) New York. Ml Graw Hill
Book Company Inc.

o Y AiE wfdd FE=Iar i (2001) A 36

o Ufoafar gdvr (1996 FaRR), UM HTa H ARG Siad ARI Sias gferafier gdor 2/11 T,
ﬁﬁ?ﬁ o= TR, 3MIXT— 282002, PP-633-634

e Vijay Laksmi, (1992) A study of females, Attitude towars equality of role status in women. Indian Psychological
Review monthaly Journal of India, volume,: 38 Number 4-5, P-34-39

e Wedly (1997) women and the Hindu Tradifron

. Mehta Nikhila (1996)- Marital Adjustment of couples in Rulation to various combination of sex-Role
orientation. India Journal of Psychology, vol 70 Nos. 3&4, P-99-105

. T 92l (2001) AN & JARTHR HI AET JIoiT— 3jd— 5

o e AR — YANT U4 g

. U8, 9T HAR— R [AhrTdd Ud FEre JAIdE

. 4z o FAR — wiRked

« S0 IoIE HAR TH S0 IFAT TA— FHGT AAIAGH, Uedilcd Ulederd Uvs fS¥gieed d1-2,
faeel Uetd, 3 faeell, P-332-336

-
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.. NS e M.AM.GAF. SIS P AL @b A MMABTZH ot YGEATCHD
T JEAACHD FETATA

S0 Y HAR U™
HEIS AR, Rl HHr, dl0 JHerel FdHR ASTdemerd, d@MyR WRT (I0U0)

AR

gegd S H Bo0 IS U9 HIodovHoso aIs @ el & #eg GorcHdar BT SeqdT
&1 ) TS ford @ G [AENerIl BT G AT TAT Fega I H wderor fafr & g
1337 7797 TR eIl W 150 [EMRAT BT FIT F15ied 1 §IRT 1397 T/ §9 T #T 3G
g7 TG FIIprsT, T VG ¥ UG G186 & SR GV GoAaicqdbal &l Joraicad e &Yl &/
Vg e 8 S0 VISAd FHN GINT [T [AesT [BAINIST ¥per @1 FIRT 1691 7GR I8
ST @Yar & [& Goarcadar & WY A §IS @ SN UY, [1THE U9 W7 @ SN UV ArRjE SIY
I T T & [TRY W ST EIGT & 1 GIgadH U9 YIS [V U T Gl icqamdl &
VIV U¥ HINIHE UG THINIHAB 7T STl &/

GoASaT fdd $I 98 ARGl & /e gRT 98 I avgall a1 el &1 Iedred
PRAT 2 | ST SIfaR w7 | Y & 3R {77 a8 U8l ¥ 9 ST 81, S Afdd 39 YbR A4
P B T T Gorid AT Gordhd! el Ol 2 AR 5 9T & R R 98 T8 df,
A TFAT AT T SAMTHR R ©, U o HAhdl Hel Sl © | AFd Silad & Ud &F |
oS AT 8 FHhdl © | IRAd § GAOR & GO IRl # gorretdar 9ri S 2
B 3§ 9 A= H gorAGd B § i B H ¥ wman # | AedE Sfad B gEna
T & g A ISR &R JA FARIISH BT FAR Wil H GolArHdhdl 3dd Ayl
IfHeT raT HRAT 2 |
gor el g2di B UgA B IAD! eHdil Bl SfHd fawn uee fear S erid
AAeID 2| I8 Pad SAP Afd [P & oI 81 o1fug <o & e 8F & fou off
MaeId & | fora i SR, SR, d=fe onfs 8 €, 9 gordd Ugii & &1 81 2 |
g3 39 UgRT @ [Aefd 8 & folv u& sreer daeRvl fAd oiar & e dRo I8
JU—3MUT &5 H qggdl &Fal Bl [JBN PR O 2| of: UR™ ¥ 8 URAR & WEw Bl
IqP gl H gTs ST dTell &l &l 91ex AdTadax S9a fdery & forv te Sfud feem uem
TR BT R WIS HIAT AR |
AT B SgQI
TRATIT oy oY ed & forg et Sgaedl &1 g1 T 8—
1. AEAMA® WR W JoUlo dre AT H0GI0THOS0 ars & el BIAI DI GO IHBAT Bl eI
PR |
2. MG WR R JoUlo dre Tl HodlouHoS0 de b BEI & A JoHADBA B
JeT D eI BT |
3. WRGMA® WR WR YN JAT UE &7 D BE D A GoARHBAT BT JolHD ALTAT
PRAT |
4. TRAHG TR W TS TAT DRI & A FoTATHADdT Bl JolAcHD JETT BT |
IR
. TIAE WR W oo IS AT HIodlovHoS0 de B BIAI b HeI JoHbdl b R H
HIS AR LI B |
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. AEAfE WR W Jodlo ArS AT HOFI0THOS0 IS & BIAI & HeA JolAABAdT b WR A
DIs Aefd IR T8 B
o HEAfE WR W UMV UG RN & B BrEl & Hed GoAdd] & Wed By ARid AR
T8 2
. AEIHE TR W GAS TAT AABRT & AL oG H DI A1fd TR e ¥ |
YT Y GRAHY
1. Ud GT BT T DHadl ATl ol dediid & &5 MRS & 4 fderedl w e
T R
2. 39 AR H 914 q¥ B AR WIE P BEI BT AT TAT T |
3. T b U Bael 150 BT B el & w9 A forar AT B
Yan (2005) 7 eIl B oAbl Ud SMUMTERT fhamell Bl qeu R BT e
T | vew WUg g SrgHuMaal gRT fdwRId Open endedness of Activities Rating Scale (OARS)
T SR=F &7 Thinking Creativity in Action and Movement (TCAM) &7 YITT fhar| sems &
aRoTHl | =7 gar fb arufcrafed (Openended) fehamaii derm aetedl &1 orHrcasd f2id Aradm o
i HPRIHD Tedwe 2 |
Taefi gd WA (2007) 7 A9 ufshar drerdt &R deie Goreiiadr & 4 |Gy
B S vy R ey fbar| aded & 3fd d ufshdn, diered AR d=fe goreiedr §d
o | g9 sems # U A o fawe ufoen e &R aenfe gomeiear | Aefe ud
gD HEAHE ¢ |
ew S (2010) =1 fafde gar wwwImell | wifaa Areafie fenfeil &1 goretamar
Td Al Al BT eI fHar| o 6y § e ur 6 faf= gar wawnell 9 aifdew
Td B JUIad FIad WR $ IRGR] FEIdenadl & BE &l difebd Jiadl § dls 3R el
2| faf=1 gar wmmelt | e vd &W gifdd e wR & fAoh weifdeneaal & sl @
qIfde Araar § I R el 2 | A= gar Famsii 9 «1fde vd &9 gifad e R &
ool Heirfaeneral & orEl @ difed Il § i R 81 B |
oy fafdy d ufsear
TR IIETd H e o fafy &7 SuanT fEar T
JATfdT ST e H oRgs, oifye & Aledlelsl dedid & Mgl &85 &
IR faermeral o1 |defor foar T |

H0%0 e &1 W EIS]
1. IHYTA el gUex Plotol, TSI Joulodrs
2 ATAT TTOT9T U=ATE IHT dTfoThl $UER bl Joutodre
3. e Are Ufedd Whel TSIl JodTHE0Z0
4 STl ITOIST YATG a1 Ufectd Thal JI0dTTH050

URTIAT 2N SIS H SN ® U eSO U @ HIgHei ol dgdid ®
TS &5 & 4 fenaal § R ®em 7 & faenfi 9 2| warfaq oy o swewas #
150 ufceell &1 =gd fbar & forad 9 godo ar€ & fAermerai & 75 faenfidl e
Hodlogaodio € & fAemeral & 75 fenfeat o @ foar w2
SUPRV— UG ST 37e9d H U<l & WP oq (Dr. Rajeev Kumar) §RT AT (Children's
Curiosity Scale) &T U fhaT T | IR IUBRVT DI =ATGeT TR YRR PR 3fbel Bl Hhol
fopar mar 21
iR fafdi— wga o # yexl & fAgelvor -+ g @9, THoSI0 9 E0Ske Bl UINT
fopar mar 21
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idel BT fageyor
Ho;  Jodio 1S T HWioHOTHOSO dIE & TTcAd T dfeIdrell & 7ed GoriAddl & &R |
DS IR ol B
oo S 7= WooTHoF0 NS P BIA B UKD BT FIHM, YOG e 7§ 9o &
forgman & wR &1 yeRia swi gt diferar
TS BE | gAq | ARG | Widl | Aeg | YHIte | geE @
Cl UTdich UTlih BT AR LG fAaes | forsmar &1
T R
Joulo ars 75 42 119 6063 80.84 16.67 SISE
I
WModI0TH0Z0 | 75 43 107 5901 78.68 14.15 Mad |
<0 G

QURIFT AT BT G F W Bl © b s & MR W Joulo ars H JLIIR 75
BEl BT IIEU USRIV R ATH UTldh 42 AR IMAHTH UTKIId 119 § qAT UTAIDl BT H
ART 6063 =, STAGT ALTA HHI: 80.84 AT UHIUIH ATt 16.67 & | TRIETI dlfeldl & AEIR
wR Jodlo IS & faenfil &1 W of\d 9 I |

Hiodlo THO S0 dIS H SIEIIFRA 75 Bl BT URIETT IUBRYT R YATH UTKdlh 43 AT
AMABTH UTKATdH 107 & TAT UKDl P Bl AN 5901 3 | [STABT ALAM HHA: 78.68 AT
TG faaer 14.15 € | OiEor aiferdT @ SMER Wk Aodlowsoso d1€ & faenfiat @ frsmar
BT W g | e €

3T ¥t BraT € f godio 9 # remaeRa BIE @ fTET &7 WR SN 9 Sed §
qer HodloTiogo H regI=R BIAl & RIS &7 wWR & ¥ A €|

o1 & aMR R e & R 97 ysRia o=t g arferar

femft | s | wFaw | feam | e | weme | vl
B 75 42 119 5959 79.45 16.94 T I
iz
BIATY 75 42 110 6005 80.06 14.94 T I
3T

YR AITPT DI S@- I WK BIAT & & 07 & AER W B1F BT YA UTdld 42
qAT AfABDHTH UTdlh 119 TAT UTKATD! BT Bl AT 5959 & | TAhT HIH 79.45 AT YHIOID
fararer 16.94 €| FTSTAT &7 R 3T A Sed © | BTG BT FAdH UKl 43 TAT ffebad
Ui 110 TAT YT BT ol AN 6005 © | [STADBT A 80.06 TAT UHIUIG faael 14.94
2 | FTemT &1 ®R 3iid ¥ S ¢ |

3 dIferel & W BiaT 8 b folfie & MR R BT U9 Bl § $is 3iaR T8
9T AT SN ST RS @ 3 @ W) Sid 9 9 €

&9 B IR R R & wR & TeRia swit g arferer

8 BE B | <A AHaH | Uit @ vt | forser
G PINIG Ui AT ™ frem wR
ad A
MRS 75 34 107 5821 77.61 16.49 e
THYOT 75 21 119 5732 76.42 23.53 u
HET
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YR AIeldl S@E | R BT § 6 &3 & MUR W e &3 H euIRd 75
BRI BT W&V IUBRYT W FATH Ui 34 AR AfABTH UIdid 119 € | UTDI BT B
ANT 5821 & | FSTADT LA HHLT: 77.61 TAT YAIOIG AT 16.49 © | URIETOT MTHT B IR
R e &F B el @ e wR oia & 75§ |
HO, WEAf® &R W Jodlo T HoHowHoSo I & BEI & WA JoHkHdHal H Pls

RIS 3R T8 T |
AAAE TR D Bl B JoHABdl & UGB ST ALHM, TAIRG e, W=, S—ader,

ﬁ—miﬁmwanhﬁniﬁwﬁmﬁhmgmm

ERIGE BHET & | FOEE | yHIe | ey - ariear 1
& ICERL qﬂm GUEE wR
Joui0 9IS 75 80.84 16.67 148 t=239 | t.05= |WR® AR
{odoTH0g0 75 78.68 14.15 1.98 g
e
05 GrRie R

Y Tl & <=+ I BT & [ Joulo are doim HIodl0gH0g0 ars H IR
BrAl P LA HHL: 80.84  78.68 AT UHINVID fddei= HH: 16.67 T 14.15 & | AIRIDI
DI ¥ eI PR R I8 Sd BT & b Aedfed wR R Jodlo drs T HlodlouHoso
qre & fAenfl o1 S—uRlerer 2.39 €, TA®I 19 W@ 148 TR WIS §3MT | URIIONT t &1 A
239 g | drferet # AU I A 05 WR W 1.98 W 31F B, Wifh I Fd8MI § T iR
AEfE T | T Y URGAT AAHD TR B BIA B GolArHdhdl & Hed Arfd 3a” Uiy 17
2| UR&eeuT B fRe fovam < 2|
HO:  WEAf® WR W IR0 U9 e &5 @ Bl @ T oriAeal T By aRfE iR

T8 B
IT Ud IES) & @ el @ urdiel &1 qegHE, yHIfTe famer o Anefedr @ wR Bl
yelRia st gt arferer
%jﬁ; m;z;? i e | & e | At F‘F\’ﬁ
B 75 77.61 16.49 148 t=272 | t.05=1.98 |9eie 3R
THIT 75 76.42 2353 g
05 ariedr ¥R

URJd dIfTdT ®I q@d ¥ WK BT § B Jodlo drs dm HodlowHoso drs H
GIWMWW%@TWWWW.Ma7e.42§awwﬁrcﬁﬁaa=r1e.4ga
2353 B| WIS FEHUT ¥ JIT B4 W I§ A Bl © b JoWo e qem
HIod0TH0E0 dre H MeIIART W Td AT faenfal @1 fTea 1 S—uRieror Uit 2.72
WIAAR 148 TR UTG 31| URITOTT t &I A9 272 8| .05 & HRfh WR W @4 W I8 A1
BT & 5 arferer § fu v A 05 WR W 1.98 A 3B T o T URGUT BT R
frar rar @ wiifd S AerAEl # gfea wrRie JfdR €1 of: W wY W Y uREeHr
YTHIVT UG TERT &F & BIAI B FolAIHddl & Jolcdd feqd H ARid ok 8l & & R
forar <mar 2
HO, ATEAS TR WR I TR0 Siferarell & #e JorTeidmd § g arRid ofav 78 B |

TG TR W IS TG AT T IS S Hefh TR B JRid St g€ qferdr

forr Bl B | qEFAE | yEIre waae | & wer - arefedr
e famre™ aferaT BT TR
qreAd 75 79.45 16.94 148 t=240 | t.05=198 | 4®
qrfereprd 75 80.06 14.94 IR g
05 arRiddr wWR
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YR dIfeldl B q@E 9 WK Bl § fb godlo are dr Hiodlogwoso die H
JNITRA 75 BT Ud BIARH P AIHAM HAL: 7945 TAT 80.06 & AT YOG g HHT:
16.94 TAT 14.94 © | WIRFDHII FEHIT A YT B W I8 &1d &Il & b Jodlo ars qenm
HI0d0THOE drS H IFIART BT U BIERI B! TR BT ST—URIE UTId 2.40 WAL 148
UR YT 83T | URIIOIT t BT A 240 §1 .05 P ARG WR WR T W I8 TG Bl & b
arferet # AU MY 719 .05 WR W 1.98 W 310G 2| 37 Y IRGeu e &1 Y|
ey

s P AER W Jouo die & i &1 Rrsmar &1 wWR id ¥ I=@ v oaen
HodlovHogo I & fenfial @ g &1 wR siad | fr 21 Yoo a1 ¥ faenfiat &
qIeahH H UIgads Tl fhamil # femdr 89 & BRU 399 oS b BT § iR T4
TIAT BT WISl B 3R Ae—3 ol BT S Bl RFSmar I 81l 8 sdfery godo dr€
% faenfial &1 e &1 wR 9= 2|

JEIIRA Joulo qrS TAT HWIOGI0THOZ0 drs & fIenmfidl &l GorrcAmar & wed |eid
AR R AT 7 | WodovHogo dIS & el @ goHAsar & WR & §, Rt ITdT
3T PRI WR 31fdd BT § vd Hlodlovdogo a1 # ifaRad wfafafrt axg S 8, R
BT &I 3NfSd T 8! e grar 8 6 SHa1 Al e 8 9 |

YTV U9 TERI &F @ SIeIRd B U4 BERI & ol egas H ArRid 3R
IR TR 2| IR e H faenffut @r Rty & wwfd ded o | Sudel 8 W ®
T D! D & BT [JhIT BT © | Sy eedl &F & faemedl &1 gorred s
g1 urior e # faenfofat o1 Rrrr W 9wfd @i arM Sude T8 8 U g SR S
JfaRed TRt T8 w18 Sl 8, 99 ST goricd evdl &1 f[dbr 81 81 Ul © |

Joulo dre TAT HOFIOTHOZ0 ars ¥ ARG BIHI Bl FoAIHbAdT WR HH & Al
BTARN &I FoTihdl R Af¥eG 5, Fifdh BHEl @1 AUeT BEN Af¥S Fo s us T8 & |
BT fhdl fl B BT B § FF wfd I@d § T BEN Afd S @l 8 |

e

1. AT SN (1915); Yol RFI—UA guglsaR Il g feul, g faeel

2. 3ATAUIE SN0S0 (1937); AISHIGINTHA SUSIURE : =Jid glee

3. Sfot TROTA0 (1951); US[@eel AIgdIcrol Jdfd S0 dF AASH HFIAl M0 Td 310

4. USaed, Vold Ud, (1969) <foad 3ifh UecRE—tad dH=igae, dfeed it voe R uigde
fafics, ar, U, 149-71

5. Tsdsd, J0TA0 (1968) UaHURH<H fSus= o1 Asdhidiivigd REd, =i

6. USASH YOUA0 (1947); fehal AUSH =JAlD &lec Mgl Uoe fqued amgousowio

7. UUE THOUD0 (1924); AT ATSHIATGl, dke gded fMmhfer

8. THOTHOZ0 (1952); SHIYTS SATSdIeiroll UH0aT0 Ufvesd &fct

9. U THOZO (1964); ATgDIiSThel BISUSIH i TS[HI BIe

10. & 3MR0Z0 (1968); Wmmwammw
11. HIAdH 0510 (1960); AR 3ih AHIASTdHA I BTUR JATH

12. IS TAOTI0 (1954); TS[Deel ATSHIATSI BISHIC §¥, AT

13. shicol, S0 (1950); TRCTee ATSHIATel $ed Taxl RifAftha—d, TH0aEo & IHTes U=
14. PUBT H0 (1950); RIS 3iH IR<TTeT ATSHIGTSl TA0ATS0 BRI

15. HHAR Ioid g (2011); RIRARIC!, gucfaior<t Uvs WpldMfcd TAGHIE, TR
16. DIEER g (1929); INTTeT ASHIATS YH0dTs oaRRfze afeaf¥iT HRURH

17. TdH AT (2010); Y ME—Tde THOfh0 M0YouHOS0 fawafdermera

18. b1, TAOSI0 U TfoRT i US[dheldl ATgdIaiioll SFREHT g $H0 =JATH, 1945

19. TMITH ST (2010); TG TNE—9de THOME0 TSdH e 3MS0V0TH0g0 faeafaemery
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20.
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22.
23.
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25.
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TMaeh A0 (1986) U TSI 3ifth Wigwlefha tedigs fhifefad) vve vdianve off fead wgecd
sifts Torer Tov=0S) o, T, g JaRiel

TRl F03TR0 UUS Wi Urad (1951); US[@herdel AIgdIciol H0arg0 JIATes

T W0 THOW0 T €0 ehT (2012); FRIen AAfa= WRST Yddh Wa+, SeAerarg
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STl B SUAISET AT T6T [LASIOT

sfo o Riw
A= T, 9RTAgR (fI81R)

GINN

SV STTT P ST IR TIT I WY W P o778 V&7 dIe SHHaE @& gz gy
ST BN TP FUCHRT YN & AV BT eI BNAT & [ avg Bl ST BT T FaAd BN
F1 gglT @ SUAR] INH HEd &/ IE UNH 3T B [ T &7 H Thoar i N ey
WiFT 77 a7 &/ SV 59 FHAdT JIT §id & dl 96 HeIaT 7 U EIaT &/ Uil INE
Sjfofa &id §v 1 Ve velig Hgla BT WY ERT Y Sl 8/ $HIY 9 YN T FHIT 3T Tl HE
P FIEN YT EHIT USTT VEGT &/ IE SETT VR H SEITT PV V8 200 =@ G¥ [T 7T &
forerd & 100 g3 @ HIA—19a1 BT BT IR V9 100 & HA—19G7 Il %Y W YF oiE
FTI HYT qret &/ gz @ UG Yvp Bl AT B [erg HICAT (1974) BT SUGIRT STHYRUT GEET
HIGH BT SYIIT [T 7] G+ H GYFT TH B & §FT 0.56 W 0.76 PT HEHE & ol IHD]
faeqerar & cfar & == & SUlR] GIdidl & T BT GO B FEN Gordl Bl TS &
3iv gv@! TifcrdT ¥ gega B TE &/ RITIRT qie SfHiad & gzl BT SUR] INw SEd
I Tl %Y W Y GT7TE Ve alel gzl Pl STYE/

frdll g BT ST B AT FoF B DI Ui DI IUART IR Pad @ | IUASS R
DI IART BT YR AT & 3T HRAT H Fheld] YT B qAT AR A 91 9949 DI 36T |
B & |

vefh=a (1987) 1 ®el € & “aafdd & T fdda fagvant § Sudfer siuRom
A HEdQUl A T 8 | B A B AR AWeldl UKl B UG BRI DI YU /Y F BIA
B YIS BT B B & 3H B SUATT RO HT 19 a7 £ |

Atkinsion (1969) & 3TJAR AR H TP B AT AHAAT UK B qAT FHed o
g2 BT IR Aishd Bl 2 | 99 & IUAI URP H 7 dddl AFHD J<R <@l Sl o, dfcd
Gt & T[0T H ol TR BT ® | BIS Afdd AFIRT BRI BT A8l & ol Bl € ST BRAT
=Ear €| 3@ faRivdr I & & swal dqfe & it & 98 S 2| te de ¥ A%eran e
M R A IS T BT YT HR Bl Fgfe afdd &I a1 ol ¢ |

ST IMFAURS BT AAIASD JeTIT Hbiderolvs AT 39D ANl (1953) 7 MR
far qom @ril o 39 IfNIRG BT AU & folg T.AT (Thematic Apperception Test) ST merdy
RIeToT T I T e |

Aberic & Naegele (1952) @ 3R fUdT & @A™ &1 U41E 9ed & A1F I9b Gaei R
9Sdl & | Millar & Swanson (1960) = <@ ® f& fUdr & =rawary &1 yva Rg—afada den Ry
JTAT—dIoT & Il IR USdl © | Mintun & Lambert (1964) & STJAR URAR &1 MHR TqT
AT & FTARI BT JTG AJETS 9I AT—YF Hadl & 3 dcdl IR Sl © | Inkeles (1968)
F 39 Gag A TR © & 5 te MuRe (Serere: aRaR a1 «nidie e a1 urefas
QATGRYT) BT & AT Y9G ®UTHE Ifdaed f[IdRT W T8l ggdl = | dfed ga affdferd ane
D BoRa®HU BUTHG Afdda HaiRa den fefid 2T € |

IUAfY UROT & WR H A 3R Apld fAf=iar &1 &7 egas Hdellcs gd
I AR 7 frar €1 3RM oMe WG & IR UG UaH BT SR TR TE T
fFar 2 & S S Ud 99 &1 UHE SR ITd] AGaal § I8 dTel Afll & Ui
RO R BT Sl I 9 891 €| ®s eI (Charters 1963, Green, & William 1965,
Havighurst 1961, Jones 1963) # Ul 7 & f& 71 avf & W &1 amden S aif & W &)
eAfTd IUATY 2155 B3N HCT & | Jamuar (1963) 71 U eI H eAfOh IUAfRT T Hael
Aa—far @1 e vd g & Ay o €|
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Sinha (1973) & I fUar @& a9 9 s SUART & 99 T9IHS T8 Fee grT
21 51 TRE Shaw (1960) T2 Wilson (1963) = <7 b Ues H HAGIR dwdl & AT fdr &4
frféra gam @< €1 Coates & Flemming (1968) 3 R & f& fau= yafaxer # urat 7T g=af
Jqeldd SuAfI § BN Udhce BAl ©l VAT B fYHY  Fraser (1959) T Wiserman
(1964,1966,1967) BT ¥ & |
e & 6 Sudfer wRor # qufdds vd Ao fafa=rar ol St €|
ST & IRV A g SIIAl § udl denl & & faf= afeqal § 98 WRow srer
T AT A Ui Sl 2 s a) Afadat § Sufey & OO GEE WX B A8 Bt | 3
el 9 g8 0 fag fbar o g € 59 il # 98 Rom I3 wWR @1 B g, 9 e
IRRUfR # S0 @8y WId B 3R S® U BRA B folv dfod uRsM oxd g | favex dieq
(1958) & SR 591 g=ai & AT AT S9a 99U & IH W & T AU BRI H W AR
e R 999 BT T BRd 8, S99 SURT WO Ydof ¥R BT 8 SdT © | 39 fauid o
god 99u9 A B 3N B 8, S99 39 WROT BT WK 4 2rer § |
TR I BT T Ieed AMIEad & BRI & WHY BT Sd gedl & U W YA
BT AT BRAT 2| B B oy (RAECRYT Td W) & HRUT 9edi & ST § 8 dref
IR BT gy fohar SR |
T BT
9 ATT H ANTAYR R H Red Wt H eI PR L 200 gedl WR A fba
SO | T8 100 S @ SIMTId BT B W wU W TR B S8 W R BT U8
eI IreH i & gedl W A I R g T 14 99 8RMY | I8 378999 Random
Method §RT fdaT ST |
Uihdh AT I8 o T8 fh TIFIRUT aTel SMad & dedi &l IUQT URd 3Tt gl
IR ®Y | UH S8 <& dTcl g2di d 37U |
Arar fUdr & NS Uy URON &1 Aedqul Y9 dedi d IuelST JAMURTT IR gedr
21 I uRadd @ R gedi BT [ABT AT 3T I BT 21 oifb Wmil ¥ 9 Th S8
B dTel d=ai ®I U1 AR 8l e u7ar § |
Sub- Hypothesis:-
(a) JATHFRYT T AT SIfTad drel & gedl § Aid 3R 8T © |
(b) RATTIRYT TAT AT AMATGS dTel qedl # [0S TAT ATHHS AR BT © |
AfyHTad B Aol SUARRKT UROT BT 99T gedi & SUART URUT WR sl & | SUudfer
R & 3T AT O Si—gf, TAem™ar afa &1 fegae fbar S € |
Methodology:-
(a) IeII—AMIED] & HRIGHY & HRUT I7d godl DI IUARS YRV BT JedTd UK
PRAT 3 I BT e B |
(b) Sample:- I AR ANTAYR AR H ReId Tt § 03 o) W 200 d=ai W fHar
T | fTH & 100 BT @ AT AT fakdl ge Aar < el &1 RrEiaRer darer 8| 3R
100 Sl & JAHTAD BT BRI W ®Y A Th & oie R Rerd g
R Bl R e far T 7 970 AeH I B UGH dfel © | SHBT HOHTT SH 14 99 ® Ud
J IR P B dqTed B |

Table-1

Student Transfer Non-Transfer Total

N 100 100 200

ON  ON N

gedl &7 I Random Method ¥ fhaT T Ud dedi R fA=forRad AU &1 SUAN
e fhar |
Measure:- §edl & SUAK WP I ATG & fog AfCAT (1974) BT IUATT AFAUROM GRIeToT
ATO ST SYART far Tar| g9 A9 # 32 FHUe R # <ifhd €1 vl @ e A
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@ T AU W YW T ATl & Ui 8 AT T8 Bl R PR IR AT TSl © | AU B IR
W I UTAh IS B IUART U0 YgRy Bl gefar € |

T AU U WU "o § R faeft erftre ufdrfera aafad @ savgdar @
el € | A # vgad I SHl & 99 056 W 0.76 BT GEEGY § W SAD! [ARa=gdT B
I ¥ |
Uf$hdT (Procedure):- HauH 9HTAQR ¥eR H Ryd fJemeri &1 |deor a7+ & g &l Uy
e # uga duE fhar a1 el 9 Affedd wU # 9| ugd & AN ARl & 91
gl P 3Maedd e f&ar M7 | qUear SWad AT BT AN B IS GIerl fHar T |
TRIET GRADBT of o & 918 IEH (AU T ITRI & YTl DI M A=A DI FRIAT A Bl
TS |
IRUT Result:- 2! & IYART UIdid & 3eTTd & G & R gol & T8 T iR
gD ATfTaT M U BT TTE © | S FrferRad g

Table-2

TRITATRYT I IRT 37T dTcl 92di @& g Bl SUaie] URd B Meam, S.D. Ud t-ratios-
No. Group df Meam SD T P
100 Transferable 198 27.01 4.45 0.053 Non
100 Non-Transferable 198 27.04 3.40 0.053 Significant

SURIGT TTfeThT & II=iid RIT=RUT a2l IR IfTad darel dedl &l ST URdb
qIferaT B <@ | W ® 5 39 99g § IMIRY dTef 100 954l &1 Meam 27.01 ® Td S.D.
445 % IR WA ®9 ¥ TP S8 Y& dlel 100 gl &I Meam 27.04 § TG S.D.3.40 § | T—wR
0.1 W T ¥ TdT Il & & d.f 198 TR UK t (0.053) ¥ 97 SITGT © | o qI Wl #
I RGN

Table-3
WJFIRYT dlel T8 & dedi $I Ul UReb YT UTKdihl & AR [reforRead aaf #
fbam B

No Group T foqre™ UTedich
SadH It 23
I I 64
100 ITHTAROT B IE] 12
= 1
BTHT HH 0

TfRTRT I e © b AR aTef 100 92 | 23 Soad¥ d¥, 64 Sed a3, 12 3iad
i vd 1 = @t & s €

Table-4
Il 9l g @ dal B U WRE UG UKDl B AJAR FEfRad awt &
I B & —
No Group EUBCGIN | T
STIdH ai 28
Siieui 58
100 T SINE] 12
= 2
BIHI HH 0
dferdr | e € b )Y drel 100 920 § 28 Swdad ¥, 58 Sod a¥, 12 IAAd a¥f
vd 2 9 T & el o ©
o= w9 foepd
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difeThT—2 B <@ 3 YHIOTT BIaT & b RIFIaRoT dreli &7 SUT YR 6T HegH 27,
01 + 445 B | AP JaT H IR ¥U I TP S8 & Tl P USRS RO HT HIHAA 27
04 + 340 B | &I WR .01 TR W9 ¥ YdT Iaidl & & M el § DIs @4 AR el & |
@1 & offs wied 198 & o QM1 H iR IRIG | Wold: IAA I UThdbouAT &l
JHAT T8 BT & b IATaRoT dTel JfAMTah & dedl BT ST URd Ih BRI WIR w4
I TS S8 & dTel geal Bl 3TUeT |

TIfRTBT—3 | IdT dIAdT & b AR aTet 100 §=ai H 23 Soad® I & J=Tid 3T
2 U4 64 ged Sed U, 12 AT 9 UG 1 gl T i @ Siaid 2 | SR diferai—4 § iy
wU § TP SHTE & dlel geal Bl o furor faar gam €1 99 100 ded W 28 Jeed, 58
Sed i, 12 3id o ud 2 e A 9 @ oria oMY | Adeildis (1961) 7 W Hs FHSH
BT JLTIT R IR © (b os Fael &1 e yafaeiiadl 99s & arl § S Sudfar
UROT Q! OIRN | 39 Ugd O A R I Rl W e fhar T g 9 i efoeie
TIST & © 31d: 5T aRomd fl 39 B &I qHT &Rl & | 9w & 'R o I8 od 9
A 3 b et Suctfr o1 Heer q1ar o &1 e vd e & Arer €1 Jamuar (1963)
BT AT A DT gfte Hrayr T |

IUAYT & &F | W arel T8 & YATRT I gorl H RIFRY dlel §98 6B [Uss
qorr fau= € uRemd I uar =erar © | R A1 I8 o<k STl F81 € 3T SFl Wl &I Sudied
UROT ST aRTeR € |

I O H IR QAT AR B BT UHTd <@l 7 | TGl & HRI—wd &
HROT ITD qodl DI SUATRT YRV T I Ywd fHar 137 |
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FTALTA TT FNIATH AP SR Ff A

& wewrer R

TR ¥ arfirs fig Frfirfear aeqr samerae forer & uer <t e, wo & g A & o o 3
WW%W%WW%M«MMW%aﬂwﬁﬁéﬂaﬁﬁﬂl‘s’ﬁmﬁmwaﬁ'{
Tk WA o STIER L Hohd o, SATATAL Hvldm{mdiidﬂ TeH & ST % 18 T e A" e
ST =T8d o, SEfTT I 36 T ATATaRoT § ST e1fifeh 31 Aiehish Aaareil o Fo el Saemi & &t
59 7% TRt ST, S8 JOTHIET o T ol 916 37 T -EfidT defel sharteii 37 Midt st .
50 eTfiie 77 o TR 1 & i fég dfa-farstt i sraemt i, Arie i 39 7% afefafa & s .
TEeh W1 T W1 F ATl 370 W1 ST ST o ITFEY AT QoA i DI qfekai ek Feet off 7ot @rer
T o, di-eff e g it wefetl ot e o i gidt 7 A it Arfershi g Afeetrel 1w o gia
1 7 T T T o AT qaTe g S o ar Reerfaedt 8 efter witard s, wiee weigl i den d afg F
|1 2 afE, e S s terfa 3 weIgl o Sfia 39 aifbuf § STt TS 1 . TS B o W &
TR HEhT ST AR AT=IT3T 3 311 1 o1 +ff OTeT ST AT, S0 Tl Teal &7 a1 o AT’
% & 1 THEET F BT 8 el srodl i ST WINT 1 SR THANAHTTE 1 913 LT ST o, TeT b1
SAfvreh farefr-<ftedr shi yreetra off.

AT TR WA HoTel Ueh U GO STST sh §TeHT & SATd 9 e, 9 WMkl hT fersfror
eTfiieh HERRT % MY WX BT T, JAICTY off 9 319 OIS hl ORI OIS hed ©. STal 97 df ST
TR T {3 ST R Ao Sueht ST enfifer ST o qo 2t 2. seifore sam wane § ot -gend i Rurfa
HAE T ARl S Tt ST JEeh IS AT RIS ATfoh TecATaTE! AT U ST GHEd HATfd forsrs w
&TfHeR AT GUETET AT <fel Seft €. ST FHTST o Hqt T SR SAefehar shi wfhal & e Thee
& a1 b oft <. foreet |t At § ST cohtee § it ufte gu § SRt oot TRt oft safth ok we H oS v
TE 2. fopeg, 7 oft W= 2 o §7 eohUeel o STeIE Sga-H! STTYfe IfEAT SIS T T ST S Ik R
S 21 TS 8. 78 IS oMzt Y A T . Ve e wedt oeeafi s H ga 2. R Sfenfis ikt
THES T off T @ T 2 @ € 3R irenfies Tvperr-awT, TR ST Snfes were ¥ R e
wIe!

Tl SR STgfe STenfies TTStt o ofter df 3 Hed = 2 T o oAt i o & o a feafa
oft 2 T 59 Eerd shi UeF o1 < Wehl o1, 36 T G5 <o 1 el & “O0r i TR U # igsiiat o 0
HATCAE BTl o & H FRIH AT, §6 STCAE i<l T F TG T THIE AT TeT 0T 2. IS To STl 7
Sfeh ST S qT T SITRIUT ST &sT1 &l UTH ST Gk 9T, 39 372 H WILd o1 GHTSTAS GRIT0Teh JTRIeh 9T, Sk
. AR FHTS 300 F I SR U1 h €, Tohe] 37at oft e # fiforeh TTST sht SeoeT Wep wiferss =t
T & 2. ST TS A § qerd &9 &, STenfivers iwnsil i cshiee o aras(g o7 +ff geférd 72

AR § S |HTST o e H ARAR 3 ARt gfgsitet i@ it 3 @ o o aftiafa yrda
U ¥ %D 39 A H e off R 7=t o sienfien weS Sifefiin st o o St wRdtEn st
AT o & ot S SfYeifieh TSt 261 fewar o, g6k arel € Wi o FRifear asigt i goe A
B § vee yrufer stmar fmfor iy off. wmemett & fema um #r uehr anifrer geafa cfrs T g
URciiToReh off. FEEATST 1 THIGM 98 °W o & G H Hd 9. 36 OF i THReC AIRE H UH OF 3R
HERfraAT & €1 T ot ST g § 370 2T 29 A A € B A6 T 9. R § JaTrd Wi weiel sed §
oft 37 wfefurfrett it 3@ iR i g 9, fer wiem § fReafa 51 Aret fe off 76 Set wwa & sfaferme
TG o Tl § <3 @l o @G %3 e R qlgsiial Ixf SEhid 1 T T&6d o497 © o, T8l
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TR § 3T A § U8 36 08 T RIS SIS EET AEe e o1 off. A% o w9 § sfufrafitk saa &
ST AT oA AT T WA ASTgl STE ST Tl o, Tl SaTe St ST AT shi ST
AT 2 e, T & A i ufafafer arierd § o1 gt it T & fore OST $Het § 1898-1897 |
TR TorfemT Efent o1 Teh Zohel SiT STt & T 85 off, AT dge. gl simelt Atk Zohel | T Hoi of
T fart ek are et FaTe aeadt fafaa e e dere g SR wewR Aty of. (38w
o RRrgea™ § ST WIS 1 I GTts et goht off, AR a8 Uk SAferer o &9 H Fnfua «ff g ge o
ST T &R Zohet § o O aTet e foart oft Tt qare o e 1@ 2. S 6 afen ghd
T TEd g I WA % TV § & At i A St (i w7 @ SNt % qiepis e H Sae 3R
TG SBAT o IToh TER 1 T A< & qeht § et e 2l forfest & & To o smor arefet gra
3o g H A A o T AT g S, s $uTs R sy SIS Te-ET i Ear I o, S
1T 2 5 1897 | R 1902 T AT St A . 378 aret SHEft T g et st el W
B ATt SaHT g i e, A gwer fRfHfean aeigl % «ARar o dehe o, 3% 981 wd ge & avh e
AT 9T TS T 37 STa b SFelTg T T A GHL ST AR ht a1 T o1, (o T7s et sl
FAR I8 FT TehTer i ForEiaTer s &.) 8T el ST & AR Sied ok 8 1902 ¥ 38 I8 A1
qEeh 8l “AThISTE” o T farelt arierer e i < df. Prarieret 3 3 qedeh dfed deevt i af, fmrh
G Y Yok EHATA q°T THEE0 A T ITH €3, STEIAT 6 1€ o I 360 Tedsh § FHhl Tl g 3R
ST H SEeh! HowT TTed Tora, Arierd § 71l |erst SAfeIer shi 3T 36t e g5, IS saarferd &9 1903
o FIET WeL § Prarieet fife, ST EHere, S TesETE gesit o Jqe H foa wn. fraeht som an
200 AT A AT fofar,” AT THIS SATGTe o6 ST SATETaL I A, fedt siter aret firfirfean ased
o AT A, T 1907 H ATTAT Sl AR Uge 31 8 W 1911 i Irai AR H 377 TehTioft &wr
A Y AT FHIS i T ST M@ shl TATOAT 3h. AU Al Sfaet Ul § ehiel o 3T 3eh! TSIk
wffererat Samar off foreeh sRoT At 1 WSt i afiens it e § SAaT e A < uTd o, UHT T A A
U SR 308 g g AN o foru i off 72 wwerd o, o1a: 32 o foreent ot @ S feisha gt
HRIRTE ST, LGS SiT AT 5 & st deh 1@ S ST QTS e e shi &Tisd fohaT.

AT STeet T A GHTST 31 TSI 3 T2 ol Teh |19 481 2@ ® 9, o ST ol 3ol 7Hd I 3
WA SR 31 It QT qeata off fore anfifer searsti i Sigat e Jiaaret a1 fideward gfeso
SO T TR off. AT o $iifereh Sfie & et GHwatt F7 3o TR SHTET § i3 -1 Tal o, “HRd
T it T o foTT hlS T Tl o, et hrer @ fob Saront o i gal formaeh fe g ot ot 3¢ art
T B T TG AL AT, TR H i I Sa-qed 8 T |1e o & 1 3mre i @ & 78w, gate
Siferer o o 1 g S o8 Wecd SSId o & 7 Tk ST s1ed T s aTel SITeHvT el JTH . ST
U 3 Il Hel o 3 H TRd H Tk T fgsia s ot e reft. 7@ o qigsfet qr o feg s fag
T T AHTIS T T L STl ol 7 o1, I=19all qrareal § St sifgah shifd g3 o8 AaeR § 3L Aal
KL

Sf AREI &l N dh AR H ST GHIS ATRITH o SAT AdT T&. AlehT & avi a1e 9 feged
I A MU, I8, 518 safeh i ST GHIS 1 STT<ied A1 e st e |idt ot Tt Tedsrare o,
S8 3781 A & A o, “TaTHt St FETeR 3T SIHeR T A STt STEHT o, 3o SriehTer § AT Tt §
T G 3N T3, 3 WETG WA T I8 U1 TS oh a1 SIS § Helg, {3 7T, T IRGT H1 3T 3T
ST AT T, & THIS o FEE T TET HeAred FehrRT o qerd fagidi W == i % fog gehe 2 .
TRFT & & TTS o ga & STt 3R welen fenet o1 9, whga bt sif e & R off; ¥ aed i
TR sht e X ST T ST o 0T 3UX AR BT o, SR S5 W I ISR SUsal 8 Iaeht AT o, Si
RIS =t Ushar | sTereh B @ off. S 3 Tl Tt @ gl I 3T GHIST STeler 3 O Shl Ush HET T ®Y
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T, artere 3 W fédt foremer o1t womer & wvsifaa 9. endsem iR emtesT it wwt wfafafeer, fidt wpat
T TISHFHH ST AR T Fed ST ST 3T Tk e § GATAd I G KT 8 o o,

T A o fob, wriere § o1 wHTST % g o o GEATelg B ST § S A 37 §HTSE @ e
o, ferer =l 28 Tl Hisfe off. Toh ot g AT AT i s T Hisfg off 3 g8t “Tad gitfel grr o
U 1 % TTARIE T BT AT T T&T T, el Traf1a o qfqsi 1 frgiat o st Jem fam Sar at
3 fereafirer 3ot 3 3 & SR & T T 1 quelA o, e % forg q smnfer o S o @
3R 3 dfeq forifert o1 S 37 310 wa 1 wmeld o 970 F a1 foreser SEft aie € S 3 WRd & fed
IR TG G SR ST WIS T GeAeR STTHHRAUT fohd T 31 3 38 Tl & o for forespet qom 7t &,
7 &1 H ST GATE ! o o 3 TIa St o Ao 3T §Y o, SN, AR SAIa gl o ey
TS TG o, SR AT WA o GAT T Fod T e T-aErenratl o ATead § $21 &1 # g6, “3 Sarhi H
YU BTG e 2l ST¢ s wsield off. 30 feig I b1 Weeqor firetm gAT o7 SR og ikl Hied ot S
FETST GO ST 2l {iel-shiel STer Ao <IeTd 2T, 98 GTa AT JIorer el ax et sfis o &t uat
T FHE SATATEAT AT o1, TR a0 forell oft TE o fifeh o ohi ST LT A7 §7 &pl | s SeIrl
A T FHTS o Wehlert o oAU & o1E 75 off, wAa afefa ot g fofar s o o wrastia” o a9
TrqTeshia i Ush ST eRad |

37k TTYfen fRférd weTerr g et & forg 1l SeTST T o ) €. STETn 6 T W, A
a8, SfemT g5 T R, 7 At geer-frgt 2, g wa R, @ gd W T © 2 et Iuee 3 € ST a
T TG 9 o TS T Feere! A &, ford ot off 3 hed € & 311eh e o e €. s werr forean foame
61 R1eT S WHTST 1 T AT fored €, SHT Sielt, TfcTsiar So, il shi qaqed Wi aTell, & shi TehAT
TR, T8 ol THATA 1T, ATt Rl ol ™I @8 T 91ed &, T ST 1 Sa9T (S T fomee &

g d

1936  ST& o @HY ¥ W § YA Forgl i 7T o7 73 off. WId sl o g1l § o S 37
TR +ft G o BT W S o, 3T 98 ST ok el & A AT, IR WA H T L _T F HHAA
ToraTT i IS T T fodaT o, 37l 3o @ SAfareht o1 dehe IaT &1 T[T o, 36t S 37t foreret aiet
R H AT F AT 399 T IS forehed 781 o, 6 1834 H ARIRE % oI WIfcTehi o FaTet Sivd
A YAl WA oh 36 AU T Weedl hl. g8eh a1& 20 Hel o AT | AT Hefgl W ¥ WIS 37 7Y,
THY FeR AT HSIGL AT, FATIASIR ST o (eI o WISTYL STk o6 o1, ST8T AT 6 T 9T AP | &
I = T 8. Fe 1 a8 8 foh, 3 wEiet fopae St samerR = it A s qeeht § € o
STt & AT & ST T T & AT 5 B B <1l Wt oft R Ee e e  oft ot g A A A0
ot o AT H G G R ST foRa TR AT Tt o A off ST 9wt 3R 3 STER AT Siod! e e
ST T 1. %3 T Y o I8 T | T T o1, Wi o G o ht a0k & ST forg A o1l et &
YT A o6 T ST T I FHARE o AT € oL S 1873 % ae et & # e el 3T g
forreft aTraier o fowt o 7R 3T W) o QuraTdt aoht € T aXe wifed o 37K 38e sRiEaTs 39 370
T ot . S o1 7 =i FHewTel SR depl § i wet ve o forg € et afoen, wea e ot sers ofi
A wATS & Raeirs Moteig s % fw off e 3. aiiee off so@ o TE @ 3 & & A aeft
GATAGT ST ATE i < SATore B g ég e bl T e AT A 3. qAT S o T | AT e
3T TEHT % TR @d .

HIORTE | ST TS T8aT 3T HEhid ol ST WaH o & &1 T AN - STOT, Teh 3T TS 371X
O EATGH e, ek SATY(HehaT ST G 6T fetl-Sell &9 o7 T80 g e WRRrTd (SGHaTel) or. ST A
3fax forelt +ft Te ot Jadictt it aTet & ford T STTshT it e AT ot SR T e IuHT foRre shear o
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“gfe givemor S TioRnTa gfEeT § sia 7% @ fo fig forelt fram o w@ o @it forelt s o ot
SITHTOTeR OXoRT H 3hteh TE &1 ST & 31 38eh [Saard &1 AT 7 8 1 T et 35T, a8 AT giahiT
i1 =Tt 39 R o i efeg 81 & HqE 81 81T, 98 SUeh! AdehdT i ST LT 2, I T qoh-fordeh
AT 2 TR 38 foae 1 el W wEar 8.0 wifer T oft 78 o fo, 1T Tt S ST Sy S W) gER
AT, BTG St s T Tei 2 T o, qerd: ST o fefar g & oft fof, o1oeft stfmar o v =it
U SR ST ? ST T o 9 59 e | fég-fegwar 1 yaret s o o fégedr shi stfan 1
FeieashTil fég AT & Sigeht Ed o 31T feig gl a1 ST RETEl &9 70 2h1 ST 91, A0 i el & ot
HieH - ATt g1 & SHTsa AT STufafTe: S & FHHAT A7 TS o, A H 1834 ¥ vwet St +ft A9 Ty
Y SN, TSI, THCTE ST ars o Te aret o forTop o 7 3. g i forara € -
o8l il ook dgerd-dgerd A ARt 7ot T Sftart vl & ferepa &1 Tu, o ot orere aiters 7

T8 T3 S S T i BT 5 O 3 STOT ST SIS S T T T g e S SeeT e
o, 3 ST $Eg & T o ek i dars A oft v o, b & faT § 3 v et <At ok @ gr-frer
HIT AT T TE=T 3T HEHf & Uehad e Y 710 o e S AT o T SideTeei €, 37k 39
U AT e =T o “SIRAAHTF T T 9T TR 2, Tl SHIhD HOTGL, ST & AT AT & ATkt 38 e
AT Tk o, 3 WAL shl ST FIGT T 36T AT H SATHTHT =Ted o fof a8 39 |1 Teaht forelt +ff T
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